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$<ë´Vü≤≈£îÿ #·≥º+
6 qT+&ç 14 dü+e‘·‡s¡eTT\ |æ\¢\+<ä]øÏ ñ∫‘· ìs¡“¤+<ä b*yÓT+≥Ø $<ä´q+~+#·&ÜìøÏ ñ<̊›•+#·ã&çq$. Ç~

@Á|æ̋ Ÿ 1, 2010 qT+&ç neT˝À¢øÏ e∫Ã+~.
#·≥º+˝Àì eTTU≤´+XÊ\T:
 |æ\¢\+<ä]øÏ n+<äTu≤≥T˝À bÕsƒ¡XÊ\\qT @sêŒ≥T#̊j·÷*.
 bÕsƒ¡XÊ\\≈£î eTÚ*ø£ edü‘·T\qT ø£*Œ+#ê*.
 |æ\¢\+<ä]ì ej·TdüT‡≈£î ‘·–q ‘·s¡>∑‹˝À #̊]Œ+#ê*.
 ej·TdüT‡≈£î ‘·>∑Z ‘·s¡>∑‹˝À #̊]Ãq ‘·sê«‘· ‘√{Ï yê]‘√ düe÷q+>± ñ+&É{≤ìøÏ Á|ü‘̊´ø£•ø£åD Ç|æŒ+#ê*.
 Á|ü‘̊´ø£ nedüsê\T ø£*Zq |æ\¢\≈£î kÕ<Ûës¡D |æ\¢\‘√bÕ≥T $<ä́ ø=qkÕ–+#·&ÜìøÏ ‘·>∑Tedü‘·T\T @sêŒ≥T¢ #̊j·÷*.
 ã&ç̋ À #̊s¡TÃø√&ÜìøÏ b˝≤+{Ï |üØø£å\T ìs¡«Væ≤+#·sê<äT. b≥Te+{Ï s¡TdüTeTT, #êØ®\T edü÷\T #̊j·Tsê<äT.
 ã&ç̋ À #̊]q |æ\¢\ ù|s¡T rdæẙj·T&É+, n<̊ ‘·s¡>∑‹˝À ø=qkÕ–+#·&É+ #̊j·Tsê<äT.
 |æ\¢*ï XÊØs¡ø£+>±, e÷qdæø£+>± Væ≤+dæ+#·sê<äT.
 ej·TdüT‡ ìsêús¡D |üÁ‘·+, Ç‘·s¡ <ÛäèMø£s¡D |üÁ‘ê\T Ò̋eH̊ ø±s¡D+ #̊‘· |æ\¢\≈£î ã&ç̋ À Á|üẙXÊìï ìsêø£]+#·sê<äT.
 ‘·–q ns¡Ω‘·\Tqï yê]ì e÷Á‘·ẙT ñbÕ<Ûë´j·TT\T>± ìj·T$T+#ê*.
 |æ\¢\T ìπs›•+∫q kÕeTsêú́ \T kÕ~Û+#̊˝≤ uÀ<ÛäHêuÛÑ́ düq+, eT÷˝≤´+ø£q+ ñ+&Ü*.
 b*yÓT+≥Ø $<ä́  |üPs¡Ôj̊T´es¡≈£î |æ\¢\≈£î b˝≤+{Ï uÀs¡T¶ |üØø£å\T ìs¡«Væ≤+#·sê<äT.
 |ü<ëï\T>∑T dü+e‘·‡sê\T |üPs¡ÔsTTq|üŒ{ÏøÏ̇ , b*yÓT+≥Ø $<ä́  |üPs¡Ôj̊T´es¡≈£î bÕsƒ¡XÊ\˝À |æ\¢\T ø=qkÕ>∑e#·TÃqT.
 ã\V”≤q esêZ\≈£î, Á|ü‹≈£L\ |ü]dæú‘·T\qT b<äTs=ÿ+≥Tqï ãè+<ë\≈£î #Ó+~q |æ\¢\T @ $<ÛäyÓTÆq $eø£å‘·≈£î >∑T]ø±≈£î+&Ü

#·÷&Ü*.
 sêC≤´+>∑+˝À bı+<äT|ü]∫q $\Te\≈£î nqT>∑TD+>±, $<ë´s¡Tú\qT uÛÑj·T+, Ä+<√fi¯q≈£î >∑T]#˚j·Tì Ø‹˝À yê]

düs¡«‘√eTTU≤_Ûeè~∆øÏ ‘√&ÉŒ&̊ bÕsƒ¡́ Á|üD≤[ø£ s¡÷bı+~+#ê*.

uÛ≤s¡‘· sêC≤´+>∑+ - bÂs¡ $<ÛäT\T

1. sêC≤´+>∑eTTq≈£î ã<äT∆&Ó’ e⁄+&ÉT≥, <ëì Ä<äsêÙ\qT, dü+düú\qT, C≤rj·T |ü‘êø£eTTqT,C≤rj·T ̂ ‘·eTTqT >ös¡$+#·T≥—
2. C≤rj·T kÕ«‘·+Á‘·́  b˛sê≥eTTq≈£î dü÷Œ¤]Ôì∫Ãq ñqï‘ê<äs¡ÙeTT\qT eTqdüT‡j·T+<äT ñ+#·Tø=ì yê{Ïì nqTdü]+#·T≥—
3. uÛ≤s¡‘· kÕs¡«uÛÖeT‘·«+, ◊ø£́ ‘·, nK+&É‘·qT düeT]ú+#·T≥ eT]j·TT dü+s¡øÏå+#·T≥.
4. <̊X̄eTTqT s¡øÏå+#·T≥ eT]j·TT ø√]q|ü⁄&ÉT C≤‹øÏ ùde #̊j·TT{—
5. uÛ≤s¡‘· Á|ü»\ eT<Ûä́  eT‘·, uÛ≤wü, ÁbÕ+rj·T, es¡Z yÓ’$<Ûä́ eTT\qT n~Û>∑$T+∫, kÕeTs¡dǘ eTTqT, k˛<äs¡ uÛ≤eeTTqT

ô|+bı+~+#·T≥, Ád”Ô\ >ös¡e+ ‘·–Z+#·T Ä#ês¡eTT\qT $&ÉHê&ÉT≥—
6. eTq ñeTà&ç dü+düÿè‹˙, düTdü+|üqï dü+Á|ü<ëj·÷\qT >ös¡$+∫ s¡øÏå+#·T≥—
7. n&Ée⁄\T, düs¡düT‡\T, q<äT\T, n&É$ »+‘·Te⁄\‘√ düVü‰ ÁbÕø£è‹ø£ |ü]düsê\qT ø±bÕ&ç n_Ûeè~∆ #̊j·TT≥ eT]j·TT

düeTdüÔ Je⁄\ jÓT&É\ ø£s¡TD≤Ás¡›‘· ø£*– e⁄+&ÉT≥.
8. XÊÁd”Ôj·T <äèø£Œ<∏ëìï, e÷qe‘êyê<ëìï, õC≤„düqT, dü+düÿs¡D ‘·‘ê«ìï ô|+bı+~+#·Tø=q≥+—
9. Á|ü»\ ÄdæÔì dü+s¡øÏå+#·T≥, Væ≤+düqT $&ÉHê&ÉT≥—
10. Á|üj·T‘êï\T, kÕ<Ûäq\ ñqï‘·kÕúsTT\qT ìs¡+‘·s¡+ n+<äTø=qTq≥T¢>± yÓ’j·TøÏÔø£, dü$Twæº ø±s¡́  s¡+>±\ìï+{Ï̋ À ÁX‚wü‘̃·

ø√dü+, ø£èwæ #̊j·TT≥ ÁbÕ<∏ä$Tø£ ø£s¡Ôe´yÓTÆ e⁄+&Ée …̋qT.
11. Äs¡T qT+&ç |ü<ëï\T>∑T dü+e‘·‡s¡eTT\ ej·TdüT‡ ø£*–q u≤\TìøÏ Ò̋<ë u≤*ø£≈£î ‘·*¢ ‘·+Á&ç Ò̋<ë dü+s¡ø£å≈£îì>±e⁄qï

e´øÏÔ ‘·q_&É¶ Ò̋<ë dü+<äsê“¤qTkÕs¡eTT ‘·q dü+s¡øÏå‘·TìøÏ $<ë´s¡®q≈£î neø±X̄eTT\T ø£*Œ+#·e …̋qT.

(n~Ûø£s¡D+ 51 A)
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Foreword

The National Curriculum Framework (NCF), 2005, recommends that children’s life at school must
be linked to their life outside the school. This principle marks a departure from the legacy of bookish
learning  which  continues  to  shape  our  system  and  causes  a  gap  between  the  school,  home  and
community. The syllabi and textbooks developed on the basis of NCF signify an attempt to implement
this basic idea. They also attempt to discourage rote learning and the maintenance of sharp boundaries
between different subject areas. We hope these measures will take us significantly further in the direction
of a child-centred system of education outlined in the National Policy on Education (1986).

The success of this effort depends on the steps that school principals and teachers will take to
encourage children to reflect on their own learning and to pursue imaginative activities and questions.
We must recognise that given space, time and freedom, children generate new knowledge by engaging
with the information passed on to them by adults. Treating the prescribed textbook as the sole basis
of examination is one of the key reasons why other resources and sites of learning are ignored.
Inculcating creativity and initiative is possible if we perceive and treat children as participants in learning,
not as receivers of a fixed body of knowledge.

These aims imply considerable change in school routines and mode of functioning. Flexibility
in the daily timetable is as necessary as rigour in implementing the annual calendar so that the
required number of teaching days is actually devoted to teaching. The methods used for teaching
and evaluation will also determine how effective this textbook proves for making children’s life
at school a happy experience, rather than a source of stress or boredom. Syllabus designers have
tried to address the problem of curricular burden by restructuring and reorienting knowledge
at different stages with greater consideration for child psychology and the time available for
teaching. The textbook attempts to enhance this endeavour by giving higher priority and space
to opportunities for contemplation and wondering, discussion in small groups, and activities
requiring hands-on experience.

The National Council of Educational Research and Training (NCERT) appreciates the
hard work done by the textbook development committee responsible for this book. We wish
to  thank  the  Chairperson  of  the  advisory  group  in  Social  Sciences,  Professor  Hari  Vasudevan,
the Chief Advisor, Sarada Balagopalan and the Advisor, Dipta Bhog for guiding the work of
this committee. Several teachers contributed to the development of this textbook; we are grateful
to their principals for making this possible. We are indebted to the institutions and organisations
which have generously permitted us to draw upon their resources, material and personnel. We
are especially grateful to the members of the National Monitoring Committee, appointed by
the Department of Secondary and Higher Education, Ministry of Human Resources
Development under the Chairpersonship of Professor Mrinal Miri and Professor G.P.
Deshpande, for their valuable time and contribution. As an organisation committed to systemic
reform and continuous improvement in the quality of its products, NCERT welcomes comments
and suggestions which will enable us to undertake further revision and refinement.

Director
New Delhi National Council of Educational
30 November 2007 Research and Training

iv
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The Government of Andhra Pradesh has committed to adopt the National Educational Policy
(NEP)- 2020, framed by the Government of India in 2020. As a part of its implementation, the
Government of Andhra Pradesh wants to introduce several reforms in its education system,
including School Education. One of the reforms is the introduction of NCERT curriculum in a
phased manner, from class 8th onwards. It aims to transform the standards of students from
local to national, thereby to the global level. As a part of the curricular reforms, the APSCERT
has translated the NCERT Social Studies Textbook for Class 8th (Social and PoliticalLife) into
Telugu language with the consent of the NCERT, to meet the guidelines of NEP-2020, which is
giving high priority for Local Language along with English.

“ In this Textbook,  first we introduced the concepts which create a basic understanding
of  our  law  of  the  land  and  the  concept  of  Secularism.  Then  we  introduced  the  concept  of
Central Legislature and how it makes laws, which are applicable for the entire nation. Then we
brought the concept of Judiciary and Criminal Justice System in India, the problem of
Marginalisation is introduced so as to understand the concept of Social Justice. Finally we dis-
cussed the role of Governments in generating Public Facilities. We hope all these concepts will
create a general Civic Sense in the minds of children and develop respect for each others rights
in their societies. The gap generated due to implementation of NCERT syllabus will be filled by
teacher’s training handbook.

“Regarding the features of the Textbook -QR codes are placed wherever possible to
provide additional detailed information to the students. Self-learning activities are given wher-
ever  possible,  to  adopt  the  principle  of  Learning  by  Doing.  Colourful  pictures,  tables,  and
graphs are provided to absorb the content quickly. Learning Outcomes are designed for every
lesson to identify the targets of learning. Keywords are given for every lesson to recall the major
concepts and words. And finally, questions are framed to generate comprehension, analysis, and
critical Higher Order Thinking of the concepts. A special effort is put forth to relate every lesson
with the contemporary developments that are taking place in that arena.

“We are grateful to Sri Y.S. Jagan Mohan Reddy, Honourable Chief Minister, Govern-
ment of Andhra Pradesh, for being our source of inspiration to carry out this extensive reform
in the education department. We extend our gratitude to Sri Botcha Satyanarayana, Hon'ble
Minister for Education, Government of Andhra Pradesh, for striving towards qualitative educa-
tion. Our special thanks to Sri Budithi Rajsekhar IAS, Special Chief Secretary to Government,
School Education Department, Andhra Pradesh, and Sri S. Suresh Kumar, IAS, Commissioner
of School Education and State Project Director, Samagra Shiksha, Andhra Pradesh, Smt. Vetriselvi.
K, IAS, Special officer, English medium Project, Andhra Pradesh, for their constant motivation
and guidance. We convey our special thanks to the NCERT for their cooperation and assistance
in adopting their curriculum. We also thank our coordinators, editors, translators, and layout
designers for contributing to developing this Textbook. We invite constructive feedback from
the teachers and the parents to further refine the reader.

Dr. B. Pratap Reddy
Director

SCERT – Andhra Pradesh

Foreword
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This is the third and final textbook on Social and Political Life. In the higher classes, the students will
continue to learn some of what we have discussed within the subject areas of political science and
economics. In our ‘Introductory Note’ over the past two years, we had emphasised what this new
subject area was about. This year’s note is more personal as we write about what motivated us to
create these textbooks in this manner and the central role that teachers play in transacting them.

Often teachers feel overwhelmed by frequent revisions in the curriculum. These are revisions
that they seldom have any role in drafting but have to implement in the classroom space. Often
teachers do not understand the basis for the changes. This results in some amount of  frustration
and cynicism about the effectiveness of any change. This skepticism can in some cases result in
teachers not taking the new subject area very seriously. It may also lead to teachers’ unwillingness to
adopt new teaching practices that the new subject area relies upon. We hope that through sharing
with you what has compelled us to develop these textbooks differently, over the past three years,
you will recognise the significant role that teachers have in realising the pedagogic goals of Social
and Political Life.

In hindsight, it appears we took up quite an exciting, though daunting, task three years ago
when we decided that we would help flesh out a new subject area in middle-school social science.
The task was exciting because quite a few of us had been involved with the teaching of Civics in
school and knew how tedious the subject was to students. Or, we had done an analysis of  civics
textbooks and were dismayed by their limited understanding of  Indian democracy.  We were
particularly troubled by two factors: one, the textbook’s lack of  any concrete examples to highlight
the functioning of  democracy in people’s lives in India and two, its tendency to portray institutions
and processes as if they functioned exactly in the ways in which the Constitution intended.

In addition, some of us had been part of a research project that showed that students were
often confused between processes, institutions and individuals in government. For example, they
were often not able to distinguish between the legislature and the executive. As teachers, you probably

Introductory Note for Teachers
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kÕe÷õø£, sê»ø°j·T J$‘êìøÏ dü+ã+~Û+∫ Ç~ eT÷&Ée, ∫e] bÕsƒ¡́ |ü⁄düÔø£+. sê»˙‹, ns¡∆XÊÁdüÔ $uÛ≤>±\˝À  eTq+
#·]Ã+∫q n+XÊ\˝À ø=ìï+{Ïì $<ë´s¡T∆\T ô|’ ‘·s¡>∑‘·T\˝À ≈£L&Ü H̊s¡TÃ≈£î+{≤s¡T. á q÷‘·q uÀ<ÛäHê+X̄ $uÛ≤>∑+ <̊ìì
>∑T]+#√ >∑‘· ¬s+&ÉT dü+e‘·‡sê\T>± eTqeTT  ª|ü]#·j·T dü÷∫ø£μ ˝À H=øÏÿ#ÓbÕŒeTT. á |ü<ä∆‹˝À bÕsƒ¡́ |ü⁄düÔø±\qT
s¡÷bı+~+#·&ÜìøÏ eTeTà*ï Áù|πs|æ+∫q n+XÊ\qT >∑÷]Ã sêùd≥|ü⁄Œ&ÉT á dü+e‘·‡s¡|ü⁄ dü÷∫ø£ #ê˝≤ eTTK´yÓTÆq~, Bì
uÀ<Ûäq˝À ñbÕ<Ûë´j·TT\ bÕÁ‘· ≈£L&Ü eTTK´yÓTÆq<˚.

bÕsƒ¡́ Á|üD≤[ø£̋ À |ü<̊ |ü<̊ |ü⁄q' düMTø£å\T »s¡T>∑T‘·÷ ñ+&É&É+ ‘·s¡#·÷ ñbÕ<Ûë´j·TT\  ìs¡T‘ê‡Vü‰ìøÏ ø±s¡DeTe⁄‘·T+~.
á  bÕsƒ¡́ |ü⁄düÔø£ s¡#·q˝À yê] bÕÁ‘· @MT ñ+&É<äT. ø±˙ M{Ïì yês¡T ‘·s¡>∑‹ >∑~˝À neT\T#˚j·÷*. á e÷s¡TŒ\ yÓqTø£
>∑\ ñ<̊›XÊìï ‘·s¡#·T>± ñbÕ<Ûë´j·TT\T ns¡∆+ #̊düTø√s¡T. á e÷s¡TŒjÓTTø£ÿ |òü*‘ê\ô|’ dü¬s’q ne>±Vü≤q ̋ Òø£b˛e&É+ e\q
yê]˝À ø=+‘· $s¡øÏÔ, ìsêX¯ @s¡Œ&É‘êsTT. á n|üqeTàø£y˚T ø=ìï dü+<äsê“¤̋ À¢ ñbÕ<Ûë´j·TT\T q÷‘·q uÀ<ÛäHê+X¯
$uÛ≤>±ìï  eTTK´yÓTÆq~>± uÛ≤$+#·ø£ b˛e&ÜìøÏ ø±s¡DeTe⁄‘·T+~. n+<äTe\q q÷‘·q uÀ<ÛäHê|ü<ä∆‘·T\qT nqTdü]+#·&ÜìøÏ
ñbÕ<Ûë´j·TT\T Çwüº|ü&És¡T. |òü*‘·+>± ø=‘·Ô>± Á|üy˚X¯ô|{Ïºq n+XÊ\ e\q Ä•+∫q |òü*‘·+ sêe&É+ Ò̋<äT. >∑‘· eT÷&ÉT
dü+e‘·‡sê\T>± á bÕsƒ¡́  |ü⁄düÔø±\qT $_ÛqïeTT>± eT\∫ M{Ïì MT‘√ |ü+#·Tø√e&É+ e\q kÕe÷õø£, sê»ø°j·T
J$‘êìøÏ dü+ã+~Û+∫q uÀ<ÛäHê \øå±´\qT kÕ~Û+#·&É+˝À ñbÕ<Ûë´j·TT\ bÕÁ‘· ø°\ø£eTH˚ $wüj·÷ìï MTs¡T >∑T]ÔkÕÔs¡ì
y˚TeTT Ä•düTÔHêïeTT.

á H˚|ü<Ûä́ +˝À ÁbÕ<∏ä$Tø√qï‘· bÕsƒ¡XÊ\\≈£î kÕ+|òæTø£ XÊÁdüÔ+˝À ˇø£ q÷‘·q uÀ<ÛäHê+X¯ $uÛ≤>±ìï |ü]#·j·T+
#˚j·÷\ì eT÷&ÉT dü+e‘·‡sê\ ÁøÏ‘·+ y˚TeTT ìs¡ísTT+#·T≈£îqï|ü⁄Œ&ÉT n~ #ê˝≤ ø£wüºyÓTÆq<Ó’q|üŒ{Ïø° ñ‘Ô̊õ‘·+>± Ä |üìì
#˚|ü{≤ºeTT. e÷˝À ø=~›eT+~ bÕsƒ¡XÊ\˝À bÂs¡XÊÁkÕÔìï uÀ~ÛdüTÔqï+<äTq, á XÊÁdüÔeTT |ü≥¢ $<ë´s¡T∆\T m+‘· ìùdÔ»+>±
ñ+≥THêïs√  ‘Ó*dæq+<äTq á |üì e÷≈£î eT]+‘· ÄdüøÏÔì πs¬ø‹Ô+∫+~. ẙTeTT bÂs¡XÊÁdüÔ bÕsƒ¡́  |ü⁄düÔø±\qT $X‚¢wæ+#êeTT.
uÛ≤s¡‘· Á|üC≤kÕ«e÷´ìï >∑÷]Ã |ü]$T‘· ne>±Vü≤q ø£*Œ+#·&Üìï #·÷∫ ẙTeTT $düTÔb˛j·÷eTT. y˚TeTT eTTK´+>± ¬s+&ÉT
ø±s¡D≤\ e\q Çã“+~ |ü&Ü¶eTT. ̌ ø£{Ï - uÛ≤s¡‘·<̊X̄+˝Àì Á|ü»\ J$‘ê\˝À Á|üC≤kÕ«eT´+ jÓTTø£ÿ |üìrs¡T ÁbÕ<Ûëq´‘·qT
H=øÏÿ#Ó|üŒ&ÜìøÏ bÕsƒ¡́ |ü⁄düÔø±\˝À K∫Ã‘·yÓTÆq ñ<ëVü≤s¡D\T ̋ Òe⁄, ¬s+&ÉT - sêC≤´+>∑+ ñ<›̊•+∫q |ü<ä∆‘·T\˝À dü+düú\qT
eT]j·TT Á|üÁøÏj·T\qT dü]>±Z |üì#˚dæq≥T¢ ∫Árø£]+#˚ <ëì <Û√s¡DÏ.

BìøÏ‘√&ÉT e÷˝À ø=+<äs¡T |ü]XÀ<ÛäHê ÁbÕC…≈£îº̋ À uÛ≤>∑eTj·÷´s¡T. Bì |òü*‘ê\qT ã{Ïº $<ë´s¡T∆\T Á|üuÛÑT‘·«+˝Àì
e´≈£îÔ\T, dü+düú\T, yê{Ï ø±s¡́ ø£̋ ≤bÕ\ |ü≥¢ ‘·s¡#·T>± >∑+<äs¡>√fi≤ìøÏ >∑Ts¡e⁄‘·Tqï≥T¢ >∑eTì+#êeTT. ñ<ëVü≤s¡D≈£î yês¡T
#ê˝≤kÕs¡T¢  XÊdüqìsêàD XÊK, ø±s¡́ ìsê«Vü≤ø£ e´edüú eT<Ûä́  ‘˚&ÜqT >∑T]Ô+#·̋ Òø£b˛j·÷s¡T.

ñbÕ<Ûë´j·TT\≈£î |ü]#·j·T dü÷∫ø£
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often reflect upon such limitations of  civics textbooks. We were also motivated by the fact that
contemporary social and political issues did not have any space in the middle-school curriculum.
Though civics had tried to raise these through a focus on the government, a new subject area was
an opportunity to enlarge this focus and make it more exciting to teach without losing sight of the
government’s role.

We were confronted by three different types of  questions. The first of  these was: how can we
get students to understand contemporary social and political concerns? The first question brought
forth the following tentative ideas: one, we would need content that was grounded in the lives of
students; two, students needed to understand that ‘democracy’ is not limited to the functioning of
government institutions but depends primarily on the role played by ordinary persons; and three,
change in content would simultaneously require a different pedagogic style.

The second question that struck us concerned the choice of themes within the subject area. Here
we have explored many new themes, trying to balance what is appropriate for the middle school

with a certain depth of  analysis. It is unfortunate that social science has increasingly come to be viewed
by students a box full of general knowledge facts to be learnt by rote. This existing understanding is
completely opposed to what social science is meant to do, i.e. to provide a lens through which to
analyse the world around us. This ability to analyse social issues is increasingly being viewed as a
necessary and desirable skill to possess even amongst those who teach ‘Science’ in Universities. As
social science teachers, we should be proud of our subject area and the opportunity it provides to
build in the student a critical and informed way of  looking at their contemporary world.

The third question related to the role that we expected teachers to play in this new subject area.
This was more within the realm of  pedagogy and we had the following thoughts on this: one, that
as often as possible we would not provide definitions for concepts that we discussed, two, that we
would use stories and other forms of  creative expression including storyboards to help the students
empathise with the issues being raised, and three, that the in-text and end-text questions we asked
would make students engage analytically with the material presented. The visuals that the book
used, whether they be storyboards, photos or photo essays, were integral to the content and could
be used for further analysis of  issues. These should not be seen as decorative.

Quite naturally for all of these ideas to materialise within the space of the classroom, we had to
rely on more than the textbook. A national textbook, we recognised, would always fall short of
providing particular content that was grounded in the vast diversity of  students’ lives in this country.
As far as possible, we have tried to spread the case studies across regions and social groups.
Secondly, since contemporary concerns would necessarily highlight the inequalities that were woven
into our social fabric, there was a need for mediation of  information and opinion in the classroom
space. And, this role is best played by teachers. So your role is not just to transact the content of  the
textbook but you have been expected from the start to bring in different, more local, examples
and help students develop their own analysis of  important issues. These textbooks also mark a
departure from earlier ones precisely because they name and identify specific forms of  inequality.
These caste, religious and gender distinctions are also realities that are present in the classroom and
therefore, our expectation is also that you will handle these situations with the necessary sensitivity.

Paulo Freire, the Brazilian educator (who characterised rote learning as akin to depositing
money in a bank) wrote that teachers should attempt to, “live part of  their dreams within their
educational space (i.e. in schools)”. And, we hoped that the social and political life classroom
would serve quite easily as this space for teachers because the topics discussed in the textbooks
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ñbÕ<Ûë´j·TT\T>± MTs¡T ãVüQXÊ  bÂs¡XÊÁdüÔ  bÕsƒ¡́ |ü⁄düÔø±\ jÓTTø£ÿ Ç≥Te+{Ï |ü]$T‘·T\qT >∑T]+∫ Ä˝À∫+#̊ ñ+{≤s¡T.
á e÷<Ûä́ $Tø£ bÕsƒ¡XÊ\ bÕsƒ¡́  Á|üD≤[ø£̋ À düeTø±©q kÕe÷õø£, sê»ø°j·T n+XÊ\≈£î ‘êe⁄ Ò̋<äH̊ $wüj·÷ìï ẙTeTT≈£L&Ü
Á>∑Væ≤+#êeTT. ªÁ|üuÛÑT‘·«eTTμ nH˚ uÛ≤eqqT düŒwüº+>± $e]+#·&ÜìøÏ bÂs¡XÊÁdüÔeTT <ë«sê Á|üj·T‹ï+#·&É+ »]–+~.
nsTTq|üŒ{Ïø° á uÛ≤eqqT $düÔ‘·eTT>± $e]+#·&ÜìøÏ á q÷‘·q bÕsƒê´+X¯ $uÛ≤>∑+ ˇø£ neø±X¯+ ø£*ŒdüTÔ+~.
|òü*‘·+>± Á|üuÛÑT‘·« bÕÁ‘·, ÁbÕeTTK´‘·qT eT]+‘· ÄdüøÏÔø£s¡+>± uÀ~Û+#·&ÜìøÏ M\e⁄‘·T+~.

y˚TeTT eT÷&ÉT $_Ûqï s¡ø±\ Á|üX¯ï\qT m<äTs=ÿHêïeTT. M{Ï̋ À yÓTT<ä{Ï~ düeTø±©q kÕe÷õø£, sê»ø°j·T
$wüj·÷\qT $<ë´s¡Tú\T m˝≤ ns¡ú+ #˚düTø√e#·TÃ?  yÓTT<ä{Ï~  ÁøÏ+~ ‘ê‘êÿ*ø£ Ä˝À#·qqT eTT+<äT≈£î ‘Ó∫Ã+~:  ̌ ø£{Ï,
e÷≈£î $<ë´s¡Tú\ J$‘ê\‘√ eTT&ç|ü&çq düe÷#ês¡+ nedüs¡+:  ¬s+&ÉT:  ªÁ|üC≤kÕ«eT´+μ nH̊~ Á|üuÛÑT‘·« dü+düú\ |üìrs¡T≈£î
e÷Á‘·y˚T |ü]$T‘·+ ø±<äì, kÕ<Ûës¡D e´≈£îÔ\T b˛wæ+#˚ bÕÁ‘·ô|’ Á|ü<Ûëq+>±  Ä<Ûës¡|ü&ç ñ+≥T+<äì $<ë´s¡Tú\T ns¡ú+
#˚düTø√yê*. eT÷&ÉT: uÀ<ÛäHê+XÊ\˝À e÷s¡TŒ≈£î nqT>∑TD+>± uÀ<ÛäHê XË’*˝À ≈£L&Ü e÷s¡TŒ sêyê*.

e÷≈£î m<äT¬s’q ¬s+&Ée Á|üX¯ï uÀ<ÛäHê+X¯ |ü]~Û̋ Àì $wüj·÷+XÊ\ (B∏yéT) m+|æø£≈£î dü+ã+~Û+∫q~. ̌ ø£ ì]›wüº
$X‚¢wüD‘√ e÷<Ûä́ $Tø£ bÕsƒ¡XÊ\≈£î dü]b˛j̊T nH̊ø£ ø=‘·Ô $wüj·÷+XÊ\qT Çø£ÿ&É ẙTeTT nH̊«wæ+#êeTT. kÕ+|òæTø£ XÊÁkÕÔìï
$<ë´s¡T∆\T ã{°º |ü≥º&É+ <ë«sê H˚s¡TÃø√<ä–q kÕ<Ûës¡D C≤„qeTT‘√ ≈£L&çq yêdüÔyê\ ô|f…º>± uÛ≤$+#·&É+ <äTs¡<äwü̃ø£s¡+.
eTq #·T≥÷º  ñqï Á|ü|ü+#êìï $X‚¢wæ+#·>∑*π> <äwæºì n+~+#ê\qï kÕ+|òæTø£XÊÁdüÔ \øå±´ìøÏ á bÕ‘·T≈£îb˛sTTq n|üqeTàø£+
#ê˝≤ e´‹πsø£eTT. kÕe÷õø£ n+XÊ\qT $X‚¢wæ+#·>∑\ á kÕeTs¡∆́ eTT nedüs¡yÓTÆq, Ä•+#·<ä–q HÓ’|ü⁄D´eTì nH̊ø£eT+~
n_ÛÁbÕj·T|ü&ÉT‘·THêïs¡T. $X¯«$<ë´\j·÷\˝À ôd’Hé‡ uÀ~Û+#˚ yê]˝À≈£L&Ü Ç<˚ n_ÛÁbÕj·T+ ñqï~. kÕ+|òæTø£XÊÁdüÔ
ñbÕ<Ûë´j·TT\T>± eTq+ eTq düu…®≈£îºqT #·÷dæ >∑s¡«|ü&Ü*, $<ë´]ú̋ À yê] düeTø±©q Á|ü|ü+#êìï $eTs¡ÙHê‘·àø£+>± dü¬s’q
<äø£Œ<Ûä+‘√ #·÷&É&ÜìøÏ neø±X¯+ ø£*ŒdüTÔqï+<äT≈£î >∑s¡«|ü&Ü*.

eT÷&Ée Á|üX¯ï -  á q÷‘·q uÀ<ÛäHê+X¯ $uÛ≤>∑+˝À ñbÕ<Ûë´j·TT\T b˛wæ+#ê\ì y˚TeTT Ä•+∫q bÕÁ‘·≈£î
dü+ã+~Û+∫q~. Ç~ m≈£îÿe>± uÀ<ÛäHê XÊÁdüÔ |ü]~Û̋ Àì~. BìøÏ dü+ã+~Û+∫q e÷ Ä˝À#·q\T Ç˝≤ ñHêïsTT: ˇø£{Ï
-  #·]Ã+∫q uÛ≤eq\≈£î dü+ã+~Û+∫q ìs¡«#·Hê\qT nH˚ø£ dü+<äsê“¤\˝À y˚TeTT n+~+#ê+. ¬s+&ÉT: ø£<∏ä\T, k º̨Ø
uÀs¡T¶\T, Ç‘·s¡ n+XÊ\ Ä<Ûës¡eTT>± y˚TeTT ˝ÒeHÓ‹Ôq n+XÊ\ô|’ $<ë´s¡T∆\T düVü‰qTuÛÑ÷‹ #Ó+<˚Ó˝≤ Á|üj·T‹ï+#êeTT.
eT÷&ÉT:  bÕsƒê´+XÊ\≈£î dü+ã+~Û+∫ bÕsƒê´+X̄+˝Àq÷, bÕsƒê´+X̄+ ∫es¡ Çe«ã&çq Á|üX̄ï\T yê]˝À $X‚¢wüD≤ kÕeTsê∆́ \qT
ô|+bı+~kÕÔsTT. |ü⁄düÔø£+˝À ñ|üjÓ÷–+∫q k º̨ØuÀs¡T¶\T, bǫ̀ {À\T, bǫ̀ {À yê´kÕ\T e+{Ï $Ee˝Ÿ‡qT  n\+ø±s¡+>±
#·÷&É≈£L&É<äT. Çe˙ï $wüj·T düeTÁ>∑‘·≈£î, düeTkÕ´ $X‚¢wüD≈£î ñ|üjÓ÷>∑|ü&É‘êsTT.

düVü≤»+>± á uÛ≤yê\˙ï ‘·s¡>∑‹>∑~˝À kÕø±s¡+ ø±yê\+fÒ  eTq+ bÕsƒ¡́  |ü⁄düÔø±\qT $T+∫ Ä˝À∫+#ê*.
ø±ã{Ïº MT bÕÁ‘· bÕsƒ¡́ |ü⁄düÔø£+˝À >∑\ $wüj·T uÀ<Ûäqπø |ü]$T‘·+ ø±<äT. C≤rj·T kÕúsTT  bÕsƒ¡́  |ü⁄düÔø±ìøÏ <˚X¯+˝Àì
yÓ’$<Ûä́ ‘·‘√ ≈£L&çq $<ë´s¡T∆\ J$‘ê\≈£î dü+ã+~Û+∫q ì]∆wüº $wüj·÷\ìï+{Ï̇  |üP]ÔkÕúsTT˝À n+~+#·&É+ kÕ<Ûä́ +
ø±ø£b˛e#·TÃ. kÕ<Ûä´yÓTÆq+‘· es¡≈£î $_Ûqï ÁbÕ+‘ê\T, kÕe÷õø£ düeT÷Vü‰\ πødt düº&û\qT $e]+#·&ÜìøÏ y˚TeTT
Á|üj·T‹ï+#êeTT. ¬s+&Ée~, düeTø±©q Ä+<√fīq\T ‘·|üŒ≈£î+&Ü eTq kÕe÷õø£ #·Á≥+˝À >∑\ ndüe÷q‘·\qT m‹Ô#·÷|ü⁄‘êsTT
ø±ã{Ïº düe÷#ês¡eTTô|’ #·s¡Ã, n_ÛÁbÕj·T yÓ\¢&çøÏ ‘·s¡>∑‹>∑~˝À neø±X̄+ ñ+&Ü*. á bÕÁ‘·qT ñbÕ<Ûë´j·TT Ò̋ düeTs¡∆e+‘·+>±
ìs¡«]Ô+#·>∑\s¡T. ø±ã{Ïº MT bÕÁ‘· bÕsƒ¡́ |ü⁄düÔø£+˝À >∑\ $wüj·T dü+ã+~Û‘· e´eVü‰sê\πø |ü]$T‘·+ ø±<äT. yÓ’$<Ûä́ yÓTÆq
kÕúìø£ ñ<ëVü≤s¡D\T yÓTT<ä\>∑T eTTK´yÓTÆq n+XÊ\≈£î dü+ã+~Û+∫ $<ë´s¡T∆\˝À yê] kı+‘· $X‚¢wüDqT ô|+bı+~+#ê\ì
ẙTeTT Ä•düTÔHêïeTT. Ç~ |ü⁄düÔø£+ ÁbÕs¡+uÛÑ+ qT+&ç ∫e]es¡≈£L ø=qkÕ>±*. á bÕsƒ¡́ |ü⁄düÔø±\T >∑‘·+˝Àì bÕsƒ¡́ |ü⁄düÔø±\≈£î
_Ûqï+>± ñHêïsTT. m+<äTø£+fÒ Ç$ ì]›wüº ndüe÷q‘·\qT ‘Ó*j·TCÒkÕÔsTT, >∑T]ÔkÕÔsTT. á ≈£î\,eT‘·, *+>∑ uÒ<Ûë\qT
‘·s¡>∑‹>∑~ Á|ü‹_+_düTÔ+~ ø±ã{Ïº Ç≥Te+{Ï |ü]dæú‘·T\qT MTs¡T düTìï‘·eTT>± ìs¡«Væ≤+#·>∑\s¡ì Ä•düTÔHêïeTT.

Áu…õ˝Ÿ $<ë´y˚‘·Ô bÕ˝À Á|ò”sY (Ä˝À#·q ̋ Ò≈£î+&Ü ã{°º |ü≥º&Üìï u≤´+ø˘ ̋ À  &ÉãT“ì &çb˛õ{Ÿ #˚j·T&ÉeTT e+{Ï~
nì ù|s=ÿHêïs¡T) ªñbÕ<Ûë´j·TT\T ‘êeTT ø£H˚ ø£\\˝À ø=+‘· düeTj·TeTT $<ë´ dü+düú̋ ÀH˚ (bÕsƒ¡XÊ\˝ÀH˚) ñqï≥T¢
ø£\>∑Hê*μ nì sêXÊs¡T. bÕsƒ¡́ |ü⁄düÔø±\˝À #·]Ã+∫q n+XÊ\T Hê´j·T+, düe÷q‘·«+, >ös¡e+ ø√dü+ Á|ü»\T #˚düTÔqï
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were deeply connected to people’s struggles for justice, equality and dignity. We hoped that the
teachers’ strong identification with the topics discussed would allow them to guide students to
critically pose questions on contemporary issues.

We also realised that this critical lens we wanted students to develop would need to be linked
to a larger vision. This was needed for them to make a more informed analysis as well as not
develop a cynicism when confronted with stark realities of  social and political life in India. We
wanted them to be critical and positive at the same time. And, although this might sound
contradictory to you, we were quite sure that we did not want one without the other. For students
to be confronted by only unequal realities without having any idea about how matters could be
better, would have been frustrating. And on the flip side, to have them to learn about India only as
an ideal democracy, in order that they remain positive, would have been misleading, given that their
everyday realities are constantly telling them a different story.

Luckily for us, the country has a visionary document as well as a history of  people’s struggles.
It is these two tools that we deliberately decided to draw upon to help make a critical analysis
simultaneously a hopeful and positive experience for students. The Indian Constitution is a visionary
document and has been used as such by several individuals and social movements to address issues
of  injustice and oppression. We have used the Constitution to serve as the moral compass for this
new subject area. In addition, the book also utilises social movements to meaningfully show students
that the existence of the Constitution does not in and of itself guarantee equality and dignity but
that people continuously struggle to realise these in their lives.

As we developed this last book, we were also aware that in the future changes will be made to
the social and political life curriculum as well as these textbooks.  We hope that sharing the above
reasons – why we developed these texts as well as what we hope the teacher and student will bring
to the analyses presented – will allow you to deepen your commitment to this subject area. We
hope that it will allow you to recognise that as the only subject area that deals with contemporary
social and political issues in middle-school classes, Social and Political Life series provides you with a
great opportunity to explore the ways in which your students’ lives are tied to broader societal
issues. We would like for you to use this opportunity to begin to change the ways in which students
are forced to learn information by rote in the classroom space. Since the information provided in
these textbooks provides enough room to introduce connected local concerns and to develop an
analysis based on this, you need to exercise an active role in making the classroom space exciting as
well as safe for students of all backgrounds to air their opinions without feeling left out, ridiculed
or silenced.

The task of  establishing a new subject area through a textbook is not easy. Social and Political Life
because of  its focus on the contemporary will also be controversial at times. We can’t run away
from this. While you would allow a variety of  opinions to be expressed, this would be based on a
large amount of trust in your sense of justice and dignity for all. If you believe that schools can
help build in the child a sense of  a just society, then Social and Political Life provides you a great
opportunity to do this. It is our keen hope that you take up our offer.
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b˛sê{≤\‘√ nqTdü+<Ûëì+#·ã&Ü¶sTT ø±ã{Ïº kÕe÷õø£, sê»ø°j·T J$‘êìï ‘·s¡>∑‹ >∑~ Á|ü‹_+_düTÔ+<ä̇ , ø±e⁄q á
Á|ü<˚X¯+ ñbÕ<Ûë´j·TT\≈£î #ê˝≤  ñ|üjÓ÷>∑|ü&ÉT‘·T+<äì y˚TeTT Ä•düTÔHêïeTT. #·]Ã+∫q n+XÊ\ô|’ ñbÕ<Ûë´j·TT\≈£î
dü¬s’q ne>±Vü≤q ñqï+<äTq düeTø±©q n+XÊ\ô|’ $eTs¡ÙHê‘·àø£ Á|üX̄ï\T ẙj·T&É+˝À $<Ûë´s¡T∆\≈£î e÷s¡Z<äs¡Ùø£+ #̊j·T>∑\s¡ì
y˚TeTT Ä•düTÔHêï+.

$<ë´s¡T∆\T ô|+bı+~+#·T≈£îqï á $eTs¡ÙHê‘·àø£ kÕeTs¡∆́ eTT yê]˝À $düÔ‘· <äø£Œ<∏ëìøÏ <ë]rdüTÔ+<äì e÷≈£î
‘Ó\TdüT. uÛ≤s¡‘·<̊X̄  kÕe÷õø£, sê»ø°j·T J$‘êìøÏ dü+ã+~Û+∫q yêdüÔyê\qT m<äTs=ÿqï|ü⁄Œ&ÉT $s¡øÏÔ uÛ≤eq≈£î ̋ ÀqTø±≈£î+&Ü
|üP]Ô düe÷#ês¡+‘√ $X‚¢wüD #̊j·T&ÜìøÏ Ç~ yê]øÏ nedüs¡+. n<̊ düeTj·T+˝À yês¡T  $eTs¡ÙHê‘·àø£+>±, düø±sê‘·àø£+>±
(bÕõ{Ïyé) ñ+&Ü\ì y˚TeTT ø√s¡T≈£î+≥THêïeTT. Ç~ MT≈£î |üs¡düŒs¡ $s¡T<ä∆+>± nì|æ+∫q|üŒ{Ïø°, ˇø£{Ï Ò̋≈£î+&Ü
Ç+ø=ø£{Ï ñ+&É̋ Ò<äì ẙTeTT K∫Ã‘·+>± #Ó|üŒ>∑\eTT. $wüj·÷\T m˝≤ yÓTs¡T>∑T|ü&É‘êj·TH̊  Ä˝À#·q ̋ Ò≈£î+&Ü $<ë´s¡Tú\T
πøe\+ düÁø£eT+>± ̋ Òì yêdüÔyê\qT e÷Á‘·ẙT m<äTs√ÿe&É+ yê]øÏ ìsêX̄qT, $düT>∑TqT ‘Ó|æŒdüTÔ+~. eTs√yÓ’|ü⁄, uÛ≤s¡‘·<̊XÊìï
Ä<äs¡Ùe+‘·yÓTÆq Á|üC≤kÕ«eT´+>± e÷Á‘·ẙT ‘Ó\TdüTø=H̊≥≥T¢ #̊j·T&É+, ‘·<ë«sê ̌ ø£ düø±sê‘·àø£ uÛ≤eq yê]˝À @s¡Œ&É&ÉeTT
yê]ì ‘·|ü⁄Œ<ë] |ü{Ïº+#·&Éy˚T. m+<äTø£+fÒ yês¡T m<äTs=ÿH˚ s√EyêØ yêdüÔyê\T ìs¡+‘·s¡+ yê]øÏ _ÛqïyÓTÆq |ü]dæú‹ì
|ü]#·j·T+#̊kÕÔsTT.
      n<äwüºeXÊ‘·÷Ô eTq <˚XÊìøÏ <ës¡Ùìø£ |üÁ‘·+‘√bÕ≥T Á|ü»\ b˛sê{≤\ #·]Á‘· ≈£L&Ü ñ+~. $eTs¡ÙHê‘·àø£
$X‚¢wüDqT $<ë´s¡Tú\˝À @ø£ø±\+˝À  ÄXÊ»qø£+>±, kÕqT≈£L\+>± #˚ùd≥≥T¢ düVü‰j·T|ü&É{≤ìøÏ y˚TeTT á ¬s+&ÉT
kÕ<ÛäHê\qT ñ|üjÓ÷–+#ê\ì ìs¡ísTT+#·T≈£îHêïeTT. uÛ≤s¡‘· sêC≤´+>∑+ ˇø£ <ës¡Ùìø£ |üÁ‘·+. nHê´j·T+, nD∫y˚‘·
düeTdǘ \qT |ü]wüÿ]+#·&ÜìøÏ nH˚ø£ eT+~ e´≈£îÔ\T, kÕe÷õø£ ñ<ä́ e÷\#˚ Ç~ ñ|üjÓ÷–+#·ã&ç+~. á q÷‘·q
$uÛ≤>±ìøÏ HÓ’‹ø£ ~≈£L‡∫>± |üì#˚j·T&ÜìøÏ y˚TeTT sêC≤´+>±ìï ñ|üjÓ÷–+#êeTT. n+‘˚ø±≈£î+&Ü, sêC≤´+>∑+ <ëìø£<˚
düe÷q‘·«+, >ös¡yêìøÏ Vü‰MT Çe« Ò̋<äì, Á|ü»\T ‘·eT J$‘ê\˝À M{Ïì Á>∑Væ≤+#·&ÜìøÏ ìs¡+‘·s¡+ ø£wüº|ü&ÉT‘·÷H˚
ñHêïs¡ì $<ë´s¡Tú\≈£î ns¡úe+‘·+>± ìs¡÷|æ+#·&ÜìøÏ á |ü⁄düÔø£+ kÕe÷õø£ ñ<ä́ e÷\qT ≈£L&Ü Á|ükÕÔ$+∫+~.

á ∫e] |ü⁄düÔø±ìï y˚TeTT n_Ûe~∆ #˚düTÔqï|ü⁄Œ&ÉT sêqTqïø±\+˝À  kÕe÷õø£, sê»ø°j·T J$‘· bÕsƒê´+XÊ\‘√
bÕ≥T á bÕsƒ¡́ |ü⁄düÔø±\˝À ≈£L&Ü e÷s¡TŒ\T »s¡T>∑T‘êj·Tì e÷≈£î ‘Ó\TdüT. ô|’ ø±s¡D≤\qT |ü+#·Tø√e&É+ e\q  - ẙTeTT
á bÕsƒê\qT n_Ûe~∆#˚dæq \øå±´ìï ‘Ó\TdüT≈£î+{≤s¡ì, n˝≤π> ñbÕ<Ûë´j·TT\T, $<ë´s¡Tú\˝À y˚TeTT Á|ü‹bÕ~+∫q
$X‚¢wüDqT rdüT≈£îekÕÔs¡ì, MT ìã<ä∆‘·qT eT]+‘· ô|+#·Tø√e&ÜìøÏ Ç~ MT≈£î nqTeT‹düTÔ+<äì y˚TeTT Ä•düTÔHêïeTT.
ÁbÕ<∏ä$Tø√qï‘· bÕsƒ¡XÊ\ ‘·s¡>∑‘·T\˝À düeTø±©q kÕe÷õø£, sê»ø°j·T $wüj·÷\‘√ e´eVü≤]+#˚ @¬ø’ø£ bÕsƒê´+X¯
$uÛ≤>∑eTT>± Bìì MTs¡T >∑T]Ô+#˚≥≥T¢ #˚düTÔ+<äì y˚TeTT uÛ≤$düTÔHêïeTT. MT $<ë´s¡T∆\ J$‘ê\T $düÔ‘· kÕe÷õø£
$wüj·÷\‘√ m˝≤  eTT&ç|ü&ç ñHêïjÓ÷ nH˚«wæ+#·&ÜìøÏ ªkÕe÷õø£ sê»ø°j·T J$‘· ÁX‚DÏμ MT≈£î >=|üŒ neø±XÊìï
n+~düTÔ+~. ‘·s¡>∑‹>∑~˝À $<ë´s¡Tú\T $wüj·÷ìï ã\e+‘·+>± H˚s¡TÃ≈£îH˚≥≥T¢ #˚ùd ã{°º |ü<ä›‘·T\qT e÷s¡Ã&ÜìøÏ MTs¡T
á neø±XÊìï ñ|üjÓ÷–+#·Tø√yê\ì y˚TeTT ø√s¡T≈£î+≥THêïeTT. á bÕsƒ¡´ |ü⁄düÔø±\˝À n+~+∫q düe÷#ês¡+
nqTdü+<Ûëì+#·ã&çq kÕúìø£ $wüj·÷\qT |ü]#·j·T+ #̊j·T&ÜìøÏ, Bì Ä<Ûës¡+>± $X‚¢wüDqT ø=qkÕ–+#·&ÜìøÏ ‘·–q+‘·
düVü≤ø±sêìï n+~düTÔ+~. ø±ã{Ïº ‘·s¡>∑‹ >∑~ì ñ‘Ô̊»|ü]#˚̋ ≤, $$<Ûä H˚|ü<∏ë´\T >∑\ $<ë´s¡Tú\T ‘·eTqT |ü]>∑D˝ÀìøÏ
rdüTø√ Ò̋<äH˚ uÛ≤eq sê≈£î+&Ü, m≥Te+{Ï u…<äTs¡T ̋ Ò≈£î+&Ü yê]  n_ÛÁbÕj·÷\qT e´ø£Ô+#˚ùd≥≥T¢ MTs¡T #·Ts¡T¬ø’q bÕÁ‘·
b˛wæ+#ê*.
    bÕsƒ¡́ |ü⁄düÔø£+ <ë«sê ˇø£ q÷‘·q uÀ<ÛäHê+X¯ $uÛ≤>±ìï Á|üy˚X¯ô|≥º&É+ n+‘· düT\uÛÑ+ ø±<äT. düeTø±©q n+XÊ\ô|’
<äwæº ô|≥º&É+ e\q ªkÕe÷õø£ eT]j·TT sê»ø°j·T J$‘·+μ ø=ìïkÕs¡T¢ $yê<ëdüŒ<ä+>± ø£ì|ædüTÔ+~. Bì qT+&ç eTqeTT
‘·|æŒ+#·Tø√ Ò̋eTT. MTs¡T $$<Ûä s¡ø±\ n_ÛÁbÕj·÷\qT e´ø°Ôø£]+#·&ÜìøÏ nqTeT‹kÕÔs¡T. Ç~ Hê´j·T uÛ≤eq, n+<ä]
jÓT&É\ >ös¡yê\ô|’  MT≈£îqï nbÕs¡ $XÊ«dü+ MT<ä Ä<Ûës¡|ü&ç ñ+≥T+~. |æ\¢\˝À m≥Te+{Ï $eø£å‘·q÷ ø£q|üs¡#·ì
düe÷» uÛ≤eqqT ô|+bı+~+#·&ÜìøÏ bÕsƒ¡XÊ\\T düVü‰j·T|ü&É‘êj·Tì MTs¡T $X̄«dæùdÔ, kÕe÷õø£, sê»ø°j·T J$‘·+ Bìï
kÕø±s¡+ #˚j·T&ÜìøÏ MT≈£î >=|üŒ neø±XÊìï n+~düTÔ+~. e÷ á  Á|ü‹bÕ<äqqT MTs¡T d”«ø£]kÕÔs¡ì Ä•düTÔHêïeTT.
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What are the issues included in the Class VIII book?

The Class VIII book has a focus on rule of law and social justice. The units are devoted to the following topics:
the Indian Constitution, the Parliament, the Judiciary, Social Marginalisation and the Economic Presence of
Government. Each unit consists of  two chapters. In this book, students learn what law is and what is meant by
rule of  law. They also learn that often laws are not enough and people continue to struggle to have their fundamental
rights realised long after laws have been passed to guarantee these. The book ends with a note on the ‘Constitution
as a Living Ideal’. This note serves the function of  tying together the main ideas raised in the book.

What elements does the Class VIII book utilise to explain selected issues?

Storyboards: We have received feedback that the storyboards that we introduced last year worked well in the
classroom with both students and teachers. This year, we have continued to use this visual medium to discuss
narratives that are fictional but based on real events. We hope students will be drawn into the narrative and this
will help them better understand the concepts and processes that the storyboard depicts.

Glossary: The glossary words are highlighted in the chapters. The glossary is not a dictionary. Instead, it explains
the context or sense in which the words or phrases have been used in the chapter. The glossary is a tool to be used
for understanding the text further and not something that needs to be memorised.

Anil, you will have to
stay back

But … Ma’am …
Ma’am, while you were away,
Anil kept talking

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY
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8e ‘·s¡>∑‹ bÕsƒ¡́ |ü⁄düÔø£+˝À bı+<äT|ü]∫q n+XÊ\T @$T{Ï:
8e ‘·s¡>∑‹ bÕsƒ¡́ |ü⁄düÔø£+ düeTHê´j·TbÕ\q, kÕe÷õø£ Hê´j·T+ô|’ <äwæº kÕ]+∫+~. j·T÷ì≥T á øÏ+~ n+XÊ\≈£î
dü+ã+~Û+∫  n_Ûe~∆ #̊j·Tã&Ü¶sTT: uÛ≤s¡‘· sêC≤´+>∑eTT, bÕs¡¢yÓT+≥T, Hê´j·TXÊK, kÕe÷õø£ $eø£å, Á|üuÛÑT‘·«+ - Ä]úø£
ñìøÏ.  á |ü⁄düÔø£+˝À $<ë´s¡Tú\T #·≥º+ n+fÒ @$T{Ï?, düeTHê´j·TbÕ\q  n+fÒ @$T{Ï? nH̊ $wüj·÷\qT ‘Ó\TdüT≈£î+{≤s¡T.
#·{≤º\T e÷Á‘·y˚T dü]b˛e˙, ‘·eT ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î Vü‰MTÇdü÷Ô #·{≤º\T #˚dæq ‘·sê«‘·· ≈£L&Ü yê{Ïì neT\T˝ÀøÏ
e#˚Ã≥≥T¢ #˚j·T&ÜìøÏ ≈£L&Ü Ç+ø± Á|ü»\T b˛sê&ÉT‘·÷H˚ ñHêïs¡ì yês¡T ‘Ó\TdüT≈£î+{≤s¡T. ªsêC≤´+>∑+ düJe Ä<äs¡Ù+μ
nH˚ dü÷#·q‘√ |ü⁄düÔø£+ eTT>∑TdüTÔ+~. á dü÷#·q |ü⁄düÔø£+˝À ù|s=ÿqã&çq Á|ü<Ûëq Ä˝À#·q\‘√ nqTdü+<Ûëq+ ø±e&ÜìøÏ
|ü⁄Hê~ y˚düTÔ+~.

m+|æø£#˚dæq $wüj·÷\qT $e]+#·&ÜìøÏ 8e ‘·s¡>∑‹ bÕsƒ¡́ |ü⁄düÔø£+ @ n+XÊ\qT ñ|üjÓ÷–düTÔ+~?

k º̨ØuÀsY¶\T: y˚TeTT >∑‘· dü+e‘·‡s¡+ |ü]#·j·T+ #˚dæq k º̨Ø uÀsY¶\T $<ë´s¡Tú\T, ñbÕ<Ûë´j·TT\≈£î ‘·s¡>∑‹ >∑~˝À u≤>±
ñ|üjÓ÷>∑|ü&Ü¶j·Tì e÷≈£î nH̊ø£eT+~ ‘·eT düŒ+<äq˝À uÛ≤>∑+>± ‘Ó*j·TCÒXÊs¡T. á dü+e‘·‡s¡+ ẙTeTT yêdüÔe dü+|òüT≥q\
Ä<Ûës¡+>± ø£*Œ‘· ø£<∏äHê\qT #·]Ã+#·&ÜìøÏ á <äX¯́  e÷<Ûä́ e÷ìï ñ|üjÓ÷–+#·&É+ ø=qkÕ–+#êeTT. $<ë´s¡T∆\T
ø£<∏äq+˝ÀìøÏ Äø£]¸+#·ã&É&ÜìøÏ, Ç+<äT˝Àì uÛ≤eq\T, Á|üÁøÏj·T\T u≤>± ns¡∆+ø±e&ÜìøÏ á k˛ºØuÀs¡T\T
ñ|üjÓ÷>∑|ü&É‘êj·Tì y˚TeTT Ä•düTÔHêïeTT.

|ü<äø√X¯+: |ü<äø√XÊ\˝Àì |ü<ë\≈£î  n<Ûë´j·÷\˝À ÁbÕ<Ûëq´‘· Çe«ã&ç+~. |ü<äø√X¯+ nH˚~ ì|òüT+≥Te⁄ ø±<äT. BìøÏ
ã<äT\T>± Ç~ n<Ûë´j·T+˝À |ü<ë\T Ò̋<ë |ü<äã+<Ûë\T ñ|üjÓ÷–+#·ã&çq dü+<äs¡“¤+ Ò̋<ë uÛ≤yê\qT $e]düTÔ+~.
|ü<äø√X¯+ nH˚~ e#·Hêìï eT]+‘· ns¡ú+ #˚düTø√e&ÜìøÏ ñ|üjÓ÷–+#˚ kÕ<Ûäqy˚T >±ì M{Ïì ã{°º |ü≥ºe\dæq nedüs¡+
˝Ò<äT.Ï

|ü<äø√X¯+

{°#·sY, MTs¡T ˝Òq|ü⁄Œ&ÉT n˙˝Ÿ _>∑Zs¡>±
e÷{≤¢&ÉT‘·÷ ‘·s¡>∑‹>∑~˝À u≤>± n\¢]

#˚XÊ&ÉT. ‘·qT Hê e÷≥ $q˝Ò<äT.

n˙˝Ÿ ˙e⁄  ás√E dü÷ÿ˝Ÿ
nsTTb˛sTTq ‘·sê«‘· Çø£ÿ&˚

ñ+&Ée\dæ ñ+≥T+~. ‘·s¡>∑‹
©&ÉsY #Ó|æŒq≥T¢ H˚qT $+{≤qì

100 kÕs¡T¢ ÁyêsTT.
ø±˙ {°#·sY H˚H˚MT #˚j·T˝Ò<äT.
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Teacher’s Page: Again like we did
last year, each of the units begins with
a separate Teacher’s Page.This
highlights the main conceptual points
that the chapter raises with the teacher
in order to facilitate the teaching of
these in the classroom space.

In-text and End-text Questions:
As with the books in the two previous
years, this year’s book also includes in-
text and end-text questions. These
combine different kinds of questions,
testing the ability to reason, to contrast
and compare, to infer and extrapolate,
to analyse and to read and create visual
material. The end-text questions usually
revise the main conceptual points raised
in the chapter in addition to asking
students to often use their creative
abilities. It is crucial that students answer
these questions in their own words.

Photo Essay: Last year’s book had
a photo essay on the women’s
movement. This year, we have a
photo essay on the Bhopal gas
tragedy. A photo essay is to enable a
student to learn about a particular
situation through reading visuals.
Each of the photos have been chosen
with great care to mark particular
moments in the history of the issue
being highlighted. Students should be
encouraged to read and discuss the
photo essays and not gloss
over them.
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ñbÕ<Ûë´j·TT\ ù|J: y˚TeTT >∑‘· dü+e‘·‡s¡+
#̊dæq≥T¢>±H̊ Á|ür j·T÷ì{Ÿ Á|ü‘̊´ø£ ñbÕ<Ûë´j·TT\
ù|J‘√ ÁbÕs¡+uÛÑeTe⁄‘·T+~. ‘·s¡>∑‹ >∑~˝À
uÀ<ÛäqqT ñbÕ<Ûë´j·TTìøÏ  düT\uÛÑ‘·s¡+ #̊j·T&ÜìøÏ
Ä n<Ûë´j·TeTT˝Àì eTTK´yÓTÆq n+XÊ\qT Ç~
Á|ü‘˚́ ø£+>± $e]düTÔ+~.

bÕsƒê´+X¯+ eT<Ûä´˝Àq÷ ` bÕsƒê´+X¯+ ∫es¡
Á|üX¯ï\T: >∑‘· ¬s+&ÉT dü+e‘·‡sê\ |ü⁄dü Ôø±\
e÷~]>±H˚ á dü+e‘·‡s¡ |ü⁄düÔø£+˝À ≈£L&Ü
bÕsƒê´+X̄+ eT<Ûä́ ˝Àq÷, bÕsƒê´+X̄+ ∫es¡q $$<Ûä
s¡ø±\ Á|üX¯ï\T ñHêïsTT. ‘ê]ÿø£ kÕeTsêú´ìï
|üØøÏå+#·&É+, uÒ<Ûë\qT, kÕe÷´\qT >∑T]Ô+#·&É+,
}Væ≤+#·&É+, $e]+#·&É+, $Ee Ÿ̋ yÓT{°]j·T Ÿ̋ì
$X‚¢wæ+#·&É+, #·<äe&É+, ‘·j·÷s¡T#˚j·T&É+ e+{Ï
$$<Ûä s¡ø±\ Á|üX̄ï\T Ç+<äT˝À ñHêïsTT. n<Ûë´j·T+
∫es¡q Çe«ã&çq Á|üX¯ï\T $<ë´s¡Tú\ dü»Hê‘·àø£
kÕeTsêú́ \qT yÓ*øÏrj·T&É+˝À ñ|üjÓ÷>∑|ü&É‘êsTT.
Bì‘√bÕ≥T á n<Ûë´j·÷\˝Àì eTTU≤´+XÊ\qT
≈£L&Ü |ü⁄q:X̄Ãs¡D #̊kÕÔsTT. á Á|üX̄ï\≈£î $<ë´s¡Tú\T
yê] dü«+‘· e÷≥\˝À düe÷<Ûëq+ Çe«&É+ #ê˝≤
eTTK´+.

bǫ̀ {À yê´dü+: >∑‘· dü+e‘·‡s¡|ü⁄  |ü⁄düÔø£+˝À eTVæ≤fi≤
ñ<ä́ eT+ô|’ bǫ̀ {À yê´dü+ ñ+~. á dü+e‘·‡s¡+
uÛÀbÕ˝Ÿ >±´dt <äTs¡È≥qô|’ ˇø£ bò˛{À yê´dü+
ñ+~. $Ee˝Ÿ‡qT |ü]o*+#·&É+ <ë«sê $<ë´]ú
ˇø£ ì]›wüº |ü]dæú‹ >∑T]+∫ ‘Ó\TdüTø√e&ÜìøÏ  bǫ̀ {À
yê´dü+ ñ|üø£]düTÔ+~. #·]Á‘·̋ À ÁbÕeTTK´‘· ø£*–q
ì]›wüº ø£åD≤\qT >∑T]Ô+#˚≥≥T¢  Á|ü‹ bò˛{À #ê˝≤
C≤Á>∑‘·Ô>± m+|æø£ #˚j·Tã&ç+~. bǫ̀ {À yê´kÕ\qT
#·< äe&ÜìøÏ, #·]Ã+#·&ÜìøÏ $<ë´s ¡T ú\qT
Áb˛‘ · ‡V æ ≤+#ê*. yê{ Ï ô| ’ eTq+ $es ¡D
Çe«≈£L&É<äT.
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Unit One
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Teacher’s Note

The Indian Constitution has been regularly referred to in the previous two Social and Political Life
textbooks. Unlike the previous two books, where little space was devoted to discussing the
Constitution itself, this year the chapters in Unit 1 take the Constitution as its main focus.

Chapter 1 begins with a discussion of the principles that underlie a liberal constitution. Three short
storyboards have been used to familiarise the student with the ideas that are being discussed.
The storyboards use incidents located within a classroom-setting to illustrate three complex
constitutive principles. The storyboards should be used to aid the student’s understanding of these
constitutive principles.

The discussion on the Indian Constitution is situated within a historical context. This has been done
with the express intent that students become aware of the major influence that our anti-colonial
struggle had on Indian democracy. In discussing the Constitution, we have had to use several new, and
often difficult terms, to explain certain key features. While teaching these, please keep in mind that
the student will continue to study these key features in greater depth in higher classes. Therefore, the
attempt here is to familiarise the student with a very basic understanding of the significance of these
features within the working of democracy in India.

Chapter 2 discusses secularism. The most prevalent definition of secularism is that it refers to the
separation between Religion and the State. The chapter uses this definition as the foundation and
then proceeds to elucidate two complicated ideas: the first points to why this separation is important
and the second to what is particular to Indian secularism.

There are two main reasons why the separation between Religion and State is important. The first
is to prevent the domination of one religion over another, i.e. inter-religious domination. The second
is to oppose the various types of domination that can happen within a religion, i.e. intra-religious
domination. For example, the chapter discusses untouchability in Hindu religious practice which
allowed ‘upper castes’ to dominate members of some ‘lower castes’. Secularism’s opposition to
institutionalised religion means that it promotes freedom and equality between and within religions.

The second major conceptual idea that the chapter deals with is the unique nature of Indian
secularism. Indian secularism does protect the religious freedom of individuals by maintaining a
separation from religion. But it also provides room for the reform of religions, for example, the
abolishing of untouchability, child marriage, etc. Therefore, in its attempt to achieve religious equality
(both between as well as within religions) the Indian secular State both maintains a separation as
well as intervenes in religion. This intervention can either be in terms of a ban (like that on
untouchability) or in terms of providing assistance to religious minorities. The chapter explains this
and refers to it as ‘principled distance’. This means that any interference in religion by the State has
to be based on the ideals laid out in the Constitution.

Several of the above points are quite complex. It is crucial that you understand these points clearly
before teaching this chapter. It is very likely that students will come up with several suggestions for
why the government should intervene or not intervene in religious affairs. While discussion is to be
encouraged, it is important to mediate this and ensure that it does not reinforce stereotypes of
religious minorities.
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>∑‘· ¬s+&ÉT “social and political life” bÕsƒ¡́  |ü⁄düÔø±\˝À uÛ≤s¡‘· sêC≤´+>∑+ >∑T]+∫  Áø£eT+ ‘·|üŒ≈£î+&Ü #·]Ã+#·T≥
»]–+~. Ç+‘·≈£î eTT+<äT bÕsƒ¡́  |ü⁄düÔø±\ e …̋ ø±≈£î+&Ü, á dü+e‘·‡s¡+ sêC≤´+>∑+ >∑T]+∫ #·]Ã+#·&ÜìøÏ ø=~› #√≥T
πø{≤sTTdü÷Ô yÓTT<ä{Ï j·T÷ì{Ÿ ˝ÀH̊  sêC≤´+>∑+ ô|’ Á|ü<Ûëq+>± <äwæº  kÕ]+#·&É+ »]–+~.
ˇø£ ñ<ës¡yÓTÆq sêC≤´+>∑+˝À n+‘·Ø¢q+>± ñ+&˚ Á|ü<ÛëHê+XÊ\qT #·]Ã+#·T≥‘√ yÓTT<ä{Ï n<Ûë´j·T+
ÁbÕs¡+uÛÑeTe⁄‘·T+~.#·]Ã+∫q n+XÊìï $<ë´s¡T∆\T  u≤>± ns¡∆+  #̊düT≈£îH̊+<äT≈£î M\T>± eT÷&ÉT ∫qï ∫qï ø£<Ûä\T
ñ|üjÓ÷–+#·ã&Ü¶sTT. dü+øÏ¢wüºyÓTÆq  eT÷&ÉT sêC≤´+>∑ dü÷Á‘ê\qT $e]+#̊+<äT≈£î ‘·s¡>∑‹ >∑~˝À »]π> dü+|òüT≥q\qT
á ø£<∏ëìø£\T ñ|üjÓ÷–+#·T≈£îHêïsTT.á sêC≤´+>∑ dü÷Á‘ê\qT ne>∑‘·+ #̊düT≈£îH̊+<äT≈£î $<ë´s¡Tú\T á ø£<∏ëìø£\qT
ñ|üjÓ÷–+#·Tø√yê*.
sê»´+>∑ #·s¡Ã˝À  ̌ ø£ #ê]Á‘·ø£ n+X̄+  Ç$T&ç ñ+~. Bì yÓqTø£ ñqï Á|ü<Ûëq ñ<̊∆X̄´+ uÛ≤s¡‘· Á|üC≤kÕ«eT´ e´edüúô|’
e\dü e´‹πsø£ b˛sê{≤\ Á|üuÛ≤e+  >∑T]+∫  $<ë´s¡T∆\qT nÁ|üeT‘·TÔ\qT #̊j·T&ÉẙT. sêC≤´+>∑+ >∑T]+∫ #·]Ã+#̊≥|ü⁄Œ&ÉT
ø=ìï eTTK´yÓTÆq \ø£åD≤\qT $e]+#·&ÜìøÏ eTq+ mH√ï ø=‘·Ô |ü<ë\qT, ø=ìï dü+øÏ¢wüº |ü<ë\qT ≈£L&Ü ñ|üjÓ÷–+#êeTT.
M{Ïì uÀ~Û+#̊≥|ü⁄&ÉT $<ë´]∆ Äj·÷ n+XÊ\qT ô|’ ‘·s¡>∑‘·T\˝À Ç+ø± ≈£åîDí+>± n<Ûä́ j·Tq+ #̊kÕÔ&Éqï $wüj·÷ìï >∑Ts¡TÔ
ô|≥Tºø√+&ç. á ø°\ø£ n+XÊ\ ÁbÕ<Ûëq´‘·ô|’ ˇø£ ÁbÕ<∏ä$Tø£ ne>±Vü≤qqT $<ë´s¡T∆\˝À ô|+bı+~+#·{≤ìøÏ Çø£ÿ&É
Á|üj·T‹ï+#·&É+ »]–+~. uÛ≤s¡‘·<̊X̄+˝À Á|üC≤kÕ«eT´+ |üì#̊ùd $<Ûëq+ ns¡∆+ ø±yê\+fÒ uÛ≤s¡‘· sêC≤´+>∑ eTÚ*ø£
\ø£åD≤\ >∑T]+∫q ne>±Vü≤q nedüs¡+. $<ë´]∆øÏ M{Ïì |ü]#·j·T+ #̊j·T&ÜìøÏ Á|üj·T‘·ï+ »]–+~.

2e n<Ûë´j·T+ ˝ÖøÏø£ ‘·‘·«+ >∑T]+∫ #·]ÃdüTÔ+~. ˝ÖøÏø£yê<ëìøÏ dü+ã+~Û+∫ u≤>± yê&ÉTø£̋ À ñqï ìs¡«#·q+
@$T≥+fÒ eT‘êìï sê»´+ qT+∫ ẙs¡T #̊j·T&É+.á ìs¡«#·Hêìï Ä<Ûës¡+>± #̊düTø=ì Ç˝≤ ẙs¡T#̊j·T&É+ m+<äT≈£î
eTTK´yÓTÆq~, uÛ≤s¡‘·<̊X̄ ̋ ÖøÏø£yê<ä Á|ü‘̊´ø£‘· @$T{Ï nqï ¬s+&ÉT »{Ï\yÓTÆq n+XÊ\qT á n<Ûë´j·T+ $e]+#·&ÜìøÏ
Á|üj·T‹ïdüTÔ+~.

sêC≤´ìï, eT‘êìï ẙs¡T#̊j·T&É+ m+<äT≈£î eTTK´yÓ÷ #Ó|üŒ&ÜìøÏ ¬s+&ÉT eTTK´ ø±s¡D\T ñHêïsTT. yÓTT<ä{Ï~: ̌ ø£ eT‘·+
ẙs=ø£ eT‘·+ô|’ Ä~Ûø£́ ‘· Á|ü<ä]Ù+#·≈£î+&Ü ìs√~Û+#·&É+. n<̊ eT‘ê+‘·s¡ Ä~Û|ü‘·́ +. ¬s+&Ée~: ̌ πø eT‘·+˝À #√≥T#̊düTø=H̊
nH̊ø£ s¡ø±\ Ä~Û|ü‘ê´\qT e´‹πsøÏ+#·&É+. BìH̊ n+‘·s¡eT‘· Ä~Û|ü‘·́ + n+{≤s¡T. ìeTï ≈£î˝≤\ düuÛÑT´\ô|’ nÁ>∑esêí\
Ä~Û|ü‘ê´ìï nqTeT‹+#̊ Væ≤+<ä÷eT‘· $<Ûëq+˝Àì ndüŒèX̄´‘·qT á n<Ûë´j·T+ #·]ÃdüTÔ+~. e´ed”úø£]+#·ã&çq eT‘êìï
˝ÖøÏø£yê<ä+ e´‹πsøÏdüTÔ+~. n+fÒ eT‘ê\ eT<Ûä́ , eT‘ê\ ˝À|ü\ ùd«#·Ã¤qT, düe÷q‘ê«ìï ô|+bı+~+#·&ÉẙT.

uÛ≤s¡rj·T ̋ ÖøÏø£yê<ä $•wüº dü«uÛ≤yêìï ‘Ó*j·TCÒj·T&ÉẙT á n<Ûë´j·T+˝À >∑\ ¬s+&Ée ø°\ø£ uÛ≤eq. eT‘·+ qT+&ç ẙs¡T>±
ñ+≥÷ uÛ≤s¡rj·T ̋ ÖøÏø£yê<ä+ e´≈£îÔ\ eT‘· ùd«#·ÃqT ø±bÕ&ÉT‘·T+~. n<̊$<Ûä+>± eT‘· dü+düÿs¡D\øÏ ≈£L&Ü ô|<ä› |”≥
ẙdüTÔ+~. ñ<ëVü≤s¡D≈£î n+≥sêì‘·q+, u≤\´$yêVü‰\ ìs¡÷à\q yÓTT<ä̋ …’q$.n+fÒ eT‘· düe÷q‘ê«ìï (eT‘ê\
eT<Ûä́ ,eT‘ê\˝Àq÷)ô|+bı+~+#̊ Á|üj·T‘·ï+˝À uÛ≤s¡rj·T ̋ ÖøÏø£ sê»´+ eT‘êìï sê»´+ qT+∫ ẙs¡T #̊j·T&É+‘√ bÕ≥T
eT‘ê\ eT<Ûä́  CÀø£́ + #̊düTø√e&É+ ≈£L&Ü #̊düTÔ+~.á CÀø£́ + #̊düTø√e&É+ nH̊~ ̌ ø√kÕ] ìùw<Ûä+ (n+≥sêì‘·q+ ô|’
$~Û+∫q≥T¢>±) ø±e#·TÃ  ̋ Ò<ë eT‘·|üs¡yÓTÆq n\Œ dü+U≤´ø£ esêZ\≈£î düVü‰j·T+ #̊j·T&É+  ø±e#·TÃ. á n<Ûë´j·T+ Bìì
ªìj·TeTã<ä∆yÓTÆq <ä÷s¡+μ >± n_Ûe]ídüTÔ+~. nq>± sê»´+ eT‘·|üs¡yÓTÆq $wüj·÷\˝À ø£\T>∑#̊düTø=H̊ @s¡ø£yÓTÆq CÀø£́ +
nsTTHê sêC≤´+>∑ Ä<äsêÙ\ô|’ Ä<Ûës¡|ü&ç ñ+≥T+~.
ô|’yê{Ï̋ À #ê˝≤ n+XÊ\T dü+øÏ¢wüºyÓTÆq$.á n<Ûë´j·÷ìï uÀ~Û+#·&ÜìøÏ eTT+<̊ MTs¡T Äj·÷ $wüj·÷\qT ne>∑‘·+
#̊düTø√e&É+ #ê˝≤ eTTK´+. n<Ó̋ ≤>∑+fÒ  eT‘· e´eVü‰sê\˝À Á|üuÛÑT‘·«+ m+<äT≈£î CÀø£́ +  #̊düTø√yê*? m+<äT≈£î
#̊düTø√≈£L<äT? nH̊ $wüj·T+ô|’ $<ë´s¡T∆\T nH̊ø£  dü÷#·q\T #̊kÕÔs¡T. á n+X̄+ô|’ #·s¡ÃqT Áb˛‘·‡Væ≤düTÔqï|ü⁄Œ&̊ n\Œdü+U≤´ø£
esêZ\ô|’ yÓTT<ä{Ï qT+&ç ñqï ì•Ã‘· n_ÛÁbÕj·÷\T #·s¡ÃqT |üø£ÿ<ë] |ü{Ïº+#·≈£î+&Ü ñbÕ<Ûë´j·TT&ÉT düs¡T›u≤≥T #̊j·÷*.

ñbÕ<Ûë´j·TT\≈£î dü÷#·q
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22The Indian Constitution

In this chapter, we are going to begin with football, a
game many of you have probably heard of, or even
played. As the name suggests, this is a game that involves
the players’ feet. According to the rules of football, if
the ball touches the arm of any player (except the
goalkeeper), then this is considered a foul. So if players
start holding the football in their hands and passing it
around, then they are not playing football any more.
Similarly other games, such as hockey or cricket, also
have rules according to which they are played. Each of
these rules helps define the game, and helps us
distinguish one game from another. As these are
fundamental to the game, we can also call them the
constitutive rules of the game. Like these games, a
society also has constitutive rules that make it what it
is and differentiate it from other kinds of societies. In
large societies in which different communities of people
live together, these rules are formulated through
consensus, and in modern countries this consensus is
usually available in written form. A written document
in which we find such rules is called a Constitution.

We have looked at the Indian Constitution in Classes VI
and VII in our Social and Political Life textbooks. Have
you ever wondered why we need a Constitution or been
curious about how the Constitution got written, or who
wrote it? In this chapter, we will discuss both these
issues and also look at the key features of the Indian
Constitution. Each of these features is crucial to the
working of democracy in India and some of these will
be the focus of different chapters in this book.

TheTheTheTheThe
Indian ConstitutionIndian ConstitutionIndian ConstitutionIndian ConstitutionIndian ConstitutionChapter 1
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23 uÛ≤s¡‘· sêC≤´+>∑+

uÛ≤s¡‘· sêC≤´+>∑+n<Ûë́ j·T+ 1

á n<Ûë´j·÷ìï eTq+ yÓTT<ä≥>± |òü⁄{Ÿ u≤ Ÿ̋ Ä≥‘√ ÁbÕs¡+_Û+#· uÀ‘·THêïeTT.á
Ä≥ >∑T]+∫ MT˝À #ê˝≤eT+~ düTe÷s¡T>± $H̊ ñ+{≤s¡T Ò̋<ë Ä&ç ñ+{≤s¡T
≈£L&Ü. á ù|s¡T ̋ ÀH̊ dü÷∫düTÔqï≥T¢ á Ä≥ Ä≥>±&ç ø±fīfløÏ dü+ã+~Û+∫q~.
|òü⁄{Ÿ u≤ Ÿ̋ Ä≥ ìj·Te÷\qT nqTdü]+∫ ã+‹ @ Ä≥>±&ç eTT+CÒ‹ì nsTTHê
‘êøÏ‘̊ ( >√ Ÿ̋ ø°|üsY ‘·|üŒ)  ‘·|ü⁄Œ>± |ü]>∑DÏ+#· ã&ÉT‘·T+~. ˇø£ẙfī Ä≥>±fīófl
|òü⁄{Ÿ u≤ Ÿ̋ì #̊‹˝ÀøÏ rdüT≈£îì #·T≥Tº|üø£ÿ\øÏ n+~ùdÔ, Çø£ n~ |òü⁄{Ÿ u≤ Ÿ̋ Ä≥
ne<äT. n<̊$<Ûä+>± Vü‰ø°, ÁøÏ¬ø{Ÿ e+{Ï Ç‘·s¡ Ä≥\≈£î  ≈£L&Ü yês¡T Ä&ÉT‘·Tqï
<ëìï ã{Ïº ø=ìï ìj·Te÷\T ñ+{≤sTT. á ìj·Te÷\˝À Á|ür ̌ ø£ÿ{°  Ä Ä≥
@$T{À ‘Ó*j·T#Ó|üŒ&ÜìøÏ, ̌ ø£ Ä≥qT eTs=ø£ Ä≥ qT+∫ ẙs¡T # ˚j · T&Üìø Ï
ñ|üjÓ÷>∑|ü&É‘êsTT. Ç$ Ä Ä≥øÏ eT÷\+ ø±ã{Ïº yê{Ïì ìsêàD≤‘·àø£
ìã+<Ûäq\T>± e´eVü≤]kÕÔs¡T. á Ä≥\˝À e …̋ ˇø£ düe÷C≤ìøÏ ø=ìï ì]∆wüº
ìj·Te÷\T ñ+{≤sTT. n$ Ç‘·s¡ düe÷C≤\ qT+∫ @ $<Ûä+>± _ÛqïyÓ÷ ‘Ó*ù|
ø=ìï e´ekÕú>∑‘· ìã+<Ûäq\T $$<Ûä dü+|òü÷\T ø£*dæ J$+#̊ ô|<ä› düe÷C≤\˝À
á ìj·Te÷\T @ø±_ÛÁbÕj·T+ Á|üø±s¡+ s¡÷bı+~+#·ã&Ü¶sTT. Ä<ÛäTìø£
düe÷C≤\˝À á @ø±_ÛÁbÕj·T+ kÕ<Ûës¡D+>± Áyê‘· s¡÷|ü+˝À
ñ+≥T+~. Ç≥Te+{Ï ìj·TeT ìã+<Ûäq\T ø£\ sê‘· Á|ü‹ì sêC≤´+>∑+>±
|æ\TkÕÔs¡T.

6,7 e ‘·s¡>∑‹ kÕe÷õø£ sê»ø°j·T J$‘·+ bÕsƒ¡́  |ü⁄düÔø±\˝À eTq+
uÛ≤s¡‘· sêC≤´+>∑+ >∑T]+∫ ‘Ó\TdüT≈£îHêïeTT. eTq≈£î sêC≤´+>∑+ nedüs¡+ @$T{À,
sêC≤´+>∑+ m˝≤ sêj·Tã&ç+<√ ̋ Ò<ë mes¡T sêkÕs√ nì MT¬ø|ü⁄Œ&Ó’Hê ÄX̄Ãs¡́ +
ø£*–+<ë? á n<Ûë´j·T+˝À eTq+ á $wüj·÷\ìï{Ï‘√ bÕ≥T uÛ≤s¡‘· sêC≤´+>∑+
jÓTTø£ÿ eTTK´ \ø£åD≤\qT >∑T]+∫ ≈£L&Ü ‘Ó\TdüT≈£î+{≤eTT. M{Ï̋ À Á|ür ̌ ø£ÿ{°
uÛ≤s¡‘·<̊X̄+˝À Á|üC≤kÕ«eT´+ |üìrs¡T˝À ø°\ø£yÓTÆ<̊. M{Ï̋ À ø=ìï{Ïô|’  á |ü⁄düÔø£+˝Àì
$$<Ûä n<Ûë´j·÷\˝À <äwæº ô|≥º&É+ »]–+~.
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Today most countries in the world have a Constitution. While
all democratic countries are likely to have a Constitution, it is
not necessary that all countries that have a Constitution are
democratic. The Constitution serves several purposes. First, it
lays out certain ideals that form the basis of  the kind of  country
that we as citizens aspire to live in. Or, put another way, a
Constitution tells us what the fundamental nature of our society
is. A country is usually made up of  different communities of
people who share certain beliefs but may not necessarily agree
on all issues. A Constitution helps serve as a set of  rules and
principles that all persons in a country can agree upon as the
basis of the way in which they want the country to be governed.
This includes not only the type of government but also an
agreement on certain ideals that they all believe the country
should uphold.

Why Does a Country Need a Constitution?

In 1934, the Indian National Congress
made the demand for a Constituent
Assembly. During the Second World
War, this assertion for an independent
Constituent Assembly formed only of
Indians gained momentum and this was
convened in December 1946. The photo
on page 2 shows some members of the
Constituent Assembly.

Between December 1946 and November
1949, the Constituent Assembly drafted
a constitution for independent India.
Free to shape their destiny at last, after
150 years of British rule, the members
of the Constituent Assembly approached
this task with the great idealism that
the freedom struggle had helped
produce. You will read more about the
work of the Constituent Assembly later
in the chapter.

The photo alongside shows Prime
Minister Jawaharlal Nehru addressing
the Constituent Assembly.
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25 uÛ≤s¡‘· sêC≤´+>∑+

uÛ≤
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ˇø£ <̊XÊìøÏ sêC≤´+>∑+ m+<äT≈£î nedüs¡+?

1934 ˝À uÛ≤s¡‘· C≤rj·T ø±+Á¬>dt sêC≤´+>∑
düuÛÑ @sêŒ≥T #j̊·÷\ì ø√]+~.¬s+&Ée
Á|ü|ü+#· j·TT<ä∆ düeTj·T+˝À uÛ≤s¡rj·TT\
ñ<ä́ eT+ }|ü+<äT≈£îqï+<äTq  dü«‘·+Á‘·
sêC≤´+>∑ düuÛÑ @sêŒ≥T ô|’ Á|üø£≥q sêe&É+‘√
Ç~ &çôd+ãsY 1946 ˝À düe÷ẙX̄yÓTÆ+~.á
¬s+&Ée ù|J˝Àì ∫Á‘·+˝À sêC≤´+>∑ düuÛÑ̋ Àì
ø=+‘·eT+~ düuÛÑT´\qT #·÷&Ée#·TÃ.
&çôd+ãsY 1946  qe+ãsY 1949 eT<Ûä́
sêC≤´+>∑düuÛÑ dü«‘·+Á‘· uÛ≤s¡‘·<˚X¯+  ø√dü+ ˇø£
sêC≤´+>±ìï sêdæ+~.150  dü+e‘·‡sê\
Á_{°Ïwt bÕ\q ‘·sê«‘· sêC≤´+>∑ düuÛÑ düuÛÑT´\T
kÕ«‘·+Á‘√<ä́ eT dü÷Œ]Ô‘√ >=|üŒ Ä<äs¡Ùyê<ä+‘√
á |üìì #̊j·T&ÜìøÏ |üPqT≈£î+~.sêC≤´+>∑düuÛÑ
#˚dæq |üì >∑T]+∫ á n<Ûë´j·T+˝À ‘·sê«‘·
#·<äTe⁄‘ês¡T.
á ∫Á‘·+˝À ˇø£ |üø£ÿ »eVü≤sY ˝≤ Ÿ̋ HÓÁVüQ
>±s¡T sêC≤´+>∑ düuÛÑqT ñ<›̊•+∫
e÷{≤¢&ÉT‘·Tqï≥T¢ ø£ìŒk Ǫ̂+~.

ás√E Á|ü|ü+#·+˝Àì #ê˝≤ <̊XÊ\≈£î sêC≤´+>±\T ñHêïsTT. nìï Á|üC≤kÕ«$Tø£
<̊XÊ\≈£L sêC≤´+>±\T ñ+&̊ neø±X̄+ ñqï|üŒ{Ïø°, sêC≤´+>±\T ñqï nìï
<˚XÊ\÷ Á|üC≤kÕ«eT´ <˚XÊ\T ø±ø£b˛e#·TÃ. sêC≤´+>∑+ e\¢ $$<Ûä s¡ø±\
Á|üjÓ÷»Hê\T ñHêïsTT. yÓTT≥º yÓTT<ä≥>±  n~ bÂs¡T\T>± eTq+ ìedæ+#ê\ì
ø√s¡T≈£îH̊ <̊X̄+ m˝≤ ñ+&Ü˝À nH̊ <ëì  Ä<Ûës¡+>±  ø=ìï K∫Ã‘·yÓTÆq Ä<äsêÙ\qT
s¡÷bı+~düTÔ+~. eTs√ s¡ø£+>± #ÓbÕŒ\+fÒ, ̌ ø£ düe÷»+ jÓTTø£ÿ eTÚ*ø£ dü«uÛ≤yêìï
Ä <̊X̄ sêC≤´+>∑+ ‘Ó*j·TCÒdüTÔ+~. ˇø£ <̊X̄+ kÕ<Ûës¡D+>± ø=ìï ì•Ã‘·
n_ÛÁbÕj·÷\T>∑\ $_Ûqï düeT÷Vü‰\‘√ ≈£L&ç ñ+≥T+~. nsTT‘̊ Ms¡T nìï
$wüj·÷\˝ÀqT @ø°uÛÑ$+#·ø£b˛e#·TÃ. ˇø£ <˚X¯+˝Àì Á|ü»\+<äs¡÷ yê]øÏ
ÄyÓ÷<äjÓ÷>∑´yÓTÆq ìj·Te÷\T, dü÷Á‘ê\ Ä<Ûës¡+>± |ü]bÕ*+#·ã&Ü\ì
ø√s¡T≈£î+{≤s¡T. Ä ìj·TeT ìã+<Ûäq\ düeTT<ëj·TẙT sê»´+>∑+. Ç~ πøe\+ Ä
<̊X̄+˝À m˝≤+{Ï Á|üuÛÑT‘·«+ ñ+&Ü\H̊ <ëìøÏ dü+ã+~Û+∫q~ e÷Á‘·ẙT ø±<äT.Ç~
n <̊X̄+ ÄyÓ÷~+∫q, <äè&ÛÉ+>± $X̄«dæ+∫q Ä<äsêÙ\ düe÷Vü‰s¡+˝À ì+&ç
ñ+≥T+~.
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26The Indian Constitution

Let us try and understand what we mean by this through two
contrasting situations in the recent history of Nepal, a country
that borders India on the north. Until recently, Nepal was a
monarchy. The previous Constitution of  Nepal, which had been
adopted in 1990, reflected the fact that the final authority rested
with the King. A people’s movement in Nepal fought for several
decades to establish democracy and in 2006 they finally
succeeded in putting an end to the powers of  the King. The
people had to write a new Constitution to establish Nepal as a
democracy. The reason that they did not want to continue with
the previous Constitution is because it did not reflect the ideals
of the country that they want Nepal to be, and that they have
fought for.

As in the game of football, in which a change in the constitutive
rules will change the game altogether, Nepal, by moving from a
monarchy to a democratic government, needs to change all its
constitutive rules in order to usher in a new society. This is why,
the people of Nepal adopted a new Constitution for the country
in 2015. The caption alongside elaborates Nepal’s struggle for
democracy.

The second important purpose of a Constitution is to define
the nature of  a country’s political system. For example, Nepal’s
earlier Constitution stated that the country was to be ruled by
the King and his council of  ministers. In countries that have
adopted a democratic form of

Discuss with your teacher what
you understand by the term
‘constitutive’. Provide one
example of ‘constitutive rules’
from your everyday life.

Why did the people of Nepal
want a new Constitution?

The country of Nepal has witnessed several
people’s struggles for democracy. There
was a people’s struggle in 1990 that
established democracy that lasted for 12
years until 2002. In October 2002, King
Gyanendra, citing the Maoist uprising in
the countryside as his reason, began taking
over different aspects of the government
with the army’s assistance. The King then
finally took over as the head of government
in February 2005. In November 2005, the
Maoists joined other political parties to
sign a 12-point agreement. This agreement
signalled to the larger public an imminent
return to democracy and peace. In 2006,
this people’s movement for democracy
began gaining immense force. It repeatedly
refused the small concessions that the
King made and finally in April 2006 the
King restored the Third Parliament and
asked the political parties to form a
government. In 2008, Nepal became a
democracy after abolishing the monarchy.
The above photos show scenes from the
people’s movement for democracy in 2006.
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27 uÛ≤s¡‘· sêC≤´+>∑+

H̊bÕ Ÿ̋ <̊X̄+ Á|üC≤kÕ«eT´+ ø√dü+ Á|ü»\T #̊dæq
mH√ï b˛sê{≤\qT Á|ü‘·́ ø£å+>± #·÷dæ+~. 1990 ̋ À
»]–q ̌ ø£ Á|üC≤ b˛sê≥+ e\q Á|üC≤kÕ«eT´+
@s¡Œ&ç, 12 dü+e‘·‡sê\ es¡≈£î n+fÒ 2002 es¡≈£î
ø=qkÕ–+~. nø√ºãsY 2002 ̋ À sêE C≤ZH̊+Á<ä
Á>±e÷\˝À e÷y√sTTdüTº ñ<ä́ e÷\T
#Ó\πs>∑T‘·THêïj·Tqï ø±s¡D+‘√ Á|üuÛÑT‘·«+˝Àì $$<Ûä
$uÛ≤>±\qT ôd’q´+ düVü‰j·T+‘√ ‘·q nBÛq+˝ÀìøÏ
rdüTø√e&É+ yÓTT<ä\Tô|{≤º&ÉT. ∫es¡≈£î |òæÁãe]
2005 ̋ À Á|üuÛÑT‘ê«ìøÏ Ä~Û|ü‘·́ + eVæ≤+#ê&ÉT.
qe+ãsY 2005 ̋ À e÷y√sTTdüTº\T 12 dü÷Á‘ê\
ˇ|üŒ+<ä+ô|’ dü+‘·ø£+ #˚j·T&ÜìøÏ Ç‘·s¡ sê»ø°j·T
bÕØº\˝À #˚sês¡T. á ̌ |üŒ+<ä+ n‘·́ ~Ûø£ uÛ≤>∑+
Á|ü»\≈£î Á|üC≤kÕ«eT´+, XÊ+‹ sêuÀj̊T düeTj·T+
ÄdüqïyÓTÆq≥T¢ dü÷∫+∫+~. 2006 ̋ À
Á|üC≤kÕ«eT´+ ø√dü+ ÁbÕs¡+uÛÑyÓTÆq Á|üC≤ ñ<ä́ eT+
nbÕs¡yÓTÆq ã˝≤ìï  |ü⁄+Eø√ kÕ–+~. Ç~ sêE
Ç∫Ãq ∫qï ∫qï sêsTTr\qT eT∞fl eT∞fl
‹s¡düÿ]+#·&É+‘√ ∫es¡≈£î @Á|æ̋ Ÿ 2006 ̋ À  sêE
eT÷&Ée bÕs¡¢yÓT+{Ÿ qT |ü⁄qs¡T<ä∆]+∫ sê»ø°j·T
bÕØº\qT Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊j·Te\dæq~>±
ø√sê&ÉT. 2007 ̋ À H̊bÕ Ÿ̋ ̌ ø£ eT<Ûä́ +‘·s¡
sêC≤´+>±ìï ÄyÓ÷~+∫+~.ô|’ ∫Á‘ê\T 2006 ̋ À
Á|üC≤kÕ«eT´+ ø=s¡≈£î Á|ü»\T b˛sê≥+ #̊dæq|üŒ{Ï
ø=ìï <äXÊ´\qT #·÷|ü⁄‘·THêïsTT.

sêC≤´+>∑ ã<ä∆+ nH̊ |ü<ëìï ˙yÓ̋ ≤ ns¡∆+
#̊düT≈£îHêïy√ MT ñbÕ<Ûë´j·TTì‘√
#·]Ã+#·+&ç. MT <Ó’q+~q J$‘·+ qT+&çμ
sêC≤´+>∑ ã<ä∆yÓTÆq ìj·Te÷\μøÏ ˇø£
ñ<ëVü≤s¡D Çe«+&ç.H̊bÕ Ÿ̋ Á|ü»\T
m+<äT≈£î q÷‘·q sêC≤´+>±ìï
ø√s¡T≈£îHêïs¡T?

eTq <̊XÊìøÏ ñ‘·Ôs¡ dü]Vü≤<äT›\˝À ñqï H̊bÕ Ÿ̋̋ À Ç{°e\ ø±\+˝À #√≥T#̊düT≈£îqï
¬s+&ÉT $s¡T<ä∆yÓTÆq |ü]dæú‘·T\ <ë«sê Bìì ns¡ú+ #̊düTø=H̊Ó Á|üj·T‘·ï+ #̊<ë›+. á
eT<Ûä́  ø±\+ es¡≈£î H̊bÕ Ÿ̋ ˇø£ sê»]ø£ <̊X̄+. 1990 Hê{Ï H̊bÕ Ÿ̋ sêC≤´+>∑+
n+‹eT n~Ûø±s¡+ sêE<̊ nqï yêdüÔyêìï Á|ü‹_+_düTÔ+~. Á|üC≤kÕ«eT´ kÕú|üq
ø=s¡≈£î H̊bÕ Ÿ̋̋ À  nH̊ø£ <äXÊu≤›\bÕ≥T Á|üC≤ b˛sê≥+ kÕ–+~. ∫es¡≈£î 2006 ̋ À
sê#·]ø£+ n+‘·+ nsTT+~. Ç|ü⁄Œ&ÉT H̊bÕ Ÿ̋ Á|ü»\T Á|üC≤kÕ«eT´ kÕú|üq ø=s¡≈£î  ̌ ø£
q÷‘·q sêC≤´+>±ìï s¡∫+#·Tø√e\dæ e∫Ã+~. Ç+‘·≈£îeTT+<äT yês¡T <̊ìø=s¡¬ø’‘̊
b˛sê&Üs√, ̌ ø£ <̊XÊìøÏ ñ+&Ée\dæq @ Ä<äsêÙ …̋’‘̊ H̊bÕ Ÿ̋ øÏ ñ+&Ü\ì  ø√s¡T≈£îHêïs√
yê{Ïì >∑‘· sêC≤´+>∑+ Á|ü‹_+_+#· Ò̋ø£b˛sTT+~.
|òü⁄{Ÿ u≤ Ÿ̋ Ä≥˝À, Ä≥ e´ekÕú>∑‘· ìj·Te÷\˝À »]π> ˇø£ e÷s¡TŒ yÓTT‘·Ô+ Ä≥
dü«s¡÷bÕìï m˝≤ e÷]ÃẙdüTÔ+<√, n<̊ $<Ûä+>± H̊bÕ Ÿ̋ sê»]ø£+ qT+∫ Á|üC≤kÕ«eT´
Á|üuÛÑT‘·+˝ÀøÏ e÷πs≥|ü⁄&ÉT ̌ ø£ q÷‘·q  düe÷» ìsêàD+ ø√dü+ <ëì sêC≤´+>∑ã<ä∆yÓTÆq
ìã+<Ûäq\qT nìï+{Ï̇  e÷s¡TÃø√e\dæ e∫Ã+~. n+<äTe\q H̊bÕ Ÿ̋ Á|ü»\T 2015
˝À <̊XÊìøÏ ̌ ø£ ø=‘·Ô sêC≤´+>±ìï @s¡Œs¡T#·T≈£îHêïs¡T. á |üø£ÿH̊ ñqï o]¸ø£ Á|üC≤kÕ«eT´+
ø√dü+ H̊bÕ Ÿ̋ b˛sê{≤ìï $X̄Bø£]düTÔ+~.
sêC≤´+>∑+ jÓTTø£ÿ ¬s+&Ée eTTK´ ñ<̊›X̄´+ Ä  <̊X̄ sê»ø°j·T e´edüú dü«uÛ≤yêìï
ìs¡«∫+#·&É+. ñ<ëVü≤s¡D≈£î, H̊bÕ Ÿ̋ eTTqT|ü{Ï sêC≤´+>∑+ Á|üø±s¡+ <̊XÊìï sêE,
n‘·ì eT+Á‹ eT+&É*#̊ |ü]bÕ*kÕÔs¡T. Á|üC≤kÕ«eT´ ‘·s¡Vü‰ Á|üuÛÑT‘ê«ìï ̋ Ò<ë
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28The Indian Constitution

In democratic societies, the Constitution often lays down rules
that guard against this misuse of authority by our political
leaders. In the case of  the Indian Constitution, about which
you will read more later in this chapter, many of these laws are
contained in the section on Fundamental Rights. Do you recall
the chapter on the Dalit writer, Omprakash Valmiki’s
experiences in school from your Class VII book? In that chapter,
we talked about the discrimination Omprakash faced because
he was a Dalit. You read about how the Indian Constitution
guarantees the right to equality to all persons and says that no
citizen can be discriminated against on grounds of religion,
race, caste, gender, and place of birth. The Right to Equality is
one of the Fundamental Rights guaranteed by the Indian
Constitution.

government or polity, the Constitution plays a crucial role in
laying out certain important guidelines that govern decision-
making within these societies.

In a democracy, we choose our leaders so that they can exercise
power responsibly on our behalf. However, there is always the
possibility that these leaders might misuse their authority and
the Constitution usually provides safeguards against this. This
misuse of authority can result in gross injustice as demonstrated
in the classroom situation below:

1. In what way is the class
monitor misusing his power?
2. In which of the following
situations is a minister
misusing his power:
a) refuses to sanction a project
of his ministry for sound
technical reasons;
b) threatens to send his
security staff to rough up his
neighbour;
c) calls up the police station
asking them not to register a
complaint that is likely to be
filed against his relative.

Suresh is the class monitor. He is a
bully. His classmates are not too fond
of him. Mrs Rao, the class teacher, has
to leave the classroom on some urgent
work. She asks Suresh to mind the class.
Suresh starts picking on Anil.

When Mrs Rao returns to the class …

Ma’am, while you were away,
Anil kept talking loudly and
disturbing the class. He would
not listen to me.

Anil, you will have to
stay back after school
today and write ‘I will
not disobey the class
monitor’ a 100 times.

But … Ma’am … I
did not do anything!

Anil, today I am going to
report you to Mrs Rao.

But what have I done?
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sê»ø°j·T e´edü∆qT nqTdü]+#˚ <˚XÊ˝˝À düe÷C+ #˚ùd ìs¡íj·÷\≈£î
e÷s¡Z<äs¡Ùø±\qT ìπs∆•+#·&É+˝À sêC≤´+>∑+ ø°\ø£ bÕÁ‘· eVæ≤düTÔ+~.

Á|üC≤kÕ«eT´+˝À, eTq+ eTq Hêj·T≈£î\qT mqTï≈£î+{≤eTT. ‘·<ë«sê
yês¡T n~Ûø±s¡+‘√ ≈£L&çq u≤<Ûä́ ‘·\qT ìs¡«]ÔkÕÔs¡T. n~Ûø±sêìï $ìjÓ÷–kÕÔs¡T.
nsTT‘̊ á Hêj·T≈£î\T ‘·eT n~Ûø±sêìï <äT]«ìjÓ÷>∑+ #̊ùd neø±X̄+ m\¢|ü⁄Œ&É÷
ñ+≥T+~. n+<äTπø sêC≤´+>∑+ kÕe÷q´+>± BìqT+∫ s¡ø£åD ø£*ŒdüTÔ+~. á
n~Ûø±s¡ <äT]«ìjÓ÷>∑+ øÏ+<ä #·÷|üã&çq ‘·s¡>∑‹ >∑~˝Àì |ü]dæú‹ e …̋ dü÷ú\+>±
nHê´j·÷ìøÏ <ë]rdüTÔ+~.

Á|üC≤kÕ«eT´ düe÷C≤\˝À sê»ø°j·T Hêj·T≈£î\ n~Ûø±s¡ <äT]«ìjÓ÷>∑+ qT+∫
s¡ø£åD ø=s¡≈£î eTq sêC≤´+>∑+ ìj·Te÷\qT ìπs›•düTÔ+~.uÛ≤s¡‘· sêC≤´+>∑+˝Àì
ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\ $uÛ≤>∑+˝À >∑\ #·{≤º\ >∑T]+∫ MTs¡T á n<Ûë´j·T+˝À
$|ü⁄\+>± #·<äTe⁄‘ês¡T. MT @&Ée ‘·s¡>∑‹ |ü⁄düÔø£+˝À <ä[‘· s¡#·sTT‘· z+ Á|üø±wt
yê©àøÏ bÕsƒ¡XÊ\ nqTuÛÑyê\ô|’ ñqï n<Ûë´j·T+ MT≈£î >∑Ts¡TÔ+<ë? Ä n<Ûë´j·T+˝À
z+ Á|üø±wt <ä[‘·T&ÉT ø±e&É+ e\q m<äTs=ÿqï $eø£ å >∑T]+∫
e÷{≤¢&ÉT≈£îHêï+.uÛ≤s¡‘· sêC≤´+>∑+ e´≈£îÔ\+<ä]ø°  düe÷q‘·«|ü⁄ Vü≤≈£îÿ≈£î Vü‰MT
ÇdüTÔ+<äì, @ bÂs¡T&É÷ ≈£L&Ü eT‘·+, C≤‹, ≈£î\+, *+>∑+, »ìà+∫q düú̋ ≤ìï
ã{Ïº $eø£å≈£î >∑T] ø±≈£L&É<äì ‘Ó*j·TCÒdüTÔ+<äì ‘Ó\TdüTø=Hêï+. ÁbÕ<Ûä$Tø£
Vü≤≈£îÿ\˝À ˇø£f…Æq düe÷q‘·«|ü⁄ Vü≤≈£îÿ≈£î uÛ≤s¡‘·  sêC≤´+>∑+ Vü‰MT ÇdüTÔ+~.

1. ø±¢dt  e÷ì≥sY @ $<Ûä+>± ‘·q n~Ûø±sêìï
    <äT]«ìjÓ÷>∑+ #˚kÕ&ÉT?
2. á ÁøÏ+~ yê{Ï˝À @ |ü]dæú‹˝À eT+Á‹ ‘·q
    n~Ûø±sêìï <äT]«ìjÓ÷>∑ |üs¡TdüTÔHêï&ÉT:
m) dü¬s’q kÕ+πø‹ø£ ø±s¡D≤\‘√ ‘·q eT+Á‹‘·« XÊKøÏ
    dü+ã+~Û+∫q ÁbÕC…ø˘º ì ‹s¡düÿ]+#·&É+ :
 _) bıs¡T>∑T yê]ì u…~]+#·&ÜìøÏ ‘·q uÛÑÁ<ä‘ê
     dæã“+~ì |ü+|ækÕÔ&ÉT.
 dæ) ‘·q ã+<ÛäTe⁄ô|’ e∫Ãq≥T¢>± ñqï |òæsê´<äTì
    ]õdüºsY #˚j·Te<ä›ì b˛©dt ùdºwüHéøÏ bò˛Hé
    #˚j·T&É+.

düTπswt  ‘·s¡>∑‹øÏ e÷ì≥sY.n‘·qT ̌ ø£ sö&û̋ ≤
Á|üe]ÔkÕÔ&ÉT.n‘·ì düVü≤$<ë´s¡T›\T n‘·ìì m≈£îÿe
Çwüº |ü&És¡T. $Tôddt sêe⁄ yê]  ‘·s¡>∑‹
ñbÕ<Ûë´j·TTsê\T. n‘·́ edüs¡yÓTÆq  |üìMT<ä ‘·s¡>∑‹
$&ç∫ yÓfi¯SÔ düTπswtøÏ  ‘·s¡>∑‹ì n|üŒ–+#ês¡T.düTπswt
nì Ÿ̋ ‘√ ‘·>±<ë ô|≥Tº≈£îHêï&ÉT.

nì˝Ÿ,ás√E H˚qT ˙ô|’ $Tôddt
sêe⁄øÏ #Ó|üŒ<ä\T#·T≈£îHêïqT.

ø±˙ H˚H˚+ #˚XÊqT?

ẙT&É+, MTs¡T ãj·T≥øÏ yÓ[flq|ü⁄&ÉT
nì˝Ÿ >∑{Ïº>± e÷{≤¢&ÉT‘·÷ ‘·s¡>∑‹˝À

n\¢] #˚düTÔHêï&ÉT. H˚qT #Ó|æŒHê
$q&É+ ̋ Ò<äT.

ø±̇ ......ẙT&É+.....H̊H̊+
@$T ê #Ó̊j·T Ò̋<äT.

y˚T&É+: nì˝Ÿ, ás√E
dü÷ÿ˝Ÿ e~*q ‘·s¡Tyê‘· qTe⁄«
ñ+&ç ªH˚qT ‘·s¡>∑‹ e÷ì≥sYì

m|ü⁄Œ&É÷ m~]+#·qTμ nì
100 kÕs¡T¢ sêsTT.

$Tôddt. sêe⁄ ‘·s¡>∑‹øÏ ‹]– e#˚Ãdü]øÏ...
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30The Indian Constitution

Such unhealthy situations can occur in democratic societies
too, where a majority can continuously enforce decisions
that exclude minorities and go against their interests. As
the above storyboard illustrates, every society is prone to
this tyranny of  the majority. The Constitution usually
contains rules that ensure that minorities are not excluded
from anything that is routinely available to the majority.
Another reason why we have a Constitution is precisely
to prevent this tyranny or domination by the majority of
a minority. This can refer to one community dominating
another, i.e. inter-community domination, or members
of one community dominating others within the same
community, i.e. intra-community domination.

Another important function that a Constitution plays in a
democracy is to ensure that a dominant group does not use
its power against other, less powerful people or groups. The
storyboard below demonstrates one such situation in the
classroom.

Who is in a minority in the
above storyboard? In what way
is this minority being
dominated by the decision
taken by the majority?

The teacher decides to settle the
problem with a show of  hands.

The games period is about to begin.

No! We will
play cricket.

Let’s play basketball
today, for a change!

We always have to
do what the boys
want because they
are in a majority.

Ma’am should think of
another way to make
decisions, so that our
wishes are also heard.

Obviously! There are
more boys in the class.

Hee! Hee!
We’ve won!
We’ve won!
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31 uÛ≤s¡‘· sêC≤´+>∑+

‘·≈£îÿe X̄øÏÔ e+‘·T …̋’q e´≈£îÔ\T ̋ Ò<ë düeT÷Vü‰\ô|’ Ä~Û|ü‘·́  düeT÷Vü‰\T ‘·eT
X̄øÏÔ ( Ò̋<ë n~Ûø±sêìï) ì ñ|üjÓ÷–+#·≈£î+&Ü #·÷&É&É+ Á|üC≤kÕ«eT´+˝À
sêC≤´+>∑+ b˛wæ+#̊ eTs=ø£ eTTK´yÓTÆq $~Û. á ÁøÏ+~ k º̨ØuÀsY¶ ‘·s¡>∑‹>∑~˝À
n≥Te+{Ï |ü]dæú‹ì #·÷|æk Ǫ̂+~.

yÓTC≤]{° esêZ\ yês¡T yÓTÆHê]{° esêZ\qT $TqVü‰sTT+∫ yê] Á|üjÓ÷»Hê\qT
|ü]>∑Dq˝ÀøÏ rdüTø√≈£î+&Ü ‘·eT ìs¡íj·÷\qT neT\T #̊ùd nHês√>∑́ ø£s¡
|ü]dæú‘·T\T Á|üC≤kÕ«eT´ düe÷»+˝À m<äTs¡e⁄‘êsTT. ô|’ k˛ºØuÀsY¶˝À
$e]+∫q≥T¢>± Á|ür düe÷»+ á yÓTC≤]{° jÓTTø£ÿ <Ís¡®Hê´ìøÏ >∑Ts¡e⁄‘·T+~.
yÓTC≤]{° Á|ü»\≈£î n+<äTu≤≥T˝À ñqï Á|ü‹ kÂø£s¡´+ yÓTÆHê]{°\≈£î
$TqVü‰sTT+#·ã&É≈£î+&Ü sêC≤´+>∑+ ìj·Te÷\qT s¡÷bı+~düTÔ+~. eTq≈£î
sêC≤´+>∑+ ñ+&É&É+ e\¢ yÓTC≤]{°̋  jÓTTø£ÿ, Ä~Û|ü‘·́ +, ìs¡+≈£îX̄ <Û√s¡DÏ
yÓTÆHê]{°\ô|’ ñ+&É≈£î+&Ü ñ+≥T+~. Ç~ ̌ ø£ düeT÷Vü≤+ eTs=ø£ düeT÷Vü≤+ô|’
Ä~Û|ü‘ê´ìøÏ dü+ã+~Û+∫q~. ̌ ø£ düeT÷Vü≤+ ̋ Àì düuÛÑT´\T eTs=ø£ düeT÷Vü≤+
˝Àì düuÛÑT´\ô|’ Ä~Û|ü‘·́ + #·̋ ≤sTTùdÔ <ëìì düeT÷Vü≤+‘·s¡ Ä~Û|ü‘·́ + n+{≤s¡T.
ˇø£ düeT÷Vü≤+˝Àì düuÛÑT´\T n<̊ düeT÷Vü≤+˝Àì düuÛÑT´\ô|’ Ä~Û|ü‘·́ + #·̋ ≤sTTùdÔ
<ëìì n+‘·s¡düeT÷Vü≤ Ä~Û|ü‘·́ + n+{≤s¡T.

á ô|’ k º̨ØuÀsY¶ ˝À mes¡T n\Œ
dü+U≤´ø£ es¡Z+? @ $<Ûä+>± á n\Œ
dü+U≤´≈£î\T yÓTC≤]{° rdüT≈£îqï
ìs¡íj·T+ e\q  yê] Ä~Û|ü‘ê´ìøÏ
˝Àqj·÷´s¡T?

Ä≥\ |”]j·T&é yÓTT<ä\e«uÀ‘·÷ ñ+~.
ás√E eTq+ ø±düÔ

e÷s¡TŒ ø√dü+ u≤ôdÿ{Ÿ u≤˝Ÿ
Ä&É<ë+

e<äT›. ás√E
ÁøÏ¬ø{Ÿ Ä&É<ë+.

{°#·sY #˚‘·T\T m‹Ô+#·&É+ <ë«sê á düeTdǘ ì
|ü]wüÿ]+#·&ÜìøÏ Á|üj·T‹ï+#ês¡T.

ne⁄qT K∫Ã‘·+>±..
‘·s¡>∑‹˝Àm≈£îÿe eT+~ nu≤“sTT\T

ñHêïs¡T.

y˚T&É+ ìs¡íj·T+
rdüTø√e&ÜìøÏ eTs√

$<ÛëHêìï nqTdü]+∫ ñ
+fÒ eTq ø√]ø£\T ≈£L&Ü

rπs$ ø£<ë!

u≤\Ts¡<˚ eTC≤]{° ø£qTø£
eTq+ m|ü⁄Œ&ÉT u≤\Ts¡H˚
nqTø£]+#·e\dæ edüTÔ+~.

V”≤ ..V”≤..eTqẙT
¬>*#ê+.eTqẙT

¬>*#ê+
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32The Indian Constitution

Similarly, the Constitution helps to protect us against
certain decisions that we might take that could have an
adverse effect on the larger principles that the country
believes in. For example, it is possible that many people
who live in a democracy might come to strongly feel that
party politics has become so acrimonious that we need a
strong dictator to set this right. Swept by this emotion,
they may not realise that in the long run, dictatorial rule
goes against all their interests. A good Constitution does
not allow these whims to change its basic structure. It does
not allow for the easy overthrow of provisions that
guarantee rights of citizens and protect their freedom.

From the above discussion, you will understand that the
Constitution plays a very important role in democratic
societies.

The third significant reason why we need a Constitution is to
save us from ourselves. This may sound strange but what is
meant by this is that we might at times feel  strongly about an
issue that might go against our larger interests and the
Constitution helps us guard against this. Look at the storyboard
below to understand this better:

Why was Shabnam happy that
she had not watched TV? What
would you have done in a
similar situation?

Shabnam is in a fix. She has a decision to make.

It’s a good thing I did not
watch TV. There are so many
questions from the last two
chapters.

I have two chapters left to revise for
tomorrow’s test. But it’s time for my favourite
TV programme. I’m dying to watch it. But if I do
that, I won’t have time to finish my revision.

Shabnam, why
are you looking
so worried?

I want to
watch this
TV programme
but I have a
test tomorrow.
If you all
watch TV, I
will also
want to
watch. I have
an idea.
What if no
one watches
TV tonight?
Then I may
not be
tempted.
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33 uÛ≤s¡‘· sêC≤´+>∑+

eTq\qT eTq+ s¡øÏå+#·Tø√e&ÜìøÏ eTq≈£î ˇø£ sêC≤´+>∑+ nedüs¡+ nH̊~
eT÷&Ée eTTK´ø±s¡D+. Ç~ $q&ÜìøÏ $+‘·>± nì|æ+#·e#·TÃ. Bì ns¡∆+
@$T≥+fÒ ˇø√kÕ] eTq+ eTq Á|üjÓ÷»Hê\≈£î _Ûqï+>± ˇø£ $wüj·T+
>∑T]+∫ rÁe+>± Á|ü‹düŒ+~+#·e#·TÃ. n≥Te+≥|ü&ÉT sêC≤´+>∑+ eTq\qT
ø±bÕ&ÉT‘·T+~. Bì >∑T]+∫ Ç+ø± u≤>± ns¡∆+ #̊düTø√e&ÜìøÏ ÁøÏ+~ k º̨Ø
uÀs¡T¶ì #·÷&É+&ç.

wüãï+ ˇø£ ìs¡íj·÷ìøÏ sê˝Ò≈£î+&Ü ñ+~.

 πs|ü{Ï |üØø£å ø√dü+ H˚qT Ç+ø± ¬s+&ÉT n<Ûë´j·÷\T
#·<äyê*‡ ñ+~.ø±˙ Ç|ü⁄Œ&ÉT HêøÏwüºyÓTÆq {°M Áb˛Á>±+
e#˚Ã f…Æ+ nsTT+~. Ç~ #·÷&É≈£î+&Ü ñ+&É˝ÒqT. ø±˙
n˝≤  #˚ùdÔ, Hê ]$»Hé |üP]Ô  #˚ùd f…Æ+ ñ+&É<äT.

wüãï+! m+<äT≈£î #ê˝≤
Ä+<√fi¯q>± ø£ìŒdüTÔHêïe⁄?

H˚qT á {°M
Áb˛Á>±+

#·÷&Ü\qT≈£î+≥THêïqT
ø±˙ Hê≈£î πs|ü⁄
|üØø£å ñ+~.

MTs¡+<äs¡÷ {°M
#·÷ùdÔ Hê≈£L

#·÷&Ü\ìŒdüTÔ+~
ø±ã{Ïº Hêø=ø£
Ä˝À#·q ñ+~.

ásêÁ‹ mes¡÷ {°M
#·÷&Éø£b˛‘˚ m˝≤

ñ+≥T+~. n|ü&ÉT
Hê≈£î ≈£L&Ü

#·÷&Ü\ì|æ+#·<äT.

H˚qT {°M #·÷&Éø£b˛e&É+
eT+∫<Ó’+~.∫e] ¬s+&ÉT
n<Ûë´j·÷\ qT+∫ #ê˝≤
Á|üX¯ï\T e#êÃsTT.

eTq <̊X̄+ $X̄«dæ+#̊ $düÔè‘· dæ<ë∆+‘ê\ô|’ <äTÁwüŒuÛ≤e+ ø£*–+#̊ ìs¡íj·÷\qT
eTq+ rdüTø√e#·TÃ. yê{Ï qT+&ç eTq\qT s¡øÏå+#·&ÜìøÏ sêC≤´+>∑+ düVü‰j·T+
#̊düTÔ+~. ñ<ëVü≤s¡D≈£î, Á|üC≤kÕ«eT´ e´edüú̋ À ñ+&̊ Á|ü»\T á Á≈£Ls¡yÓTÆq
bÕØº sê»ø°j·÷\ô|’ $s¡øÏÔ ø£*– á |ü]dæú‘·T\qT dü]~<ä›&ÜìøÏ ̌ ø£ ã\yÓTÆq
ìj·T+‘· ñ+fÒ u≤>∑T+≥T+<äì <äè&ÛÉ+>± uÛ≤$+#·e#·TÃ. Bs¡Èø±\+˝À á
ìj·T+‘·è‘·« bÕ\q ‘·eT Á|üjÓ÷»Hê\ìï+{ÏøÏ e´‹πsø£+>± ñ+≥T+<äì á
ñÁ<̊ø£+˝À yês¡T >∑T]Ô+#·ø£b˛e#·TÃ. nsTT‘̊ ̌ ø£ eT+∫ sêC≤´+>∑+  eTÚ*ø£
ìsêàD≤ìï e÷]Ãẙùd Ç≥Te+{Ï nkÕ<Ûës¡D uÛ≤eq\qT nqTeT‹+#·<äT.
bÂs¡T\ Vü≤≈£îÿ\≈£î Vü‰MTÇ#˚Ã, yê] ùd«#·ÃqT ø±bÕ&˚ ìã+<Ûäq\qT
ñ\¢+|òæT+#·&ÜìøÏ sêC≤´+>∑+ düT\uÛÑ+>± nqTeT‹+#·<äT.

Á|üC≤kÕ«eT´ e´edüú\˝À sêC≤´+>∑+ #ê˝≤ eTTK´yÓTÆq bÕÁ‘· b˛wædüTÔ+<äì  ô|’
#·s¡ÃqT ã{Ïº MTs¡T ns¡∆+ #̊düT≈£îì ñ+{≤s¡T.

wüãï+ {°M #·÷&Éq+<äT≈£î m+<äT≈£î
dü+‘√wü|ü&ç+~? Ç<̊ |ü]dæú‹˝À
MTs¡T ñ+fÒ @$T #˚kÕÔs¡T?
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34The Indian Constitution

Now let us try and understand the ways in which the above
points get translated into certain ideals and rules by
studying some key features of the Indian Constitution.

The Indian Constitution: Key Features
By the beginning of the twentieth century, the Indian
national movement had been active in the struggle for
independence from British rule for several decades. During
the freedom struggle the nationalists had devoted a great
deal of time to imagining and planning what a free India
would be like. Under the British, they had been forced to
obey rules that they had had very little role in making.
The long experience of authoritarian rule under the colonial
state convinced Indians that free India should be a
democracy in which everyone should be treated equally
and be allowed to participate in government. What
remained to be done then was to work out the ways in
which a democratic government would be set up in India
and the rules that would determine its functioning. This
was done not by one person but by a group of around 300
people who became members of the Constituent Assembly
in 1946 and who met periodically for the next three years
to write India’s Constitution.

There was an extraordinary sense of unity
amongst the members of the Constituent
Assembly. Each of the provisions of the future
constitution was discussed in great detail and
there was a sincere effort to compromise and
reach an agreement through consensus. The
above photo shows Sardar Vallabhbhai Patel, a
prominent member of the Constituent Assembly.

Let us recap the reasons why the Constitution plays an important role in democratic societies by
recalling the constitutive rules that you have read about through these examples:

ExampleExampleExampleExampleExample Constitutive RulesConstitutive RulesConstitutive RulesConstitutive RulesConstitutive Rules

The people of Nepal adopted a new It lays down ideals that define the kind of
Constitution after the success of the country that we want to live in.
people’s movement for democracy.

Suresh, the class monitor wrongly picks on
Anil, his classmate.

The girls do not get to play basketball
because the boys are a majority in class.

Shabnam decides to revise her chapters
instead of watching TV.

Q

www.sc
ho

ols
36

0.i
n



35 uÛ≤s¡‘· sêC≤´+>∑+

Q
Ç|ü⁄&ÉT eTq+ uÛ≤s¡‘· sêC≤´+>∑ eTTK´ \ø£åD≤\qT #·<äe&É+ <ë«sê ô|’ n+XÊ\T
K∫Ã‘·yÓTÆq Ä<äsêÙ\T, ìj·Te÷\T>± m˝≤ e÷s¡TŒ #Ó+<ëjÓ÷ ns¡∆+
#̊düTø√e&ÜìøÏ Á|üj·T‹ï<ë›+.

uÛ≤s¡‘· sêC≤´+>∑eTT: $•wüº \ø£åD≤\T
Á_{°wt bÕ\q qT+&ç $eTTøÏÔ bı+<ä&ÜìøÏ 20e X̄‘êã›|ü⁄ ÁbÕs¡+uÛÑ+˝À yÓTT<ä̋ …’q
uÛ≤s¡‘· C≤rj·T ñ<ä́ eT+ ø=ìï <äXÊu≤›\ bÕ≥T ÁøÏj·÷o\+>± ñ+~. kÕ«‘·+Á‘·́
ñ<ä́ eT düeTj·T+˝À dü«‘·+Á‘· uÛ≤s¡‘·<̊X̄+ m˝≤ ñ+&Ü˝À }Væ≤dü÷Ô, Á|üD≤[ø£\T
ẙdü÷Ô C≤rj·T yê<äT\T m+‘√ düeTj·T+ yÓ∫Ã+#ês¡T. Á_{°wt yê] bÕ\q˝À
yê] ìã+<Ûä\qT ÄyÓ÷~+#ê\ì yês¡T ã\e+‘·+ #̊XÊs¡T. Ä ìã+<Ûäq\qT
s¡÷bı+~+#·&É+˝À M] bÕÁ‘· @MT ̋ Ò<äT. ìj·T+‘·è‘·« e\dü bÕ\q jÓTTø£ÿ
düTBs¡È nqTuÛÑe+ ø±s¡D+>± dü«‘·+Á‘· uÛ≤s¡‘·<̊X̄+ ̌ ø£ Á|üC≤kÕ«eT´ <̊X̄+>±
ñ+&Ü\ì, Á|ü‹ ̌ ø£ÿs¡÷ düe÷q+>± #·÷&Éã&Ü\ì, Á|ür yê]øÏ Á|üuÛÑT‘·«+˝À
uÛ≤>∑kÕ«eTT\j̊T´ neø±X̄+ ñ+&Ü\ì yês¡T uÛ≤$+#ês¡T. uÛ≤s¡‘·<̊X̄+˝À
Á|üC≤kÕ«eT´ Á|üuÛÑT‘ê«ìï @sêŒ≥T#̊j·T>∑\ e÷sêZ\qT, n~ |üì#̊ùd ìj·TeT
ìã+<Ûäq\qT ìsê∆]+#·&É+ nH̊ |üì e÷Á‘·+ $T–*b˛sTT+~. Ç~ ̌ ø£ e´øÏÔ
e\¢ »s¡>∑̋ Ò<äT. 1946˝À sêC≤´+>∑ |ü]wü‘·TÔ düuÛÑT´ …̋’q 300 eT+~ e\¢
»]–+~. uÛ≤s¡‘· sêC≤´+>±ìï sêj·T&ÜìøÏ yês¡T n|ü&É|ü&ÉT ø£*ùdyês¡T.

Á|üC≤kÕ«eT´ e´edüú\˝À sêC≤´+>∑+ ø°\ø£yÓTÆq bÕÁ‘· b˛wædüTÔ+<äì #Ó|üŒ&ÜìøÏ ø£\ ø±s¡D≤\qT ÁøÏ+~ ñ<ëVü≤s¡D\ <ë«sê
MTs¡T #·~$q  sêC≤´+>∑ ìj·Te÷\qT >∑Ts¡TÔ #̊düT≈£î+≥÷ |ü⁄q:X̄Ãs¡D #̊<ë›+:

ñ<ëVü≤s¡D sêC≤´+>∑ ìj·TeT+
eTq+ ìe•+#ê\qT≈£î+≥Tqï eTq<̊X̄|ü⁄ Ä<äsêÙ\qT Ç~
ìπsú•düTÔ+~.

u≤\Ts¡T ‘·s¡>∑‹˝À n‘·́ ~Ûø£ dü+K´˝À ñqï+<äTq
u≤*ø£\T u≤ôdÿ{Ÿ u≤ Ÿ̋ Ä&É̋ Òø£ b˛‘·THêïs¡T

Á| üC≤kÕ«eT´+ ø=s ¡≈ £ î »]–q b˛sê≥+
$»j·Te+‘·yÓTÆq ‘·s¡Tyê‘· H˚bÕ˝Ÿ Á|ü»\T ø=‘·Ô
sêC≤´+>±ìï @s¡Œs¡#·T≈£îHêïs¡T.

düTπswt, ‘·q ø±¢dt ẙT{Ÿ nì Ÿ̋ ì ‘·|ü⁄Œ>± m+|æø£ #̊kÕÔ&ÉT

{°M #·÷&É&ÜìøÏ ã<äT\T wüãï+ ‘·q bÕsƒê\qT
#·<äTe⁄ø√yê\ì ìs¡ísTT+#·T≈£î+~.

sêC≤´+>∑ düuÛÑ düuÛÑT´\ eT<Ûä́  nkÕ<Ûës¡DyÓTÆq ◊ø£́ ‘ê
uÛ≤e+ ñ+&˚~. uÛÑ$wü´‘·TÔ˝À s¡÷|ü⁄~<äT›ø=H˚
sêC≤´+>∑eTT˝Àì Á|ür n+XÊìï #ê˝≤ $|ü⁄\+>±
#·]Ã+#ês¡T. ̌ ø£ @ø±_ÛÁbÕj·÷ìøÏ sêe&ÜìøÏ #ê˝≤
Á|üj·T‘·ï+ »]–+~. sêC≤´+>∑ düuÛÑ̋ À eTTK´düuÛÑT´&ÉT
nsTTq e\¢uÛÑuÛ≤jYT |üfÒ̋ ŸqT ô|’∫Á‘·+˝À #·÷&Ée#·TÃ.
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36The Indian Constitution

These members of the Constituent Assembly had a huge task
before them. The country was made up of several different
communities who spoke different languages, belonged to
different religions, and had distinct cultures. Also, when the
Constitution was being written, India was going through
considerable turmoil. The partition of  the country into India
and Pakistan was imminent, some of  the Princely States
remained undecided about their future, and the socio-economic
condition of the vast mass of people appeared dismal. All of
these issues played on the minds of the members of the
Constituent Assembly as they drafted the Constitution. They
rose to the occasion and gave this country a visionary document
that reflects a respect for maintaining diversity while preserving
national unity. The final document also reflects their concern
for eradicating poverty through socio-economic reforms as well
as emphasising the crucial role the people can play in choosing
their representatives.

Listed below are the key features of the Indian Constitution.
While reading these, keep in mind the above-mentioned
concerns of diversity, unity, socio-economic reform and
representation that the authors of this document were
grappling with. Try and understand the ways in which they
tried to balance these concerns with their commitment to
transforming independent India into a strong, democratic
society.

1. Federalism: This refers to the existence of more than
one level of government in the country. In India, we have
governments at the state level and at the centre. Panchayati
Raj is the third tier of government and you have read about
this in your Class VI book. We looked at the functioning
of the state government in your Class VII book and this
year we will read more about the central government.

The vast number of communities in India meant that a system
of government needed to be devised that did not involve only
persons sitting in the capital city of New Delhi and making
decisions for everyone. Instead, it was important to have another

Baba Saheb Dr Ambedkar is known as the
Father of the Indian Constitution.
Dr Ambedkar believed that his participation
in the Constituent Assembly helped the
Scheduled Castes get some safeguards in
the draft constitution. But he also stated
that although the laws might exist,
Scheduled Castes still had reason to fear
because the administration of these laws
were in the hands of ‘caste Hindu officers’.
He, therefore, urged Scheduled Castes to
join the government as well as the civil
services.

www.sc
ho

ols
36

0.i
n



37 uÛ≤s¡‘· sêC≤´+>∑+

sêC≤´+>∑ düuÛÑ düuÛÑT´\ eTT+<äT #ê˝≤ ô|<ä› u≤<Ûä́ ‘· ñ+~. uÛ≤s¡‘·<̊X̄eTT  $$<Ûä
uÛ≤wü\T e÷{≤¢&̊, $_Ûqï eT‘ê\≈£î #Ó+~q, $•wüº dü+düÿ‘·T\T ø£\ $_Ûqï
düeT÷Vü‰\ düe÷Vü‰s¡eTT. <ëì‘√bÕ≥T sêC≤´+>±ìï s¡∫düTÔqï düeTj·T+˝À
uÛ≤s¡‘·<̊X̄+ m+‘√ >∑+<äs¡>√fī |ü]dæú‘·T˝À¢ ñ+~. <̊X̄+ bÕøÏkÕÔHé, uÛ≤s¡‘·<̊X̄+>±
$uÛÑõ+|üã&É&É+ nìyês¡́ yÓTÆq~. ø=ìï dü«<̊o dü+kÕúHê\T yê] uÛÑ$wǘ ‘·TÔ >∑T]+∫
ìsê∆]+#·Tø√ Ò̋ø£b˛j·÷sTT. n‘·́ ~Ûø£ XÊ‘·+ »qT\ kÕ+|òæTø£-Ä]∆ø£ |ü]dæú‹
<äTs¡“¤s¡+>± ñ+~. sêC≤´+>∑+ sêdüTÔqï|ü⁄&ÉT á $wüj·÷\˙ï sêC≤´+>∑ düuÛÑ
düuÛÑT´\ eTqdüT˝À yÓT<äT\T‘·÷H̊ ñHêïsTT.á dü+<äs¡“¤+˝À yês¡T _Ûqï‘ê«ìï
eTìïdü÷ÔH̊ C≤rj·T düyÓTÆø£́ ‘·ì Á|ü‹_+_+#̊ ˇø£ <ës¡Ùìø£ |üÁ‘êìï <̊XÊìøÏ
Çe«&ÜìøÏ |üPqT≈£îHêïs¡T. Çø£ n+‹eT eTTkÕsTT<ë |üÁ‘·+ kÕ+|òæTø£ Ä]∆ø£
dü+düÿs¡D\ <ë«sê ù|<ä]ø£ ìs¡÷à\q, n<˚ düeTj·T+˝À Á|ü‹ì<ÛäT\qT
mqTïø√e&É+˝À Á|ü»\T b˛wæ+#·e\dæq ø°\ø£ bÕÁ‘·qT H=øÏÿ #Ó|üŒ&É+˝À  yê]
uÛ≤yê\qT Á|ü‹_+_düTÔ+~.

sêC≤´+>∑eTT jÓTTø£ÿ $•wüº \ø£åD≤\T ÁøÏ+<ä Çe«ã&Ü¶sTT. Ç$ #·~ẙ≥|ü⁄Œ&ÉT
_Ûqï‘·«+, @ø£‘·«+, Ä]∆ø£ kÕe÷õø£ dü+düÿs¡D\T, ÁbÕ‹ì<Ûä́ + e+{Ï Ä˝À#·q\‘√
á eTTkÕsTT<ëqT sêdæq s¡#·sTT‘·\ dü+|òüTs¡̧DqT  >∑Ts¡TÔ ñ+#·Tø√+&ç. á nìï
Ä˝À#·q\qT düeT‘Í\´+ #̊dü÷Ô kÕ«‘·+Á‘·́  uÛ≤s¡‘· <̊XÊìï  <ä&ÛÉyÓTÆq Á|üC≤kÕ«$Tø£
<̊X̄+>± s¡÷bÕ+‘·s¡+ #Ó+~+#·T≥˝À yê] ìã<ä∆‘·qT ns¡∆+ #̊düTø√e&ÜìøÏ
Á|üj·T‹ï+#·+&ç.

1. düe÷K´yê<ä+: Ç~ <̊X̄+˝À ̌ ø£{Ï ø£+fÒ m≈£îÿe kÕúsTT\˝À Á|üuÛÑT‘·« @sêŒ≥TqT
dü÷∫düTÔ+~. uÛ≤s¡‘·<˚X¯+˝À sêÁcÕº\˝ÀqT, πø+Á<ä+˝ÀqT Á|üuÛÑT‘ê«\T
ñ+{≤sTT. eT÷&Ée kÕúsTT˝À Á>±e÷\˝À |ü+#êj·T‹sêCŸ e´edüú ñ+≥T+<äì
MTs¡T 6e ‘·s¡>∑‹˝À #·~yês¡T. nH̊ø£ düeT÷Vü‰\ düe÷Vü‰s¡yÓTÆq uÛ≤s¡‘· <̊X̄+
yÓTT‘êÔìøÏ mø£ÿ&√ sê»<Ûëì q>∑s¡yÓTÆq &Ûç©¢̋ À ñqï ø=+‘·eT+~ e´≈£îÔ\T, Á|üuÛÑT‘·«+
<̊X̄Á|ü»\+<ä] ‘·s¡T|ü⁄q rdüT≈£îH̊ ìs¡íj·÷\T dü]b˛e⁄.

BìøÏ ã<äT\T>± sêÁcÕº\˝À eTs=ø£ kÕúsTT Á|üuÛÑT‘·«+ ñ+&É&É+ eTTK´+. ‘·<ë«sê
Ä ÁbÕ+‘ê\≈£î dü+ã+~Û+∫q ìs¡íj·÷\T yêπs rdüT≈£îH˚ neø±X¯+
ñ+≥T+~.

&Üø£ºsY u≤u≤ kÕôV≤uŸ n+uÒ<äÿsY >±]ì uÛ≤s¡‘·
sêC≤´+>∑ |æ‘·>±  |æ\TkÕÔs¡T. sêC≤´+>∑ düuÛÑ˝À
‘êqT bÕ˝§ Zq&É+ ôw&É÷´˝Ÿ ¶ ≈ £ î˝≤\≈£î
sêC≤´+>∑+˝À ø=ìï s¡ø£åD\T ø£*Œ+#·&ÜìøÏ
düVü‰j·T|ü&ç+<äì Äj·Tq uÛ≤$+#ês¡T. ø±˙
#·{≤º\T ñqï|üŒ{Ïø° ôw&É÷´˝Ÿ¶ ≈£î˝≤\yê]
uÛÑj·÷ìøÏ ̌ ø£ ø±s¡D+ ñ+~. n~ @eT+fÒ á
#·≥ º\˙ï V æ ≤+< ä÷ n~Ûø±s ¡ T\ # ˚‹˝À
ñ+{≤sTT nì uÛ≤$+#ês¡T. n+<äTπø Äj·Tq
ôw&É÷´˝Ÿ¶ ≈£î˝≤\ yê]ì dæ$˝Ÿ düØ«dt <ë«sê
m+|æ¬ø’ Á|üuÛÑT‘·«+˝À uÛ≤>∑kÕ«eTT´\T  ø±yê\ì
ø√sês¡T.
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38The Indian Constitution

level of government in the states so that decisions could be made
for that particular area. While each state in India enjoys autonomy
in exercising powers on certain issues, subjects of  national concern
require that all of these states follow the laws of the central
government. The Constitution contains lists that detail the issues
that each tier  of government can make laws on. In addition, the
Constitution also specifies where each tier of government can
get the money from for the work that it does. Under federalism,
the states are not merely agents of the federal government but
draw their authority from the Constitution as well. All persons
in India are governed by laws and policies made by each of these
levels of government.

2. Parliamentary Form of  Government: The different tiers
of government that you just read about consist of
representatives who are elected by the people. Your Class
VII book began with the story of Kanta who
was standing in line to vote during an election. The
Constitution of India guarantees universal adult suffrage for
all citizens. When they were making the Constitution, the

When the Constituent Assembly adopted
the principle of universal adult franchise,
Shri A.K. Ayyar, a member, remarked that
this was done, “with an abundant faith in
the common man and the ultimate success
of democratic rule, and in the full belief
that the introduction of democratic
government on the basis of adult suffrage
will bring enlightenment and promote the
well-being, the standard of life, the comfort,
and the decent living of the common man”.
Austin, G. 1966. The Indian Constitution: Cornerstone of a
Nation. Clarendon Press, Oxford.

The photo below shows people standing in
line to cast their votes.
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uÛ≤s¡‘· <̊X̄+˝Àì Á|ü‹ sêÁwüº+ ‘·eT |ü]~Û̋ Àì n+XÊ\ô|’ #·{≤º\T #̊j·T&É+˝À
dü«j·T+ Á|ü‹|ü‹Ôì ø£*Zj·TTqï|üŒ{Ïø° C≤rj·T ÁbÕ<Ûëq´‘· >∑\ n+XÊ˝˝À πø+Á<ä
Á|üuÛÑT‘·« #·{≤º\qT nqTdü]+#ê*. Á|ü‹ kÕúsTT˝Àì Á|üuÛÑT‘·«+ #·{≤º\T #̊j·T>∑\
n+XÊ\qT eT÷&ÉT C≤_‘ê\T>± $uÛÑõ+∫+~. n+‘̊ ø±≈£î+&Ü Á|ü‹ kÕúsTT˝Àì
Á|üuÛÑT‘·«+ yês¡T #̊|üfÒº ø±s¡́ Áø£e÷\ ø√dü+ m˝≤ Ä<ëj·÷ìï düeT≈£Ls¡TÃø√e#√Ã
sêC≤´+>∑+ ìπs›•+∫+~. düe÷K´˝À sêÁcÕº\T πø+Á<ä Á|üuÛÑT‘ê«ìøÏ πøe\+
Á|ü‹ì<ÛäT\T>± e÷Á‘·ẙT ñ+&Ée⁄. sêÁcÕº\T sêC≤´+>∑+ <ë«sê \_Û+∫q
n~Ûø±sê\qT kÕ~Û+#·T≈£î+{≤sTT. uÛ≤s¡‘· <̊X̄+˝Àì Á|ü»\T $$<Ûä kÕúsTT\˝À
Á|üuÛÑT‘ê«\T s¡÷bı+~+∫q #·{≤º\≈£î nqT>∑TD+>± bÕ*+#·ã&É‘ês¡T.

2. bÕs¡¢yÓT+≥] ‘·s¡Vü‰ Á|üuÛÑT‘·«+:   $$<Ûä kÕúsTT\˝Àì Á|üuÛÑT‘ê«\˝À Á|ü»\#̊
mqTïø√ã&çq Á|ü‹ì<ÛäT\T ñ+{≤s¡T. uÛ≤s¡‘· sêC≤´+>∑+ bÂs¡T\+<ä]øÏ @
‘ês¡‘·eT´+ ̋ Ò≈£î+&Ü kÕs¡«Á‹ø£ ejÓ÷»q z≥T Vü≤≈£îÿqT ø£*Œ+∫+~. j·÷e‘Y
Á|üC≤˙ø£+ kÕ«‘·+Á‘·́  b˛sê≥+˝À uÛ≤>∑kÕ«eTT …̋’q+<äTq Á|ü»\+<ä]øÏ kÕs¡«Á‹ø£
ejÓ÷»q z≥T Vü≤≈£îÿqT ø£*Œ+#ê\ì sêC≤´+>∑ ìsêàD düeTj·T+˝À
sêC≤´+>∑düuÛÑ düuÛÑT´\T uÛ≤$+#ês¡T.

sêC≤´+>∑ düuÛÑ kÕs¡«Á‹ø£ ejÓ÷»q z≥TVü≤≈£îÿì
ÄyÓ÷~+∫q|ü⁄&ÉT ̌ ø£ düuÛÑT´&Ó’q m.πø.nj·T´sY Ç˝≤
»s¡T>∑T‘·T+<äì uÛ≤$+#ês¡T: ªªkÕe÷q´ Á|ü»\ô|’
nbÕs¡ $XÊ«düeTT+∫, Á|üC≤kÕ«eT´ |ü]bÕ\q n+‹eT
$»j·÷ìøÏ ejÓ÷»q z≥T Vü≤≈£îÿqT Ä<Ûës¡+>±
#̊düT≈£îì Á|üuÛÑT‘êìï HÓ\ø=*Œ‘̊ n~ bÂs¡T\˝À
eTH√$ø±dü+, ÁX‚j·TdüT‡, JeqÁ|üe÷D≤\T, kÂK´+,
>ös¡eÁ|ü<äyÓTÆq J$‘·+ ô|+bı+~düTÔ+<äH̊ |üP]Ô
qeTàø£+‘√ Bìì Á|ü‹bÕ~düTÔHêï+.
ÄdæºHé.õ.1966 uÛ≤s¡‘· sêC≤´+>∑+: <˚X¯+ jÓTTø£ÿ

eT÷\düú+uÛÑ+. ø±¢¬sHé&ÉHé Áô|dt, Äø˘‡|òüsY¶.

~>∑Te bǫ̀ {À Á|ü»\T ‘·eT z≥T y˚j·T&ÜìøÏ ̋ …’Hé̋ À
ì\ã&ç ñ+&É&É+ #·÷|ædüTÔ+~.

www.sc
ho

ols
36

0.i
n



40The Indian Constitution

The word ‘State’ is often used in this chapter. This does
NOT refer to state governments. Rather when we use
State, we are trying to distinguish it from ‘government’.
‘Government’ is responsible for administering and
enforcing laws. The government can change with
elections. The State on the other hand refers to a
political institution that represents a sovereign people
who occupy a definite territory. We can, thus, speak of
the Indian State, the Nepali State etc. The Indian State
has a democratic form of government. The government (or
the executive) is one part of the State. The State refers to
more than just the government and cannot be used
interchangeably with it.

members of the Constituent Assembly felt that the freedom
struggle had prepared the masses for universal adult suffrage
and that this would help encourage a democratic mindset and
break the clutches of traditional caste, class and gender
hierarchies. This  means that the people of  India have a direct
role in electing their representatives. Also, every citizen of  the
country, irrespective of  his/her social background, can also
contest in elections. These representatives are accountable to
the people. You will read more about why representation is
crucial to democratic functioning in Unit 2 of  this book.

3. Separation of Powers:  According to the Constitution, there
are three organs of government. These are the legislature, the
executive and the judiciary. The legislature refers to our elected
representatives. The executive is a smaller group of  people who
are responsible for implementing laws and running the
government. The judiciary, of  which you will read more in Unit
3 of  this book, refers to the system of  courts in this country. In
order to prevent the misuse of power by any one branch of
government, the Constitution says that each of these organs
should exercise different powers. Through this, each organ acts
as a check on the other organs of government and this ensures
the balance of power between all three.

Discuss the difference between
State and Government with
your teacher.

Members of the Constituent Assembly
feared that the executive might become too
strong and ignore its responsibility to the
legislature. The Assembly, therefore,
included a number of provisions in the
Constitution to limit and control the action
taken by the executive branch of
government as a whole.
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á ejÓ÷»q z≥T Vü≤≈£îÿ Á|üC≤kÕ«eT´ <äø£Œ<Ûëìï ô|+bı+~düTÔ+<äì, yê]
kÕ+Á|ü<ëj·T ≈£î\, es¡Z, *+>∑ ã+<ÛäHê\qT #̊~ÛdüTÔ+<äì uÛ≤$+#ês¡T. uÛ≤s¡‘·
Á|ü»\T ‘·eT Á|ü‹ì<ÛäT\qT mqTïø√e&É+˝À Á|ü‘·́ ø£å bÕÁ‘·qT b˛wækÕÔs¡T nì
Bì ns¡ú+. n+‘̊ø±ø£ ‘·eT kÕe÷õø£ H̊|ü<Ûä́ +‘√ dü+ã+<Ûä+ ̋ Ò≈£î+&Ü <̊X̄+˝Àì
Á|ü‹ bÂs¡T&ÉT mìïø£̋ À¢ b˛{°Ï #̊j·Te#·TÃ. á Á|üC≤ Á|ü‹ì<ÛäT\T Á|ü»\≈£î
»yêãT<ë]>± ñ+{≤s¡T. Á|üC≤kÕ«eT´ ìs¡«Vü≤D˝À ÁbÕ‹ì<Ûä́  ÁbÕeTTK´‘·
>∑T]+∫ á |ü⁄düÔø£+˝Àì 2e j·T÷ì{Ÿ̋ À $düÔè‘·+>± #·<äTe⁄‘ês¡T.

3. n~Ûø±sê\ $uÛÑ»q : sêC≤´+>∑+ Á|üø±s¡+ Á|üuÛÑT‘ê«ìøÏ eT÷&ÉT n+>±\T
ñ+{≤sTT. n$ XÊdüq ìsêàD XÊK, ø±s¡́  ìsê«Vü≤ø£XÊK, Hê´j·TXÊK.
XÊdüq ìsêàD XÊK nH̊~ eTq+ mqTï≈£îqï Á|ü‹ì<ÛäT\‘√ ≈£L&çq e´edüú.
ø±s¡́  ìsê«Vü≤ø£ XÊK nH̊~ #·{≤º\qT neT\T #̊j·T&ÜìøÏ, Á|üuÛÑT‘ê«ìï q&É|ü&ÜìøÏ
uÛ≤<ä́ ‘· eVæ≤+#̊ ø=~›eT+~ e´≈£îÔ\‘√ ≈£L&çq e´edüú. Hê´j·TXÊK nH̊~
#·{≤º\qT yê´U≤´ì+#̊ Hê´j·TkÕúHê\‘√ ≈£L&çq e´edüú. Bì >∑T]+∫ á
|ü⁄düÔø£+˝Àì 3e j·T÷ì{Ÿ̋ À #·<äTe⁄‘ês¡T. Á|üuÛÑT‘·«+˝Àì @ XÊK ‘·q
n~Ûø±sê\qT  <äT]«ìjÓ÷>∑+ #̊j·T≈£î+&Ü ìyê]+#·&ÜìøÏ sêC≤´+>∑+ Á|ü‹
XÊK≈£î ì]›wüº n~Ûø±sê\qT πø{≤sTT+∫+~. Bì <ë«sê Á|ü‹ n+>∑eTT $T–*q
n+>±\qT ìj·T+Á‹düTÔ+~. á $<Ûä+>± á eT÷&ç+{Ï eT<Ûä́  n~Ûø±s¡ düeT‘Í\´+
@s¡Œ&ÉT‘·T+~.

ø±s¡́ ìsê«Vü≤ø£ XÊK #ê˝≤ ã\+>± e÷] XÊdüqXÊK
|ü≥¢ ‘·q u≤<Ûä́ ‘·qT $düà]düTÔ+<̊yÓ÷qì sêC≤´+>∑
düuÛÑ düuÛÑT´\T uÛÑj·T|ü&Ü¶s¡T. n+<äTe\¢ sêC≤´+>∑ düuÛÑ
ø±s¡́ ìsê«Vü≤ø£ XÊK rdüTø=H̊ #·s¡́ \qT |ü]$T‘·+
#̊j·T&ÜìøÏ, ìj·T+Á‹+#·&ÜìøÏ sêC≤´+>∑+˝À nH̊ø£
ìã+<Ûäq\qT #̊]Ã+~.

sê»´+, Á|üuÛÑT‘·«+ eT<Ûä́ >∑\ ‘˚&Ü\qT MT
ñbÕ<Ûë´j·TTì‘√ #·]Ã+#·+&ç

sê»´+, Á|üuÛÑT‘·«+ nH̊ |ü<ë\qT eTq+ kÕ<Ûës¡D+>± ˇø£<ëìø=ø£{Ï
|üsê´j·T |ü<ë\T>± yê&ÉT‘·T+{≤+.  á n<Ûë´j·T+˝À ‘·s¡#·T>± sê»´eTT
nH̊ |ü<ä+ ñ|üjÓ÷–+#ê+. Ç~ sêÁwüº Á|üuÛÑT‘ê«\qT dü÷∫+#·<äT.
ªsê»´eTTμ nH̊ |ü<ä+ ñ|üjÓ÷–+∫q|ü⁄&ÉT, ªÁ|üuÛÑT‘·«+μ nH̊ |ü<ëìøÏ
_ÛqïyÓTÆq~ nì ‘Ó\|ü&ÜìøÏ Á|üj·T‹ïdüTÔHêï+. á ¬s+&ÉT |ü<ë\≈£î ẙs¡T ẙs¡T
nsêú\THêïsTT. |ü]bÕ\q eT]j·TT #·{≤º\ neT\T≈£î Á|üuÛÑT‘·«+ u≤<Ûä́ ‘·
eVæ≤düTÔ+~. mìïø£\ <ë«sê Á|üuÛÑT‘ê«\qT e÷s¡Ãe#·TÃ. ̌ ø£ ì]›wüº
uÛÑ÷uÛ≤>∑+˝À ìedæ+#̊ kÕs¡«uÛÖe÷~Ûø±s¡+ ø£*Zq Á|ü»\≈£î
ÁbÕ‹ì<Ûä́ +eVæ≤+#̊ sê»ø°j·T e´edüúH̊ sê»´+ n+{≤s¡T. n+<äTe\q uÛ≤s¡‘·
sê»´+, H̊bÕ© sê»´+ nì |æ\TkÕÔs¡T. uÛ≤s¡‘· sê»´+˝À Á|üC≤kÕ«eT´
Á|üuÛÑT‘·«+ ñqï~. sê»´+˝À Á|üuÛÑT‘·«+ (ø±s¡́  ìsê«Vü≤ø£ e´edüú) ˇø£ uÛ≤>∑+.
Á|üuÛÑT‘·«+ ø£+fÒ sê»´+ ñqï‘·yÓTÆq~. sê»´+, Á|üuÛÑT‘·«+ ˇø£<ëìø=ø£{Ï
|üsê´j·T |ü<ë\T ø±e⁄.
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4. Fundamental Rights: The section on Fundamental Rights
has often been referred to as the ‘conscience’ of the Indian
Constitution. Colonial rule had created
a certain suspicion of the State in the minds of
the nationalists and they wanted to ensure that a set
of written rights would guard against the misuse of State
power in independent India. Fundamental Rights,
therefore, protect citizens against the arbitrary
and absolute exercise of power by the State. The
Constitution, thus, guarantees the rights of individuals
against the State as well as against other individuals.

Moreover, the various minority communities also expressed
the need for the Constitution to include rights that would
protect their groups. The Constitution, therefore, also
guarantees the rights of  minorities against the majority. As
Dr Ambedkar has said about these Fundamental Rights, their
object is two-fold. The first objective is that every citizen must
be in a position to claim those rights. And secondly, these rights
must be binding upon every authority that has got the power
to make laws.

In addition to Fundamental Rights, the Constitution also has a
section called Directive Principles of  State Policy. This section
was designed by the members of the Constituent Assembly to
ensure greater social and economic reforms, and to serve as a
guide to the independent Indian State to institute laws and
policies that help reduce the poverty of  the masses.

Which Fundamental Rights will the following situations
violate:
- If a 13-year old child is working in a factory manufacturing

carpets.
- If a politician in one state decides to not allow labourers

from other states to work in his state.
- If a group of people are not given permission to open a

Telugu-medium school in Kerala.
- If the government decides not to promote an officer of the

armed forces for being a woman.

The Fundamental Rights inThe Fundamental Rights inThe Fundamental Rights inThe Fundamental Rights inThe Fundamental Rights in
the Indian Constitutionthe Indian Constitutionthe Indian Constitutionthe Indian Constitutionthe Indian Constitution
include:include:include:include:include:

1. Right to Equality:Right to Equality:Right to Equality:Right to Equality:Right to Equality: All persons are
equal before the law. This means
that all persons shall be equally
protected by the laws of the country.
It also states that no citizen can be
discriminated against on the basis of
their religion, caste or sex. Every
person has access to all public places
including playgrounds, hotels, shops
etc. The State cannot discriminate
against anyone in matters of
employment. But there are
exceptions to this that you will read
about later in this book. The practice
of untouchability has also been
abolished.
2. Right to Freedom:Right to Freedom:Right to Freedom:Right to Freedom:Right to Freedom: This includes
the right to freedom of speech and
expression, the right to form
associations, the right to move freely
and reside in any part of the country,
and the right to practise any
profession, occupation or business.
3. Right against Exploitation: Right against Exploitation: Right against Exploitation: Right against Exploitation: Right against Exploitation: The
Constitution prohibits human
trafficking, forced labour, and
employment of children under 14
years of age.
4. Right to Freedom of Religion:Right to Freedom of Religion:Right to Freedom of Religion:Right to Freedom of Religion:Right to Freedom of Religion:
Religious freedom is provided to all
citizens. Every person has the right
to practise, profess and propagate
the religion of their choice.
5. Cultural and Educational Rights:Cultural and Educational Rights:Cultural and Educational Rights:Cultural and Educational Rights:Cultural and Educational Rights:
The Constitution states that all
minorities, religious or linguistic, can
set up their own educational
institutions in order to preserve and
develop their own culture.
6. Right to Constitutional Remedies:Right to Constitutional Remedies:Right to Constitutional Remedies:Right to Constitutional Remedies:Right to Constitutional Remedies:
This allows citizens to move the
court if they believe that any of their
Fundamental Rights have been
violated by the State.
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4. ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\T : ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\qT ‘·s¡#·T>± uÛ≤s¡‘· sêC≤´+>∑|ü⁄
Ä‘·à>± n_Ûe]íkÕÔs¡T. e\dübÕ\q C≤rj·Tyê<äT\ eTqdüT˝À sê»´+ |ü≥¢
ˇø£ n|üqeTàø±ìï düwæº+∫+~.  ø£qTø£  kÕ«‘·+Á‘·́  uÛ≤s¡‘·<̊X̄+˝À sêC≤´~Ûø±s¡+
<äT]«ìjÓ÷>∑+ ø±≈£î+&Ü ñ+&É{≤ìøÏ Áyê‘·|üPs¡«ø£ Vü≤≈£îÿ\T ñ+&Ü\ì
uÛ≤$+#ês¡T. n+<äTe\q ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\T sê»´+ jÓTTø£ÿ dü+|üPs¡íyÓTÆq
‹s¡T>∑T Ò̋ì n~Ûø±s¡+  qT+&ç bÂs¡T\qT s¡øÏåkÕÔsTT.á $<Ûä+>± sêC≤´+>∑eTT
sê»´eTTqT+&ç, Ç‘·s¡ e´≈£îÔ\qT+&ç e´≈£îÔ\ e´øÏÔ>∑‘· Vü≤≈£îÿ\≈£î Vü‰MT ÇdüTÔ+~.

ô|’>±, Ç‘·s¡ n\Œ dü+U≤´ø£ esêZ\T ‘·eT düeT÷Vü‰\qT s¡øÏå+#·Tø√e&ÜìøÏ
ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT sêC≤´+>∑+˝À #̊s¡Ãe\dæq nedüs¡+ ñ+<äì uÛ≤$+#êsTT.
n+fÒ, sêC≤´+>∑+ yÓTC≤]{° qT+&ç n\Œ dü+U≤´ø£ esêZ\ Vü≤≈£îÿ\≈£î ≈£L&Ü
Vü‰MT ÇdüTÔ+~. &Üø£ºsY n+uÒ<äÿsY #Ó|æŒq≥T¢ á ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T, yê{Ï
\ø£ǻ + nH̊$ ¬s+&ÉT s¡ø±\T-yÓTT<ä{Ï \ø£ǻ + Á|ü‹ bÂs¡T&É÷ á Vü≤≈£îÿ\qT
bı+<ä>∑*π> kÕúsTT˝À ñ+&Ü* nH̊~ yÓTT<ä{Ï \ø£ǻ +. #·{≤º\T #̊ùd n~Ûø±s¡+
ñqï Á|ü‹ yê]˙ M{ÏøÏ ø£≥Tºã&ç ñ+&̊ $<Ûä+>± #·÷&É&É+ nH̊~ ¬s+&Ée~..

ÁbÕ<∏ä$Tø£Vü≤≈£îÿ\‘√ bÕ≥T>±, sêC≤´+>∑+˝À Ä<˚XÊdü÷Á‘ê\T ≈£L&Ü
ñHêïsTT. Ä]∆ø£-kÕe÷õø£ dü+düÿs¡D\ ø=s¡≈£î, kÕ«‘·+Á‘·́  uÛ≤s¡‘·<̊XÊìøÏ
#·{≤º\qT s¡÷bı+~+#·T≥˝À e÷s¡Z<äs¡Ùø£‘·«+ #̊ùd+<äT≈£î, Á|ü»\˝À ù|<ä]ø±ìï
‘·–Z+#̊ $<ÛëHê\ s¡÷|üø£\Œq≈£î ñ|üjÓ÷>∑|ü&̊+<äT≈£î á $uÛ≤>∑eTT sêC≤´+>∑düuÛÑ
düuÛÑT´\#̊ s¡÷bı+~+#·ã&ç+~.

á ÁøÏ+~ düìïẙXÊ\T @ ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\qT ñ\¢+|òæTdüTÔHêïsTT?

- 13 dü+e‘·‡sê\ ej·TdüTqï u≤\T&ÉT ˇø£ ‹yêN\ ø£sêà>±s¡+˝À
    |üì#̊düTÔqï≥¢sTT‘̊
-  ̌ ø£ sêÅwüº sê»ø°j·T Hêj·T≈£î&ÉT Ç‘·s¡ sêÅcÕº\ ø±]à≈£î\qT ‘·q sêÅwüº+˝À
    |üì#̊j·T˙j·Tø£ b˛sTTq≥¢sTT‘̊
-  ˇø£ Á|üC≤ düeT÷Vü≤+ πøs¡fī˝À ‘Ó\T>∑T e÷<∏ä́ eT bÕsƒ¡XÊ\\T ‘Ós¡e&ÜìøÏ
    πøs¡fī Á|üuÛÑT‘·«+ nqTeT‹ Çe«ø£b˛‘̊
-  ̌ ø£ eTVæ≤fī nsTTq ø±s¡D+>± s¡ø£åD ã\>±\˝À ̌ ø£ n~Ûø±]øÏ Á|üuÛÑT‘·«+
    |ü<√qï‹ ø£*Œ+#·ø£b˛sTTq≥¢sTT‘̊

uÛ≤s¡‘· sêC≤´+>∑eTT ˝À #̊s¡Ãã&çq ÁbÕ<Ûä$Tø£
Vü≤≈£îÿ\T:
1. düe÷q‘·«|ü⁄ Vü≤≈£îÿ: #·≥º+ eTT+<äT n+<äs¡÷
düe÷qT˝Ò. nq>± <˚X¯+˝Àì Á|ü»\+<äs¡÷ #·{≤º\
e\q düe÷q+>± s¡øÏå+|ü ã&Ü*.Ç~ ≈£î\, eT‘·, *+>∑
uÛÒ<ä+ e\q @ bÂs¡T&É÷ $eø£å≈£î >∑T]ø±≈£L&É<äì ≈£L&Ü
‘Ó*j·TCÒdüTÔ+~. Á|ür bÂs¡T&É÷ nìï ãVæ≤s¡+>∑
düú˝≤\q÷ n+fÒ  Ä≥ düú˝≤\÷, ôVA≥fi¯ófl, dæìe÷
Vü‰fi¯ófl‘√ düVü‰ nìï{Ï̇  ñ|üjÓ÷–+#·Tø√>∑\>±*.
ñbÕ~Û $wüj·T+˝À me] ô|’Hê sê»´+ $eø£å
#·÷|üsê<äT. BìøÏ >∑\  ø=ìï |ü]$T‘·T\ >∑T]+∫ á
|ü⁄düÔø£+˝À MTs¡T ‘·s¡Tyê‘· #·<äTe⁄‘ês¡T. n+≥sêì‘·q+
≈£L&Ü ìùw~Û+|üã&ç+~.
2. kÕ«‘·+Á‘·́ |ü⁄ Vü≤≈£îÿ: á Vü≤≈£îÿ eTqøÏ uÛ≤e
Á|üø£≥Hê ùd«#·Ã, dü+|òü÷\qT @sêŒ≥T #̊düT≈£îH̊ ùd«#·Ã,
< ˚X ¯+˝À mø£ ÿ& ç ¬ø ’Hê y Ófi ¯ fl&Üìø ° , mø £ ÿ& Ó ’Hê
ñ+&É&ÜìøÏ ùd«#·Ã, @ e‹Ô, ñ<√´>∑+, yê´bÕs¡+
nsTTHê #˚|üfÒº ùd«#·Ãì Á|ükÕ~düTÔ+~.
3. |”&ÉHêìï ìs√~Û+#̊ Vü≤≈£îÿ:  e÷qe nÁø£eT
s¡yêD≤qT, yÓ{Ïº #êøÏØì, 14 dü+e‘·‡sê\ ̋ À|ü⁄
u≤\\T  |üì#̊j·T&Üìï sêC≤´+>∑+ ìs√~ÛdüTÔ+~.
4.eT‘·ùd«#·Ã: bÂs¡T\+<ä]ø° eT‘·ùd«#·Ã
ø£*Œ+#ês¡T. Á|ü‹e´ø°Ô yê]øÏ q∫Ãq eT‘êìï
nqTdü]+#·&ÜìøÏ, Á|üuÛÀ~+#·&ÜìøÏ , Á|ü#ês¡+
#˚düTø√e&ÜìøÏ ùd«#·ÃqT Ç#êÃs¡T.
5. kÕ+d ü ÿ ‹ø £ $<ë´$w üsTTø £  V ü ≤≈ £ î ÿ :
eT‘· |üs¡yÓTÆq, uÛ≤cÕ|üs¡yÓTÆq, n\Œdü+U≤´ø£ esêZ\ yês¡T
‘·eT dü+düÿè‹ì s¡øÏå+#·Tø=ì n_Ûeè~∆ #̊düTø√e&ÜìøÏ,
$<ë´ dü+düú\qT @sêŒ≥T#˚düTø√e#·Ãì sêC≤´+>∑+
‘Ó*j·TCÒdüTÔ+~.
6. sêC≤´+>∑ |ü]Vü‰s¡ Vü≤≈£îÿ: sê»´+ m|ü⁄Œ&Ó’Hê
‘·eT ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\øÏ uÛÑ+>∑+ ø£*–ùdÔ bÂs¡T\T
Hê´j·TkÕúHêìøÏ yÓfīfl&ÜìøÏ >∑\ Vü≤≈£îÿ.
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44The Indian Constitution

The above photos show various members of
the Constituent Assembly signing a copy of
the Constitution at its final session on 24
January 1950. The first photo (from top)
shows Prime Minister Pandit Jawaharlal
Nehru signing. The second photo is of Dr
Rajendra Prasad, President of the
Constituent Assembly. The last photo
shows the following persons (from right to
left): Shri Jairamdas Daulatram, Minister
for Food and Agriculture; Rajkumari Amrit
Kaur, Health Minister; Dr John Mathai,
Finance Minister; Sardar Vallabhbhai Patel,
Deputy Prime Minister and behind him Shri
Jagjivan Ram, Labour Minister.

5.  Secularism: A secular state is one in which the state does
not officially promote any one religion as the state religion.
We will read more about this in the following chapter.

You now understand the ways in which a country’s history
often determines the kind of  Constitution that a country
adopts for itself.  The Constitution plays a crucial role in laying
out the ideals that we would like all citizens of the country to
adhere to, including the representatives that we elect to rule
us. Just like in the game of  football, a change of  constitutive
rules will affect the game. Indian Constitution has been
amended over the years to reflect new concerns of  the polity.
Often a major change in the Constitution means a change in
the fundamental nature of  the country. We saw this in the case
of Nepal and how it needed to adopt a new
Constitution after it became a democracy.

The different features of the Indian Constitution
outlined above, involve complicated ideas that are
often not easy to grasp. Don’t worry too much
about this for the moment. In the rest of the book
as well as in your higher classes,  you will read
more about these different features of the Indian
Constitution and understand more substantively
what they mean.

The Constitution also mentions Fundamental Duties. Find out
with the help of your teacher what these include and why it is
important for citizens in a democracy to observe these.

Illustrate each of  the 11 Fundamental Duties with drawings,
pictures, poems or songs and discuss them in the classroom.
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45 uÛ≤s¡‘· sêC≤´+>∑+

5.˝ÖøÏø£yê<ä+ : ̋ ÖøÏø£ sê»´+˝À n~Ûø±]ø£+>± @ eT‘·eT÷ sê»´eT‘·eTT>±
#Ó|üŒã&É<äT. sêuÀj̊T n<Ûë´j·T+˝À Bì >∑T]+∫ $es¡+>± #·<äTe⁄‘êeTT.

ˇø£ <̊X̄+ ‘·q <̊XÊìøÏ @s¡ø£yÓTÆq sêC≤´+>±ìï @s¡Œs¡#·T≈£î+≥T+<√ Ä <̊X̄
#·]Á‘· ìs¡ísTTdüTÔ+~. eTq\qT bÕ*+#̊ Á|ü‹ì<ÛäT\qT mqTïø√e&É+‘√ düVü‰
<˚X¯+˝Àì bÂs¡T\+<äs¡T nqTdü]+#·e\dæq Ä<äsêÙ\qT ìsê∆]+#·&É+˝À
sêC≤´+>∑+ ø°\ø£ bÕÁ‘· eVæ≤düTÔ+~. |òü⁄{Ÿ u≤ Ÿ̋ Ä≥˝À e´ekÕú>∑‘· ìj·Te÷\˝À
»]π> e÷s¡TŒ\T Ä Ä≥ô|’ Á|üuÛ≤yêìï #·÷|ü⁄‘êsTT. n<̊$<Ûä+>± sêC≤´+>∑+˝À
e#̊Ã e÷s¡TŒ\T ≈£L&Ü nH̊ø£ Á|üuÛ≤yê\≈£î ø±s¡DeTe⁄‘êsTT. n˝≤π> sê»ø°j·T
e´edüú˝À e∫Ãq e÷s¡TŒ\≈£î nqT>∑TD+>± ø±\Áø£eT+˝À sêC≤´+>∑+
düe]+#·ã&ç+~.  Á|üuÛÑT‘·« q÷‘·q b˛ø£&É\qT Á|ü‹_+_+#̊+<äT≈£î ø±\Áø£eT+˝À
uÛ≤s¡‘· sêC≤´+>∑+ düe]+#·ã&ÉT‘·÷ ñ+~. ‘·s¡#·T>± sêC≤´+>∑+˝À »]π>
eTTK´yÓTÆq e÷s¡TŒ\T <̊X̄ ÁbÕ<Ûä$Tø£ dü«uÛ≤e+˝Àì e÷s¡TŒ>±
uÛ≤$+#ê*. á eT<Ûä́ H̊ H̊bÕ Ÿ̋ Á|üC≤kÕ«$Tø£ e´edüú>± e÷]q|ü⁄Œ&ÉT
ˇø£ ø=‘·Ô sêC≤´+>±ìï d”«ø£]+#·e\dæq nedüsêìï eTq+
>∑eTì+#ê+.

ô|’q #Ó|üŒã&çq uÛ≤s¡‘· sêC≤´+>∑eTT jÓTTø£ÿ $_Ûqï \ø£åD≤\T
nH̊ø£ dü+øÏ¢wüºyÓTÆq Ä˝À#·q\‘√ ≈£L&ç ñqï+<äTq n+‘· düT\uÛÑ+>±
Á>∑Væ≤+#·̋ ÒeTT. Bì >∑T]+∫ Ç|ü&ÉT eTØ m≈£îÿe Ä+<√fīq
#Ó+<äø£+&ç. á |ü⁄düÔø£+˝Àì ‘·sê«‘· uÛ≤>∑+˝ÀqT, ô|’ ‘·s¡>∑‘·T\˝Àq÷
uÛ≤s¡‘· sêC≤´+>∑ $_Ûqï \ø£åD≤\qT >∑T]+∫ #·~$ yê{Ïì u≤>±
ns¡∆+ #̊düT≈£î+{≤s¡T.

sêC≤´+>∑+˝À ÁbÕ<Ûä$Tø£ $<ÛäT\T ≈£L&Ü ñHêïsTT. n$ @$T{À, M{Ï >∑T]+∫
‘Ó\TdüTø√e&É+ m+<äT≈£î eTTK´yÓ÷ MT ñbÕ<Ûë´j·TTì n&ç– ‘Ó\TdüTø√+&ç.

á 11 ÁbÕ<Ûä$Tø£ $<ÛäT\˝À ˇø=ÿø£ÿ<ë˙ï u§eTà\T, ∫Á‘ê\T, ø£$‘·\T,
bÕ≥\ s¡÷|ü+˝À $X̄Bø£]dü÷Ô ‘·s¡>∑‹ >∑~˝À yê{Ïì >∑T]+∫ #·]Ã+#·+&ç.

ô|’ ∫Á‘ê\˝À 1950 »qe] 24 q »]–q ∫e]
sêC≤´+>∑ düuÛÑ düe÷ẙX̄+˝À sêC≤´+>∑ Á|ü‹ô|’
dü+‘·ø±\T #˚düTÔqï düuÛÑT´\qT #·÷&Ée#·TÃ.  yÓTT<ä{Ï
∫Á‘·+˝À (ô|’ qT+∫) <˚X¯ yÓTT<ä{Ï Á|ü<Ûëì »eVü≤sY
˝≤ Ÿ̋ HÓÁVüA dü+‘·ø£+ #̊düTÔHêïs¡T. ¬s+&Ée ∫Á‘·+˝À
sêC≤´+>∑ düuÛÑ n<ä́ ≈£åî&ÉT &Üø£ºsY u≤ãT sêCÒ+Á<ä
Á|ükÕ<é, ∫e] ∫Á‘·+˝À (≈£î&ç qT+&ç m&ÉeT≈£î)
C…’sê+ <ëdt <Í\‘Y sê+ ÄVü‰s¡, e´ekÕj·T eT+Á‹,
sêCŸ ≈£îe÷] nÁ$T‘Y øösY Äs√>∑́  eT+Á‹, &Üø£ºsY
C≤Hé eT‘·ÔjYT Ä]úø£ eT+Á‹, ñ|ü Á|ü<Ûëì nsTTq
düsê›sY e\¢uÛ≤jYT |üfÒ˝Ÿ,  Äj·Tq yÓqTø£ ø±]àø£
XÊU≤eT+Á‹ »>∑J®eHé sê+ì #·÷&Ée#·TÃ.
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46The Indian Constitution

1. Why does a democratic country need a Constitution?

2. Look at the wordings of the two documents given below. The first column is from the 1990 Nepal
Constitution. The second column is from the more recent Constitution of Nepal.

What is the difference in who exercises ‘Executive Power’ in the above two Constitutions of Nepal?

3. What would happen if there were no restrictions on the power of elected representatives?

4. In each of the following situations, identify the minority. Write one reason why you think it is
important to respect the views of the minority in each of these situations.

(a) In a school with 30 teachers, 20 of them are male.

(b) In a city, 5 per cent of the population are Buddhists.

(c) In a factory mess for all employees, 80 per cent are vegetarians.

(d) In a class of 50 students, 40 belong to more well-off families.

5. The column on the left lists some of the key features of the Indian Constitution. In the
other column write two sentences, in your own words, on why you think this feature
is important:

Key Feature Significance

Federalism

Separation of Powers

Fundamental Rights

Parliamentary Form of Government

Exercises

1990 Constitution of Nepal 2015 Constitution of Nepal
Part 7: Executive Part 7: Federal Executive

Article 35: Executive Power: The executive Article 75: Executive Power: The executive power
power of the Kingdom of Nepal shall be of Nepal shall, pursuant to this Constitution and law,
vested in His Majesty and the Council of be vested in the Council of Ministers.
Ministers.
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47 uÛ≤s¡‘· sêC≤´+>∑+

1. ˇø£ Á|üC≤kÕ«eT´ <̊XÊìøÏ sêC≤´+>∑eTT  m+<äT≈£î nedüs¡+?

2. á øÏ+<ä Çe«ã&çq ¬s+&ÉT >∑&ÉT\˝Àì |ü<ë\qT #·÷&É+&ç. yÓTT<ä{Ï es¡Tdü̋ À ñqï~ 1990 ̋ Àì H̊bÕ Ÿ̋ sêC≤´+>∑eTT
   ˝Àì~. ¬s+&Ée es¡Tdü̋ À ñqï~, Ç{°e* H̊bÕ Ÿ̋ ø=‘·Ô eT<Ûä́ +‘·s¡ sêC≤´+>∑eTT ˝Àì~.

nuÛ≤´kÕ\T

1990  H̊bÕ Ÿ̋ sêC≤´+>∑eTT
uÛ≤>∑eTT: 7: ø±s¡́  ìsê«Vü≤ø£ es¡ZeTT

Ä]ºø£̋ Ÿ 35: ø±s¡́ ìsê«Vü≤ø£ n~Ûø±s¡eTT : H̊bÕ Ÿ̋ sê»´eTT
jÓTTø£ÿ ø±s¡́ ìsê«Vü≤ø£ n~Ûø±s¡eTT sêE, eT+Á‹es¡ZeTT
#̊‹˝À ñ+≥T+~.

2015 eT<Ûä́ +‘·s¡ sêC≤´+>∑eTT
uÛ≤>∑eTT: 7 : ø±s¡́  ìsê«Vü≤ø£ es¡ZeTT

Ä]ºø£̋ Ÿ 75 : ø±s¡́ ìsê«Vü≤ø£ n~Ûø±s¡eTT : H̊bÕ Ÿ̋ jÓTTø£ÿ
ø±s¡́ ìsê«Vü≤ø£ n~Ûø±s¡eTT á sêC≤´+>∑+, #·≥º+ Á|üø±s¡+
eT+Á‹es¡ZeTT ÄBÛq+˝À ñ+≥T+~.

ô|’q ‘Ó*Œq ¬s+&ÉT sêC≤´+>±\˝Àq÷ ø±s¡́ ìsê«Vü≤ø£ n~Ûø±s¡eTT #·̋ ≤sTT+#·&É+˝À ñqï uÛÒ<äeTT @$T{Ï? á H̊|ü<Ûä́ +˝À,
H̊bÕ Ÿ̋≈£î Á|üdüTÔ‘·+ ø=‘·Ô sêC≤´+>∑+  nedüs¡+ ñ+<äì ˙e⁄ m+<äT≈£î uÛ≤$düTÔHêïe⁄?

3. mìï¬ø’q Á|üC≤ Á|ü‹ì<ÛäT\ n~Ûø±s¡+ô|’ ìj·T+Á‘·D Ò̋ø£b˛‘̊ @$T »s¡T>∑T‘·T+~?

4. á øÏ+~ Á|ür düìïẙX̄+˝Àq÷ yÓTÆHê]{°ì >∑T]Ô+#·+&ç. Á|ü‹ düìïẙX̄+˝Àq÷ yÓTÆHê]{°\ n_ÛÁbÕj·÷\qT >ös¡$+#ê\ì
    MTs¡T m+<äT≈£î uÛ≤$düTÔHêïs√ ˇø=ÿø£ÿ ø±s¡D+ sêj·T+&ç.

    (m) 30 eT+~ ñbÕ<Ûë´j·TT\T ñqï ˇø£ bÕsƒ¡XÊ\˝À 20 eT+~ |ü⁄s¡Twüß\T.

    (_) ˇø£ q>∑s¡+˝À 5 XÊ‘·+ eT+~ uÖ<äT∆\T.

    (dæ) ñ<√´>∑T\+<ä]ø° ñ<̊›•+∫q  ˇø£ ø£sêà>±s¡|ü⁄ e+≥XÊ\˝À  80 XÊ‘·+ XÊø±Vü‰s¡T\T.

    (&ç) 50 eT+~ $<ë´s¡T∆\T ñqï ˇø£ ‘·s¡>∑‹˝À 40 eT+~ u≤>± dü+|üqï ≈£î≥T+u≤\≈£î #Ó+~qyês¡T.

5. m&ÉeT yÓ’|ü⁄ ñqï es¡Tdü̋ À sêC≤´+>∑+ jÓTTø£ÿ ø=ìï eTTK´ \ø£åD≤\T Çe«ã&çHêsTT. yê{Ï ÁbÕeTTK´‘·qT ¬s+&Ée
   es¡Tdü̋ À sêj·T+&ç.

sêC≤´+>∑+ eTTK´ \ø£åD≤\T

düe÷K´yê<ä+
n~Ûø±sê\ $uÛÑ»q
ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T
bÕs¡¢yÓT+≥Ø ‘·s¡Vü‰ Á|üuÛÑT‘·«+

ÁbÕeTTK´‘·
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48The Indian Constitution

ArbitraryArbitraryArbitraryArbitraryArbitrary: When nothing is fixed and is instead left to one’s judgment or choice. This
can be used to refer to rules that are not fixed, or decisions that have no basis etc.

Ideal:Ideal:Ideal:Ideal:Ideal: A goal or a principle in its most excellent or perfect form.

Indian national movementIndian national movementIndian national movementIndian national movementIndian national movement: The Indian national movement emerged in nineteenth-
century India and saw thousands of men and women coming together to fight British
rule. This culminated in India’s independence in 1947. You will learn about this in
greater detail in your history textbook this year.

PPPPPolity:olity:olity:olity:olity: A society that has an organised political structure. India is a democratic polity.

SovereignSovereignSovereignSovereignSovereign: In the context of this chapter it refers to an independent people.

Human Trafficking:Human Trafficking:Human Trafficking:Human Trafficking:Human Trafficking: The practice of the illegal buying and selling of different
commodities across national borders. In the context of Fundamental Rights discussed
in this chapter, it refers to illegal trade in human beings, particularly women and
children.

TTTTTyranny:yranny:yranny:yranny:yranny: The cruel and unjust use of power or authority.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

6. Write down the names of the Indian States,
which share borders with the following
neighbouring nations:

(a) Bangladesh

(b) Bhutan

(c) Nepal
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49 uÛ≤s¡‘· sêC≤´+>∑+

6. á ÁøÏ+<ä Çe«ã&çq <̊XÊ\‘√ dü]Vü≤<äT›\T

    |ü+#·Tø=+≥Tqï uÛ≤s¡rj·T sêÁcÕº\ ù|s¡T¢ sêj·T+&ç

    (m) ã+>±¢<̊XŸ

    (_) uÛÑ÷{≤Hé

    (dæ) H̊bÕ Ÿ̋

|ü<äø√X̄eTT

@ø£|üø£å+:  @B ìsê∆]+#·≈£î+&Ü ìs¡íj·÷ìï, m+|æø£qT ̌ ø£]øÏ e~*ẙj·T&É+. Ç~ ìsê∆]+#·ã&Éì
ìj·Te÷\≈£î dü+ã+~Û+∫q~. ìs¡íj·÷\T rdüTø√e&ÜìøÏ Ä<Ûës¡+ ñ+&É<äT.
Ä<äs¡ÙeTT:  ̌ ø£ |ü]|üPs¡íyÓTÆq ̋ Òø£ n<äT“¤‘·yÓTÆq \ø£ǻ eTT ̋ Òø£ |ü<ä∆‹.
uÛ≤s¡‘· C≤rj·T ñ<ä́ eTeTT:  uÛ≤s¡‘· C≤rj·T ñ<ä́ eT+ 19e X̄‘êã›+˝À ñ<ä“¤$+∫+~. Á_{°wt
Á|üuÛÑT‘·«+ô|’ b˛sê{≤ìøÏ ẙ\ eT+~ Åd”Ô, |ü⁄s¡Twüß\T eTT+<äT≈£î e#êÃs¡T. Ç~ 1947˝À uÛ≤s¡‘· <̊X̄+
dü«‘·+Á‘·+ ø±e&ÜìøÏ <ë]rdæ+~. Bì >∑T]+∫ á dü+e‘·‡s¡ bÕsƒ¡́ |ü⁄düÔø£+˝À $es¡+>±
‘Ó\TdüT≈£î+{≤s¡T.
sê»ø°j·T e´edüú :  ˇø£ e´ekÕúã<ä∆yÓTÆq sê»ø°j·T ìsêàDeTTqï düe÷»eTT.uÛ≤s¡‘· <̊X̄+ ˇø£
Á|üC≤kÕ«eT´ , sê»ø°j·T e´edüú.
düs¡«dü‘êÔø£ :  á n<Ûë´j·T+˝À Bìì ªdü«+‘·+Á‘· Á|ü»\Tμ nH̊ ns¡∆+˝À ñ|üjÓ÷–+#·&É+ »]–+~.
e÷qe nÁø£eT s¡yêD≤ :  C≤rj·T dü]Vü≤<äT›\ eT<Ûä́  $$<Ûä edüTÔe⁄\qT #·≥º$s¡T<ä∆+>± neTà&É+,
ø=q&É+. á n<Ûë´j·T+˝À ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\ >∑T]+∫ #·]Ã+#̊≥|ü&ÉT Bìì Á|ükÕÔ$+#êeTT.
e÷qe⁄\ #·≥º $s¡T<ä∆ yê´bÕs¡+ nì Bì ns¡∆+. n+fÒ Á|ü<Ûëq+>± Åd”Ô\, |æ\¢\ #·≥º$s¡T<ä∆ s¡yêD≤
nì ns¡∆+.
ìj·T+‘·è‘·«+ :  Á≈£Ls¡+>±, nHê´j·T+>± n~Ûø±sêìï ñ|üjÓ÷–+#·&É+.
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50Understanding Secularism

Chapter 2
Imagine yourself as a Hindu or Muslim living in a part
of the United States of America where Christian
fundamentalism is very powerful. Suppose that despite
being a US citizen, no one is willing to rent their house
to you. How would this make you feel? Would it not
make you feel resentful? What if you decided to
complain against this discrimination and were told to
go back to India. Would this not make you feel angry?
Your anger could take two forms. First, you might react
by saying that Christians should get the same treatment
in places where Hindus and Muslims are in a majority.
This is a form of retaliation. Or, you might take the
view that there should be justice for all. You may fight,
stating that no one should be discriminated against
on grounds of their religious practices and beliefs. This
statement rests on the assumption that all forms of
domination related to religion should end. This is the
essence of secularism. In this chapter, you will read
more about what this means in the Indian context.

Understanding SecularismUnderstanding SecularismUnderstanding SecularismUnderstanding SecularismUnderstanding Secularism
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51 ˝ÖøÏø£‘·‘·«+ - ne>±Vü≤q

n<Ûë´j·T+ 2

$TeTà*ï MTs¡T nyÓT]ø±˝À ñ+≥Tqï Væ≤+<äTe⁄>±H√, eTTdæ¢+>±H√ uÛ≤$dü÷Ô,
nø£ÿ&É Á¬ø’düÔe eT‘·‘·‘·« <Û√s¡DÏ ã\+>± ñ+<äì }Væ≤+#·Tø√+&ç. MTs¡T
nyÓT]ø± bÂs¡T …̋’q|üŒ{Ïø° MT≈£î Ç\T¢ n<Ó›≈£î Çe«{≤ìøÏ me«s¡÷ dæ<ä∆+>±
Ò̋s¡T. n|ü⁄Œ&ÉT MT≈£î m˝≤ nì|ædüTÔ+~? n|ü⁄Œ&ÉT MTs¡T u≤<Ûä|ü&Ésê? MTs¡T

Ä $eø£å >∑T]+∫ |òæsê´<äT #̊ùdÔ $TeTà*ï uÛ≤s¡‘·<̊X̄+ yÓ[flbıeTàHêïs¡qTø√+&ç.
n|ü⁄Œ&ÉT MT≈£î ø√|ü+ sê<ë? MT ø√|ü+ ¬s+&ÉT s¡÷bÕ\˝À ñ+≥T+~. ̌ ø£{Ï:
Væ≤+<äTe⁄\T, eTTdæ¢+\T n~Ûø£+>± ñqï #√≥ MT≈£î »]–qfÒ¢ Á¬ø’düÔe⁄\≈£î
≈£L&Ü »s¡>±\ì ø√s¡Tø√e#·TÃ. Ç~ ̌ ø£ s¡ø£+>± Á|ürø±s¡+ ̋ Òø£ n+<ä]ø°
Hê´j·T+ »s¡>±\qï <äø£Œ<∏äyÓTÆHê ø±e#·TÃ. ¬s+&ÉT: ‘·eT eT‘·|üs¡ qeTàø±\T,
Ä#·s¡D\ Ä<Ûës¡+>± @ e´ø°Ô $eø£å‘·≈£î >∑T]ø±≈£L&É<äì MTs¡T b˛sê&Ée#·TÃ.
eT‘· |üs¡yÓTÆq nìï s¡ø±\ Ä~Û|ü‘ê´\T n+‘·+ ø±yê\qï Ä˝À#·qô|’ Ç~
Ä<Ûës¡|ü&ç ñ+~. ̋ ÖøÏø£yê<ä kÕs¡+ Ç<̊. uÛ≤s¡‘·<̊X̄ H̊|ü<∏ä́ +˝À Bì >∑T]+∫
dü$es¡+>± á n<Ûë´j·T+˝À ‘Ó\TdüT≈£î+<ë+.

˝ÖøÏø£‘·‘·«+ - ne>±Vü≤q
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History provides us with many examples of discrimination,
exclusion and persecution on the grounds of religion. You
may have read about how Jews were persecuted in Hitler’s
Germany and how several millions were killed. Now, however,
the Jewish State of  Israel treats its own Muslim and Christian
minorities quite badly. In Saudi Arabia, non-Muslims are not
allowed to build a temple, church etc., and nor can they gather
in a public place for prayers.

In all of  the above examples, members of  one religious
community either persecute or discriminate against
members of other religious communities. These acts of
discrimination take place more easily when one religion is
given official recognition by the State at the expense of other
religions. Clearly no one would wish to be discriminated against,
because of their religion nor dominated by another religion.
In India, can the State discriminate against citizens on the
grounds of their religion?

What is Secularism?
In the previous chapter, you read about how the Indian
Constitution contains Fundamental Rights that protect us
against State power as well as against the tyranny of the
majority. The Indian Constitution allows individuals the
freedom to live by their religious beliefs and practices as
they interpret these. In keeping with this idea of religious
freedom for all, India also adopted a strategy of separating
the power of religion and the power of the State. Secularism
refers to this separation of religion from the State.

Re-read the introduction to
this chapter. Why do you
think retaliation is not the
proper response to this
problem? What would
happen if different groups
followed this path?

The three drawings in this chapter were done
by students of your age. They were asked to
draw on religious tolerance.
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eT‘· ÁbÕ‹|ü~ø£ô|’ $eø£å‘· #·÷|ü&É+, ẙ~Û+#·&É+, kÕe÷õø£ ø±s¡́ Áø£e÷\˝À
bÕ˝ÀZìe«≈£î+&Ü Ä+ø£å\T $~Û+#·&É+ e+{Ï yê{ÏøÏ dü+ã+~Û+∫ #·]Á‘·̋ À
mH√ï ñ<ëVü≤s¡D\T ñHêïsTT. »s¡à˙˝À Væ≤≥¢s¡T \ø£å̋ ≤~ eT+~ j·T÷<äT\qT
ẙ~Û+#·&É+, #·+|ü≥+ MTs¡T #·~ẙ ñ+{≤s¡T.  n˝≤π> Ç|ü⁄Œ&ÉT j·T÷<äT <̊X̄yÓTÆq
ÇÁC≤sTT Ÿ̋ ‘·eT <̊X̄+˝Àì eTTdæ¢+, Á¬ø’düÔe n\Œdü+U≤´ø£ esêZ\qT mH√ï
ẙ~Û+|ü⁄\≈£î >∑T] #̊k Ǫ̂+~. kÂB nπs_j·÷˝À eTTdæ¢ẙT‘·s¡T\T <̊yê\j·÷\T,
#·]Ã\T ì]à+#·Tø√e&ÜìøÏ nqTeT‹+#·s¡T. yês¡T ‘·eT ÁbÕs¡∆q\ ø√dü+ ãVæ≤s¡+>∑
Á|ü<̊XÊ\˝À düe÷ẙX̄+ ø±e{≤ìøÏ M\T Ò̋<äT.

ô|’q ù|s=ÿqï ñ<ëVü≤s¡D\˝À ̌ ø£ eT‘· esêZìøÏ #Ó+~q Á|ü»\T eTs=ø£ eT‘·
es¡Z Á|ü»\ |ü≥¢ $eø£å‘· #·÷|ü⁄‘·THêïs¡T. ẙ~Û+|ü⁄\≈£î >∑T] #̊düTÔHêïs¡T. ̌ ø£ <̊X̄
Á|üuÛÑT‘·«+ Ç‘·s¡ eT‘ê\≈£î ‘êe⁄ Ò̋≈£î+&Ü ˇø£ eT‘êìøÏ n~Ûø±]ø£ >∑T]Ô+|ü⁄
Ç∫Ãq|ü⁄Œ&ÉT Ç≥Te+{Ï $eø£å‘· ñ+&̊ neø±XÊ\T m≈£îÿe. ‘·eT eT‘·+ ø±s¡D+>±
$eø£å‘·≈£î >∑T]ø±e&Üìï mes¡÷ ø√s¡Tø√s¡T. eTs=ø£ eT‘·+ ‘·eTô|’ Ä~Û|ü‘ê´ìï
#Ó̋ ≤sTT+#·&Üìï Çwüº|ü&És¡T. uÛ≤s¡‘·<˚X¯+˝À Á|üuÛÑT‘·«+ bÂs¡T\ eT‘êìï
ÁbÕ‹|ü~ø£>± #̊düTø=ì $eø£å‘· #·÷|ædüTÔ+<ë?

˝ÖøÏø£yê<ä+ n+fÒ @$T{Ï?

>∑‘· n<Ûë´j·T+˝À MTs¡T sêC≤´~Ûø±s¡+ qT+&ç, n~Ûø£ dü+U≤´≈£î\ ìj·T+‘·‘·«
b˛ø£&É\ qT+&ç uÛ≤s¡‘· sêC≤´+>∑+˝Àì ÁbÕ<∏äÛä$Tø£ Vü≤≈£îÿ\T eTq*ï m˝≤
ø±bÕ&É‘êjÓ÷ #·~yês¡T. ‘·eT eT‘· qeTàø±\≈£î, $XÊ«kÕ\≈£î nqT>∑TD+>±
J$+#·&ÜìøÏ e´≈£îÔ\≈£î uÛ≤s¡‘· sêC≤´+>∑+ ùd«#·Ã¤qT Çk Ǫ̂+~. ªn+<ä]ø° eT‘·
ùd«#·Ã¤μ nqï uÛ≤eq≈£î nqT>∑TD+>± uÛ≤s¡‘·<̊X̄+ eT‘ê˙ï, Á|üuÛÑT‘·« n~Ûø±sê˙ï
ẙs¡T #̊dæ+~. Á|üuÛÑT‘·«+ qT+&ç eT‘êìï ẙs¡T #̊j·T{≤H̊ï ̋ ÖøÏø£ yê<ä+ n+{≤s¡T.

á n<Ûë´j·T|ü⁄ |ü]#·j·T uÛ≤>±ìï
eTs=ø£kÕ] #·<äe+&ç. á düeTdǘ ≈£î
Á|ürø±s¡eTT dü¬s’q~ ø±<äì ˙e⁄
m+<äT≈£î nqT≈£î+≥THêïe⁄? $$<Ûä
düeT÷Vü‰\T á |ü<ä›‹ì nqTdü]ùdÔ
@eTe⁄‘·T+~?
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á n<Ûë´j·T+˝Àì eT÷&ÉT u§eTà\T MT ej·TdüT‡

$<ë´s¡Tú\#˚ ̂ j·Tã&Ü¶sTT. yês¡T M{Ï <ë«sê eT‘·

düVü≤Hêìï #ê{≤\ì ø√sês¡T.
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54Understanding Secularism

Discuss in class: Can there be
different views within the same
religion?

Why is it Important to Separate Religion
from the State?
As discussed above, the most important aspect of secularism
is its separation of religion from State power. This is
important for a country to function democratically. Almost
all countries of the world will have more than one religious
group living in them. Within these religious groups, there
will most likely be one group that is in a majority. If this
majority religious group has access to State power, then it
could quite easily use this power and financial resources to
discriminate against and persecute persons of other
religions. This tyranny of the majority could result in the
discrimination, coercion and at times even the killing of
religious minorities. The majority could quite easily
prevent minorities from practising their religions. Any
form of domination based on religion is in violation of the
rights that a democratic society guarantees to each and every
citizen irrespective of their religion. Therefore, the tyranny
of the majority and the violation of Fundamental Rights
that can result is one reason why it is important to separate
the State and religion in democratic societies.

Another reason that it is important to separate religion
from the State in democratic societies is because we also
need to protect the freedom of individuals to exit from
their religion, embrace another religion or have the freedom
to interpret religious teachings differently. To understand
this point better, let us take the practice of untouchability.
You might feel that you dislike this practice within
Hinduism and therefore, you want to try and reform it.
However, if State power were in the hands of those Hindus
who support untouchability, then do you think that you
would have an easy task to try and change this? Even if you
were part of the dominant religious group, you might face
a lot of resistance from fellow members of your
community. These members who have control of State
power might say that there is only one interpretation of
Hinduism and that you do not have the freedom to interpret
this differently.

Akshita Jain, V, Srijan School,
Delhi.
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Á|üuÛÑT‘·«+ qT+&ç eT‘êìï ẙs¡T #̊j·T≥+ m+<äT≈£î eTTK´+?

ô|’q #Ó|æŒq≥T¢>± Á|üuÛÑT‘·« n~Ûø±s¡+ qT+∫ eT‘êìï ẙs¡T #̊j·T≥+ ˝ÖøÏø£
yê<ä+˝À eTTK´yÓTÆq n+X̄+. ˇø£ <̊X̄+ Á|üC≤kÕ«$Tø£+>± |üì #̊j·÷\+fÒ
Ç~ eTTK´+. Á|ü|ü+#·eTT˝Àì <ë<ë|ü⁄ nìï <̊XÊ˝À¢ ˇø£{Ï ø£+fÒ m≈£îÿe
eT‘ê\≈£î #Ó+~q Á|ü»\T ìedædüTÔ+{≤s¡T. á eT‘ê\˝À @<√ ˇø£ eT‘·+
yês¡T n~Ûø£ dü+U≤´ø£ es¡Z+yê¬s’ ñ+{≤s¡T. n~Ûø£ dü+K´˝À ñqï eT‘· düeT÷Vü≤+
Á|üuÛÑT‘ê«~Ûø±s¡+˝ÀøÏ eùdÔ ‘·q n~Ûø±s¡+‘√ Ä]∆ø£ eqs¡T\qT $ìjÓ÷–+#·T≈£îì
Ç‘·s¡ eT‘ê\≈£î #Ó+~q e´≈£îÔ\qT ẙ~Û+#·e#·TÃ. $eø£å‘·≈£î >∑T] #̊j·Te#·TÃ.
n~Ûø£ dü+U≤´≈£î\ Ä~Û|ü‘·́ + e\¢ á n\Œdü+U≤´ø£ Á|ü»\T $eø£å‘·≈£î, ̌ ‹Ô&çøÏ
>∑T]ø±e#·TÃ. ̌ ø√ÿkÕ] #·+|üã&Ée#·TÃ. n\Œ dü+U≤´ø£ es¡Z+yês¡T yê] eT‘êìï
bÕ{Ï+#·≈£î+&Ü n~Ûø£ dü+K´˝À ñqïyês¡T n&ÉT¶ø√e#·TÃ. eT‘ê\≈£î nr‘·+>±
Á|ü‹ e´øÏÔø° Á|üC≤kÕ«eT´ düe÷»+ Ç#̊Ã Vü≤≈£îÿ\T eT‘ê~Û|ü‘·́ + ø±s¡D+>±
ñ\¢+|òæT+|üã&É‘êsTT. n+fÒ n~Ûø£ dü+U≤´≈£î\ Ä~Û|ü‘ê´ìï n&ÉT¶ø√yê\Hêï,
ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T ñ\¢+|òæT+|üã&É≈£î+&Ü #·÷&Ü\Hêï Á|üC≤kÕ«$Tø£
düe÷C≤\˝À Á|üuÛÑT‘ê«~Ûø±s¡+ qT+∫ eT‘êìï ẙs¡T #̊j·T≥+ #ê˝≤ eTTK´+.

e´≈£îÔ\≈£î yê] eT‘êìï ‘·́ õ+#·&ÜìøÏ, ẙs=ø£ eT‘êìï d”«ø£]+#·&ÜìøÏ, eT‘·
uÀ<Ûäq\qT _ÛqïyÓTÆq Ø‹˝À $e]+#·&ÜìøÏ neø±X̄+ ñ+&Ü*. Ç<̊ Á|üC≤kÕ«eT´
düe÷»+˝À Á|üuÛÑT‘·« n~Ûø±s¡+ qT+∫ eT‘êìï ẙs¡T #̊j·T{≤ìøÏ >∑\ ẙs=ø£
ø±s¡D+. Bìì ns¡ú+ #˚düTø√e&ÜìøÏ ªn+≥sêì‘·q+μ nH˚ $<ÛëHêìï
|ü]o*<ë›+. Væ≤+<ä÷ <Ûäs¡à+ ̋ Àì n+≥sêì‘·q+ MT≈£î q#·Ãø£b˛e#·TÃ. Bìì
dü+düÿ]+#ê\ì ̇ e⁄ uÛ≤$+#·e#·TÃ. sêC≤´~Ûø±s¡+ n+≥sêì‘·HêìøÏ eT<ä›‘·Tì#̊Ã
Væ≤+<äTe⁄\ ÄBÛq+˝À ñ+fÒ ̇ e⁄ á dü+düÿs¡DqT düT\uÛÑ+>± #̊j·T>∑\yê?
˙e⁄ sêC≤´~Ûø±s¡+ >∑\ es¡Z+˝Àì yê&çyÓ’Hê ̇ ‘√{Ï yê]qT+∫ e´‹πsø£‘·qT
m<äTs=ÿqe\dæ sêe#·TÃ. sêC≤´~Ûø±sêìï ìj·T+Á‹+#̊ düuÛÑT´\T Væ≤+<ä÷eT‘êìøÏ
ˇø£ düŒwüºyÓTÆq yÓ’K] ñ+<äì, Bìì e÷πsÃ ùd«#·Ã¤ ̇ ≈£î ̋ Ò<äì nqe#·TÃ.

‘·s¡>∑‹˝À #·]Ã+#·+&ç:
π̌ø eT‘·+˝À _Ûqï <äø£Œ<∏ë\T ñ+&Ée#êÃ?

nøÏå‘· C…’Hé, V, l»Hé dü÷ÿ˝Ÿ, &Ûç©¢.
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56Understanding Secularism

What is Indian Secularism?

The Indian Constitution mandates that the Indian State be
secular. According to the Constitution, only a secular State
can realise its objectives to ensure the following:

1. that one religious community does not dominate
another;

2. that some members do not dominate other members of
the same religious community;

3. that the State does not enforce any particular religion
nor take away the religious freedom of individuals.

The Indian State works in various ways to prevent the above
domination. First, it uses a strategy of distancing itself from
religion. The Indian State is not ruled by a religious group
and nor does it support any one religion. In India,
government spaces like law courts, police stations,
government schools and offices are not supposed to display
or promote any one religion.
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uÛ≤s¡‘·<̊X̄ ˝ÖøÏø£ $<Ûëq+ @$T{Ï?
uÛ≤s¡‘·<̊X̄+ ˝ÖøÏø£ sê»´+>± ñ+&Ü\ì uÛ≤s¡‘· sêC≤´+>∑+ ìπs∆•düTÔ+~. á
øÏ+~ ñ<̊›XÊ\qT ̋ ÖøÏø£ sê»´+ e÷Á‘·ẙT kÕ~Û+#·>∑\<äì uÛ≤s¡‘· sêC≤´+>∑eTT
uÛ≤$k Ǫ̂+~.

1. ̌ ø£ eT‘· es¡Z+ eTs=ø£ eT‘· es¡Z+ô|’ Ä~Û|ü‘·́ + #Ó̋ ≤sTT+#·<äT.

2. ˇø£ eT‘·+˝Àì ø=+‘·eT+~ düuÛÑT´\T n<̊ eT‘·+˝Àì eT] ø=+‘·eT+~
düuÛÑT´\ô|’ Ä~Û|ü‘·́ + #Ó̋ ≤sTT+#·s¡T.

3. Á|üuÛÑT‘·«+ @ ˇø£ÿ eT‘ê˙ï e´≈£îÔ\ô|’ ã\e+‘·+>± s¡T<ä›<äT. e´≈£îÔ\ eT‘·
ùd«#·Ã¤qT Vü≤]+#·<äT.

ô|’q ù|s=ÿqï Ä~Û|ü‘ê´\qT ìyê]+#·&ÜìøÏ uÛ≤s¡‘·<̊X̄+ $$<Ûä $<ÛëHê\qT
ne\+_ÛdüTÔ+~. yÓTT<ä≥>± n~ eT‘êìøÏ <ä÷s¡+>± ñ+≥T+~. uÛ≤s¡‘· sê»´+
ˇø£ eT‘· düeT÷Vü≤+ yê]#̊ bÕ*+|üã&É<äT. n~ @ ̌ ø£ÿ eT‘êìï düeT]∆+#·<äT.
uÛ≤s¡‘·<̊X̄+˝À Hê´j·TkÕúHê\T, b˛©dt ùdºwüHé\T, Á|üuÛÑT‘·« bÕsƒ¡XÊ\\T, Á|üuÛÑT‘·«
ø±sê´\j·÷\ e+{Ï Á|üuÛÑT‘·« düú̋ ≤\˝À @ ̌ ø£ÿ eT‘· ∫Vü‰ï\qT Á|ü<ä]Ù+#·≈£L&É<äT.
@ eT‘ê˙ï Áb˛‘·‡Væ≤+#·≈£L&É<äT.
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58Understanding Secularism

In the above storyboard, the celebration of the religious festival
within the school would have been a violation of the
government’s policy of  treating all religions equally.
Government schools cannot promote any one religion
either in their morning prayers or through religious
celebrations. This rule does not apply to private schools.

In the above storyboard,
discuss the answer given
by the teacher.

In a government school in
Seemapur, students want to
celebrate a religious festival.

I never thought of it this
way. I guess we can always
celebrate it outside school.

Anyway we were
planning to celebrate it
in our locality.

Sir, there is a big religious
festival next month. We’ve
never celebrated it in school.
Can we do it this year?

I’m afraid that isn’t possible,
Rekha. This is a government
school. We cannot give
importance to any one religion.
Private schools may do that.
Government schools don’t
celebrate any religious
festivals in the school premises.
Most religious festivals are public
holidays so that we can
celebrate these at home.
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59 ˝ÖøÏø£‘·‘·«+ - ne>±Vü≤q

>∑es¡ïyÓT+≥T ôV’≤ dü÷ÿ Ÿ̋
d”e÷|üPsY Á|üuÛÑT‘·« bÕsƒ¡XÊ\˝Àì $<ë´s¡T∆\T
eT‘· |üs¡yÓTÆq |ü+&ÉT>∑qT »s¡T|ü⁄ø√yê\qT
≈£î+≥THêïs¡T.

kÕsY! sêuÀj˚T HÓ\˝À n‹
eTTK´yÓTÆq eT‘·|üs¡yÓTÆq |ü+&ÉT>∑ ñ+~ ø£<ë.
n+‘·≈£î eTT+<äT y˚TeTT m|ü⁄Œ&É÷ bÕsƒ¡XÊ\˝À

»s¡T|ü⁄ø√˝Ò<äT. á dü+e‘·‡s¡+
y˚TeTT »s¡T|ü⁄ø√e#êÃ?

Ç~ kÕ<Ûä´ ø±<äT πsU≤. Ç~
Á|üuÛÑT‘·« bÕsƒ¡XÊ\. eTq+ @ ˇø£ÿ
eT‘êìøÏ ÁbÕeTTK´‘· Çe«≈£L&É<äT.
Á|üsTTy˚≥T bÕsƒ¡XÊ\˝À
»s¡T|ü⁄ø√e#·TÃ. Á|üuÛÑT‘·« bÕsƒ¡XÊ\
Äes¡D˝À @  eT‘· |ü+&ÉT>∑qT
»s¡T|ü⁄ø√≈£L&É<äT. eT‘·|üs¡yÓTÆq
#ê˝≤ |ü+&ÉT>∑\T Á|üuÛÑT‘·« ôd\e⁄
~qeTT\T. ø£qTø£ M{Ïì eTq+
Ç+{Ï <ä>∑Zs¡ »s¡T|ü⁄≈£î+{≤eTT.

H˚qT á $<Ûä+>± m|ü⁄Œ&É÷
Ä˝À∫+#·˝Ò<äT. eTq+ m|ü⁄Œ&É÷ bÕsƒ¡XÊ\

yÓ\T|ü˝Ò »s¡T|ü⁄≈£î+≥THêï+ ø£<ë
nqT≈£îHêïqT.

düπs,eTq+ eTq Ç+{Ï <ä>∑Zπs
»s¡T|ü⁄ø√e&ÜìøÏ Á|üD≤[ø£
y˚düT≈£î+<ë+.

ô|’ ø£<∏ë+X¯eTT˝À ñbÕ<Ûë´j·TT&ÉT Ç∫Ãq
»yêãTô|’ #·]Ã+#·+&ç.

ô|’ ø£<∏ë+X¯eTT Á|üø±s¡eTT bÕsƒ¡XÊ\˝À eT‘·|üs¡yÓTÆq |ü+&ÉT>∑\T
»s¡T|ü⁄ø√e&ÉeT+fÒ nìï eT‘ê\qT düe÷q+>± >ös¡$+#·&É+ nH̊ Á|üuÛÑT‘·«
$<ÛëHêìï ñ\¢+|òæT+#·&É+. n˝≤π> ñ<äj·T+ ÁbÕs¡úHê düeTj·T+˝À ø±ì,
|ü+&ÉT>∑\|ü⁄Œ&ÉT ø±ì eT‘·|üs¡yÓTÆq ÁbÕs¡úq\T bÕsƒ¡XÊ\˝À #̊j·T≈£L&É<äT.
á ìj·TeTeTT Á|üsTTẙ≥T bÕsƒ¡XÊ\\≈£î e]Ô+#·<äT.
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60Understanding Secularism

In the above storyboard, Paramjit, the Sikh youth, does not
have to wear a helmet. This is because the Indian State
recognises that wearing a pugri (turban) is central to a Sikh’s
religious practice and in order not to interfere with this,
allows an exception in the law.

The third way in which Indian secularism works to prevent
the domination listed earlier is through a strategy of
intervention. You read earlier in this chapter about
untouchability. This is a good example where members of

The second way in which Indian secularism works to prevent
the above domination is through a strategy of  non-interference.
This means that in order to respect the sentiments of all religions
and not interfere with religious practices, the State makes certain
exceptions for particular religious communities.

Government schools often have
students from different
religious backgrounds.
Re-read the three objectives of
a secular State and write two
sentences on why it is
important that government
schools do not promote any
oneoneoneoneone religion?

A group of friends who’ve recently bought scooters are
meeting to go for a ride together.

Hey Paramjit! Why
won’t you be fined?

For Sikhs, wearing
a pugri is a very
important part of
our religion. The
government cannot
force me to wear a
helmet.

Don’t worry, I will
not be fined.

Hey, I hope you have a helmet.
You know the law in Delhi requires
that you wear one. Why aren’t
you wearing a helmet?
Do you want to be fined?
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CÀø£́ + #̊düTø√ø£b˛e&É+ nH̊ $<ÛëHêìï nqTdü]+#·&É+ <ë«sê Ä~Û|ü‘ê´ìï
ìyê]+#·&É+ nH̊~ uÛ≤s¡‘· ̋ ÖøÏø£yê<ä+ nqTdü]+#̊ ¬s+&Ée |ü<ä∆‹. nìï eT‘ê\
uÛ≤yê\qT >ös¡$+#·{≤ìøÏ, eT‘· Ä#êsê\˝À CÀø£́ + #̊düTø√≈£î+&Ü ñ+&É{≤ìøÏ
ø=ìï eT‘ê\≈£î uÛ≤s¡‘· Á|üuÛÑT‘·«+ ø=ìï $TqVü‰sTT+|ü⁄\qT ÇdüTÔ+~. eT‘êìøÏ
dü+ã+~Û+∫q nìï s¡ø± …̋’q Ä~Û|ü‘ê´\T n+‘·+ ø±yê\H̊ uÛ≤eqô|’ Ç~
Ä<Ûës¡|ü&ç+~.

Á|üuÛÑT‘·« bÕsƒ¡XÊ\\˝À $$<Ûä eT‘·H̊|ü<∏ë´\T >∑\
$<ë´s¡Tú\T ñ+{≤s¡T. ̋ ÖøÏø£ sê»´+ jÓTTø£ÿ
eT÷&ÉT \øå±´\qT eT∞fl #·<äe+&ç. Á|üuÛÑT‘·«
bÕsƒ¡XÊ\\T @ ̌ ø£ÿ eT‘ê˙ï Áb˛‘·‡Væ≤+#·≈£î+&Ü
ñ+&É&É+ m+<äT≈£î eTTK´yÓ÷ ¬s+&ÉT yêø±´\T
sêj·T+&ç?

ø=‘·Ô>± dü÷ÿ≥s¡T¢ ø=qï eTT>∑TZs¡T ùdïVæ≤‘·T\T ‘·eT ‘·eT yêVü≤Hê\ô|’
Á|üj·÷D≤ìøÏ dæ<ä∆eTj·÷´s¡T.

ùV≤, ̇ ≈£î ôV≤˝…à{Ÿ ñ+~ø£<ë? &Ûç©¢ #·≥º+
Á|üø±s¡+ ̇ e⁄ ôV≤ …̋à{ŸqT <Ûä]+#ê*. m+<äT≈£î
<Ûä]+#·&É+ ̋ Ò<äT. »]e÷Hê ẙsTT+#·Tø√yê*

nqT≈£î+≥THêïyê? @MT ø±<äT, Hê≈£î
»]e÷Hê ẙj·Ts¡T.

ùV≤, |üs¡+õ‘Y ̇ ≈£î
»]e÷Hê m+<äT≈£î

$~Û+#·s¡T?

dæ≈£îÿ\≈£î ‘·\bÕ>±
<Ûä]+#·&É+ ˇø£ eTTK´yÓTÆq
eT‘ê#ês¡+. n+<äTe\q

Á|üuÛÑT‘·«+ qqTï ôV≤˝…à{ŸqT
<Ûä]+#·eTì ìs¡“¤+~+#·<äT.

ô|’ ø£<∏ë ∫Á‘· Á|üø±s¡+ dæ≈£îÿ j·TTe≈£î&ÉT |üs¡+õ‘Y ôV≤ …̋à{Ÿ <Ûä]+#·qedüs¡+ Ò̋<äT.
dæ≈£îÿ eT‘ê#ês¡+ Á|üø±s¡+ ‘·\bÕ>± <Ûä]+#·&É+ ‘·|üŒìdü] nì >∑T]Ô+∫q uÛ≤s¡‘·
Á|üuÛÑT‘·«+ yê] eT‘ê#êsê\˝À CÀø£́ + #̊ÒdüTø√≈£î+&Ü ‘·\bÕ>± <Ûä]+#̊ dæ≈£îÿ\≈£î
$TqVü‰sTT+|ü⁄qT Ç∫Ã+~.

eT÷&Ée~, uÛ≤s¡rj·T ̋ ÖøÏø£ $<Ûëq+ Á|üø±s¡+ Á|üuÛÑT‘·«+ CÀø£́ + #̊düTø=ì yÓTC≤]{°
eT‘·düTÔ\ Ä~Û|ü‘ê´ìï ìyê]düTÔ+~. á n<Ûë´j·T+˝À eTq+ n+≥sêì‘·q+ >∑T]+∫
‘Ó\TdüT≈£îHêïeTT. π̌ø eT‘·+˝Àì nÁ>∑≈£î˝≤\T>± |æ\Teã&̊yês¡T n<̊ eT‘êìøÏ
#Ó+~q  ìeTï ≈£î˝≤\ yê]ô|’ Ä~Û|ü‘·́ + #Ó̋ ≤sTT+#ês¡T nH̊ <ëìì Ç+<äT≈£î ̌ ø£
ñ<ëVü≤s¡D>± #Ó|üŒe#·TÃ.
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62Understanding Secularism

the same religion (‘upper-caste’ Hindus) dominate other
members (some ‘lower castes’) within it. In order to
prevent this religion-based exclusion and discrimination
of ‘lower castes’, the Indian Constitution bans
untouchability. In this instance, the State is intervening in
religion in order to end a social practice that it believes
discriminates and excludes, and that violates the
Fundamental Rights of ‘lower castes’ who are citizens of
this country. Similarly, to ensure that laws relating to equal
inheritance rights are respected, the State may have to
intervene in the religion-based ‘personal laws’ of
communities.

The intervention of the State can also be in the form of
support. The Indian Constitution grants the right to
religious communities to set up their own schools and
colleges. It also gives them financial aid on a non-
preferential basis.

In what way is Indian secularism different from that of
other democratic countries?

Some of the above objectives are similar to those that have
been included in the Constitutions of secular democratic
countries in other parts of the world. For example, the First
Amendment of the U.S. Constitution prohibits the
legislature from making laws “respecting an establishment
of religion” or that “prohibit the free exercise of religion”.
What is meant by the word ‘establishment’ is that the
legislature cannot declare any religion as the official
religion. Nor can they give preference to one religion. In
the U.S.A. the separation between State and religion means
that neither the State nor religion can interfere in the affairs
of one another.

There is one significant way in which Indian secularism
differs from the dominant understanding of secularism as
practised in the United States of America. This is because
unlike the strict separation between religion and the State
in American secularism, in Indian secularism the State can
intervene in religious affairs. You have read about how the

In the United States of America, most
children in government schools have to
begin their school day reciting the ‘Pledge
of Allegiance’. This Pledge includes the
words “under God”. It was established more
than 60 years ago that government school
students are not required to recite the
Pledge if it conflicts with their religious
beliefs. Despite this, there have been
several legal challenges objecting to the
phrase “under God” saying that it violates
the separation between church and State
that the First Amendment of the US
Constitution guarantees.

The above photo shows students taking the
‘Pledge of Allegiance’ in a government school in
the U.S.A.
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ª‘·≈£îÿe ≈£î˝≤\T>± uÛ≤$+#·ã&˚ yê]ô|μ’ á $<ÛäyÓTÆq yÓ*y˚‘·qT, $eø£åqT
ìyê]+#·&ÜìøÏ uÛ≤s¡‘· sêC≤´+>∑+ n+≥sêì‘·Hêìï ìùw~Û+∫+~. á dü+<äs¡“¤+˝À
uÛ≤s¡‘· <̊X̄ bÂs¡T …̋’q ª‘·≈£îÿe ≈£î˝≤\T>± uÛ≤$+#·ã&̊yês¡Tμ $eø£å≈£î, yÓ*ẙ‘·≈£î
˝ÀqT ø±≈£î+&Ü yê] ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ø±bÕ&É&ÜìøÏ Á|üuÛÑT‘·«+ CÀø£́ +
#̊düT≈£î+≥T+~. Ç˝≤π>, düe÷q yês¡dü‘·«|ü⁄ Vü≤≈£îÿ\qT >ös¡$+#̊ #·{≤º\T ≈£L&Ü
ñ+&Ü*. ø=ìï düeT÷Vü≤\ ªe´øÏÔ>∑‘· #·{≤º\˝Àμ ≈£L&Ü Á|üuÛÑT‘·«+ CÀø£́ + #̊düTø√e\dæq
nedüs¡+ ñ+~.

Á|üuÛÑT‘·« CÀø£́ + eT<ä›‘·T s¡÷|ü+˝À ≈£L&Ü ñ+&Ée#·TÃ. eT‘· esêZ\T ‘·eT kı+‘·
bÕsƒ¡XÊ\\T, ø£fi≤XÊ\\T kÕú|æ+#·T≈£îH̊ Vü≤≈£îÿqT uÛ≤s¡‘· sêC≤´+>∑+ ø£*ŒdüTÔ+~.
yê{ÏøÏ Ä]∆ø£ eT<ä›‘·T ≈£L&Ü n+~düTÔ+~.

Ç‘·s¡ Á|üC≤kÕ«$Tø£ <̊XÊ\‘√ b˛*ùdÔ uÛ≤s¡‘· ̋ ÖøÏø£ yê<ä+ @ $<Ûä+>± _ÛqïyÓTÆq~?

Ç‘·s¡ Á|üC≤kÕ«$Tø£, ˝ÖøÏø£ <̊XÊ\ sêC≤´+>±\˝À bı+<äT|üs¡∫q ˝ÖøÏø£ yê<ä
\ø£åD≤\ e+{Ïy˚ ô|’q ù|s=ÿqï$ ≈£L&Ü. ñ<ëVü≤s¡D≈£î ªeT‘· @sêŒ≥TqT
>ös¡$+#·&É+μ, ªeT‘· ùd«#·Ã¤qT ìùw~Û+#·&É+ nH̊ n+XÊ\ô|’ XÊdüqdüuÛÑ #·{≤º\T
#̊j·T&Üìï yÓTT<ä{Ï sêC≤´+>∑ dües¡D <ë«sê nyÓT]ø± sêC≤´+>∑+ ìùw~Û+∫+~.
Çø£ÿ&É ªkÕú|üqμ n+fÒ XÊdüqdüuÛÑ @ eT‘êìï n~Ûø±s¡ eT‘·+>± Á|üø£{Ï+#·<äT. @
eT‘êìï düeT]∆+#·<äT. j·TTHÓ’f…&é ùdº{Ÿ‡ Ä|òt nyÓT]ø±˝À sê»´+ qT+&ç eT‘êìï
ẙs¡T |üs¡#·&É+ n+fÒ sê»´+, eT‘·+ ˇø£ <ëì e´eVü‰sê\˝À eTs=ø£{Ï CÀø£́ +
ø£*–+#·Tø√ø£b˛e&É+.

$düÔ‘· |ü]~Û >∑\ j·TTHÓ’f…&é ùdº{Ÿ‡ Ä|òt nyÓT]ø± ˝ÖøÏø£ yê<ëìøÏ, uÛ≤s¡‘·<̊X̄
˝ÖøÏø£ yê<ëìøÏ Ä#·s¡D˝À ̌ ø£ eTTK´yÓTÆq ‘̊&Ü ñ+~. nyÓT]ø± eT‘· $<ÛëHê\˝À
Á|üuÛÑT‘·«+ @e÷Á‘·+ CÀø£́ + #̊düTø√<äT. uÛ≤s¡‘· ˝ÖøÏø£ $<Ûëq+˝À nedüs¡yÓTÆq
dü+<äsê“¤\˝À Á|üuÛÑT‘·«+ eT‘· e´eVü‰sê\˝À CÀø£́ + #̊düT≈£î+≥T+~.

nyÓT]ø±˝À Á|üuÛÑT‘·« bÕsƒ¡XÊ\˝Àì $<ë´s¡T∆\T
$<Û̊j·T‘· Á|ü‹»„‘√ bÕsƒ¡XÊ\qT ÁbÕs¡+_ÛkÕÔs¡T.
á Á|ü‹»„˝À <˚e⁄ì øÏ+<ä nqï |ü<ä+ ñ+~. á
Á|ü‹»„ me] eT‘· uÛ≤e\HÓ’Hê uÛÑ+>∑|üs¡TdüTÔ+fÒ
<ëìì e*¢+#·qedüs¡+ ̋ Ò<äì 60 dü+e‘·‡sê\
ÁøÏ‘·ẙT ìs¡ísTT+#ês¡T. nsTTq|üŒ{Ïø° <̊e⁄ì
øÏ+<ä nqï |ü<ë\T nyÓT]ø± sêC≤´+>±ìøÏ
#˚dæq yÓTT<ä{Ï dües¡D Á|üø±s¡+ Á|üuÛÑT‘·«+, #·]Ã
y˚s¡T>± ñ+&É{≤ìï ñ\¢+|òæTdüTÔHêïj·Tì #ê˝≤
πødüT\T ẙXÊs¡T.

∫Á‘·+: nyÓT]ø±˝Àì Á|üuÛÑT‘·« bÕsƒ¡XÊ\˝À
$<Û̊j·T‘· Á|ü‹»„ #̊düTÔqï $<ë´s¡T∆\ bǫ̀ {À
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64Understanding Secularism

Indian Constitution intervened in Hindu religious practices in
order to abolish untouchability. In Indian secularism, though
the State is not strictly separate from religion it does maintain
a principled distance vis-à-vis religion. This means that any
interference in religion by the State has to be based on the ideals
laid out in the Constitution. These ideals serve as the standard
through which we can judge whether the State is or is not
behaving according to secular principles.

The Indian State is secular and works in various ways to prevent
religious domination. The Indian Constitution guarantees
Fundamental Rights that are based on these secular principles.
However, this is not to say that there is no violation of these
rights in Indian society. Indeed it is precisely because such
violations happen frequently that we need a constitutional
mechanism to prevent them from happening. The knowledge
that such rights exist makes us sensitive to their violations and
enables us to take action when these violations take place.

Can you think of a recent
incident, from any part of
India, in which the secular
ideals of the Constitution
were violated and persons
were persecuted and killed
because of their religious
backgrounds?

In February 2004, France passed a law banning students from wearing any conspicuous
religious or political signs or symbols such as the Islamic headscarf, the Jewish skullcap, or
large Christian crosses. This law has encountered a lot of resistance from immigrants who are
mainly from the former French colonies of Algeria, Tunisia and Morocco. In the 1960s, France
had faced a shortage of workers and, therefore, had provided visas for these immigrants to come
and work in the country. The daughters of these immigrants often wear headscarves while
attending school.  However, with the passing of this new law, they have been expelled from
their school for wearing headscarves.....
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2004 |òæÁãe]˝À eTTdæ¢+\T <Ûä]+#˚ ‘·\bÕ>±\T, j·T÷<äT\ {À|”, Á¬ø’düÔe •\Te\T e+{Ï Á|üdüTŒ¤≥eTT>± ø£ì|æ+#˚ eT‘·, sê»ø°j·T
∫Vü‰ï\qT bÕsƒ¡XÊ\ $<ë´s¡T∆\T <Ûä]+#·≈£î+&Ü ÁbòÕHé‡ ˇø£ #·≥º+ #d̊æ+~. ÁbòÕHé‡ øÏ+<ä ˇø£|ü⁄Œ&ÉT e\dü <˚XÊ\T>± ñqï n©®]j·÷,
≥T´˙dæj·÷, yÓTTsêø√ <˚XÊ\ qT+∫ e∫Ã ÁbòÕHé‡˝À ìedædüTÔqï yêfi¯ófl á #·{≤ºìï rÁe+>± e´‹πsøÏ+#ês¡T. 1960\˝À ÁbòÕHé‡˝À
ø±]à≈£î\ ø=s¡‘· rÁe+>± ñ+&É≥+‘√ Ä <˚XÊ\ qT+∫ e\dü e∫Ã |üì #˚j·T&ÜìøÏ yê]øÏ MkÕ\T Ç∫Ã+~. á e\dü ≈£î≥T+u≤\
Ä&É|æ\¢\T ã&çøÏ yÓfi‚fl≥|ü⁄Œ&ÉT ‘·\øÏ >∑T&É¶ ø£≥Tº≈£î+{≤s¡T. á #·≥º+ #˚dæq ‘·s¡Tyê‘· ‘·\øÏ >∑T&É¶ ø£≥Tº≈£îqï+<äT≈£î á |æ\¢\qT ã&ç
qT+∫ ãVæ≤wüÿ]+#ês¡T.

Ç{°e\ ø±\+˝À uÛ≤s¡‘·<̊X̄+˝À
@ ÁbÕ+‘·+˝ÀHÓ’Hê sêC≤´+>∑+˝Àì ̋ ÖøÏø£
Ä<äsêÙ\T ñ\¢+|òæT+|üã&çq |òüT≥q\T $Hêïsê?
eT‘·+ ø±s¡D+>± e´≈£îÔ\T ẙ~Û+|üã&ç,
#·+|üã&çq |òüT≥q\T $Hêïsê?

n+≥sêì‘·Hêìï ìùw~Û+#·{≤ìøÏ uÛ≤s¡‘· sêC≤´+>∑+ Væ≤+<ä÷ eT‘· $<ÛëHê\˝À
m˝≤ CÀø£́ + #̊düT≈£î+≥T+<√ MTs¡T #·~yês¡T. uÛ≤s¡‘· ̋ ÖøÏø£ $<Ûëq+˝À sê»´+
K∫Ã‘·+>± eT‘·+ qT+&ç ẙs¡T #̊j·Tã&Éq|üŒ{Ïø°, eT‘êìøÏ dü+ã+~Û+∫q
$wüj·÷\˝À <ä÷sêìï ø=qkÕ–düTÔqï~. Bì ns¡ú+ sê»´+ @<Ó’Hê eT‘· $wüj·T+˝À
CÀø£́ + #̊düT≈£î+fÒ n~ sê»´+>∑+˝À ìπs∆•+∫q Ä<äsêÙ\ Ä<Ûës¡+>± ñ+&Ü*.
á Ä<äsêÙ\T ̌ ø£ Á|üe÷D+>± |üì#̊kÕÔsTT. Bì <ë«sê sê»´+ ̋ ÖøÏø£ dü÷Á‘ê\≈£î
nqT>∑TD+>± ñ+<ë Ò̋<ë nì eTq+ ìsê∆]+#·>∑̋ +.

uÛ≤s¡‘· sê»´+ ˝ÖøÏø£ sê»´+. Ç~ eT‘· |üs¡yÓTÆq Ä~Û|ü‘ê´ìï ìs√~Û+#·{≤ìøÏ
nH̊ø£ e÷sêZ\˝À |üì#̊düTÔ+~. á ˝ÖøÏø£ dü÷Á‘ê\ô|’ Ä<Ûës¡|ü&çq ÁbÕ<∏ä$Tø£
Vü≤≈£îÿ\≈£î uÛ≤s¡‘· sêC≤´+>∑+ Vü‰MT Çk Ǫ̂+~. nsTT‘̊ uÛ≤s¡rj·T düe÷C+˝À
á Vü≤≈£îÿ\ ñ\¢+|òüTq ̋ Ò<äì #Ó|üŒ Ò̋eTT. ìC≤ìøÏ Ç{≤¢+{Ï ñ\¢+|òüTq\T ‘·s¡#·T>±
»s¡T>∑T‘·÷ ñ+{≤sTT. ø±ã{Ïº yê{Ïì ìs√~Û+#·&ÜìøÏ eTq≈£î sêC≤´+>∑ã<ä∆yÓTÆq
j·T+Á‘ê+>∑+ nedüs¡+. n˝≤+{Ï Vü≤≈£îÿ\T ñHêïj·Tì ‘Ó\TdüTø√e&É+ e\¢ yês¡T
ñ\¢+|òüTq\ |ü≥¢ ne>±Vü≤q ø£*π>˝≤ #̊düTÔ+~. n+fÒ á ñ\¢+|òüTq\T »]–q|üŒ&ÉT
‘·–q #·s¡́  rdüTø=H̊˝≤ #̊düTÔ+~.
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66Understanding Secularism

1. List the different types of religious practice that you find in your neighbourhood. This could be
different forms of prayer, worship of different gods, sacred sites, different kinds of religious
music and singing etc. Does this indicate freedom of religious practice?

2. Will the government intervene if some religious group says that their religion allows them to
practise infanticide? Give reasons for your answer.

3. Complete the following table:

4. Look up the annual calendar of holidays of your school. How many of them pertain to different
religions? What does this indicate?

5. Find out some examples of different views within the same religion.

6. The Indian State both keeps away from religion as well as intervenes in religion. This idea can be
quite confusing. Discuss this once again in class using examples from the chapter as well as
those that you might have come up with.

Exercises

Objective Why is this important? Example of a violation of this
objective

One religious community
does not dominate another.

The State does not enforce
any particular religion nor
take away the religious
freedom of individuals.

That some members do not
dominate other members
of the same religious
community.
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67 ˝ÖøÏø£‘·‘·«+ - ne>±Vü≤q

nuÛ≤´kÕ\T

1. MT |ü]düs¡ ÁbÕ+‘ê\˝À $$<Ûä eT‘· Ä#êsê\ C≤_‘ê ‘·j·÷s¡T #̊j·T+&ç. Ç$ s¡ø£s¡ø±\ ÁbÕs¡úq\T, uÛÑ>∑e+‘·Tì
   |üPõ+#̊ $<ÛëHê\T $$<Ûä s¡ø± …̋’q eT‘· dü+^‘·eTT, bÕ≥\T yÓTT<ä̋ …’q$ ø±e#·TÃ. Ç~ eT‘· ùd«#·Ã¤qT dü÷∫düTÔ+<ë?

2. e÷ eT‘·+ •X̄ó Vü≤‘·́ \qT nqTeT‹düTÔ+~ nì ˇø£ eT‘· Á|ü»\T n+fÒ Á|üuÛÑT‘·«+ n+<äT˝À CÀø£́ + #̊düT≈£î+≥T+<ë?
   MT düe÷<ÛëHêìøÏ ø±s¡D≤\T ù|s=ÿq+&ç.

3. øÏ+~ |ü{Ïºø£qT |üP]Ô#̊j·T+&ç.

\ø£ǻ +  Ç~ m+<äT≈£î eTTK´yÓTÆq~ á \ø£ǻ + ñ\¢+|òüTq≈£î ̌ ø£ ñ<ëVü≤s¡D

ˇø£ eT‘· es¡Z+ eTs=ø£ <ëìô|’
Ä~Û|ü‘·´+ #˚j·T<äT.

sê»´+ ì]∆wüº eT‘êìï Áb˛‘·‡Væ≤+#·<äT
Ò̋<ë e´≈£îÔ\ eT‘· ùd«#·Ã¤qT Vü≤]+#·<äT.

ˇø£ eT‘·+˝Àì ø=+‘·eT+~ düuÛÑT´\T
n<̊ eT‘êìøÏ #Ó+~q Ç‘·s¡ düuÛÑT´\ô|’
Ä~Û|ü‘·´eTT #Ó˝≤sTT+#·s¡T.

4. MT bÕsƒ¡XÊ\˝Àì yê]¸ø£ ôd\e⁄\ |ü{Ïºø£qT >∑eTì+#·+&ç. yê{Ï̋ À $$<Ûä eT‘ê\≈£î #Ó+~q |ü+&ÉT>∑\T mìï e⁄HêïsTT?
   Ç~ <̊ìì dü÷∫düTÔ+~?

5. π̌ø eT‘·+˝À _Ûqï <äø£Œ<∏ë\≈£î dü+ã+~Û+∫q ø=ìï ñ<ëVü≤s¡D\T ùdø£]+#·+&ç.

6. uÛ≤s¡‘· sê»´+ eT‘êìøÏ <ä÷s¡+>± ñ+≥T+~. eT‘· e´eVü‰sê\˝À CÀø£́ + #̊düT≈£î+≥T+~. á uÛ≤eq >∑+<äs¡>√fī+>±
   ñ+~ nì nì|æ+#·e#·TÃ. á n<Ûë´j·T+˝À Ç∫Ãq ñ<ëVü≤s¡D\‘√ bÕ≥T MT nqTuÛÑe+˝À >∑\ Ç‘·s¡ ñ<ëVü≤s¡D\‘√
   b˛*Ã Bìì eTs√kÕ] #·]Ã+#·+&ç.
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68Understanding Secularism

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

Coercion:Coercion:Coercion:Coercion:Coercion:     To force someone to do something. In the context of this chapter, it refers
to the force used by a legal authority like the State.

Freedom to interpret:Freedom to interpret:Freedom to interpret:Freedom to interpret:Freedom to interpret:     The independence that all persons shall have to understand
things in their own way. In the context of this chapter, it refers to a person’s liberty
to develop their own understanding and meaning of the religion they practice.

Intervene: Intervene: Intervene: Intervene: Intervene: In the context of this chapter, it refers to the State’s efforts to influence
a particular matter in accordance with the principles of the Constitution.

7.  This poster alongside highlights the need for
‘Peace’. It says, “Peace is a never-ending
process....It cannot ignore our differences or
overlook our common interests.” Write in
your own words what you think the above
sentences are trying to convey? How does it
relate to the need for religious tolerance?

This chapter had three drawings on religious
tolerance made by students of your age.
Design your own poster on religious tolerance
for your peers.
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7. Á|üø£ÿqTqï b˛düºs¡T ªXÊ+‹μ ÄeX̄´ø£‘·qT ‘Ó*j·TCÒdüTÔ+~.
   ªXÊ+‹μ n+‘·+ Ò̋ì~. eTq eT<Ûä́  >∑\ $uÛÒ<Ûë\qT
   $düà]+#·<äT. eTq+<ä] Á|üjÓ÷»Hê\qT Á‘√dæ|ü⁄#·Ã<äT.ô|’
   yêø±´\T @$T ‘Ó*j·TCÒdüTÔHêïjÓ÷ kı+‘· yêø±´\˝À
   ‘Ó\|ü+&ç? Bìì eT‘· düVü≤HêìøÏ m˝≤
    nqTdü+<ÛëìkÕÔe⁄?

    á n<Ûë´j·T+˝À MT á&ÉT $<ë´s¡T∆\T ∫Á‹+∫q eT‘·
    düVü≤Hêìï dü÷∫+#̊ eT÷&ÉT ∫Á‘ê\T Çe«ã&Ü¶sTT. eT‘·
    düVü≤Hêìï #·÷ù| ˇø£ b˛wüºs¡TqT MT ‘√{Ï $<ë´s¡T›\
    ø=s¡≈£î ‘·j·÷s¡T #̊j·T+&ç.

Vü≤<äj·T+ qT+&ç ø±ø£ uÛÑj·T+
qT+&ç e#̊Ã ªXÊ+‹μ nXÊ+‹

e÷Á‘·y˚T.

ªXÊ+‹μ n+‘·+ Ò̋ì~.
eTq eT<Ûä́  >∑\ $uÛÒ<ë\qT
$düà]+#·<äT. eTq+<ä]
Ädü≈£îÔ\qT Á‘√dæ|ü⁄#·Ã<äT.
Ç~ eTq\qT ø£\dæ
J$+#·eTì, ø£\dæ |üì
#̊j·TeTì ø√s¡T‘·T+~.

|ü<äø√X̄+

ã\e+‘·+ : @<Ó’Hê #̊j·TeTì Ç‘·s¡T\qT ˇ‹Ô&ç #̊j·T&É+. á n<Ûë´j·T+˝À sê»´+˝≤+{Ï
#·≥ºã<ä› dü+dü∆\T ã˝≤ìï Á|üjÓ÷–+#·&É+

$e]+#̊̊ ùd«#·Ã¤ : e´≈£îÔ\T ‘·eT≈£î ‘√∫q |ü<ä∆‹˝À dü«‘·+Á‘·+>± ns¡ú+ #̊düTø√H̊ ùd«#·Ã¤. á
n<Ûë´j·T+˝À yês¡T nqTdü]+#̊ eT‘êìï ns¡ú+ #̊düTø√e&É+, ìs¡«∫+#·&É+˝À e´≈£îÔ\ ùd«#·Ã¤qT
Ç~ dü÷∫düTÔ+~.

CÀø£́ + #̊düTø√e&É+: á n<Ûë´j·T+˝À sê»´+>∑ dü÷Á‘ê\≈£î nqT>∑TD+>± ˇø£ $wüj·÷ìï Á|üuÛ≤$‘·+
#̊j·T&ÜìøÏ sê»´+ #̊ùd Á|üj·T‘·ï+.
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72Why Do We Need a Parliament?

Teacher’s Note

This is a continuation of the theme of government that has already been dealt with in the Class

VI and VII textbooks. Hence, a recap of ideas is important especially those related to elections,
representation and participation. These ideas can be made more clear to students through bringing
in actual examples into the classroom. Newspaper and TV reports could be used to facilitate this.

Chapter 3 discusses some of the functions of Parliament. The ways in which these connect to the
idea of parliamentary democracy need to be emphasised. Hence it is important to explain the
critical role played by citizens and allow students to air views regarding this. At times students

might be cynical about the political process and your role as a teacher is not to dismiss or agree
with this cynicism but rather redirect it towards what the Constitution intends.

Chapter 4 is on understanding laws. Children have little exposure to laws. Therefore, they

would require more examples from a familiar context. It is through this they can figure out
that laws are meant to apply in an equitable manner. The chapter begins by discussing how
this rule of law emerged and the ways in which the nationalists opposed the arbitrariness of

British laws.

The storyboard contained in Chapter 4 portrays how a new law comes into being. The focus of
this storyboard is not on the processes within Parliament. In contrast, the storyboard highlights

the important role that people play in transforming an urgent social issue into law. In addition
to the law already highlighted, it would be good to discuss another example of a new/contemplated
law so that students can relate to the role of people in bringing this about.

The chapter ends with a section on unpopular laws. These refer to laws that often restrict the
Fundamental Rights of certain populations. History provides us with examples of several groups
that protest what they view as unjust laws. Bring in these examples into the classroom to

discuss how a law can be unpopular. Allow students to research more examples in the Indian
context and debate these in the classroom using the Fundamental Rights listed in Chapter 1 as
their yardstick.
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73  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

Ç~ es¡πø 6e,7e ‘·s¡>∑‹ bÕsƒ¡́  |ü⁄düÔø±\˝À #·]Ã+#·ã&çq Á|üuÛÑT‘·«+ nH˚ $wüj·÷+XÊìøÏ (BÛyéT) á bÕsƒê´+X¯+
ø=qkÕ–+|ü⁄. n+<äTe\¢ á uÛ≤eq\qT |ü⁄qX̄Ãs¡D #̊düTø√yê*. eTØ eTTK´+>± mìïø£\T, ÁbÕ‹ì<Ûä́ +, uÛ≤>∑kÕ«e÷´ìøÏ
dü+ã+~Û+∫q uÛ≤eq\qT |ü⁄qX̄Ãs¡D #̊düTø√e&É+ eTTK´+. ‘·s¡>∑‹ >∑~˝ÀøÏ yêdüÔe ñ<ëVü≤s¡D\qT rdüT≈£îsêe&É+
<ë«sê á uÛ≤eq\qT  $<ë´s¡Tú\≈£î eT]+‘· düŒwüº+>± ‘Ó*j·TCÒj·Te#·TÃ. Bìï düT\uÛÑ‘·s¡+ #˚j·T&ÜìøÏ yêsêÔ
|üÁ‹ø£\T, {°M ìy˚~ø£\qT ñ|üjÓ÷–+#·Tø√e#·TÃ.

3e n<Ûë´j·T+ bÕs¡¢yÓT+{Ÿ $<ÛäT\qT #·]ÃdüTÔ+~. Ç$ bÕs¡¢yÓT+≥Ø Á|üC≤kÕ«eT´ uÛ≤eq≈£î nqTdü+<ÛëqeTj˚T
e÷sêZ\qT, á bÕsƒê´+X¯+˝À H=øÏÿ #ÓbÕŒ*‡q nedüs¡+ ñ+~. Á|üC≤kÕ«eT´+˝À bÂs¡T\T b˛wæ+#˚ ø°\ø£ bÕÁ‘·qT
$<ë´s¡Tú\≈£î $e]+#ê*. M{ÏøÏ dü+ã+~Û+∫q n_ÛÁbÕj·÷\qT ‘Ó*j·TCÒj·T&ÜìøÏ $<ë´s¡Tú\qT  nqTeT‹+#ê*.
ø=ìï düeTj·÷˝À¢ $<ë´s¡Tú\T sê»ø°j·T Á|üÁøÏj·T >∑T]+∫ $s¡øÏÔ  uÛ≤e+‘√ ñ+&Ée#·TÃ. n˝≤+≥|ü⁄Œ&ÉT ñbÕ<Ûë´j·TT\T>±
MT bÕÁ‘· <ëìì ‘√dæ|ü⁄#·Ã&ÉyÓ÷, n+^ø£]+#·&ÉyÓ÷ ø±<äT. sêC≤´+>∑ ñ<›̊XÊ\ yÓ’|ü⁄ eT[¢+#·&É+.

4e n<Ûë´j·T+ #·{≤º\qT ns¡ú+ #˚düTø√e&É+ >∑T]+∫ $e]düTÔ+~. |æ\¢\≈£î #·{≤º\ >∑T]+∫ n+‘·>± ‘Ó*j·T<äT.
n+<äTe\¢,  yê]øÏ |ü]#·j·T+ ñqï düìïy˚XÊ\qT+&ç m≈£îÿe ñ<ëVü≤s¡D\T Çyê«*. #·{≤º\T düe÷qyÓTÆq Ø‹˝À
e]Ô+|üCÒj·÷\ì Bìì ã{Ïº yês¡T >∑T]ÔkÕÔs¡T. düeTHê´j·T+ m˝≤ ñ<ä“¤$+∫+<√, C≤rj·Tyê<äT\T Á_{°wt #·{≤º\
@ø£|üø£å uÛ≤eqqT m˝≤ e´‹πsøÏ+#ês√ nH˚ n+XÊ\qT #·]Ã+#·&É+‘√ á n<Ûë´j·T+ ÁbÕs¡+uÛÑeTÚ‘·T+~,

4e n<Ûë´j·T+˝À ñqï k º̨ØuÀsY¶ ø=‘·Ô #·≥º+ m˝≤ ‘·j·÷sö‘·T+<√ á ∫Á‘ê\ <ë«sê ‘Ó\T|ü⁄‘·T+~. á k º̨ØuÀs¡¶T
bÕs¡¢yÓT+≥T˝À #·≥º+ ‘·j·÷s¡j̊T´ Á|üÁøÏj·T\ô|’ πø+ÁBø£]+#·̋ Ò<äT. BìøÏ _Ûqï+>±, kÕe÷õø£ n+XÊ\qT #·{≤º\T>±
e÷s¡Ãe\dæq n‘·́ edüs¡ |ü]dæú‹ì ø£*Œ+#·&É+˝À Á|ü»\T ìs¡«Væ≤+#˚ eTTK´yÓTÆq bÕÁ‘·j˚T á k˛ØuÀs¡T¶ ôV’≤ …̋’…{Ÿ.
Ç|üŒ{Ïπø ôV’≤ …̋’{Ÿ #̊j·Tã&çq #·≥º+‘√ bÕ≥T #̊j·Te\dæq nedüs¡+ ñqï Ç+ø=ø£ ñ<ëVü≤s¡D‘√ #·]ÃùdÔ u≤>∑T+≥T+~.
‘·<ë«sê $<ë´s¡T∆\T #·{≤º\qT s¡÷bı+~+#·&É+˝À Á|ü»\ bÕÁ‘·qT ns¡ú+ #˚düT≈£î+{≤s¡T.

á n<Ûë´j·T+ »Hê<äs¡D Ò̋ì #·{≤º\ $uÛ≤>∑+‘√ eTT>∑TdüTÔ+~. Ç$ ø=+‘· eT+~ Á|ü»\ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT
ìj·T+Á‹+#˚ #·{≤º\≈£î dü+ã+~Û+∫q$. ø=ìï düeT÷Vü‰\ Á|ü»\T ‘êeTT nHê´j·T+ nì uÛ≤$+#˚ #·{≤º\≈£î
e´‹πsø£+>± ìs¡düq ‘Ó*j·TCÒùd ñ<ëVü≤s¡D\T #·]Á‘·̋ À ñHêïsTT. ̌ ø£ #·≥º+ m˝≤ »Hê<äs¡D ̋ Ò≈£î+&Ü ñ+≥T+<√
ø=ìï ñ<ëVü≤s¡D\ <ë«sê #·]Ã+#·+&ç. Ç˝≤+{Ï eT]ø=ìï ñ<ëVü≤s¡D\‘√ u≤s¡‘·<̊X̄ düìïẙX̄+˝À |ü]XÀ~Û+#·&ÜìøÏ
$<ë´s¡T∆\qT nqTeT‹+#·+&ç. ̌ ø£≥e Ä<Ûë´j·T+˝À Çe«ã&çq ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ̌ ø£ ø=\ã<ä›>± ñ|üjÓ÷–dü÷Ô
M{Ï >∑T]+∫ #·]Ã+#·+&ç.
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74Why Do We Need a Parliament?

Chapter 3
We in India pride ourselves on being a democracy.
Here we will try and understand the relation between
the ideas of participation in decision-making and
the need for all democratic governments to have the
consent of their citizens.

It is these elements that together make us a
democracy and this is best expressed in the institution
of the Parliament. In this chapter, we will try to see
how the Parliament enables citizens of India to
participate in decision making and control the
government, thus making it the most important
symbol of Indian democracy and a key feature of
the Constitution.

Why Do WWhy Do WWhy Do WWhy Do WWhy Do We Need a Pe Need a Pe Need a Pe Need a Pe Need a Parliament?arliament?arliament?arliament?arliament?
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75  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

n<Ûë´j·T+ 3

eTq uÛ≤s¡‘·<̊X̄+ Á|üC≤kÕ«eT´ <̊X̄+>± ñqï+<äT≈£î eTqeT+‘ê >∑s¡«|ü&Ü*.
Á|üC≤kÕ«eT´ Á|üuÛÑT‘ê«\T ìs¡íj·÷\T rdüTø√H˚≥|ü⁄&ÉT bÂs¡T\qT
uÛ≤>∑kÕ«eTT\qT #̊j·T&É+, bÂs¡T\ düeTà‹ì bı+<ä&É+ nedüs¡+. á ¬s+&ç+{Ï
eT<Ûä́  >∑\ dü+ã+<Ûëìï á n<Ûë´j·T+˝À eTq+ ns¡ú+ #̊düTø√e&ÜìøÏ
Á|üj·T‘·ï+ #̊<ë›+.

bÂs¡T\ uÛ≤>∑kÕ«eT´+, #·{≤º\≈£î bÂs¡T\ düeTà‹ nH̊ á ¬s+&ÉT n+XÊ\T
Á|üC≤kÕ«eT´ e´edüú≈£î |ü≥Tºø=eTà\T. á n+XÊ\qT bÕs¡¢yÓT+≥Ø e´edüú
<ë«sê e´ø°Ôø£]kÕÔ+. ìs¡íj·÷\T rdüTø√e&É+˝À bÕs¡¢yÓT+≥T  uÛ≤s¡‘· bÂs¡T\qT
m˝≤ uÛ≤>∑kÕ«eT´+ #̊düTÔ+~, Á|üuÛÑT‘ê«ìï m˝≤ ìj·T+Á‹düTÔ+<äqï $wüj·÷\qT
á n<Ûë´j·T+˝À eTq+ ne>±Vü≤Vü≤q #̊düTø=+<ë+. bÕs¡¢yÓT+≥T uÛ≤s¡‘·<̊X̄
Á|üC≤kÕ«e÷´ìøÏ Á|ü<Ûëq Á|ürø£>±qT, uÛ≤s¡‘· sêC≤´+>±ìøÏ Á|ü<Ûëq
\ø£åD+>±qT ñ+~.

 eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?
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76Why Do We Need a Parliament?

India, as we know, became independent on 15 August 1947.
Preceding this was a long and difficult struggle in which
many sections of  society participated. People from various
backgrounds joined the struggle and they were inspired by
the ideas of freedom, equality and participation in decision–
making. Under colonial rule, the people had lived in fear of
the British government and did not agree with many of the
decisions that they took. But they faced grave danger if they
tried to criticise these decisions. The freedom movement
changed this situation. The nationalists began to openly
criticise the British government and make demands. As far
back as 1885, the Indian National Congress demanded that
there be elected members in the legislature with a right to
discuss the budget and ask questions. The Government of
India Act 1909, allowed for some elected representation.
While these early legislatures under the British government
were in response to the growing demands of  the nationalists,
they did not allow for all adults to vote nor could people
participate in decision making.

As you read in Chapter 1, the experience of  colonial rule as
well as the participation of  different people in the struggle
for freedom left little doubt in the minds of the nationalists
that all persons in independent India would be able to
participate in making decisions. With the coming of
independence, we were going to be citizens of  a free country.
This did not mean that the government could do what it
felt like, it meant that the government had to be sensitive to
people’s needs and demands. The dreams and aspirations
of  the freedom struggle were made concrete in the
Constitution of independent India that laid down the
principle of universal adult franchise, i.e. that all adult
citizens of the country have the right to vote.

Why should People Decide?
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What do you think the artist
is trying to convey through
the image of Parliament on
the previous page?

The above photo shows a voter reading
instructions on how to use an Electronic
Voting Machine (EVM). EVMs were used
throughout the country for the first time in
the 2004 general elections. The use of
EVMs in 2004 saved around 1,50,000 trees
which would have been cut to produce
about 8,000 tons of paper for printing the
ballot papers.
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eTT+<äT ù|J˝Àì bÕs¡¢yÓT+≥T
∫Á‘·+ <ë«sê ø£fi≤ø±s¡T&ÉT @$T
dü+<̊X̄+ Ç#êÃ&Éì MTs¡T
nqT≈£î+≥THêïs¡T?

eT
q≈

£î b
Õs

¡¢yÓT
+≥

T
m+

<äT
≈£î

 n
ed

üs¡+
?

Á|ü»\T m+<äT≈£î ìs¡ísTT+#ê*?
1947 Ä>∑düTº 15 e ‘̊Bq uÛ≤s¡‘·<̊X̄+ dü«‘·+Á‘· <̊X̄+>± ne‘·]+∫+<äì
eTq≈£î ‘Ó\TdüT. kÕ«‘·+Á‘·´+ sêø£ eTT+<äT »]–q düTBs¡ÈyÓTÆq
kÕ«‘·+Á‘√´<ä́ eT+˝À düe÷»+˝Àì $_Ûqï esêZ\T bÕ˝§ZHêïsTT. $$<Ûä
kÕe÷õø£ H̊|ü<∏ë´\Tqï e´≈£îÔ\+<äs¡T ø£\dæ ñ<ä́ eT+˝À bÕ˝§ZHêïs¡T.
ùd«#·Ã¤, düe÷q‘·«+, ìs¡íj·T+ rdüTø√e&É+˝À uÛ≤>∑kÕ«eTT\T ø±e&É+ e+{Ï
uÛ≤yê\ <ë«sê Áù|s¡D bı+<ës¡T. e\dü bÕ\q˝À Á|ü»\T Á|üuÛÑT‘ê«ìøÏ
uÛÑj·T|ü&ç J$+#ês¡T. nsTTq|üŒ{Ïø° Á_{°wtyês¡T rdüT≈£îqï nH̊ø£ ìs¡íj·÷\qT
Á|ü»\T e´‹πsøÏ+#ês¡T. Á_{°wt Á|üuÛÑT‘·«+ rdüT≈£îqï ìs¡íj·÷\qT
$eT]Ù+#·&ÜìøÏ Á|üj·T‹ï+∫q uÛ≤s¡rj·TT\T rÁe |ü]D≤e÷\qT
m<äTs=ÿHêïs¡T.  kÕ«‘·+Á‘·´ ñ<ä´eT+ á |ü]dæú‹ì e÷]Ã+~.
C≤rj·Tyê<äT\T Á_{°wt Á|üuÛÑT‘ê«ìï ãVæ≤s¡+>∑+>± $eT]Ù+#·&É+, &çe÷+&ÉT¢
#̊j·T&É+ ÁbÕs¡+_Û+#ês¡T. 1885 Hê{Ïπø uÛ≤s¡‘· C≤rj·T ø±+Á¬>dt ã&Ó®{Ÿ
ô|’ #·]Ã+#·&ÜìøÏ, Á|ü•ï+#·&ÜìøÏ XÊdüqdüuÛÑ̋ À mìï¬ø’q düuÛÑT´\T ñ+&Ü\ì
|ü≥Tºã{Ïº+~. uÛ≤s¡‘· Á|üuÛÑT‘·« #·≥º+ 1909,  mìï¬ø’q ø=+‘· eT+~
uÛ≤s¡rj·TT\qT Á|ü‹ì<ÛäT\T>± ñ+&É{≤ìøÏ nqTeT‹+∫+~. Á_{°Ïwt Á|üuÛÑT‘·«
Ä<Ûä«s¡́ +˝Àì á ‘=* XÊdüq düuÛÑ\T C≤rj·Tyê<äT\˝À ô|s¡T>∑T‘·Tqï
&çe÷+&É¢≈£î Á|ü‹düŒ+~+∫q|üŒ{Ïø°, Á_{°wt yês¡T ejÓ÷»qT\+<ä]øÏ z≥T
y˚j·T&ÜìøÏ nqTeT‹+#·˝Ò<äT. Bì e\q ìs¡íj·÷‘·àø£ Á|üÁøÏj·T˝À
Á|ü»\+<äs¡÷ uÛ≤>∑kÕ«eTT´\T ø± Ò̋ø£b˛j·÷s¡T.

MTs¡T 1e n<Ûë´j·T+˝À #·~$q≥T¢>± e\dü bÕ\HêqTuÛÑe+‘√ bÕ≥T,
kÕ«‘·+Á‘·́ + ø√dü+ »]–q  b˛sê≥+˝À $_Ûqï kÕe÷õø£ H̊|ü<∏ë´\Tqï
e´≈£îÔ\T  bÕ˝§ZHêïs¡T. ø±ã{Ïº  dü«‘·+Á‘· uÛ≤s¡‘·<̊X̄+˝À Á|ü»\+<äs¡÷
ìs¡íj·÷‘·àø£ Á|üÁøÏj·T˝À bÕ\T|ü+#·Tø√>∑\s¡q&É+˝À C≤rj·Tyê<äT\
eTqdüT\˝À m˝≤+{Ï dü+<̊Vü≤+ Ò̋<äT. kÕ«‘·+Á‘·́ + bı+~q ‘·s¡Tyê‘·
eTq+ ùd«#êÃ¤ Je⁄̋ + ø±uÀ‘·THêïeT+fÒ ns¡∆+ Á|üuÛÑT‘·«+ ‘·qT nqT≈£îqïe˙ï
#̊j·T>∑\<äì  ø±<äT. Á|ü»\ nedüsê\T, Äø±+ø£å\ |ü{¢ <äèwæº kÕ]+#ê*.
kÕ«‘·+Á‘·́  b˛sê≥+ jÓTTø£ÿ ÄX̄j·÷\qT Áø√&ûø£]+∫ ‘·j·÷¬s’q uÛ≤s¡‘·
sêC≤´+>∑+˝À kÕs¡«Á‹ø£ z≥T Vü≤≈£îÿ Á|üẙX̄ô|≥ºã&ç+~.

ô|’ bò˛{À m\Áø±ºìø˘ z{Ï+>¥ yÓTw”æHé(EVM) qT m˝≤
ñ|üjÓ÷–+#ê˝À ‘Ó*ù| dü÷#·q\qT z≥s¡T #·<äTe⁄
‘·Tqï≥T¢ #·÷|ædüTÔ+~. 2004 e  dü+e‘·‡s¡+˝À »]–q
kÕ<Ûës¡D mìïø£̋ À¢ ‘=*kÕ] <̊X̄yê´|üÔ+>± m\Áø±ºìø̆
z{Ï+>¥ yÓTwæHé (EVM) \qT ñ|üjÓ÷–+#ês¡T. M{Ïì
yê&É≥+ e\q 1,50,000 #Ó≥¢qT s¡øÏå+#·Tø√>∑*>±eTT.
Ò̋<ä+fÒ u≤´\{Ÿ |üÁ‘ê\ eTTÁ<äD≈£î nedüs¡eTj̊T´ düTe÷s¡T

8000 ≥qTï\ ø±–‘·+ ø√dü+ á #Ó≥¢qT qs¡ø£e\dæ
e#̊Ã~.
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78Why Do We Need a Parliament?

People and their Representatives

The take-off point for a democracy is the idea of consent, i.e.
the desire, approval and participation of people. It is the
decision of people that creates a democratic government and
decides about its functioning. The basic idea in this kind of
democracy is that the individual or the citizen is the most
important person and that in principle the government as well
as other public institutions need to have the trust of  these
citizens.

How does the individual give approval to the government? One
way of  doing so, as you read, is through elections. People would
elect their representatives to the Parliament, then, one group
from among these elected representatives forms the government.
The Parliament, which is made up of  all representatives together,
controls and guides the government. In this sense people, through
their chosen representatives, form the government and also
control it.

Give one reason why you think
there should be universal adult
franchise.

Do you think there would be
any difference if the class
monitor was selected by the
teacher or elected by the
students? Discuss.

This photo shows election staff using an
elephant to carry polling material and EVMs to
polling stations located in difficult terrain.

www.sc
ho

ols
36

0.i
n



79  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

Á|ü»\T, yê] Á|ü‹ì<ÛäT\T
Á|üC≤kÕ«eT´+ |ü⁄s√>∑‹ #Ó+<ä&ÜìøÏ ªn+^ø±s¡+μ nH̊ uÛ≤eq Á|ü<ÛëqyÓTÆ+~.
n+fÒ Á|ü»\ ø√]ø£, ÄyÓ÷<ä+, uÛ≤>∑kÕ«eT´+ nedüs¡eTì ns¡ú+. Á|ü»\
ìs¡íj·TẙT Á|üC≤kÕ«eT´ Á|üuÛÑT‘ê«ìï @s¡Œs¡TdüTÔ+~, <ëì |üìrs¡TqT ìs¡ísTTdüTÔ+~.
á s¡ø£yÓTÆq Á|üC≤kÕ«eT´+˝À eTÚ*ø£ uÛ≤eq @$T≥+fÒ Á|ü‹ e´ø°ÏÔ Ò̋<ë
bÂs¡T&ÉT n‘·́ +‘· eTTK´yÓTÆq yêπs. dü÷Á‘·ÁbÕj·T+>± Á|üuÛÑT‘·«+‘√ bÕ≥T Ç‘·s¡
Á|üuÛÑT‘·« dü+düú\T ≈£L&Ü á bÂs¡T\ $XÊ«kÕìï ø£*– ñ+&Ü*.

ˇø£ e´øÏÔ Á|üuÛÑT‘·« @sêŒ≥T≈£î ‘·q ÄyÓ÷<ëìï m˝≤ ‘Ó*j·TCÒkÕÔ&ÉT? n˝≤
#̊j·T&ÜìøÏ ˇø£ e÷s¡Z+ mìïø£\ì Ç~es¡πø MTs¡T #·~yês¡T. Á|ü»\T ‘·eT
Á|ü‹ì<ÛäT\qT bÕs¡¢yÓT+≥T≈£î mqTï≈£î+{≤s¡T. n|ü⁄Œ&ÉT á mìï¬ø’q
Á|üC≤Á|ü‹ì<ÛäT\˝À ̌ ø£ es¡Z+ Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊düTÔ+~. Á|üC≤Á|ü‹ì<ÛäT\T
n+<äs¡÷ ø£*dæ @s¡Œs¡∫q bÕs¡¢yÓT+≥T  Á|üuÛÑT‘ê«ìï ìj·T+Á‹düTÔ+~, Á|üuÛÑT‘ê«ìøÏ
e÷s¡Zìπs∆X¯+ #˚düTÔ+~. á ø√D+˝À bÂs¡T\T m+#·T≈£îqï Á|üC≤Á|ü‹ì<ÛäT\
<ë«sê Á|üuÛÑT‘ê«ìï @sêŒ≥T #˚kÕÔs¡T, ìj·T+Á‹kÕÔs¡T.

á ∫Á‘·+ #˚s¡Tø√e&ÜìøÏ ø£wüºyÓTÆq Á|ü<˚X¯+˝À ñqï
b˛*+>¥ ùdºwüHé≈£î @qT>∑TqT ñ|üjÓ÷–+∫ b˛*+>¥
kÕe÷Á–ì, m\Áø±ºìø˘ z{Ï+>¥ yÓTwæq¢qT rdüT≈£îyÓfi¯ó
‘·Tqï≥T¢ #·÷|ü⁄‘·T+~.

kÕs ¡ « Á‹ø £ ejÓ÷»q z≥T
Vü≤≈£îÿ  ñ+&Ü\ì MTs¡T m+<äT≈£î
nqT≈£î+≥THêïs√ ̌ ø£ ø±s¡D+ #Ó|üŒ+&ç.

‘·s¡>∑‹ Hêj·T≈£î&ç m+|æø£ ñbÕ<Ûë´j·TT&ÉT
# ˚j·T&Üìø Ï, ‘ ·s ¡> ∑‹ $<ë´s ¡ T ú˝ Ò
mqTïø√e&ÜìøÏ @yÓTÆHê ‘̊&Ü ñ+≥T+<äì
MTs¡T nqT≈£î+≥THêïsê? #·]Ã+#·+&ç.
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80Why Do We Need a Parliament?

Q

1. Use the terms ‘constituency’ and ‘represent’ to explain who an MLA is and how the
person gets elected?

2. Discuss with your teacher the difference between a State Legislative Assembly
(Vidhan Sabha) and the Parliament (Lok Sabha).

3. From the list below, identify the work of a State government and that of a Central
government.
(a) The decision of the Indian government to maintain peaceful relations

with China.
(b) The decision of the Madhya Pradesh government to discontinue Board

exams in Class VIII for all schools under this Board.
(c) Introduction of a new train connection between Ajmer and Mysore.
(d) Introduction of a new 1,000 rupee note.

4. Fill in the blanks with the following words.
universal adult franchise;  MLAs;  representatives;  directlyuniversal adult franchise;  MLAs;  representatives;  directlyuniversal adult franchise;  MLAs;  representatives;  directlyuniversal adult franchise;  MLAs;  representatives;  directlyuniversal adult franchise;  MLAs;  representatives;  directly

Democratic governments in our times are usually referred to as representative
democracies. In representative democracies, people do not participate ……...............…
but, instead, choose their ….............……..through an election process. These …….......…..
meet and make decisions for the entire population. These days, a government
cannot call itself democratic unless it allows what is known as ............................................
This means that all adult citizens in the country are allowed to vote.

5. You have read that most elected members whether in the Panchayat, or the Vidhan
Sabha or the Parliament are elected for a fixed period of five years. Why do
we have a system where the representatives are elected for a fixed period and not
for life?

6. You have read that people participate in other ways and not just through elections
to express approval or disapproval of the actions of government. Can you describe
three such ways through a small skit?

The above idea of representation has been an important theme
in your Class VI and VII Social and Political Life textbooks. You
are familiar with how representatives are chosen at different
levels of government. Let us recall these ideas by doing the
following exercises.
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vi,vii ‘·s¡>∑‘·T\ ªkÕe÷õø£, sê»ø°j·T J$‘·+μ |ü⁄düÔø±\˝À Á|üuÛÑT‘·«+˝Àì
$$<Ûä kÕúsTT\˝À Á|ü‹ì<ÛäT\qT m˝≤ m+|æø£ #̊kÕÔs√ MTs¡T #·~yês¡T. øÏ+~
nuÛ≤´kÕ\qT kÕ~Û+#·&É+ <ë«sê ô|’ $wüj·÷\qT eT∞fl >∑Ts¡TÔ#̊düT≈£î+<ë+.

Q

1. myÓTà Ò́̋  n+fÒ mes¡T? n‘·qT @$<Ûä+>± mìïø£e⁄‘ês√ $e]+#·&ÜìøÏ ªìjÓ÷»ø£es¡Z+,μ ªÁ|ü‹ì~Ûμ nH̊
|ü<ë\qT ñ|üjÓ÷–+#·+&ç.

2. sêÁwüº XÊdüq düuÛÑ ($<Ûëq düuÛÑ), bÕs¡¢yÓT+{Ÿ (˝Àø̆ düuÛÑ) eT<Ûä́  ‘̊&ÜqT ñbÕ<Ûë´j·TTì‘√ #·]Ã+#·+&ç.

3. øÏ+<ä Çe«ã&çq $<ÛäT\ C≤_‘ê qT+&ç @ n+XÊ\T πø+Á<ä, sêÁwüº Á|üuÛÑT‘ê«\ |ü]~Û̋ ÀøÏ ekÕÔjÓ÷ >∑T]Ô+#·+&ç.

m) #Ó’Hê‘√ uÛ≤s¡‘· Á|üuÛÑT‘·«+ XÊ+‹j·TT‘· dü+ã+<Ûë\qT ø=qkÕ–+#ê\ì ìs¡íj·T+ rdüTø√e&É+.

_) eT<Ûä́ Á|ü<̊XŸ Á|üuÛÑT‘·«+ ‘·q uÀs¡T¶ ÄBÛq+˝À ñqï nìï bÕsƒ¡XÊ\\≈£î 8e ‘·s¡>∑‹ uÀs¡T¶ |üØø£å\qT
    s¡<äT› #̊j·÷\ì ìs¡íj·T+ rdüTø√e&É+.

dæ) nJàsY, yÓTÆdü÷s¡¢ eT<Ûä́  ø=‘·Ô ¬s’\T e÷sêZìï ẙj·T&ÜìøÏ Á|ü‹bÕ<äq #̊j·T&É+.

&ç) ø=‘·Ô yÓsTT´ s¡÷bÕj·T\ H√≥TqT Á|üẙX̄ô|≥º&É+.

4. øÏ+~ |ü<ë\‘√ U≤∞\qT |üP]+#·+&ç.

kÕs¡«Á‹ø£ ejÓ÷»q z≥T Vü≤≈£îÿ, m+.m Ÿ̋.@\T,  Á|üC≤ Á|ü‹ì<ÛäT\T, Á|ü‘·́ ø£å+>±

Á|üdüTÔ‘· ø±\+˝À Á|üC≤kÕ«eT´ Á|üuÛÑT‘ê«\qT kÕ<Ûës¡D+>± ÁbÕ‹ì<Ûä́  Á|üC≤kÕ«e÷´\T>± |æ\TkÕÔs¡T. ÁbÕ‹ì<Ûä́
Á|üC≤kÕ«eT´+˝À Á|ü»\T .................... bÕ˝§Zqs¡T. ø±˙, <ëìøÏ ã<äT\T>± yês¡T mìïø£\ Á|üÁøÏj·T
<ë«sê ...............qT mqTïø=+{≤s¡T. á ...........  ø£\dæ  yÓTT‘·Ô+ »HêuÛ≤ ø√dü+ ìs¡íj·÷\T rdüT≈£î+{≤s¡T.
á s√E˝À¢.................. qT ÄyÓ÷~+∫‘̊ ‘·|üŒ  ˇø£ Á|üuÛÑT‘·«+ ‘·qqT ‘êqT Á|üC≤kÕ«eT´ Á|üuÛÑT‘·«+>±
#Ó|ü⁄Œø√ Ò̋<äT. n+fÒ ˇø£ <̊X̄+˝Àì ejÓ÷»qT …̋’q bÂs¡T\+<ä]ì z≥T ẙj·T&ÜìøÏ nqTeT‹kÕÔs¡ì Bì
ns¡ú+.

5. |ü+#êj·Tr Ò̋<ë $<Ûëq düuÛÑ Ò̋<ë bÕs¡¢yÓT+≥T≈£î mqTïø√ã&çq #ê˝≤ eT+~ düuÛÑT´\T ◊<äT dü+e‘·‡sê\
ìØí‘· ø±˝≤ìøÏ mqTïø√ã&É‘ês¡ì MTs¡T #·<äTe⁄ø=Hêïs¡T. Á|üC≤Á|ü‹ì<ÛäT\qT J$+∫ ñqï+‘· ø±\+ ø±≈£î+&Ü
ìØí‘· ø±˝≤ìøÏ mqTï≈£îH̊ e´edüú eTq≈£î m+<äT≈£î ñ+~?

6. Á|üuÛÑT‘·« #·s¡́ \qT ÄyÓ÷~+#·&ÜìøÏ ̋ Ò<ë e´‹πsøÏ+#·&ÜìøÏ Á|ü»\T mìïø£\ <ë«sê e÷Á‘·ẙT ø±≈£î+&Ü Ç‘·s¡
|ü<ä∆‘·T\ <ë«sê ≈£L&Ü ‘·eT n_ÛÁbÕj·÷ìï ‘Ó\T|ü⁄‘ês¡ì MTs¡T #·<äTe⁄≈£îHêïs¡T. n˝≤+{Ï @<Ó’Hê eT÷&ÉT
|ü<ä∆‘·T\qT ˇø£ ∫qï Hê{Ïø£ <ë«sê ‘Ó\|ü+&ç.
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82Why Do We Need a Parliament?

The Role of the Parliament

Created after 1947, the Indian Parliament is an expression
of the faith that the people of India have in principles of
democracy. These are participation by people in the
decision-making process and government by consent. The
Parliament in our system has immense powers because it is
the representative of the people. Elections to the Parliament
are held in a similar manner as they are for the state
legislature. The Lok Sabha is usually elected once every five
years. The country is divided into numerous  constituencies
as shown in the map on page 41. Each of these constituencies
elects one person to the Parliament. The candidates
who contest elections usually belong to different
political parties.

1. The Parliament of India (Sansad) is the supreme law-making institution. It has two Houses, the Rajya Sabha and the Lok Sabha.
2. Rajya Sabha (Council of States), with a total strength of 245 members, is chaired by the Vice-President of India.
3. Lok Sabha (House of the People), with a total membership of 545, is presided over by the Speaker.

1

32

www.sc
ho

ols
36

0.i
n



83  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

1. uÛ≤s¡‘· bÕs¡¢yÓT+{Ÿ [Sansad] #·{≤º\qT s¡÷bı+~+#˚ n‘·T´qï‘· dü+düú. Ç+<äT˝À sê»´düuÛÑ, ̋ Àø˘düuÛÑ nH˚ ¬s+&ÉT düuÛÑ\T ø£\e⁄.
2. sê»´düuÛÑ (øöì‡˝Ÿ Ä|òt ùdº{Ÿ‡) qT m>∑Te düuÛÑ ̋ Ò<ë ô|<ä›\düuÛÑ nì≈£L&Ü n+{≤s¡T. Bì˝À yÓTT‘·Ô+ 245 eT+~ düuÛÑT´\T ñ+{≤s¡T. uÛ≤s¡‘· ñ|üsêÁwüº|ü‹ BìøÏ
n<Ûä́ ø£å‘· eVæ≤kÕÔs¡T.
3. ̋ Àø˘düuÛÑ (Vü≤Ödt Ä|òt  |”|ü⁄˝Ÿ) qT ~>∑Te düuÛÑ ̋ Ò<ë Á|ü»\ düuÛÑ  nì n+{≤s¡T. á düuÛÑ˝À yÓTT‘·Ô+ 545 eT+~ düuÛÑT´\T ñ+{≤s¡T. ̋ Àø˘düuÛÑ düe÷y˚XÊ\≈£î
düuÛ≤|ü‹ (d”Œø£sY) n<Ûä́ ø£å‘· eVæ≤kÕÔs¡T.

bÕs¡¢yÓT+≥T bÕÁ‘·
1947  ‘·sê«‘· @s¡Œ&çq uÛ≤s¡‘· bÕs¡¢yÓT+≥T uÛ≤s¡rj·TT\≈£î Á|üC≤kÕ«eT´ dü÷Á‘ê\ô|’
>∑\ qeTàø±ìøÏ Á|ürø£. ìs¡íj·÷\T rdüTø√e&É+˝À Á|ü»\ uÛ≤>∑kÕ«eT´+, Á|üC≤ ÄyÓ÷<ä+
<ë«sê Á|üuÛÑT‘·«+ nH̊ dü÷Á‘ê\ô|’ bÕs¡¢yÓT+≥T @s¡Œ&ç+~. bÕs¡¢yÓT+≥T  Á|ü»\ jÓTTø£ÿ
Á|ü‹ì~Û ø£qTø£ Á|ü»kÕ«eT´ e´edüú̋ À BìøÏ $düÔè‘·yÓTÆq n~Ûø±sê\T ñHêïjT. sêÁwüº
$<Ûëq düuÛÑ\≈£î »]π> mìïø£\ ‘·s¡Vü‰˝ÀH̊ bÕs¡¢yÓT+≥T≈£î ≈£L&Ü mìïø£\T ìs¡«Væ≤kÕÔs¡T.
kÕ<Ûës¡D+>± ˝Àø̆düuÛÑ düuÛÑT´\T Á|ü‹ ◊<äT dü+e‘·‡sê\≈£î ˇø£kÕ] mìïø£e⁄‘ês¡T.
41e ù|J˝Àì |ü≥+˝À #·÷|æq $<Ûä+>± <˚X¯+ nH˚ø£ ìjÓ÷»ø£esêZ\T>±
$uÛÑõ+|üã&ç+~. Á|ür ìjÓ÷»ø£es¡Z+ qT+&ç bÕs¡¢yÓT+≥T≈£î ̌ ø£ Á|ü‹ì~Ûì mqTï≈£î+{≤s¡T.
mìïø£̋ À¢ b˛{° #̊ùd nuÛÑ́ s¡Tú\T kÕ<Ûës¡D+>± $$<Ûä sê»ø°j·T bÕØº\≈£î #Ó+~q
yês¡T>± ñ+{≤s¡T.
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84Why Do We Need a Parliament?

With the help of the table below, let us understand
this further.

Results of the 17th Lok Sabha Elections, (May 20Results of the 17th Lok Sabha Elections, (May 20Results of the 17th Lok Sabha Elections, (May 20Results of the 17th Lok Sabha Elections, (May 20Results of the 17th Lok Sabha Elections, (May 2019)19)19)19)19)

Use the table alongside to
answer the questions below:
Who will form the
government? Why?
Who will be present for
discussions in the Lok Sabha?
Is this process similar to what
you have read about in
Class VII?

The photograph on page 70
shows results from the 3rd Lok
Sabha elections held in 1962.
Use the photograph to answer
the following questions:

a. Which state has the highest
number of MPs in the Lok
Sabha? Why do you think this
is so?

b. Which state has the least
number of MPs in the Lok
Sabha?

c. Which political party has
won the most seats in all
states?

d. Which party do you think
will form the government? Give
reasons why.

Source: http://loksabha.nic.in

Political PartyPolitical PartyPolitical PartyPolitical PartyPolitical Party No. of MPsNo. of MPsNo. of MPsNo. of MPsNo. of MPs

Bharatiya Janata Party (BJP) 303

Indian National Congress (INC) 52

Dravida Munnetra Kazhagam (DMK) 24

All India Trinamool Congress  (AITC) 22

Yuvajana Sramika Rythu Congress Party (YSRCP) 22

Shiv Sena (SS) 18

Janata Dal (United) (JD (U)) 16

Biju Janata Dal (BJD) 12

Bahujan Samaj Party (BSP) 10

Telangana Rashtra Samithi (TRS) 9

Lok Jan Shakti Party (LJSP) 5

Samajwadi Party (SP) 5

Independents (Ind.) 4

Nationalist Congress Party (NCP) 4

Communist Party of India (Marxist) (CPI)(M)) 3

Indian Union Muslim League (IUML) 3

Jammu and Kashmir National Conference (J&KNC) 3

Telugu Desam Party (TDP) 3

All India Majlis-e-Ittehadul Muslimeen (AIMIM) 2

Apna Dal (Apna Dal) 2

Communist Party of India (CPI) 2

Shiromani Akali Dal (SAD) 2

Aam Aadmi Party (AAP) 1

AJSU Party (AJSU) 1

All India Anna Dravida Munnetra Kazhagam (AIADMK) 1

All India United Democratic Front (AIUDF) 1

Janata Dal (Secular) (JD(s)) 1

Jharkhand Mukti Morcha (JMM) 1

Kerala Congress (M)(KC(M)) 1

Mizo National Front (MNF) 1

Naga Peoples Front (NPF) 1

National People’s Party (NPP) 1

Nationalist Democratic Progressive Party (PDPP) 1

Rashtriya Loktantrik Party (RLP) 1

Revolutionary Socialist Party (RSP) 1

Sikkim Krantikari Morcha (SKM) 1

Viduthalai Chiruthaigal Katchi (VCK) 1
Grand TotalGrand TotalGrand TotalGrand TotalGrand Total 543543543543543
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85  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

øÏ+~ |ü{Ïºø£ düVü‰j·T+‘√ eTqeTT eT]+‘· ne>±Vü≤q #̊düTø=+<ëeTT.

Á|üø£ÿqTqï |ü{Ïºø£qT ñ|üjÓ÷–+∫ ~>∑Te
Á|üX̄ï\≈£î düe÷<Ûëq$Te«+&ç.

Á|üuÛÑT‘ê«ìï mes¡T @sêŒ≥T #̊kÕÔs¡T?

˝Àø̆düuÛÑ̋ À #·s¡Ã≈£î mes¡T
Vü‰»s¡e⁄‘ês¡T?

á Á|üÁøÏj·T MTs¡T 7e ‘·s¡>∑‹˝À
#·~$q $<Ûä+>±H̊ ñ+<ë?

70e  ù|J˝Àì |ü{Ïºø£ 1962 ˝À »]–q
eT÷&Ée ˝Àø̆düuÛÑ mìïø£\ |òü*‘ê\qT
‘Ó*j·TCÒdüTÔ+~.

|ü{Ïºø£qT ñ|üjÓ÷–+∫ ÁøÏ+~ Á|üX̄ï\≈£î
düe÷<Ûëq+ Çe«+&ç.

m. n‘·́ ~Ûø£ ˝Àø̆düuÛÑ m+.|” kÕ∆Hê\T ñqï
sêÁwüº+ @~? nø£ÿ&É m+<äT≈£î n‘·́ ~Ûø£
m+.|”\T ñHêïs¡ì MTs¡T uÛ≤$düTÔHêïs¡T?

_. n‘·́ \Œ ˝Àø̆düuÛÑ m+.|” kÕ∆Hê\T ñqï
sêÁwüº+ @~?

dæ. nìï sêÁcÕº\˝À n‘·́ ~Ûø£ d”≥T¢
¬>\T#·T≈£îqï sê»ø°j·T bÕØº @~?

&ç. @ bÕØº Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊düTÔ+<äì
MTs¡T uÛ≤$düTÔHêïs¡T? ø±s¡D≤\T  ‘Ó\|ü+&ç.

                  17e ˝Àø̆düuÛÑ mìïø£\ |òü*‘ê\T (2019)
sê»ø°j·T bÕØº\T                                            m+|”\ dü+K´
uÛ≤s¡rj·T »q‘ê bÕØº (_C…|æ) 303
uÛ≤s¡‘· C≤rj·T ø±+Á¬>dt (INC) 52
Á<ä$&É eTTH̊ïÁ≥ ø£»>∑+ (DMK) 24
Ä Ÿ̋ Ç+&çj·÷ ‘·DeT÷ Ÿ̋ ø±+Á¬>dt (AITC) 22
j·TTe»q ÁXÊ$Tø£ ¬s’‘·T ø±+Á¬>dt bÕØº (YSRCP) 22
•eùdq (SS) 18
»q‘ê<äfiŸ (j·TTHÓ’f…&é)JD (U) 16
_E »q‘ê <äfiŸ (BJD) 12
ãVüQ»Hé düe÷CŸ bÕØº (BSP) 10
‘Ó\+>±D sêÁwüº dü$T‹ (TRS) 9
˝Àø̆ »q X̄øÏÔ bÕØº (JSP) 5
düe÷CŸ yêB bÕØº (SP) 5
dü«‘·+Á‘·T\T 4
H̊wüq*dtº ø±+Á¬>dt bÕØº (NCP) 4
ø£eT÷´ìdtº bÕØº Ä|òt Ç+&çj·÷ e÷]ÿdtº (dæ|æm+) 3
Ç+&çj·THé j·T÷ìj·THé eTTdæ¢+ ©>¥ (IUML) 3
»eT÷à, ø±oàsY H̊wüq Ÿ̋ ø±qŒ¤¬sHé‡ (J&KNC) 3
‘Ó\T>∑T<̊X̄+ bÕØº ({°&û|”) 3
Ä Ÿ̋ Ç+&çj·÷ eTõ¢dt Ç‘ÓÔVü‰<äT Ÿ̋ eTTdæ¢MTHé (AIMIM) 2
nbÕï <äfiŸ (nbÕï <äfiŸ) 2
ø£eT÷´ìdtº bÕØº Ä|òt Ç+&çj·÷(CPI) 2
•s√eTDÏ nø±©<äfiŸ(SAD) 2
ÄyéT ÄBà bÕØº (AAP) 1
AJSU bÕØº (AJSU) 1
Ä Ÿ̋ Ç+&çj·÷ nHêï Á<ä$&É eTTH̊ïÁ≥ ø£»>∑+ (AIADMK) 1
Ä Ÿ̋ Ç+&çj·÷ j·TTHÓ’f…&é &ÓyÓ÷Áø£{Ïø̆ Á|òü+{Ÿ (AIUDF) 1
»q‘ê<äfiŸ (ôd≈£î´\sY JD(S) 1
C≤s¡â+&é eTTøÏÔ yÓ÷sêÃ (JMM) 1
πøs¡fī ø±+Á¬>dt (M)(KC(M)) 1
$TCÀ H̊wüq Ÿ̋ Á|òü+{Ÿ (MNF) 1
Hê>± |”|ü⁄ Ÿ̋‡ Á|òü+{Ÿ (NPF) 1
H̊wüq Ÿ̋ |”|ü⁄ Ÿ̋‡ bÕØº (NPP) 1
H̊wüq*dtº &ÓyÓ÷Áø£{Ïø̆ Áb˛Á¬>dæyé bÕØº (NDPP) 1
sêÁw”ºj·T ˝Àø±Ô+Á‹ø̆ bÕØº (RLP) 1
]e\÷´wüqØ k˛wü*dtº bÕØº(RSP) 1
dæøÏÿ+ Áø±+‹ø±] yÓ÷sêÃ (SKM) 1
$&ÉT‘·̋ …’ ∫s¡T‘Ó’>∑̋ Ÿ ø£{ÏÃ(VCK) 1
yÓTT‘·Ô+ 543

Source: http://loksabha.nic.in
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86Why Do We Need a Parliament?

Once elected, these candidates become Members of
Parliament or MPs. These MPs together make up the
Parliament. Once elections to the Parliament have
taken place, the Parliament needs to perform the
following functions:

A. To Select the National Government

Parliament of  India consists of  the President, the Rajya
Sabha and the Lok Sabha. After the Lok Sabha elections,
a list is prepared showing how many MPs belong to
each political party. For a political party to form the
government, they must have a majority of  elected MPs.
Since there are 543 elected (plus 2 Anglo-Indian
nominated) members in Lok Sabha, to have a majority
a party should have at least half the number i.e. 272
members or more. The Opposition in Parliament is
formed by all the political parties that are not part
of the majority party/coalition formed. The largest
amongst these parties is called the Opposition party.

One of the most important functions of the Lok
Sabha is to select the executive. The executive, as
you read in Chapter 1, is a group of persons who
work together to implement the laws made by the
Parliament. This executive is often what we have
in mind when we use the term government.

The Prime Minister of India is the leader of the
ruling party in the Lok Sabha. From the MPs who
belong to her party, the Prime Minister selects
ministers to work with her to implement
decisions. These ministers then take charge of
different areas of government functioning like
health, education, finance etc.

Often times in the recent past it has been difficult
for a single political party to get the majority that
is required to form the government. They then
join together with different political parties who
are interested in similar concerns to form what is
known as a coalition government.

Results of the 15th Lok Sabha Elections,Results of the 15th Lok Sabha Elections,Results of the 15th Lok Sabha Elections,Results of the 15th Lok Sabha Elections,Results of the 15th Lok Sabha Elections,
(May 2009)(May 2009)(May 2009)(May 2009)(May 2009)

PPPPPolitical Political Political Political Political Partyartyartyartyarty No. of MPsNo. of MPsNo. of MPsNo. of MPsNo. of MPs

National PNational PNational PNational PNational Partiesartiesartiesartiesarties
Bahujan Samaj Party (BSP) 21
Bharatiya Janata Party (BJP) 116
Communist Party of India (CPI) 4
Communist Party of India (Marxist) 16
(CPM)
Indian National Congress (INC) 206
Nationalist Congress Party (NCP) 9
Rashtriya Janata Dal (RJD) 4
State PState PState PState PState Parties (Regional Parties (Regional Parties (Regional Parties (Regional Parties (Regional Parties)arties)arties)arties)arties)
All India Anna DMK (AIADMK) 9
All India Forward Bloc 2
All India Trinamool Congress 19
Biju Janata Dal (BJD) 14
Dravida Munnetra Kazhagam (DMK) 18
Jammu & Kashmir National Conference 3
Janata Dal (Secular) 3
Janata Dal (United) 20
Jharkhand Mukti Morcha 2
Muslim League Kerala State Committee 2
Revolutionary Socialist Party 2
Samajwadi Party (SP) 23
Shiromani Akali Dal 4
Shiv Sena 11
Telangana Rashtra Samithi (TRS) 2
Telugu Desam (TDP) 6
Other Regional POther Regional POther Regional POther Regional POther Regional Partiesartiesartiesartiesarties 6
Registered Unrecognised PRegistered Unrecognised PRegistered Unrecognised PRegistered Unrecognised PRegistered Unrecognised Partiesartiesartiesartiesarties 12
IndependentsIndependentsIndependentsIndependentsIndependents 9

Grand TotalGrand TotalGrand TotalGrand TotalGrand Total 543543543543543

Source: www.eci.nic.in

The above table gives you the results of the
15th Lok Sabha elections held in 2009. In
these elections, the INC got a large number of
seats but still not enough to emerge as the
majority party in the Lok Sabha. It, thus, had to
form a coalition, the United Progressive
Alliance (UPA), with other political parties who
were its allies.
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87  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

  15e ̋ Àø£‡uÛÑ mìïø£\ |òü*‘ê\T (ẙT 2009)
sê»ø°j·T bÕØº                          m+|”\ dü+K´
C≤rj·T bÕØº\T
ãVüQ»Hé düe÷CŸ bÕØº (BSP) 21
uÛ≤s¡rj·T »q‘ê bÕØº (BJP) 116
ø£eT÷´ìdtº bÕØº Ä|òt Ç+&çj·÷ (CPI) 4
ø£eT÷´ìdtº bÕØº Ä|òt Ç+&çj·÷(e÷]ÿ‡dtº)(CPM) 16
Ç+&çj·THé H̊wüq Ÿ̋ ø±+Á¬>dt (INC) 206
H̊wüq*dtº ø±+Á¬>dt bÕØº (NCP) 9
sêÁw”ºj·T »q‘ê<äfiŸ (RJD) 4

sêÁwüº bÕØº\T (ÁbÕ+rj·T bÕØº\T)
Ä Ÿ̋ Ç+&çj·÷ nHêï &çm+¬ø (AIADMK) 9
Ä Ÿ̋ Ç+&çj·÷ bòÕs¡«sY¶ u≤¢ø̆ 2
Ä Ÿ̋ Ç+&çj·÷ ‘·DeT÷ Ÿ̋ ø±+Á¬>dt 19
_E »q‘ê <äfiŸ (BJD) 14
Á<ä$&É eTTH̊ïÁ≥ ø£»>∑+ (DMK) 18
»eT÷à & ø±oàsY H̊wüq Ÿ̋ ø±qŒ¤¬sHé‡ 3
»q‘ê<äfiŸ (ôd≈£î´\sY) 3
»q‘ê<äfiŸ (j·TTHÓ’f…&é) 20
C≤s¡â+&é eTTøÏÔ yÓ÷sêÃ 2
eTTdæ¢+ ©>¥ πøs¡fī sêÁwüº ø£$T{° 2
 ¬se\÷´wüqØ k˛wü*dtº bÕØº 2
düe÷CŸ yêB bÕØº (SP) 23
•s√eTDÏ nø±©<äfiŸ 4
•eùdq 11
‘Ó\+>±D sêÁwüº dü$T‹ (TRS) 2
‘Ó\T>∑T<̊X̄+ bÕØº (TDP) 6
Ç‘·s¡ ÁbÕ+rj·T bÕØº\T 6
>∑T]Ô+|ü⁄ qyÓ÷<äT Ò̋ì bÕØº\T 12
dü«‘·+Á‘·T\T 9
yÓTT‘·Ô+ 543

ô|’ |ü{Ïºø£ MT≈£î 2009 ̋ À »]–q 15e ̋ Àø˘düuÛÑ mìïø£\ |òü*‘ê\qT
‘Ó*j·TCÒdüTÔ+~.  á mìïø£\˝À ◊.mHé.dæ. ô|<ä› dü+K´˝À d”≥T¢
kÕ~Û+∫+~. nsTT‘̊ ̋ Àø̆düuÛÑ̋ À yÓTC≤]{° bÕØº>± ne‘·]+#·&ÜìøÏ
ø±e\dæq ø£̇ dü yÓTC≤]{° ̋ Ò<äT. n+<äTe\¢ ø±+Á¬>dt bÕØº, <ëì
$TÁ‘·|üøå±\T, Ç‘·s¡ sê»ø°j·T bÕØº\‘√ ø£*dæ j·TTHÓ’f…&é Áb˛Á¬>dæyé
n\j·THé‡ nH˚ dü+ø°s¡í Á|üuÛÑT‘ê«ìï @sêŒ≥T #˚dæ+~.

mìï¬ø’q ‘·sê«‘· á nuÛÑ́ s¡Tú\T bÕs¡¢yÓT+≥T düuÛÑT´\T ̋ Ò<ë m+.|”.\T
nì |æ\eã&É‘ês¡T. á m+.|”.\T n+‘ê ø£*dæ bÕs¡¢yÓT+≥TqT @sêŒ≥T
#̊kÕÔs¡T. bÕs¡¢yÓT+≥T≈£î mìïø£\T »]–q ‘·sê«‘· n~ á øÏ+~ $<ÛäT\qT
ìs¡«Væ≤+#ê*:

πø+Á<ä Á|üuÛÑT‘ê«ìï m+|æø£#̊düTø√e&É+

sêÁwüº|ü‹, sê»´düuÛÑ, ˝Àø̆düuÛÑ\T ø£\dæ bÕs¡¢yÓT+≥T @s¡Œ&ÉT‘·T+~.
˝Àø̆düuÛÑ≈£î mìïø£\T »]–q ‘·sê«‘· ˇø√ÿ sê»ø°j·T bÕØºøÏ m+‘·
eT+~ m+.|”.\T ñHêïs√ ‘Ó*ù|  C≤_‘ê ‘·j·÷s¡T #̊j·Tã&ÉT‘·T+~.
ˇø£ sê»ø°j·T bÕØº Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊j·÷\+fÒ yê]øÏ mìï¬ø’q
düuÛÑT´\˝À  yÓTC≤]{° m+.|”.\T ñ+&Ü*. nq>± ˝Àø̆düuÛÑ̋ À 543
eT+~ mìï¬ø’q düuÛÑT´\T (Ç<ä›s¡T Ä+>√¢-Ç+&çj·THé Hê$TH̊f…&é düuÛÑT´\T
n<äq+) ñ+{≤s¡T. yÓTC≤]{° bÕØºøÏ ø£̇ dü+ dü>∑+ ø£+fÒ m≈£îÿe
eT+~ düuÛÑT´\T ñ+&Ü*. n+fÒ 272 ̋ Ò<ë n+‘·ø£+fÒ m≈£îÿe eT+~
düuÛÑT´\ Ä~Ûø£́ ‘· ñ+&Ü*. bÕs¡¢yÓT+≥T˝À Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊dæq
bÕØº ø±≈£î+&Ü Ò̋<ë dü+ø°s¡í Á|üuÛÑT‘·«+˝À uÛ≤>∑+ ø±≈£î+&Ü ñqï
nìï sê»ø°j·T bÕØº\‘√ Á|ü‹|üø£å+ @s¡Œ&ÉT‘·T+~. á bÕØº\˝À
n‹ô|<ä› bÕØºì Á|ü<Ûëq Á|ü‹|üø£å bÕØº n+{≤s¡T.

 ø±s¡́ ìsê«Vü≤ø£ esêZìï mqTïø√e&É+ ̋ Àø̆düuÛÑ jÓTTø£ÿ n‹ eTTK´yÓTÆq
$<ÛäT\˝À ̌ ø£{Ï. MTs¡T 1e n<Ûë´j·T+˝À #·~$q≥T¢>± bÕs¡¢yÓT+{Ÿ
#̊dæq #·{≤º\qT neT\T #̊j·T&ÜìøÏ ø£*dæ |üì#̊ùd e´≈£îÔ\ düeT÷Vü‰ìï
ø±s¡́ ìsê«Vü≤ø£ es¡Z+ [m–®≈£L´{Ïyé] n+{≤s¡T. á ø±s¡́ ìsê«Vü≤ø£
es¡Z+ nH̊ |ü<ä+ $qï|ü⁄Œ&ÉT eTq+ ñ|üjÓ÷–+#̊  Á|üuÛÑT‘·«+ nH̊
uÛ≤eq eTqdüT‡˝À düTŒ¤]düTÔ+~.

uÛ≤s¡‘· Á|ü<ÛëqeT+Á‹ ̋ Àø̆düuÛÑ̋ À n~Ûø±s¡ bÕØº Hêj·T≈£î&ÉT. n‘·ì‘√
ø£*dæ |üì#̊ùd+<äT≈£î, ìs¡íj·÷\qT neT\T #̊j·T&ÜìøÏ Ç‘·s¡ eT+Á‘·T\qT
n~Ûø±s¡ bÕØº m+.|”.\ qT+&ç Á|ü<ÛëqeT+Á‹ m+|æø£ #̊kÕÔs¡T.
Á|üuÛÑT‘·«+˝Àì $$<Ûä XÊK …̋’q yÓ’<ä́ , $<ä́ , Äs√>∑́ + yÓTT<ä̋ …’q s¡+>±\≈£î
á eT+Á‘·T\T u≤<Ûä́ ‘· eVæ≤kÕÔs¡T.

Ç{°e\ ø±\+˝À Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊ùd+<äT≈£î nedüs¡yÓTÆq yÓTC≤]{°
ˇø£ sê»ø°j·T bÕØº kÕ~Û+#·&É+ #ê˝≤kÕs¡T¢ ø£wüº+>± e÷]+~.
n|ü⁄Œ&ÉT ̌ πø s¡ø£yÓTÆq uÛ≤yê\T ø£*–q $$<Ûä sê»ø°j·T bÕØº\T ø£*dæ
Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊ùdÔ  <ëìì dü+ø°s¡í Á|üuÛÑT‘·«+ n+{≤s¡T.

Source: www.eci.nic.in
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The Rajya Sabha functions primarily as the representative
of the states of India in the Parliament. The Rajya Sabha
can also initiate legislation and a bill is required to pass
through the Rajya Sabha in order to become a law. It,
therefore, has an important role of reviewing and altering
(if alterations are needed) the laws initiated by the Lok
Sabha. The members of the Rajya Sabha are elected by the
elected members of the Legislative Assemblies of various
states. There are 233 elected members plus 12 members
nominated by the President.

B. To Control, Guide and Inform the Government

The Parliament, while in session, begins with a question hour.
The question hour is an important mechanism through which
MPs can elicit information about the working of the
government. This is a very important way through which
the Parliament controls the executive. By asking questions
the government is alerted to its shortcomings, and also comes
to know the opinion of the people through their
representatives in the Parliament, i.e. the MPs. Asking
questions of the government is a crucial task for every MP.
The Opposition parties play a critical role in the healthy
functioning of a democracy. They highlight drawbacks in
various policies and programmes of the government and
mobilise popular support for their own policies.

These two buildings of the Central Secretariat, the South Block and North Block were built during the 1930s. The photo on the left is of the  South
Block which houses the Prime Minister’s Office (PMO), the Ministry of Defence and the Ministry of External Affairs. The North Block is the photo on
the right and this has the Ministry of Finance and the Ministry of Home Affairs. The other ministries of the Union Government are located in various
buildings in New Delhi.
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bÕs¡¢yÓT+≥T˝À sê»´düuÛÑ Á|ü<Ûëq+>± uÛ≤s¡‘·<̊X̄ sêÁcÕº\≈£î Á|ü‹ì~Û>± e´eVü≤]düTÔ+~.
#·≥º ìsêàD Á|üÁøÏj·T sê»´düuÛÑ̋ À ≈£L&Ü ÁbÕs¡+uÛÑ+ø±e#·TÃ. ̌ ø£ _\T¢ #·≥º+>± e÷s¡&ÜìøÏ
sê»´düuÛÑ ÄyÓ÷<ä+ bı+<ä&É+ ‘·|üŒìdü]. n+‘̊ ø±≈£î+&Ü ˝Àø̆düuÛÑ ÁbÕs¡+_Û+∫q
#·{≤º\qT  düMTøÏå+#·&É+, dües¡D\T #̊j·T&É+, nedüs¡yÓTÆq e÷s¡TŒ\T #̊j·T&É+ ̋ ≤+{Ï
eTK´yÓTÆq bÕÁ‘·qT ìs¡«Væ≤düTÔ+~. sê»´düuÛÑ düuÛÑT´\qT $$<Ûä sêÁcÕº\T, πø+Á<ä bÕ*‘·
ÁbÕ+‘ê\ XÊdüq düuÛÑ\≈£î mìï¬ø’q düuÛÑT´\T mqTï≈£î+{≤s¡T. sê»´düuÛÑ̋ À Á|üdüTÔ‘·+ 233
eT+~ mqTïø√ã&çq düuÛÑT´\T, sêÁwüº|ü‹ Hê$TH̊{Ÿ #̊dæq 12 eT+~ düuÛÑT´\T
ñHêïs¡T.

_. Á|üuÛÑT‘ê«ìï ìj·T+Á‹+#·&É+, <ëìøÏ e÷s¡Zìπs›X̄+ #̊j·T&É+, düe÷#ês¡+ n+~+#·&É+

bÕs¡¢yÓT+≥T düe÷ẙX̄+ Á|üXÀï‘·Ôsê\ düeTj·T+‘√ ÁbÕs¡+uÛÑeTe⁄‘·T+~.  Á|üXÀï‘·Ôsê\
düeTj·T+ nH̊~ ̌ ø£ eTTK´yÓTÆq Á|üÁøÏj·T. Bì <ë«sê Á|üuÛÑT‘·« |üìrs¡T≈£î dü+ã~Û+∫q
düe÷#êsêìï m+.|”.\T bı+<äe#·TÃ. bÕs¡¢yÓT+≥T≈£î ø±s¡´ìsê«Vü≤ø£ e´edüúqT
ìj·T+Á‹+#·&ÜìøÏ Ç~ #ê˝≤ eTTK´yÓTÆq e÷s¡Z+. Á|üX̄ï\T n&É>∑&É+ <ë«sê Á|üuÛÑT‘·«+
‘·q ̋ ÀbÕ\qT ‘Ó\TdüT≈£îì nÁ|üeT‘·Ô+ ne⁄‘·T+~. bÕs¡¢yÓT+≥T˝Àì  yê] Á|ü‹ì<ÛäT\T
nq>± m+.|”.\ <ë«sê Á|ü»\ n_ÛÁbÕj·÷ìï ≈£L&Ü ‘Ó\TdüT≈£î+≥T+~. Á|üuÛÑT‘ê«ìï
Á|ü•ï+#·&É+ nH̊~ Á|ü‹ m+.|”.øÏ ø°\ø£yÓTÆq u≤<Ûä́ ‘·Û.  Á|üC≤kÕ«eT´+ düeTs¡∆e+‘·+>±
|üì#̊j·T&ÜìøÏ Á|ü‹|üø£å bÕØº\T ø°\ø£ bÕÁ‘· b˛wækÕÔsTT. yês¡T Á|üuÛÑT‘·« $<ÛëHê\T,
ø±s¡́ Áø£e÷\˝Àì ˝ÀbÕ\qT m‹Ô #·÷|ækÕÔs¡T. yê] $<ÛëHê\≈£î Á|ü»\ eT<ä›‘·T
düMTø£]+#·T≈£î+{≤s¡T.

1930 e dü+e‘·‡s¡+˝À ôdÁø£fÒ]j·T{Ÿ jÓTTø£ÿ kÂ‘Y u≤¢ø̆, HêsYÔ u≤¢ø̆ nH̊ á ¬s+&ÉT uÛÑeHê\qT ì]à+#ês¡T. m&ÉeT yÓ’|ü⁄q ñqï ∫Á‘·+ kÂ‘Y u≤¢ø̆.
Bì˝À Á|ü<ÛëqeT+Á‹ ø±sê´\j·T+ (|æ.m+.z.), s¡ø£åD XÊK, $<̊o e´eVü‰sê\ eT+Á‹‘·« XÊK\T ñ+{≤sTT. HêsYÔ u≤¢ø̆ nH̊~ ≈£î&ç yÓ’|ü⁄q ñqï
∫Á‘·+. Ç+<äT˝À ôVA+ XÊK, Ä]úø£ eT+Á‹‘·« XÊK\T ñ+{≤sTT. Ç‘·s¡ eT+Á‹‘·« XÊK\T q÷´&Ûç©¢̋ Àì $$<Ûä uÛÑeHê\˝À ñHêïsTT.
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Lok Sabha

Unstarred Question No: 48 Answered On: 15.12.2017

Converge of Schemes for Children

Manoj Rajoria

Will the Minister of Women and Child Development be pleased to state:-

(a) whether the Government proposes to converge various schemes and policies for children in
the country;
(b) if so, the details thereof; and;
(c) if not, the reasons therefor?

Answer

Minister of State in the Ministry of Women and Child Development (Dr. Virendra Kumar)

(a) to (c) The Ministry has developed the National Plan of Action for Children 2016 which
largely draws upon the existing programmes and schemes of various Ministries/Departments.
It provides a framework for convergence and co-ordination between Ministries/Departments
and State/UTs Governments and encourages collective action from all stakeholders to address
multi-dimensional vulnerabilities experienced by children. The National Plan of Action for
Children 2016 categorizes children's rights under four key priority areas; (i) Survival, Health
and Nutrition, (ii) Education and Development, (iii) Protection and (iv) Participation. It identifies
key programmes, schemes and policies as well as stakeholders for the implementation of
different strategies.

In the above question, whatIn the above question, whatIn the above question, whatIn the above question, whatIn the above question, what
information is being soughtinformation is being soughtinformation is being soughtinformation is being soughtinformation is being sought
from the Minister of Womenfrom the Minister of Womenfrom the Minister of Womenfrom the Minister of Womenfrom the Minister of Women
and Child Development?and Child Development?and Child Development?and Child Development?and Child Development?

If you were a Member ofIf you were a Member ofIf you were a Member ofIf you were a Member ofIf you were a Member of
PPPPParliament (MP), list twoarliament (MP), list twoarliament (MP), list twoarliament (MP), list twoarliament (MP), list two
questions that you would likequestions that you would likequestions that you would likequestions that you would likequestions that you would like
to ask.to ask.to ask.to ask.to ask.

The government gets valuable feedback and is kept on its
toes by the questions asked by the MPs. In addition, in all
matters dealing with finances, the Parliament’s approval is
crucial for the government. This is one of  the several ways
in which the Parliament controls, guides and informs the
government. The MPs as representatives of the people have
a central role in controlling, guiding and informing
Parliament and this is a key aspect of  the functioning of
Indian democracy.

The following is an example of  a question asked in Parliament.

Source: http://loksabha.nic.inwww.sc
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˝Àø̆düuÛÑ
qø£åÁ‘·+ >∑Ts¡TÔ̋ Òì Á|üX̄ï dü+K´: 48     düe÷<Ûëq+ Ç∫Ãq ‘̊~: 15.12.2017.
|æ\¢\ ø√dü+ $$<Ûä |ü<∏äø±\qT @ø°ø£‘·+ #̊j·T&É+
eTH√CŸ s¡CÀ]j·÷
eTVæ≤fi≤, •X̄ó dü+πøåeT n_Ûe~∆ XÊK eT+Á‹>±s¡T øÏ+~ $esê\qT ‘Ó*j·TCÒj·T>∑\sê?
(m)  <̊X̄+˝Àì  u≤\\ ø√dü+ @s¡Œs¡∫q $$<Ûä |ü<∏äø±\qT, $<ÛëHê\qT @ø°ø£‘·+ #̊j·÷\ì Á|üuÛÑT‘·«+ Á|ü‹bÕ~düTÔqï<ë?
(_) n˝≤ nsTT‘̊ <ëì $esê\T ‘Ó*j·T#̊j·T+&ç.
(d)æ Ò̋≈£î+fÒ <ëìøÏ >∑\ ø±s¡D≤\T @$T{Ï?

düe÷<Ûëq+
eTVæ≤fi≤, •X̄ó dü+πøåeT n_Ûe~∆ XÊU≤ eT+Á‹ (&Üø£ºsY Mπs+Á<ä ≈£îe÷sY)

(a) qT+&ç (c) es¡≈£î $$<Ûä eT+Á‹‘·« XÊK\T/$uÛ≤>±\˝À Á|üdüTÔ‘·+ neT˝À¢ ñqï $$<Ûä |ü<∏äø±\T, ø±s¡́ Áø£e÷\qT
π̌ø #√≥≈£î #̊]Ã •X̄ó C≤rj·T ø±sê´#·s¡D Á|üD≤[ø£ 2016 qT n_Ûe~∆ #̊dæ+~. Ç~ eT+Á‹‘·« XÊK\T/$uÛ≤>±\T,

sêÁwüº, πø+Á<äbÕ*‘· Á|üuÛÑT‘ê«\  eT<Ûä́  düeTq«j·T+ ø√dü+ ̌ ø£ #·Á{≤ìï (Áù|òyéT esYÿ) n+~düTÔ+~. |æ\¢\≈£î dü+Áø£$T+#̊
yê´<ÛäT\T, b˛wüø±Vü‰s¡ ̋ À|ü+ e+{Ï yê{Ï qT+&ç |æ\¢\qT ø±bÕ&É{≤ìøÏ uÛ≤>∑kÕ«eTT\ dü$Twæº #·s¡́ \qT Áb˛‘·‡Væ≤düTÔ+~.
u≤\\ ø√dü+ C≤rj·T ø±sê´#·s¡D Á|üD≤[ø£ 2016, u≤\\ Vü≤≈£îÿ\qT Hê\T>∑T ø°\ø£ ÁbÕ<Ûëq´ s¡+>±\ ÁøÏ+<ä
eØZø£]düTÔ+~. (i) eTqT>∑&É, Äs√>∑́ +, b˛wüø±Vü‰s¡+ (ii)  $<ä́ , n_Ûe~∆ (iii) s¡ø£åD (iv) uÛ≤>∑kÕ«eT´+. Ç~
$$<Ûä eP´Vü‰\ neT\T ø√dü+ ø°\ø£yÓTÆq ø±s¡́ Áø£e÷\T, |ü<∏äø±\T, $<ÛëHê\qT s¡÷bı+~dü÷Ô, uÛ≤>∑kÕ«eTT\qT
≈£L&Ü >∑T]ÔdüTÔ+~.

bÕs¡¢yÓT+≥T˝À n&ç–q ̌ ø£ Á|üX̄ï≈£î  ÁøÏ+<ä Ç∫Ãq n+X̄+ ̌ ø£ ñ<ëVü≤s¡D:

ô|’ Á|üX̄ï‘√ eTVæ≤fi≤ •X̄ó dü+πøåeT eT+Á‹‘·«
XÊK qT+&ç @ düe÷#ês¡+ ø√s¡T‘·THêïs¡T?

MTs¡T bÕs¡¢yÓT+{Ÿ düuÛÑT´ …̋’‘̊, MTs¡T
n&É>±\qTø=H̊  ¬s+&ÉT Á|üX̄ï\qT ‘·j·÷s¡T
#̊j·T+&ç.

m+.|”.\T n&çπ> Á|üX̄ï\ <ë«sê Á|üuÛÑT‘ê«ìøÏ $\TyÓ’q Á|ü‹düŒ+<äq (|ò”&é
u≤´ø̆) n+<äT‘·T+~, n˝≤π> Á|üuÛÑT‘ê«ìï |üs¡T>∑T\T ô|{ÏºdüTÔ+~. Bì‘√
bÕ≥T Ä]úø£ $wüj·÷\≈£î dü+ã+~Û+∫q nìï $wüj·÷\˝À Á|üuÛÑT‘ê«ìøÏ
bÕs¡¢yÓT+≥T jÓTTø£ÿ ÄyÓ÷<ä+ ø°\ø£+. bÕs¡¢yÓT+≥T Á|üuÛÑT‘ê«ìï
ìj·T+Á‹+#·&É+, <ëìøÏ e÷s¡Zìπs›X̄+ #̊j·T&É+, düe÷#êsêìï n+~#·&É+
e+{Ï nH̊ø£ e÷sêZ\˝À Ç~ ≈£L&Ü ̌ ø£{Ï. Á|üC≤Á|ü‹ì<ÛäT\T>± m+.|”.\T
n+<äs¡÷ bÕs¡¢yÓT+≥TqT ìj·T+Á‹+#·&É+, e÷s¡Zìπs›X¯+ #˚j·T&É+,
düe÷#êsêìï  ‘Ó*j·TCÒj·T&É+˝Àq÷ ø°\ø£ bÕÁ‘· b˛wækÕÔs¡T. Ç~ uÛ≤s¡rj·T
Á|üC≤kÕ«eT´ |üìrs¡TqT Á|ü‹_+_+#̊ Á|üeTTK n+X̄+.
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C. Law-Making

Law-making is a significant function of  Parliament. We shall
read about this in the next chapter.

Who are the People in Parliament?

Parliament now has more and more people from different
backgrounds. For example, there are more rural members as
also members from many regional parties.  Groups and peoples
that were till now unrepresented are beginning to get elected
to Parliament.

There has also been an increase in political participation from
the Dalits and backward classes. Let us look at the following
table that shows the percentage of the population who voted
in Lok Sabha elections in different years.

Looking at this table would
you say that people’s
participation during the past
65 years has:
decreased/increased/been
stable after initial increase?

It has been observed that representative democracy cannot
produce a perfect reflection of society. There is a realisation
that when interests and experiences separate us it is
important to ensure that communities that have been
historically marginalised are given adequate representation.
With this in mind, some seats are reserved in Parliament for
SCs and STs. This has been done so that the MPs elected from
these constituencies will be familiar with and can represent Dalit
and Adivasi interests in Parliament.

Lok SabhaLok SabhaLok SabhaLok SabhaLok Sabha Election YElection YElection YElection YElection Yearsearsearsearsears VVVVVoter Toter Toter Toter Toter Turnout (%)urnout (%)urnout (%)urnout (%)urnout (%)

1st 1951-52 61.16

4th 1967 61.33

5th 1971 55.29

6th 1977 60.49

8th 1984-85 64.01

10th 1991-92 55.88

14th 2004 57.98

15th 2009 58.19

16th 2014 66.40

17th 2019 67.11

Source: http://eci.nic.in www.sc
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dæ. #·≥º+ - ‘·j·÷Ø

#·{≤º\qT s¡÷bı+~+#·&É+ bÕs¡¢yÓT+≥T jÓTTø£ÿ eTTK´yÓTÆq $~Û. Bì >∑T]+∫ eTq+ sêuÀj̊T n<Ûë´j·T+˝À
#·<äTe⁄‘ê+.

bÕs¡¢yÓT+≥T˝Àì düuÛÑT´\T mes¡T?
Á|üdüTÔ‘·+ bÕs¡¢yÓT+≥T˝À $_Ûqï kÕe÷õø£ H̊|ü<∏ë´\≈£î #Ó+~q  düuÛÑT´\T ñHêïs¡T. M]˝À #ê˝≤ eT+~
Á>±MTD ÁbÕ+‘ê\ Á|ü»\≈£î, Ç+ø± ÁbÕ+rj·T bÕØº\≈£î #Ó+~q Á|ü‹ì<ÛäT\T. Ç|üŒ{Ï es¡≈£î ÁbÕ‹ì<∏ää́ +
Ò̋ì esêZ\≈£î #Ó+~q Á|ü»\T ≈£L&Ü bÕs¡¢yÓT+≥T≈£î mìïø£ ne⁄‘·THêïs¡T.

n˝≤π> <ä[‘·T\T, yÓqTø£ã&çq esêZ\≈£î #Ó+~q yê] qT+&ç ≈£L&Ü sê»ø°j·÷\˝À bÕ˝§ZH̊ yê] dü+K´
ô|s¡T>∑T‘·Tqï~. á øÏ+~ |ü{Ïºø£ mìïø£\T »]–q dü+e‘·‡sê\˝À Á|ü»\ z{Ï+>¥ XÊ‘êìï dü÷∫düTÔqï~.

(%)(%)(%)(%)(%)

1st 1951-52 61.16

4th 1967 61.33

5th 1971 55.29

6th 1977 60.49

8th 1984-85 64.01

10th 1991-92 55.88

14th 2004 57.98

15th 2009 58.19

16th 2014 66.40

17th 2019 67.11

Source: http://eci.nic.in

ÁbÕ‹ì<∏äÛä´ Á|üC≤kÕ«eT´ e´edüú düe÷»+˝Àì Á|ü»\+<ä] Äø±+ø£å\qT
Á|ü‹_+_+#·̋ Ò<äqï~ eTq+ >∑eTìùdÔ ‘Ó\TdüTÔ+~. $_Ûqï esêZ\ yê] Ädü≈£îÔ\T,
nqTuÛÑyê\T _Ûqï+>± ñ+{≤sTT. yê]øÏ ‘·–q ÁbÕ‹ì<Ûä́ + ≈£L&Ü ñ+&É<äT.
Ç˝≤+{Ï dü+<äsê“¤\˝À #ê]Á‘·ø£+>± yÓqTø£ã&çq esêZ\ yê]øÏ ‘·–q ÁbÕ‹ì<Ûä́ +
ø£*Œ+#·ã&ç+~. Bìì <äwæº̋ À ñ+#·Tø=ì md”‡, md”º esêZ\≈£î ø=ìï  bÕs¡¢yÓT+{Ÿ
d”≥¢qT πø{≤sTT+#ês¡T. Bì e\q Ä ìjÓ÷»ø£esêZ\ qT+&ç mìï¬ø’q m+.|”.\
(bÕs¡¢yÓT+{Ÿ düuÛÑT´\)≈£î yê] ìjÓ÷»ø£es¡Z Á|ü»\ nedüsê\T, ÁbÕ<Ûëq´‘·\ô|’
eT+∫ ne>±Vü≤q ø£*– ñ+&É≥+ e\q <ä[‘·T\, Ä~yêd”\ düeTdǘ \≈£î
ÁbÕ‹ì<∏äÛä́ + eVæ≤dü÷Ô bÕs¡¢yÓT+≥T <äwæºøÏ rdüTø=ì ekÕÔs¡T.

á |ü{Ïºø£qT >∑eTì+∫ >∑‘· 65 dü+e‘·‡sê\˝À
Á|ü»\ uÛ≤>∑kÕ«eT´+: ‘·–Z+~/ô|]–+~/
ÁbÕs¡+uÛÑ+˝À ô|]– ‘·sê«‘· dæús¡+>± ñ+~
$÷s¡T ‘Ó*j·T#̊j·T+&ç?

˝Àø̆düuÛÑ mìïø£\T »]–q dü+e‘·‡s¡+ z{Ï+>¥ XÊ‘·+
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94Why Do We Need a Parliament?

Similarly, it has more recently been suggested that there should
be reservation of  seats for women. This issue is still being
debated. Sixty years ago, only four per cent of  MPs were women
and today it is just above eleven per cent. This is a small share
when you consider the fact that half the population are women.

It is issues of this kind that force the country to ask certain
difficult and often unresolved questions about whether our
democratic system is representative enough. The fact that
we can ask these questions and are working towards
answers is a reflection of the strength and the faith that
people in India have in a democratic form of government.

Why do you think there are so
few women in Parliament?
Discuss.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

Approval: Approval: Approval: Approval: Approval: To give one’s consent to and be favourable towards something. In the
context of this chapter, it refers both to the formal consent (through elected
representatives) that Parliament has as well as the fact that it needs to continue
to enjoy the people’s trust.

Coalition:Coalition:Coalition:Coalition:Coalition: A temporary alliance of groups or parties. In this chapter, it refers to the
alliance formed by political parties after elections when no party has been able to
get adequate seats to form a clear majority.

Unresolved:Unresolved:Unresolved:Unresolved:Unresolved: Situations in which there are no easy solutions to problems.

The above photo shows a few women
Members of Parliament.
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ô|’ ∫Á‘·+ bÕs¡¢yÓT+≥T˝À ‘·≈£îÿe dü+K´˝À
ñqï eTVæ≤fi≤ Á|ü‹ì<ÛäT\qT dü÷∫düTÔ+~.

bÕs¡¢yÓT+≥T˝À eTVæ≤fī\T ‘·≈£îÿe dü+K´˝À
ñHêïs¡ì MTs¡T m+<äT≈£î uÛ≤$düTÔHêïs¡T?
#·]Ã+#·+&ç.

n<̊ $<Ûä+>± eTVæ≤fī\≈£î ]»πs«wüqT¢ e]Ô+|ü #̊j·÷\ì dü÷∫+#ês¡T. Ç~
Ç|üŒ{Ïø° #·s¡Ã˙j·÷+X̄eTT>±H̊ ñqï~. ns¡yÓ’ dü+e‘·‡sê\≈£î eTT+<äT 4
XÊ‘·+>± ñqï eTVæ≤fī\ ÁbÕ‹ì<Ûä́ + H̊&ÉT 11 XÊ‘êìøÏ ô|]–+~. ø±˙ á
dü+K´  »HêuÛ≤˝À dü>∑+ ñqï eTVæ≤fī\‘√ b˛*ùdÔ #ê˝≤ ‘·≈£îÿe uÛ≤>∑kÕ«e÷´ìï
dü÷∫düTÔqï~.

‘·s¡#·T>± Ç≥Te+{Ï n|ü]wüÿ‘·yÓTÆq düeTdǘ \ e\q eTq Á|üC≤kÕ«eT´ e´edüú
ì»+>± ÁbÕ‹ì<Ûä́  Á|üC≤kÕ«eT´ẙTHê? nqï dü+<̊Vü‰ìï πs¬ø‹ÔdüTÔ+~. eTq+
Á|üX̄ï\qT ̋ ÒeHÓ‘·TÔ‘·÷ yê{ÏøÏ düe÷<ÛëHê\qT nH̊«wæ+#·&É+ nqï~ eTq≈£î
Á|üC≤kÕ«eT´ e´edüúô|’ ñqï >∑{Ïº qeTàø±ìï Á|ü‹_+_düTÔ+~.

|ü<äø√X̄+

ÄyÓ÷<ä+ :  <̊ì¬ø’Hê düeTà‹ì ‘Ó\|ü&É+ ̋ Ò<ë nqT≈£L\+>± ñ+&É&É+ nì ns¡ú+ : á n<Ûë´j·T+˝À
bÕs¡¢yÓT+≥T≈£î (mìï¬ø’q Á|ü‹ì<ÛäT\ <ë«sê) ñqï n~Ûø±s¡ düeTà‹ nq>± Á|ü»\ $XÊ«kÕìï
bı+<ä&É+, <ëìì ø=qkÕ–+#ê*‡q nedüsêìï ‘Ó*j·TCÒdüTÔ+~.

dü+ø°s¡í+ :  düeT÷Vü‰\ Ò̋<ë bÕØº\ ‘ê‘êÿ*ø£ ≈£L≥$T. mìïø£\ nq+‘·s¡+ @ bÕØº ≈£L&Ü
Á|üuÛÑT‘ê«ìï @sêŒ≥T #̊j·T&ÜìøÏ düŒwüºyÓTÆq yÓTC≤]{°øÏ ø±e\dæq d”≥T¢ bı+<ä̋ Òø£b˛sTTq|ü⁄Œ&ÉT,
sê»ø°j·T bÕØº\ ≈£L≥$T @s¡Œ&ÉT‘·T+~. á n<Ûë´j·T+˝À dü+ø°s¡í+ nH̊ uÛ≤eqqT dü÷∫düTÔ+~.

n|ü]wüÿ‘·: düeTdǘ \≈£î ‘̊*¬ø’q |ü]cÕÿs¡ e÷s¡Z+ [düe÷<Ûëq+ ] ̋ Òì dæú‹.
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96Why Do We Need a Parliament?

1. Why do you think our national movement supported the idea that all adults have a right to vote?

2. In this 2004 map of Parliamentary constituencies
alongside, roughly identify the constituencies in
your State. What is the name of the MP from your
constituency? How many MPs does your state
have? Why are certain constituencies
coloured green while others are
coloured blue?

Exercises

3. You have read in Chapter 1 that the ‘Parliamentary form of government’ that exists in India has
three tiers. This includes the Parliament (central government) and the various State Legislatures
(state governments). Fill in the following table with information on the various representatives
from your area:

                Questions State Government Central Government

Which political party/parties is/are
currently in power?

Who (name) is the current
representative from your area?

Which political parties currently
form the Opposition?

When were elections last held?

When will the next elections
be held?

How many women representatives
are there (from your state)?

Source: www.eci.gov.in
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97  eTq≈£î bÕs¡¢yÓT+≥T m+<äT≈£î nedüs¡+?

nuÛ≤´kÕ\T
1. eTq C≤rjÓ÷<ä́ eT+ ejÓ÷»qT\+<ä]ø° z≥T Vü≤≈£îÿ ñ+&Ü\H̊ uÛ≤eqqT ã\|üs¡∫+<äì ˙e⁄ m+<äT≈£î

 uÛ≤$düTÔHêïe⁄?

 2. Á|üø£ÿq Çe«ã&çq 2004 Hê{Ï bÕs¡¢yÓT+≥Ø ìjÓ÷»ø£esêZ\
  |ü≥+˝À MT sêÁwüº+˝Àì ìjÓ÷»ø£esêZ\qT
  >∑T]Ô+#·&ÜìøÏ Á|üj·T‹ï+#·+&ç. MT ìjÓ÷»ø£es¡Z+ qT+&ç
  bÕs¡¢yÓT+≥T≈£î mìï¬ø’q düuÛÑT´ì ù|s¡T ‘Ó\|ü+&ç? MT
  sêÁwüº+˝À m+‘·eT+~ m+.|”. \T ñHêïs¡T? ø=ìï
  ìjÓ÷»ø£esêZ\≈£î Ä≈£î|ü#·Ã s¡+>∑T nsTT‘̊
  eT]ø=ìï ìjÓ÷»ø£esêZ̋ À¢ ˙\+ s¡+>∑T
  m+<äT≈£î ñ+~?

 3. uÛ≤s¡‘·<̊X̄+˝À ªªbÕs¡¢yÓT+≥Ø Á|üuÛÑT‘·«+μμ
 eT÷&ÉT n+#Ó\T>± ñ+≥T+<äì MTs¡T
 1 e n<Ûë´j·T+˝À #·~yês¡T. Ç+<äT˝À
 bÕs¡¢yÓT+≥T (πø+Á<ä Á|üuÛÑT‘·«+), $$<Ûä
 sêÁcÕº\ XÊdüq düuÛÑ\T (sêÁwüº
 Á|üuÛÑT‘ê«\T) ñHêïsTT. MT ÁbÕ+‘·+˝Àì
 $$<Ûä Á|üC≤ Á|ü‹ì<ÛäT\ düe÷#ês¡+‘√
 á øÏ+~ |ü{Ïºø£ |üP]+#·+&ç.

              Á|üX̄ï\T                             sêÁwüº Á|üuÛÑT‘·«+                   πø+Á<ä Á|üuÛÑT‘·«+
@ sê»ø°j·T bÕØº /bÕØº\T Á|üdüTÔ‘·+ n~Ûø±s¡+˝À
ñHêïsTT?
Á|üdüTÔ‘· MT ìjÓ÷»ø£es¡Z Á|üC≤Á|ü‹ì~Û ù|s¡T
‘Ó\|ü+&ç?
@ sê»ø°j·TbÕØº\T Á|üdüTÔ‘·+ Á|ü‹|üø£å+˝À ñHêïsTT?
kÕ<Ûës¡D mìïø£\T >∑‘·+˝À m|ü⁄Œ&ÉT »]>±sTT ?

sêuÀj̊T kÕ<Ûës¡D mìïø£\T m|ü⁄Œ&ÉT »s¡>∑T‘êsTT?

MT sêÁwüº+ qT+&ç m+‘·eT+~ eTVæ≤fi≤ Á|ü‹ì<ÛäT\T
mìïø£j·÷´s¡T?

Source: www.eci.gov.in

yÓTT‘·Ô+ d”æ≥T¢ 543
»qs¡˝Ÿ 412
mdt.dæ 84
mdt.{Ï 47
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98Understanding Laws

Chapter 4
You may be familiar with some laws such as

those that specify the age of marriage, the age at
which a person can vote, and perhaps even the laws
dealing with buying and selling of property. We now
know that the Parliament is in charge of making
laws. Do these laws apply to everyone? How do new
laws come into being? Could there be laws that are
unpopular or controversial? What should we as
citizens do under such circumstances?

Understanding LawsUnderstanding LawsUnderstanding LawsUnderstanding LawsUnderstanding Laws
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99 #·{≤º\qT ns¡ú+ #̊düT≈£î+<ë+

#·{≤º\qT ns¡ú+ #̊düT≈£î+<ë+

          $yêVü≤ ej·TdüT‡, ˇø£ e´øÏÔ z≥T y˚j·T>∑\ ej·TdüT‡, ÄdüTÔ\
ø=qT>√\T, neTàø±\≈£î dü+ã+~Û+∫q ø=ìï #·{≤º\qT >∑÷]Ã ãVüQXÊ
MT≈£î ‘Ó*ùd ñ+≥T+~. á #·{≤º\qT s¡÷bı+~+#̊ u≤<Ûä́ ‘· bÕs¡¢yÓT+≥T≈£î
ñ+<äì Ç|ü⁄Œ&ÉT eTq+ ‘Ó\TdüT≈£î+{≤+. nsTT‘˚ á #·{≤º\T n+<ä]ø°
e]ÔkÕÔj·÷? ø=‘·Ô #·{≤º\T m˝≤ Ä#·s¡D˝ÀøÏ ekÕÔsTT? Á|üC≤<äs¡D bı+<äì,
$yê<ëdüŒ<äyÓTÆq #·{≤º\T ≈£L&Ü ñ+{≤j·÷? n≥Te+{Ï |ü]dæú‘·T\˝À
bÂs¡T\T>± eTq+ @+ #˚j·÷*?

n<Ûë́ j·T+ 4
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100Understanding Laws
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Q
Read the following situation and answer the questions
that follow.

A government official helps his son go into hiding because
his son has been given a ten-year jail sentence by a District
Court for a crime that he has committed.

Do you think that the government official’s actions were
right? Should his son be exempt from the law just because
his father is economically and politically powerful?

Do Laws Apply to All?

The above is a clear case of  the violation of  law. As you read in
Unit 1, members of the Constituent Assembly  were agreed
there should be no arbitrary exercise of power in independent
India. They, therefore, instituted several provisions in the
Constitution that would establish the rule of  law. The most
important of these was that all persons in independent India
are equal before the law.

The law cannot discriminate between persons on the basis of
their religion, caste or  gender. What the rule of  law means is
that all laws apply equally to all citizens of the country and no
one can be above the law. Neither a government official, nor a
wealthy person nor even the President of the country is above
the law. Any crime or violation of  law has a specific punishment
as well as a process through which the guilt of the person has
to be established.

But was it always like this?

In ancient India, there were innumerable and often overlapping
local laws. Different communities enjoyed different degrees of
autonomy in administering these laws among their own.
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101 #·{≤º\qT ns¡ú+ #̊düT≈£î+<ë+

Q
#·{≤º\T n+<ä]ø° e]ÔkÕÔj·÷?

øÏ+<ä Çe«ã&çq dü+<äsê“¤ìï #·<äe+&ç. <ëìô|’ Çe«ã&çq Á|üX¯ï\≈£î
düe÷<ÛëHê\T sêj·T+&ç.

‘·q ø=&ÉT≈£î #̊dæq H̊sêìøÏ õ˝≤¢ Hê´j·TkÕúq+ |ü<̊fī¢ C…’\T •ø£å $~Û+∫q+<äTq
ˇø£ Á|üuÛÑT‘·« n~Ûø±] ‘·q ø=&ÉT≈£î nC≤„‘·+˝ÀøÏ yÓfī¢&ÜìøÏ düVü‰j·T+ #̊XÊ&ÉT.

á Á|üuÛÑT‘·« n~Ûø±] #·s¡́ \T dü¬s’qẙqì MTs¡T uÛ≤$düTÔHêïsê? ‘·+Á&ç Ä]úø£+>±
dü+|üqTï&ÉT, sê»ø°j·T+>± |ü\T≈£îã&ç ñqïyê&ÉT ø±ã{Ïº n‘·ì ø=&ÉT≈£îqT
#·≥º+ qT+&ç $TqVü‰sTT+#ê˝≤?

ô|’q ù|s=ÿqï~ #·≥º ñ\¢+|òüTq≈£î dü+ã+~Û+∫q düŒwüºyÓTÆq πødüT. dü«‘·+Á‘·
uÛ≤s¡‘·<˚X¯+˝À n~Ûø±sêìï @ø£|üø£å+>± ñ|üjÓ÷–+#·sê<äì sêC≤´+>∑ |ü]wü‘Y
düuÛÑT´\T n+^ø£]+#ês¡T. n+<äTe\q yês¡T sêC≤´+>∑+˝À düeTHê´j·T bÕ\qqT
@s¡Œ]#˚ nH˚ø£ ìã+<Ûäq\qT bı+<äT|ü]#ês¡T. dü«‘·+Á‘· uÛ≤s¡‘·<˚X¯+˝À
e´≈£îÔ\+<äs¡÷ #·≥º+ eTT+<äT düe÷qy˚T nH˚~ n+<äT˝À eTTK´yÓTÆq~.

e´≈£îÔ\ eT‘·+, ≈£î\+ Ò̋<ë *+>∑+ Ä<Ûës¡+>± #·≥º+ $eø£å‘· #·÷|ü<äT.
düeTHê´j·T bÕ\q n+fÒ <̊X̄+˝Àì bÂs¡T\+<ä]ø° nìï #·{≤º\÷ düe÷qeTT>±
e]Ô+#·&É+. Á|üuÛÑT‘·« n~Ûø±] nsTTHê, dü+|üqTï&Ó’Hê, <˚XÊ<Ûä́ ≈£åî&Ó’Hê ≈£L&Ü
#·{≤ºìøÏ mes¡÷ nr‘·T\T ø±s¡T. @<Ó’Hê H˚s¡+ #˚dæq|ü⁄Œ&ÉT ˝Ò<ë #·{≤ºìï
ñ\¢+|òæT+∫q|ü⁄Œ&ÉT H˚sêìï ìsê∆]+#·{≤ìøÏ ˇø£ Á|üÁøÏj·T, <ëìqqTdü]+∫
ˇø£ ì]∆wüºyÓTÆq •ø£å ñ+≥T+~.

Ç~ m|ü&É÷ Ç˝≤π> ñ+&˚<ë?

ÁbÕNq uÛ≤s¡‘·<˚X¯+˝À ‘·s¡T#·T>± e÷s¡TŒ\≈£î˝Àqj˚T´ kÕúìø£ #·{≤º\T
ndü+U≤´ø£+>± ñ+&̊$. $$<Ûä esêZ\ yê]øÏ ‘·eT≈£î ‘êẙT Á|ü‘̊´ø£+>± #·{≤º\T
s¡÷bı+~+#·Tø=ì neT\T|üs¡#˚ ùd«#·Ã¤ ñ+&˚~.

#·{
≤º\

qT
 n

s¡ú+
 #̊

düT
≈£î

+<
ë+
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102Understanding Laws

In some cases, the punishment that two persons received for the
same crime varied depending on their caste backgrounds, with
lower castes being more harshly penalised. This slowly began to
change as this system of law began to further evolve during the
colonial period.

It is often believed that it was the British colonialists who
introduced the rule of law in India. Historians have
disputed this claim on several grounds, two of which
include: first that colonial law was arbitrary, and second
that the Indian nationalists played a prominent role in the
development of the legal sphere in British India. One
example of the arbitrariness that continued to exist as part
of British law is the Sedition Act of 1870. The idea of
sedition was very broadly understood within this Act. Any
person protesting or criticising the British government
could be arrested without due trial.

Indian nationalists began protesting and criticising this
arbitrary use of authority by the British. They also began
fighting for greater equality and wanted to change the idea

Another example of British arbitrariness
was the Rowlatt Act which allowed the
British government to imprison people
without due trial. Indian nationalists
including Mahatma Gandhi were vehement
in their opposition to the Rowlatt bills.
Despite the large number of protests, the
Rowlatt Act came into effect on 10 March
1919. In Punjab, protests against this Act
continued quite actively and on April 10
two leaders of the movement, Dr Satyapal
and Dr Saifuddin Kitchlew were arrested.
To protest these arrests, a public meeting
was held on 13 April at Jallianwala Bagh in
Amritsar. General Dyer entered the park
with his troops. They closed the only exit
and without giving any warning General
Dyer ordered the troops to fire. Several
hundreds of people died in this gunfire and
many more were wounded including women
and children. This painting shows troops
firing on the people during the Jallianwala
Bagh massacre.
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103 #·{≤º\qT ns¡ú+ #̊düT≈£î+<ë+

ø=ìï dü+<äsê“¤\˝À π̌ø H˚sêìøÏ Ç<ä›s¡T e´≈£îÔ\T bı+<˚ •ø£å\T yê] ≈£î\
H˚|ü<∏ë´ìï ã{Ïº e÷s¡T‘·÷ e⁄+&˚$. ‘·≈£îÿe ≈£î˝≤\ yê]øÏ •ø£å\T eT]+‘·
ø£]ƒq+>± ñ+&˚$. e\düsê»´ bÕ\Hê ø±\+ qT+&ç #·≥º e´edüú eT]+‘·
n_Ûe~∆ #Ó+<ä&É+‘√ á |ü<ä∆‹ HÓeTà~>± e÷s¡&É+ ÁbÕs¡+uÛÑyÓTÆ+~.

uÛ≤s¡‘·<˚X¯+˝À düeTHê´j·T bÕ\qqT  Á_{°wt e\dü yê<äT\T Á|üy˚X¯ô|{≤ºs¡ì
yÓTT<ä{À¢ uÛ≤$+#̊yês¡T. #·]Á‘·ø±s¡T\T á yê<äqq≈£î ¬s+&ÉT n+XÊ\ Ä<Ûës¡+>±
nuÛÑ́ +‘·s¡+ ‘Ó*bÕs¡T. yê{Ï̋ À e\düsê»´ bÕ\q @ø£|üø£åyÓTÆq~ nH̊~ yÓTT<ä{Ï~,
Á_{Ïwt Ç+&çj·÷˝À Hê´j·Ts¡+>∑ n_Ûe~∆̋ À uÛ≤s¡‘· C≤rj·Tyê<äT\T Á|üeTTK
bÕÁ‘· b˛wæ+#ês¡H̊~ ¬s+&Ée~. Á_{°wt bÕ\q˝À ø=qkÕ–q @ø£|üø£å $<ÛëHêìøÏ
1870 Hê{Ï <˚X¯Á<√Vü≤ #·≥º+ ˇø£ ñ<ëVü≤s¡D. á #·≥º+ <ë«sê <˚X¯Á<√Vü≤+
nH̊ uÛ≤eqqT ̌ ø£ $düÔ‘· |ü]~Û̋ À nq«sTT+#ês¡T. BìÁ|üø±s¡+ Á_{°Ïwt Á|üuÛÑT‘ê«ìï
Á|ü‹|òüT{Ï+∫q Ò̋<ë $eT]Ù+∫q @ e´øÏÔì nsTTHê ‘·–q $#ês¡D Ò̋≈£î+&Ü
n¬sdüTº #˚j·Te#·TÃ.

Á_{Ïwt yê] á @ø£|üø£å n~Ûø±s¡ $ìjÓ÷>±ìï uÛ≤s¡‘· C≤rj·Tyê<äT\T ìs¡dæ+#·&É+,
$eT]Ù+#·&É+ ÁbÕs¡+_Û+#ês¡T. yês¡T dü+|üPs¡í düe÷q‘·«+ ø√dü+ b˛sê&É&É+
ÁbÕs¡+_Û+#ês¡T.

Á_{°wt yê] @ø£|üø£å $<ÛëHêìøÏ eTs=ø£
ñ<ëVü≤s¡D sö\‘Y #·≥º+. ‘·–q $#ês¡D
Ò̋≈£î+&Ü Á|ü»\qT C…’\T˝À ô|≥º&ÜìøÏ Ç~

Á_{°wt Á|üuÛÑT‘ê«ìøÏ nqTeT‹ì∫Ã+~. eTVü‰‘êà
>±+BÛ‘√ düVü‰ uÛ≤s¡‘· C≤rj·Tyê<äT\T á
_\T¢qT rÁe+>± e´‹πsøÏ+#ês¡T.ô|<ä› dü+K´˝À
ìs¡düq\T »]–q|üŒ{Ïø°, 1919 e÷]Ã 10 q
á #·≥º+ neT˝À¢øÏ e∫Ã+~. |ü+C≤uŸ˝À á
#·{≤ºìøÏ e´‹πsø£+>± #ê˝≤ #·Ts¡T≈£î>±
ìs¡düq\T ø=qkÕ>±sTT. @Á|æ̋ Ÿ 10 q &Üø£ºsY
dü‘·´bÕ˝Ÿ, &Üø£ºsY ôd’|òü⁄B›Hé øÏ#·T¢ nH˚ Ç<ä›s¡T
ñ<ä́ eT Hêj·T≈£î\qT n¬sdüTº #˚XÊs¡T. á
n¬sdüTº\qT ìs¡dædü÷Ô @Á|æ̋ Ÿ 13 q neT‘Y düsY
˝Àì »*j·THé yê˝≤ u≤>¥̋ À ãVæ≤s¡+>∑ düuÛÑ
»]–+~. »qs¡̋ Ÿ &Éj·T´sY ‘·q <äfi≤\‘√ bÕsYÿ
˝ÀøÏ Á|üẙ•+∫, yês¡T ãj·T≥≈£î b˛e&ÜìøÏ
ñqï @¬ø’ø£ e÷sêZìï eT÷dæy˚XÊ&ÉT. m≥Te+{Ï
eTT+<ädüTÔ ôV≤#·Ã]ø£\T #˚j·T≈£î+&Ü ‘·q
<äfi≤\qT ø±\TŒ\≈£î Ä<̊•+#ê&ÉT. á ø±\TŒ˝À¢
nH̊ø£ e+<ä\ eT+~ eTs¡DÏ+#ês¡T. eTVæ≤fī\T,
|æ\¢\‘√ düVü‰ nH˚ø£ eT+~ >±j·T|ü&Ü¶s¡T. á
ô|sTT+{Ï+>¥ ̋ À »*j·THé yê˝≤u≤>¥ }#·ø√‘·
düeTj·T+˝À ôd’ì≈£î\T Á|ü»\ô|’ ø±\TŒ\T
»s¡T|ü⁄‘·Tqï <äèXÊ´ìï #·÷bÕs¡T.
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104Understanding Laws

The word ‘arbitrary’ has been
used earlier in this book and
you’ve read what the word
means in the Glossary of
Chapter 1. The word ‘sedition’
has been included in the
Glossary of this chapter. Read
the Glossary descriptions of
both words and then answer
the following questions:

State one reason why you think
the Sedition Act of 1870 was
arbitrary? In what ways does
the Sedition Act of 1870
contradict the rule of law?

Domestic violence generally refers to the injury or harm or threat of injury or harm
caused by an adult male, usually the husband, against his wife. Injury may be caused by
physically beating up the woman or by emotionally abusing her. Abuse of the woman can
also include verbal, sexual and economic abuse. The Protection of Women from Domestic
Violence Act 2005 extends the understanding of the term ‘domestic’ to include all
women who ‘live or have lived together in a shared household’ with the male member
who is perpetrating the violence.

Sustainable Development Goal (SDG)
www.in.undp.org

of  law from a set of  rules that they were forced to obey, to
law as including ideas of justice. By the end of the nineteenth
century, the Indian legal profession also began emerging and
demanded respect in colonial courts. They began to use law
to defend the legal rights of  Indians. Indian judges also began
to play a greater role in making decisions. Therefore, there
were several ways in which Indians played a major role in the
evolution of  the rule of  law during the colonial period.

With the adoption of  the Constitution, this document served
as the foundation on which our representatives began making
laws for the country. Every year our representatives pass
several new laws as well as amend existing ones. In your Class
VI book, you read about the Hindu Succession Amendment
Act 2005. According to this new law, sons, daughters and their
mothers can get an equal share of  family property. Similarly,
new laws have been enacted to control pollution and provide
employment. How do people come to think and propose that
a new law is necessary? You will read more about this in the
next section..2

How Do New Laws Come About?
The Parliament has an important role in making laws. There
are many ways through which this takes place and it is often
different groups in society that raise the need for a particular
law. An important role of  Parliament is to be sensitive to the
problems faced by people. Let us read the following story to
understand how issue of domestic violence was brought to
the attention of  Parliament and the process adopted for this
issue to become law.
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Hê´j·T uÛ≤eq nq>± s¡÷bı+~+∫q ìj·Te÷\qT nqTdü]+#ê*‡+~>± ̌ ‹Ô&ç
#˚j·T&É+ ø±<äT. #·{≤º\qT s¡÷bı+~+#˚ düeTj·T+˝ÀH˚ Ç$ Hê´j·Tã<ä∆e÷?
ø±<ë? nH˚ $wüj·÷ìï $düÔ‘·+>± #·]Ã+#·&Éy˚T Hê´j·T uÛ≤eq. 19e X‘̄êã›|ü⁄
∫e] Hê{ÏøÏ uÛ≤s¡‘·<˚X¯+˝À Hê´j·Tyê<ä e‹ÔøÏ |ü⁄Hê<äT\T |ü&Ü¶sTT. Á_{Ïwt
Hê´j·TkÕúHê\˝À  ‘·eT≈£î ‘·–q >ös¡e+ ø±yê\ì yês¡T ø√sês¡T. uÛ≤s¡rj·TT\
Hê´j·Tã<ä›yÓT Æq Vü≤≈£îÿ\qT ø±bÕ&É&ÜìøÏ #·{≤º\qT ñ|üjÓ÷–+#·&É+
ÁbÕs¡+_Û+#ês¡T. ìs¡íj·÷\T rdüTø√e&É+˝À uÛ≤s¡rj·T Hê´j·TeT÷s¡TÔ\T ≈£L&Ü
>=|üŒ bÕÁ‘· b˛wæ+#·&É+ ÁbÕs¡+_Û+#ês¡T. n+<äTe\q e\düsê»´ bÕ\Hêø±\+˝À
düeTHê´j·T bÕ\q |ü]D≤eT+ #Ó+<ä&É+˝À nH̊ø£ $<Ûë\T>± uÛ≤s¡rj·TT\T Á|üeTTK
bÕÁ‘· b˛wæ+#ês¡T.

sêC≤´+>∑+ ÄyÓ÷~+#·ã&çq ‘·s¡Tyê‘· <̊X̄+ ø√dü+ #·{≤º\qT s¡÷bı+~+#·&ÜìøÏ
eTq Á|üC≤Á|ü‹ì<ÛäT\≈£î Ç~ ̌ ø£ Ä<Ûës¡+>± ñ|üjÓ÷>∑|ü&ç+~. Á|ü‹ dü+e‘·‡s¡+
eTq Á|üC≤ Á|ü‹ì<ÛäT\T nH˚ø£ #·{≤º\qT ÄyÓ÷~+#·&É+‘√ bÕ≥T Ç|üŒ{Ïπø ñqï
yê{Ïì düe]kÕÔs¡T. MT 6e ‘·s¡>∑‹ bÕsƒ¡́ |ü⁄düÔø£+˝À Væ≤+<ä÷ yês¡dü‘·« #·≥º+,
2005 >∑T]+∫ #·~yês¡T. á ø=‘·Ô #·≥º+ Á|üø±s¡+ ≈£îe÷s¡T\T, ≈£îe÷¬s’\T, yê]
‘·\T¢\T ≈£î≥T+ã ÄdæÔ̋ À düe÷q yê{≤ bı+<äe#·TÃ.n˝≤π> ø±\Twǘ  ìyês¡D≈£î,
ñbÕ~Û ø£\Œq≈£î ø=‘·Ô #·{≤º\T #˚XÊs¡T. ̌ ø£ ø=‘·Ô #·≥º+ nedüs¡eTqï $wüj·÷ìï
Á|ü»\T m˝≤ Ä˝À∫kÕÔs¡T, Á|ü‹bÕ~kÕÔs¡T? Bì >∑T]+∫ MTs¡T eT]+‘· $es¡+>±
‘·s¡Tyê‘· uÛ≤>∑+˝À #·<äTe⁄‘ês¡T.

ø=‘·Ô #·{≤º\T m˝≤ ekÕÔjT?

#·{≤º\qT ‘·j·÷s¡T #˚j·T&É+˝À bÕs¡¢yÓT+≥T ø°\ø£ bÕÁ‘· b˛wædüTÔ+~. Ç~ nH˚ø£
|ü<ä∆‘·T\ <ë«sê »s¡T>∑T‘·T+~. düe÷»+˝À ñqï $$<Ûä düeT÷Vü‰\T ˇø£ ì]∆wüº
#·≥º+ jÓTTø£ÿ nedüsêìï ̋ ÒeHÓ‘·TÔ‘êsTT. Á|ü»\T m<äTs=ÿ+≥Tqï düeTdǘ \ |ü≥¢
düTìï‘·+>± e´eVü≤]+#·&É+ bÕs¡¢yÓT+≥T eTTK´ $~Û. >∑Vü≤Væ≤+dü düeTdü´
bÕs¡¢yÓT+{Ÿ <äwæºøÏ m˝≤ rdüT≈£îsêã&ç+<√, Ç~ #·≥º+>± e÷s¡&ÜìøÏ
nqTdü]+#·ã&çq Á|üÁøÏj·T @$T{À ns¡∆+#̊düTø√e&ÜìøÏ ÁøÏ+~ ø£<∏äHêìï #·<äe+&ç.

á |ü⁄düÔø£+˝À Ç+‘·≈£îeTT+<äT μ@ø£|üø£å+μ

nH˚ |ü<äeTT ñ|üjÓ÷–+#·ã&ç+~.

Ä | ü<ëìø Ï ns ¡ ú+ @$T{À ≈ £L&Ü

‘Ó\TdüT≈£îHêïs¡T. ª<˚X¯Á<√Vü≤+μ nH˚ |ü<äeTT

á n<Ûë´j·TeTT jÓTTø£ÿ |ü<äø√X¯+˝À

# ˚s ¡ Ãã& ç+~. ¬s+& É T| ü<ë\ ns ¡ ∆

$es¡D\qT #·~$ ÁøÏ+~ Á|üX¯ï\≈£î

düe÷<ÛëHê\T Çe«+&ç.

1870 Hê{Ï <˚X¯Á<√Vü≤ #·≥º+ @ø£|üø£å+>±

ñ+<äì MTs¡T uÛ≤$+#·&ÜìøÏ ˇø£ ø±s¡D+

#Ó|üŒ+&ç? 1870 Hê{Ï <˚X¯Á<√Vü≤#·≥º+

d üeTHê´j · T bÕ\Hê ìj·Te÷ìø Ï

$s¡T<ä∆+>± m˝≤ ñ+~?

düTdæúsê_Ûeè~∆ \ø£ǻ + (SDG)

www.in.undp.org

>∑Vü≤ Væ≤+dü nH˚~ ˇø£ ejÓ÷»qT&Ó’q  |ü⁄s¡Twüß&ÉT ( kÕ<Ûës¡D+>± uÛÑs¡Ô ) ‘·q uÛ≤s¡́ ≈£î #˚ùd >±j·T+ Ò̋<ë Vü‰ì
Ò̋<ë >±j·T+>±˙, Vü‰ì>±˙ #˚kÕÔqH˚  u…~]+|ü⁄qT >±ì dü÷∫düTÔ+~.á >±j·T+ eTVæ≤fi¯\qT XÊØs¡ø£+>± ø=≥º&É+

e\q Ò̋<ë eTqdüTqT >±j·T|ü]#˚̋ ≤ ‹≥º&É+ e\q »s¡>∑e#·TÃ.XÊ_∆ø£, …̋’+–ø£, Ä]úø£ y˚~Û+|ü⁄\T n˙ï eTVæ≤fi≤
y˚~Û+|ü⁄\  ÁøÏ+<äπø ekÕÔsTT. >∑Vü≤Væ≤+dü qT+&ç eTVæ≤fi¯\ s¡ø£åD #·≥º+-2005 ª>∑Vü≤μ nH˚ |ü<ëìøÏ $düÔ‘·yÓTÆq
nsê∆ìï ÇdüTÔ+~. Bì Á|üø±s¡+ >∑Vü≤ n+fÒ H˚sêìøÏ bÕ\Œ&É¶ |ü⁄s¡Twüßì‘√ düVü‰ Ä Ç+{Ï̋ À ø£\dæ ìedædüTÔqï,
ìedæ+∫q yês¡+‘ê nì ns¡∆+.
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106Understanding Laws

April 1991: A typical day at their office...

Throughout the 1990s, the need for a new law was
raised in different forums.

In 1999, Lawyers Collective, a group of lawyers, law students and
activists, after nation-wide consultations took the lead in
drafting the Domestic Violence (Prevention and Protection) Bill.
This draft bill was widely circulated.

Kusum and Shazia work for a
women's organisation. They
remember the journey of how
the Protection of Women
from Domestic Violence Act
got passed.

October 2006

Shazia, did you read today’s
newspapers? Isn’t it a great
day for women?

Not just women. Violence-free homes
will benefit everyone. Kusum, it’s taken
such a long time to get this law passed.
In fact, it began with establishing the
need for a new law.

I need advice. My husband beats me
up. I haven’t told anyone so far. I feel
so ashamed. I can’t go on like this
anymore. But I have nowhere to go.

I am being
ill-treated by my
son and daughter-
in-law. They
verbally abuse me. I
have no access to
my bank accounts.
They may even
throw me out.

I do not want to go to
the police. I just want
to stop the violence.

I just don’t want to
be thrown out of the
house I am living in.

Unfortunately
the existing law
is a criminal one
and does not offer
these options.

 We’ve heard testimonies of several women.
We’ve seen that women want protection
against being beaten, the right to continue
living in a shared household and often
temporary relief. We need a new civil lawcivil lawcivil lawcivil lawcivil law to
address this issue.

The law should cover any women
living within a shared domestic space.
They should be protected from being
evicted from the shared household.

What about some
monetary relief?

The definition of
domestic violence
should include
physical, economic,
sexual and verbal and
emotional abuse.

www.sc
ho

ols
36

0.i
n



107 #·{≤º\qT ns¡ú+ #̊düT≈£î+<ë+

nø√ºãsY 2006

cÕõj·÷! qTe⁄« H˚{Ï yêsêÔ
|üÁ‹ø£\T #·~yêyê? ás√E
eTVæ≤fi¯\≈£î >=|üŒ s√E ø£<ë!

Væ≤+dü ˝Òì >∑Vü‰\T eTVæ≤fi¯\πø ø±<äT,
n+<ä]ø° y˚T\T #˚kÕÔsTT. ≈£îdüTyéT! á
#·{≤ºìï ÄyÓ÷~+#·&ÜìøÏ #ê˝≤ düeTj·T+
|ü{Ïº+~. Ç~ ìC≤ìøÏ ø=‘·Ô #·≥º+ jÓTTø£ÿ
nedüsêìï >∑T]Ô+#·&É+‘√ ÁbÕs¡+uÛÑyÓTÆ+~.

≈£îdüTyéT, cÕõj·÷\T ˇø£ eTVæ≤fi≤
dü+|òüT+˝À |üì#˚düTÔHêïs¡T. >∑Vü≤Væ≤+dü
qT+&ç eTVæ≤fi¯\≈£î s¡ø£åD ø£*Œ+#˚
#·≥º+ ÄyÓ÷<ä+ bı+<ä&ÜìøÏ
<√Vü≤<ä|ü&çq dü+|òüT≥q\ Áø£e÷ìï
yês¡T  >∑Ts¡TÔ#˚düT≈£îHêïs¡T.

@Á|æ̋ Ÿ 1991, yê] ø±sê´\j·T+˝À ̌ ø£ s√E:

Hê≈£î dü\Vü‰ ø±yê*. Hê uÛÑs¡Ô qqTï
ø=&ÉT‘·THêï&ÉT. Ç|üŒ{Ïes¡≈£î H˚qT me]ø°

#Ó|üŒ˝Ò<äT. #ê˝≤ dæ>∑TZ |ü&ÉT‘·THêïqT.Çø£ H˚qT
uÛÑ]+#·˝ÒqT. Hê≈£î @$T #˚j·÷˝À bÕ\T

b˛e&É+ Ò̋<äT.

Hê ø=&ÉT≈£î, ø√&É\T qqTï
nee÷ìdüTÔHêïs¡T. yêfi¯ófl
qqTï ‹&ÉT‘·THêïs¡T.. Hê
u≤´+≈£î U≤‘ê\qT ≈£L&Ü

qqTï
yê&ÉTø√ìe«&É+˝Ò<äT.
yês¡T qqTï ãj·T≥≈£î

HÓ≥ºe#·TÃ.

H˚qT b˛©düT\ <ä>∑Zs¡≈£î
yÓfi≤¢\ì nqTø√e&É+ ̋ Ò<äT.
Væ≤+düqT ÄbÕ\ì e÷Á‘·y˚T

ø√s¡T≈£î+≥THêïqT.
H˚qT ñ+≥Tqï Ç+{Ï qT+&ç
ãj·T≥≈£î HÓ≥ºã&Ü\ì H˚qT

ø√s¡Tø√e&É+ ̋ Ò<äT.

<äTs¡<äwüºeXÊ‘·TÔ
Á|üdüTÔ‘·eTTqï  #·≥º+
˝À|üuÛÑ÷sTTwüºyÓTÆq~.

MTs¡T #Óù|Œ  düeTdü´˝Ò$
á #·≥º |ü]~Û˝ÀøÏ sêe⁄.

      1990 e <äX¯ø£+˝À ø=‘·Ô #·≥º+ jÓTTø£ÿ ÄeX¯´ø£‘· $$<Ûä y˚~ø£\˝À
˝ÒeHÓ‘·Ôã&ç+~.

   y˚TeTT nH˚ø£eT+~ eTVæ≤fi¯\ kÕøå±´\qT $HêïeTT.
ø=≥ºã&É&ÜìøÏ e´‹πsø£eTT>± s¡ø£åD, uÛ≤>∑kÕ«eT´

≈£î≥T+ã+˝À Jeq+ ø=qkÕ–+#˚ Vü≤≈£îÿ, ‘ê‘êÿ*ø£
ñ|üX¯eTHêìï eTVæ≤fi¯\T ø√s¡Tø√e&Üìï y˚TeTT

#·÷kÕeTT.á n+XÊìï Á|ükÕÔ$+#·&ÜìøÏ ˇø£ bÂs¡
#·≥ºeTT nedüs¡eTT.

     ˇø£ Hê´j·Tyê<ä ã+<äeTT, Hê´j·T $<ë´s¡Tú\T, ñ<ä´eTø±s¡T\‘√ ≈£L&çq
˝≤j·TsY‡  ø£˝…øÏºyé nH˚ dü+düú 1999 ˝À <˚X¯ yê´|üÔ+>± dü+Á|ü~+|ü⁄\T
»]|æq |æeTà≥ >∑Vü≤ Væ≤+dü (s¡<äT› eT]j·TT s¡ø£åD) _\T¢
eTTkÕsTT<ëqT  s¡÷bı+~+#·&É+˝À Á|ü<Ûëq bÕÁ‘· b˛wæ+∫+~. á
eTTkÕsTT<ë _\T¢ $düÔ‘·eTT>± n+<ä]øÏ n+<äTu≤≥T˝ÀøÏ ‘˚ã&ç+~.

XÊØs¡ø£+>±, Ä]úø£+>±,
…̋’+–ø£+>±,

e÷≥\‘√q÷,
ñ<̊«>∑|üs¡+>±

<Ûää÷wæ+#·&É+ >∑Vü≤Væ≤+dü
ìs¡«#·q+Û̋ ÀøÏ ekÕÔsTT.

ˇπø Ç+{Ï˝À ìedæ+#˚ eTVæ≤fi¯\+<äs]ø°Ï á
#·≥º+ e]ÔdüTÔ+~. Ç+{Ï qT+&ç ãj·T≥≈£î
HÓ{Ïºy˚j·Tã&É≈£î+&Ü yê]ì s¡øÏå+#ê*.

qwüº|ü]Vü‰s¡+ dü+>∑‹
@$T{Ï?
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108Understanding Laws

Finally, the Bill was introduced in Parliament in 2002 but …

In December 2002, the Standing
Committee submitted its
recommendations to the Rajya Sabha and
these were also tabled in the Lok Sabha.
The Committee’s report accepted most of
the demands of the women’s groups.
Finally a new bill, was reintroduced in
Parliament in 2005. After being passed in
both houses of Parliament, it was sent to
the President for his assent. The
Protection of Women from Domestic
Violence Act came into effect in 2006.

At a press conference in
October 2006

Meetings were held with different organisations.

This law is a first in recognising a
woman’s right to a violence-free
home and provides a comprehensive
definition of domestic violence.

The women’s movement want a
new law on Domestic Violence.
The Government should introduce
it in parliament soon.

This Bill has
none of what
we have been
suggesting.

We must oppose
the Bill in its
present form.

The law needs to provide
for temporary custody of
children …

What is this new law?

This is a civil law aimed at
providing relief to millions of
women, including wives,
mothers, daughters and
sisters affected by violence
in their homes.

Let’s have a press
conference … we
could also start an
on-line petition.

Several women’s organisations, National Commission for Women
made submissions to the Parliamentary Standing Committee.

Esteemed members of the Parliamentary
Standing Committee... the present Bill must be
changed. We do not agree with the definition
of domestic violence being proposed …

The press conference continues...
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$$<Ûä dü+|òü÷\‘√ düe÷ẙXÊ\T ìs¡«Væ≤+#êsTT.

>∑Vü≤Væ≤+dü ô|’ ˇø£ q÷‘·q #·{≤ºìï
eTVæ≤fi≤ ñ<ä´eT+ ø√s¡T‘√+~.

Á|üuÛÑT‘·«+ ‘·«s¡˝À Bìì
bÕs¡¢yÓT+≥T˝À Á|üy˚X¯ô|{≤º*.

∫es¡≈£î _\T¢ 2002˝À bÕs¡¢yÓT+≥T˝À Á|üy˚X¯ô|{≤ºs¡T.
ø±˙...

eTq+
dü÷∫+∫q$

@$ á _\T¢˝À
˝Òe⁄

Á|üdüTÔ‘· s¡÷|ü+˝À
ñqï _\T¢qT eTq+

e´‹πsøÏ+#ê*.

|üÁ‹ø± düe÷y˚XÊìï
ìs¡«Væ≤<ë›+... ÄHÓ’¢Hé |æ{ÏwüqT¢

≈£L&Ü ÁbÕs¡+_Û<ë›+.

bÕs¡¢yÓT+≥T kÕº+&ç+>¥ ø£$T{°øÏ |ü\T eTVæ≤fi≤ dü+|òü÷\T, C≤rj·T
eTVæ≤fi≤ ø£$TwüHé ‘·eT $C≤„|üq\qT düeT]Œ+#êsTT.

>ös¡e bÕs¡¢yÓT+≥Ø kÕº+&ç+>¥ ø£$T{°  düuÛÑT´˝≤sê...
Á|üdüTÔ‘· _\T¢ e÷sêÃ*. Á|ü‹bÕ~‘· >∑Vü≤ Væ≤+dü

ìs¡«#·Hêìï y˚TeTT n+^ø£]+#·+...

|æ\¢\ ‘ê‘êÿ*ø£
dü+s¡ø£åDqT

#·≥º+˝À #˚sêÃ*

nø√ºãs¡T 2006 $˝ÒKs¡¢ düe÷y˚X¯+˝À...

á ø=‘·Ô #·≥º+ @$T{Ï?

Væ≤+kÕs¡Væ≤‘· >∑Vü≤+ Ád”Ô Vü≤≈£îÿ nì
>∑T]Ô+∫q yê{Ï˝À á #·≥º+ yÓTT<ä{Ï~.

n+‘˚>±ø£ >∑Vü≤Væ≤+dü≈£î düeTÁ>∑
ìs¡«#·Hêìï Ç∫Ã+~.

yê] >∑Vü‰\˝À Væ≤+dü≈£î >∑Ts¡e⁄‘·Tqï
uÛ≤s¡´\T, ‘·\T¢\T, ≈£îe÷¬sÔ\T, k˛<äØeTDT\‘√
düVü‰ \ø£å˝≤~eT+~ eTVæ≤fi¯\≈£î ñ|üX¯eTq+
ø£*–+#˚ \ø£å´+‘√ s¡÷bı+~+#·ã&çq bÂs¡

#·≥º+ Ç~.

$ Ò̋ø£s¡T\ düe÷ẙX̄+ ø=qkÕ>∑T‘·÷ ñ+~...

&ç ôd+ãsY 2002˝À kÕº+&ç+>¥ ø£$T{° ‘·q
dæbòÕs¡T‡\qT sê»´düuÛÑ≈£î düeT]Œ+∫+~. ‘·sê«‘· Ç$
˝Àø˘düuÛÑ eTT+<äT≈£î ≈£L&Ü e#êÃsTT. eTVæ≤fi≤
dü+|òü÷\T #˚dæq &çe÷+&É¢̋ À #ê˝≤yê{Ïì ø£$T{°
ìy˚~ø£ n+^ø£]+∫+~. ∫es¡>± 2005˝À
bÕs¡¢yÓT+≥T˝À ø=‘·Ô _\T¢qT ‹]– Á|üy˚X¯ô|{≤ºs¡T.
bÕs¡¢yÓT+≥T ñuÛÑj·TdüuÛ Ñ\˝À ÄyÓ÷~+#·ã&çq
‘·s¡Tyê‘· n~ sêÁwüº|ü‹ ÄyÓ÷<ä+ ø=s¡≈£î |ü+|üã&ç+~.
>∑Vü≤Væ≤+dü qT+&ç eTVæ≤fi¯\ s¡ø£åD #·≥º+ 2006˝À
neT\T˝ÀøÏ e∫Ã+~.
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110Understanding Laws

What do you understand by ‘domestic violence’? List the
two rights that the new law helped achieve for women who
are survivors of violence.

Can you list one process that was used to make more people
aware of the need for this law?

From the above storyboard, can you list two different ways in
which people lobbied Parliament?

Often women who face
violence or are abused are
seen as victims. But women
struggle in several different
ways to survive these
situations. Therefore, it is
more accurate to refer to
them as survivors rather
than as victims.

In the following poster, what
do you understand by the
phrase ‘Equal Relationships are
Violence Free’?

Yes, now the government
has to ensure that this
law is implemented and
enforced.

Now begins another
long journey …

This law is a very significant step because it
recognises ... The right of women to live in a
shared household... women can get a
protection order against any further
violence... Women can get monetary relief to
meet their expenses including medical costs.

Why is this an
important law?
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Ç~ m+<äT≈£î
eTTK´yÓTÆq #·≥º+?

á #·≥º+ ˇø£ eTTK´yÓTÆq <äX¯≈£î >∑Ts¡TÔ. m+<äTø£+fÒ..
‘êeTT ìedæ+#˚ >∑Vü≤+˝À eTVæ≤fi¯\T J$+#˚ Vü≤≈£îÿqT
Ç~ >∑T]Ô+∫+~. ‘·s¡Tyê‹ ø±\+˝À ≈£L&Ü m≥Te+{Ï
Væ≤+dü ‘·eTô|’ »s¡T>∑≈£î+&Ü Ád”Ô\T s¡ø£åD ñ‘·Ôs¡T«\T

bı+<äe#·TÃ. yÓ’<ä´ Ks¡TÃ\‘√düVü‰ ‘·eT Ks¡TÃ\ìï+{Ïø°
Ád”Ô\T Ä]úø£ ñ|üX¯eTq+ bı+<äT‘ês¡T.

Ç|ü⁄Œ&ÉT eTs=ø£ düTBÛs¡È
Á|üj·÷D+

yÓTT<ä\e⁄‘·T+~.

ne⁄qT, Ç|ü⁄Œ&ÉT Á|üuÛÑT‘·«+ á
#·≥ºeTT düÁø£eTeTT>± neT\T

»]π>˝≤ #·÷&Ü*.

‘·s ¡# ·T>± Væ≤+düqTm<äTs=ÿH˚ ˝Ò<ë
y˚~Û+#·ã&˚ eTVæ≤fi¯\T u≤~Û‘·T\T>±
ø£qã&É‘ês¡T. ø±˙ á |ü]dæú‘·T\ qT+&ç
ãj·T≥|ü&É{≤ìøÏ yês¡T nH̊ø£ e÷sêZ\˝À
b˛sê& É‘ês ¡ T . n+<ä Te\q yê]ì
u≤~Û‘·T\T nq&É+ ø£Hêï Á|ü‹≈£L\‘·\qT
‘·≥Tº≈£îì J$düTÔqï yê]>± ù|s=ÿq&É+
düããT>± ñ+≥T+~.

 ª>∑Vü≤ Væ≤+düμ <ë«sê MTs¡T @$T ns¡ú+ #̊düT≈£îHêïs¡T? Væ≤+dü qT+&ç ãj·T≥ |ü&çq
eTVæ≤fī\≈£î ø=‘·Ô #·≥º+ ø£*Œ+∫q ¬s+&ÉT Vü≤≈£îÿ\qT ù|s=ÿq+&ç.

á #·≥º ÄeX̄´ø£‘·qT >∑÷]Ã eT]+‘· eT+~øÏ ne>±Vü≤q ô|+#·&ÜìøÏ ñ|üjÓ÷–+∫q
ˇø£ Á|üÁøÏj·TqT  MTs¡T #Ó|üŒ>∑\sê?

 ô|’ ø£<∏ë+X̄eTT˝À ¬s+&ÉT _Ûqïe÷sêZ\˝À e´≈£îÔ\T bÕs¡¢yÓT+≥TqT ˇ|æŒ+#ês¡T. yê{Ïì
ù|s=ÿq>∑\sê?

Çe«ã&çq b˛düºs√¢ ªdüe÷q‘·«+‘√
≈£L&çq dü+ã+<Ûë\T Væ≤+kÕs¡Væ≤‘·eTTμ
nH̊ yêø£́ eTT qT+&ç ˙e⁄ @$T ns¡ú+
#˚düT≈£îHêïe⁄?
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112Understanding Laws

As the above example shows, the role of citizens is crucial
in helping Parliament frame different concerns that people
might have into laws. From establishing the need for a new
law to its being passed, at every stage of the process the
voice of the citizen is a crucial element. This voice can be
heard through TV reports, newspaper editorials, radio
broadcasts, local meetings - all of which help in making the
work that Parliament does more accessible and transparent
to the people.

Unpopular and Controversial Laws

Let us now look at the situation where the Parliament passes
laws that turn out to be very unpopular. Sometimes a law
can be constitutionally valid and hence legal, but it can
continue to be unpopular and unacceptable to people
because they feel that the intention behind it is unfair and
harmful. Hence, people might criticise this law, hold public
meetings, write about it in newspapers, report to TV news
channels etc. In a democracy like ours, citizens can express
their unwillingness to accept repressive laws framed by the
Parliament. When a large number of people begin to feel
that a wrong law has been passed, then there is pressure on
the Parliament to change this.

For example, various municipal laws on the use of space
within municipal limits often make hawking and street
vending illegal. No one will dispute the necessity for some
rules to keep the public space open so that people can walk
on the pavements easily. However, one also cannot deny
that hawkers and vendors provide essential services cheaply
and efficiently to the millions living in a large city. This is
their means of livelihood. Hence, if the law favours one
group and disregards the other it will be controversial and
lead to conflict. People who think that the law is not fair
can approach the court to decide on the issue. The court
has the power to modify or cancel laws if it finds that they
don’t adhere to the Constitution.

As you read in the earlier section

on the rule of law, Indian

nationalists protested and

criticised arbitrary and

repressive laws being enforced

by the British. History provides

us with several examples of

people and communities who

have struggled to end unjust

laws. In your Class VII book, you

read of how Rosa Parks, an

African-American woman,

refused to give up her seat on a

bus to a white man on 1

December 1955. She was

protesting the law on

segregation that divided up all

public spaces, including the

streets, between the whites and

the African-Americans. Her

refusal was a key event that

marked the start of the Civil

Rights Movement, which led to

the Civil Rights Act in 1964,

which prohibited discrimination

on the basis of race, religion or

national origin in the U.S.A.
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ô|’ ñ<ëVü≤s¡D˝À #·÷|æq≥T¢ Á|ü»\ $$<Ûä Ä+<√fi¯q\qT #·{≤º\T>±
s¡÷bı+~+#·T≥≈£î bÕs¡¢yÓT+≥T≈£î düVü‰j·T+ #̊j·T&É+˝À bÂs¡T\ bÕÁ‘· m+‘√
Á|ü<ÛëqyÓTÆq~. ø=‘·Ô #·≥º+ jÓTTø£ÿ nedüsêìï ‘Ó*j·TCÒj·T&É+ qT+&ç, n~
ÄyÓ÷~+|üã&̊ es¡≈£î Á|ü‹ <äX̄˝Àq÷ M] >∑fī+ #ê˝≤ ø°\ø£yÓTÆq~. {°M ]b˛s¡Tº\T,
yêsêÔ |üÁ‹ø£\T, dü+bÕ<äø°j·÷\T, πs&çjÓ÷Á|ükÕsê\T, kÕúìø£ düe÷ẙXÊ\ <ë«sê
á >∑fi≤ìï $ì|æ+#·e#·TÃ. Çe˙ï bÕs¡¢yÓT+{Ÿ #̊ùd |üìøÏ <√Vü≤<äø±]>± ñ
+{≤sTT. Bìe\q Á|ü»\≈£î #·≥º+ô|’  dü¬s’q ne>±Vü≤q, bÕs¡<äs¡Ùø£‘· @s¡Œ&É‘êsTT.

»qdüeTà‘·+ ø±ì, $yê<ëdüŒ<ä #·{≤º\T

bÕs¡¢yÓT+{Ÿ ÄyÓ÷<ä+ bı+~, Á|ü»\ düeTà‹ bı+<ä̋ Òì #·{≤º\qT >∑÷]Ã Ç|ü⁄Œ&ÉT
|ü]o*<ë›+. ø=ìïkÕs¡T¢ ˇø£ #·≥º+  sêC≤´+>∑ã<ä∆+>± dü¬s’q<̊ ø±e#·TÃ. ø±ã{Ïº
n~ #·≥ºã<ä∆yÓTÆq~. ø±ì n~ Á|ü»\≈£î ÄyÓ÷<äjÓ÷>∑́ + ø±<äT, Á|ü»\T <ëìì
n+^ø£]+#·s¡T. m+<äTø£+fÒ <ëì yÓqTø£>∑\ ñ<˚∆X¯´+ dü¬s’q~ ø±<äì,
Vü‰ìø±s¡ø£yÓTÆq<äì Á|ü»\T uÛ≤$kÕÔs¡T. n|ü⁄Œ&ÉT Á|ü»\T Ä #·{≤ºìï $eT]Ù+#·e#·TÃ,
ãVæ≤s¡+>∑ düuÛÑ\T ìs¡«Væ≤+#·e#·TÃ, yêsêÔ|üÁ‹ø£\˝À <ëì >∑T]+∫  sêj·Te#·TÃ,
{°Ï$ yêsêÔ #êHÓ̋ Ÿ≈£î ìẙ~+#·e#·TÃ. eTq˝≤+{Ï Á|üC≤kÕ«eT´+˝À bÕs¡¢yÓT+≥T
s¡÷bı+~+∫q, Á|ü»\T n+^ø£]+#·ì #·{≤º\ô|’ bÂs¡T\T ‘·eT $eTTK‘· e´ø£Ô+
#˚j·Te#·TÃ. dü¬s’q~ø±ì#·≥º+ ÄyÓ÷~+|üã&ç+<äì Á|ü»\T uÛ≤$ùdÔ <ëìì
e÷s¡Ãe\dæ+~>± bÕs¡¢yÓT+≥Tô|’ ̌ ‹Ô&ç edüTÔ+~.

ñ<ëVü≤s¡D≈£î eTTì‡|ü̋ Ÿ |ü]$T‘·T˝À¢ì  düú̋ ≤\ $ìjÓ÷>∑+ô|’ $$<Ûä |ü⁄s¡bÕ\ø£
#·{≤º\T ñHêïsTT. á #·{≤º\qT n‹Áø£$Tdü÷Ô nH̊ø£ eT+~ ∫s¡Tyê´bÕs¡T\T
#·≥º$s¡T<ä∆+>± Çø£ÿ&É ‘·eT yê´bÕsê\qT ø=qkÕ–dü÷Ô ñ+{≤s¡T. Á|ü»\T
q&Ée&ÜìøÏ ø±*u≤≥ nedüs¡+. Ç+<äT≈£î s√&ÉT¶ |üø£ÿ>± |ü_¢ø̆ düú̋ ≤ìï πø{≤sTTdü÷Ô
ø=ìï ìj·Te÷\qT s¡÷bı+~+#ê*‡q nedüs¡+ ñ+~. BìøÏ @ $<ÛäyÓTÆq
nuÛÑ́ +‘·s¡+ Ò̋<äT. n˝≤π> ô|<ä› q>∑sê\˝À ñ+≥Tqï \ø£å̋ ≤~eT+~øÏ á
∫s¡Tyê´bÕs¡T\T eTTK´yÓTÆq ùde\qT #Íø£>±, düeTs¡∆e+‘·+>± n+~kÕÔs¡T. Bìì
≈£L&Ü mes¡÷ ø±<äq Ò̋s¡T. Ç<̊ yê] JeHê<Ûës¡+. n+<äTe\q #·≥º+ ˇø£
esêZìøÏ nqT≈£L\+>± ñ+&ç, eTs=ø£ esêZìï $düà]ùdÔ n~ $yê<ëdüŒ<ä+
ne⁄‘·T+~. Ç~ dü+|òüTs¡̧D≈£î <ë]rdüTÔ+~. #·≥º+ Hê´j·Tã<ä∆+>± ̋ Ò<äì uÛ≤$+#̊
e´≈£îÔ\T á $yê<ëìï |ü]wüÿ]+#·eTì  ø√s¡TºqT ÄÁX̄sTT+#·e#·TÃ. #·{≤º\T
sêC≤´+>±ìøÏ ø£≥Tºã&ç ̋ Òeì ‘̊*‘̊ yê{Ïì düe]+#̊ ̋ Ò<ë s¡<äT› #̊ùd n~Ûø±s¡+
ø√s¡Tº≈£î ñ+≥T+~.

düeTHê´j·T bÕ\qô|’ MTs¡T eTT+<äT
ôdø£åH√¢ #·~$q≥T¢>± Á_{°wt yês¡T
neT\T #̊dæq @ø£|üø£å, nDÏ∫ẙ‘·
#·{≤º\qT uÛ≤s¡‘· C≤rj·Tyê<äT\T
ìs¡dæ+#ês¡T,$eT]Ù+#ês¡T.
nHê´j·TyÓTÆq #·{≤º\qT s¡<äT›
#̊j·T&ÜìøÏ b˛sê&çq e´≈£îÔ\T,
dü+|òü÷\≈£î #Ó+~q nH̊ø£
ñ<ëVü≤s¡D\qT #·]Á‘· eTq≈£î
n+~düTÔ+~.nyÓT]ø±˝À 1955
&çôd+ãs¡T 1q s√kÕ bÕsYÿ‡ nH̊ ÄÁ|òæø£Hé
eTVæ≤fī ˇø£ X‚«‘·C≤rj·TT&çøÏ ãdüT‡˝À
‘·q d”≥TqT Çe«&ÜìøÏ
ìsêø£]+∫+<äqï $wüj·÷ìï MTs¡T 7e
‘·s¡>∑‹˝À #·<äTe⁄≈£îHêïs¡T.
M<ÛäT\‘√düVü‰ nìï ãVæ≤s¡+>∑
Á|ü<̊XÊ\˝À X‚«‘·C≤rj·TT\T, ÄÁ|òæø£Hé-
nyÓT]ø£q¢ eT<Ûä́  $eø£å‘· #·÷ù| á
#·{≤ºìøÏ e´‹πsø£+>± ÄyÓT ìs¡düq
‘Ó*j·TCÒdæ+~. ÄyÓT ìs¡düH̊
bÂs¡Vü≤≈£îÿ\ ñ<ä́ eT ÁbÕs¡+uÛÑeTT˝À
ˇø£ eTTK´ |òüT≥ºeTT. Ç~ 1964˝À
bÂs¡Vü≤≈£îÿ\ #·{≤ºìøÏ <ë]rdæ+~. Ç~
j·TT.mdt.m ˝À  C≤‹,eT‘·eTT,
|ü⁄≥Tºø£ Ä<Ûës¡+>± #·÷ù| $eø£å‘·qT
ìùw~Û+∫+~.
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114Understanding Laws

Read the newspapers/watch
news on TV for a week and
find out if there are any
unpopular laws that people in
India or around the world are
currently protesting.

List the three forms of protest that
you see in the above photos.

Do you remember the photo essay on the women’s movement
in the Class VII book? The photos there showed the different
ways in which citizens can protest, campaign and show solidarity.
The following pictures point to other ways in which people
protest unjust laws:

We need to remember that our role as citizens does not end
with electing our representatives. Rather, it is then that we begin
to use newspapers and the media to carefully chart the work
that is being done by our MPs and criticise their actions when
we feel it is required. Thus, what we should bear in mind is that
it is the extent, involvement and enthusiasm of the people that
helps Parliament perform its representative functions properly.www.sc
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Á|ü‹ì<ÛäT\qT mqTïø√e&É+‘√ bÂs¡T\T>± eTq bÕÁ‘· eTT–j·T<äì eTq+
>∑T]Ô+#ê*. ã<äT\T>± eTq m+|”\T #˚düTÔqï #·s¡´\qT C≤Á>∑‘·Ô>±
>∑eTì+#·&ÜìøÏ, nedüs¡yÓTÆ‘̊ $eT]Ù+#·&ÜìøÏ eTqeTT yêsêÔ|üÁ‹ø£\T,
MT&çj·÷qT ñ|üjÓ÷–+#·Tø√yê*. n+<äT#˚‘· eTq+ ‘·|üŒ≈£î+&Ü
>∑Ts¡TÔ+#·Tø√e\dæq $wüj·T+ @$T≥+fÒ bÕs¡¢yÓT+≥T˝Àì Á|ü‹ì<ÛäT\T ‘·eT
$<ÛäT\qT düÁø£eT+>± ìs¡«Væ≤+#·&ÜìøÏ Á|ü»\ bÕÁ‘·, yê] Á|üẙTj·TeTT,
ñ‘ê‡Vü≤eTT m+‘√ düVü‰j·T|ü&É‘êsTT.

7e ‘·s¡>∑‹ |ü⁄düÔø£+˝À eTVæ≤fi≤ ñ<ä́ eT+ô|’ bǫ̀ {À yê´dü+ MT≈£î >∑Ts¡TÔ+<ë?
bÂs¡T\ ìs¡düq\T, Á|ü#ês¡eTT, dü+|ò”TuÛ≤e+ ‘Ó*j·TCÒùd $$<Ûä e÷sêZ\qT
Ä bǫ̀ {À\T #·÷|æ+#êjT. Á|ü»\T nHê´j·TyÓTÆq #·{≤º\qT ìs¡dæ+#̊ Ç‘·s¡
e÷sêZ\qT ÁøÏ+~ ∫Á‘ê\T #·÷|ædüTÔHêïsTT.

yêsêÔ |üÁ‹ø£\qT #·<äe+&ç / {°M ̋ À
yês¡Ô\qT yês¡+bÕ≥T #·÷&É+&ç.
uÛ≤s¡‘·<̊X̄+˝À ̋ Ò<ë Á|ü|ü+#·yê´|üÔ+>±
Á|üdüTÔ‘·+ ìs¡düq e´ø£Ô+ #̊j·Tã&ÉT‘·Tqï,
Á|üC≤ düeTà‘·+ø±ì @yÓ’Hê #·{≤º\T
ñHêïj̊TyÓ÷ ‘Ó\TdüTø√+&ç.

ô|’ bǫ̀ {À˝À MTs¡T #·÷dæq ìs¡düq
s¡÷bÕ\ C≤_‘êqT eT÷&ç+{Ïì
‘·j·÷s¡T #̊j·T+&ç.
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116Understanding Laws

Criticise: Criticise: Criticise: Criticise: Criticise: To find fault with or disapprove of a person or thing. In the context of this
chapter, it refers to citizens finding fault with the functioning of government.

Evolution: Evolution: Evolution: Evolution: Evolution: Process of development from a simple to a complex form and is often used
to discuss the development of a species of plants or animals. In the context of this
chapter it refers to the way in which protecting women against domestic violence
developed from an urgently-felt need to a new law that can be enforced throughout
the country.

Sedition:Sedition:Sedition:Sedition:Sedition: This applies to anything that the government might consider as stirring up
resistance or rebellion against it. In such cases, the government does not need
absolute evidence in order to arrest persons. Under the Sedition Act of 1870, the
British had a very broad interpretation of what constituted sedition, and what this
meant was that they could arrest and detain any person they wanted under this Act.
The nationalists considered this law arbitrary because persons were arrested for a
variety of reasons that were seldom clarified beforehand as well as because those
arrested were often kept in jail without a trial.

Repressive: Repressive: Repressive: Repressive: Repressive: To control severely     in order to prevent free and natural development or
expression. In the context of this chapter it refers to laws that brutally control
persons and often prevent them from exercising their Fundamental Rights including
Right to Speech and Assembly.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

1. Write in your own words what you understand by the term the ‘rule of law’. In your response
include a fictitious or real example of a violation of the rule of law.

2. State two reasons why historians refute the claim that the British introduced the rule of law in
India.

3. Re-read the storyboard on how a new law on domestic violence got passed. Describe in your own
words the different ways in which women’s groups worked to make this happen.

4. Write in your own words what you understand by the following sentence on page 44-45: They
also began fighting for greater equality and wanted to change the idea of law from a set of rules
that they were forced to obey, to law as including ideas of justice.

Exercises
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1. ªdüeTHê´j·TeTTμ nH̊ |ü<ä+ <ë«sê MTs¡T ns¡∆+#̊düT≈£îqï $wüj·÷ìï MT kı+‘·e÷≥\˝À sêj·T+&ç. MT Á|ü‹düŒ+<äq˝À
düeTHê´j·TbÕ\q ñ\¢+|òüTq≈£î dü+ã+~Û+∫ ø£*Œ‘· Ò̋<ë ì» ñ<ëVü≤s¡DqT  #̊s¡Ã+&ç.

2. uÛ≤s¡‘·<̊X̄+˝À Á_{°wtyês¡T düeTHê´j·T bÕ\q Á|üẙX̄ô|{≤ºs¡H̊  yê<äqqT #·]Á‘·ø±s¡T\T  ‹s¡düÿ]+#·&ÜìøÏ >∑\ ¬s+&ÉT
ø±s¡D≤\qT ù|s=ÿq+&ç.

3. >∑Vü≤Væ≤+dü #·≥º+ m˝≤ ÄyÓ÷~+#·ã&ç+<äH̊ <ëìô|’ ø£<∏ë+XÊìï eTs√kÕ]  #·<äe+&ç. Ç~ »s¡>∑&ÜìøÏ eTVæ≤fi≤
dü+|òü÷\T @j̊T e÷sêZ\˝À |üì#̊kÕjÓ÷ MT kı+‘·e÷≥˝À¢ $e]+#·+&ç.

4. 44`45 ù|J˝Àì á ÁøÏ+~ yêø£́ + MTs¡T ns¡ú+ #̊düT≈£îì <ëìì MT kı+‘·e÷≥˝À sêj·T+&ç.μμ yês¡T n~Ûø£
düe÷q‘·«+ ø√dü+ b˛sê&É&É+ ÁbÕs¡+_Û+#ês¡T. Hê´j·T+ nH̊~ eTT+<äT>± s¡÷bı+~+∫ ã\e+‘·+>± bÕ{Ï+|ü#̊ùd
ìj·Te÷\˝À Ò̋<ä̇ , yêdüÔe+>± Hê´j·TuÛ≤eq‘√ ≈£L&ç ñqï<̊ Hê´j·TeTì yês¡T uÛ≤$+#ês¡T.

 nuÛ≤´kÕ\T

|ü<äø√X̄+

$eT]Ù+#·T: ˇø£ e´øÏÔ Ò̋<ë ˇø£ $wüj·÷ìï ‘·|ü⁄Œ|ü≥º&É+ Ò̋<ë n+^ø£]+#·ø£b˛e&É+. á n<Ûë´j·T+˝À
Á|üuÛÑT‘·« |üìrs¡TqT bÂs¡T\T ‘·|ü⁄Œ|ü≥º&Üìï Ç~ dü÷∫düTÔ+~.
|ü]D≤eTeTT: Ç~ düs¡fīs¡÷|ü+ qT+&ç dü+øÏ¢wüº  s¡÷bÕìøÏ n_Ûe~∆ #Ó+<̊ Á|üÁøÏj·T. yÓTTø£ÿ\T ̋ Ò<ë eø£å, »+‘·T
C≤‘·T\ $ø±kÕìï  #·]Ã+#·&ÜìøÏ ‘·s¡#·T>± Bìì ñ|üjÓ÷–kÕÔs¡T. á n<Ûë´j·T+˝À >∑Vü≤Væ≤+dü qT+&ç
n‘·´edüs¡+>± eTVæ≤fi¯\≈£î s¡ø£åD ø£*Œ+#·&ÜìøÏ <˚X¯eT+‘ê neT\T|üs¡#·e\dæq ˇø£ ø=‘·Ô #·{≤ºìï
s¡Tbı+~+#·e\dæq nedüsêìøÏ dü+ã+~Û+∫q~.
<˚X¯Á<√Vü≤eTT: Á|üuÛÑT‘·«+ ‘·q≈£î e´‹πsø£+>± Á|ü‹|òüT≥q Ò̋<ë ‹s¡T>∑Tu≤≥TqT Áù|πs|ædüTÔ+<äì  uÛ≤$+#˚ @
n+XÊ\¬ø’Hê  Ç~ e]ÔdüTÔ+~. Ç˝≤+{Ï dü+<äsê“¤\˝À e´≈£îÔ\qT n¬sdtº #˚j·T&ÜìøÏ Á|üuÛÑT‘ê«ìøÏ K∫Ã‘·yÓTÆq
kÕøå±´\T nedüs¡+ Ò̋<äT. 1870 Hê{Ï <˚X¯Á<√Vü≤ #·≥º+ Á|üø±s¡+ <˚X̄Á<√Vü≤+ n+fÒ @$T{À Á_{°wtyês¡T
$düÔ‘·yÓTÆq $es¡D Ç#êÃs¡T. Bì ns¡ú+ @$T≥+fÒ á  #·≥º+  Á|üø±s¡+ yês¡T me]HÓ’Hê n¬sdüTº #˚j·Te#·TÃ,
ìs¡“+~Û+#·e#·TÃ. C≤rj·Tyê<äT\T Bìì @ø£|üø£åyÓTÆq #·≥º+>± |ü]>∑DÏ+#ês¡T. m+<äTø£+fÒ e´≈£îÔ\T |ü\T
ø±s¡D≤\‘√ n¬sdüTº #̊j·Tã&É‘ês¡T. @ ø±s¡D≤\ e\¢ yê]ì n¬sdtº #̊XÊs√ yê]øÏ eTT+<äT>± ‘Ó*j·TCÒj·T Ò̋<äT.
yê]ì #ê˝≤ kÕs¡T¢ @$<ÛäyÓTÆq $#ês¡D Ò̋≈£î+&Ü C…’\T˝À ñ+#ês¡T.
nD∫ẙ‘·: ùd«#·Ã¤qT, düVü≤» n_Ûe~∆ì ̋ Ò<ë uÛ≤e e´ø°Ôø£s¡DqT ìs√~Û+#·&ÜìøÏ rÁe+>± Á|üj·T‹ï+#·T≥. á
n<Ûë´j·T|ü⁄ n+X̄+˝À e´≈£îÔ\qT Á≈£Ls¡+>± ìj·T+Á‹+#·&ÜìøÏ, yê] yêø̆ kÕ´‘·+Á‘·́ |ü⁄ Vü≤≈£îÿ, düe÷ẙX̄eTj̊T´
Vü≤≈£îÿ‘√düVü‰ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ñ|üjÓ÷–+#·Tø√≈£î+&Ü n&ÉT¶≈£îH˚ #·{≤º\≈£î dü+ã+~Û+∫q~.
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Teacher’s Note

Students are going to be introduced to the judiciary through these chapters. Yet, aspects of this
system like the police, the courts etc. are probably something that students are already quite
familiar with either through the media or perhaps through personal experience. In this unit, the
effort is to combine some basic knowledge on the judicial system with more hands-on
information on the criminal justice system. Chapter 5 covers topics that will be reinforced in
the higher classes. The effort while teaching this should be to provide students with a sense of
the significant role played by the judiciary in upholding the principles enshrined in the
Constitution. Chapter 6 explains the role of different individuals in the criminal justice system
and here it is crucial that students understand the connection between each person’s role and
the idea of justice for all that the Constitution provides.

Before starting Chapter 5, it might be useful to reiterate the discussion on the ‘rule of law’ from
the previous unit. This can then lead to a discussion on the role of the judiciary in upholding the
rule of law.  Five separate though inter-related concepts on the judiciary have been discussed in
Chapter 5. The reason why the independence of the judiciary is key to its functioning is a
complex idea but something that students need to understand. This can be conveyed at a more
basic level using examples of different decision-making processes that the student is familiar
with. The structure has been illustrated through a case and students should be encouraged to
discuss other cases to better understand the working of the judicial process. The last concept of
‘access to justice’ highlights the role of the Public Interest Litigation (PIL) in facilitating justice.
It also touches upon the ‘delay’ in providing justice. The student’s growing knowledge of
Fundamental Rights should be used while discussing this section.

Chapter 6 has been included in order to make students more aware of the role played by different
persons in the criminal justice system and the process that needs to be followed in order to
ensure a fair trial. The chapter takes as its starting point a storyboard in which a case of theft is
highlighted and uses this as the reference point to discuss the roles of the police, the public
prosecutor, the judge, as well as what a fair trial should include. It is very likely that the students
will have their own opinions, which might be quite cynical, on the ways in which the criminal
justice system works. Your role as a teacher will be to balance their cynicism with a discussion
of the ideal as outlined in the chapter. This can be done in two ways: one, through a continued
emphasis on the link between this ideal functioning and the principles enshrined in the Indian
Constitution as discussed in earlier chapters, and two, through emphasising the difference that
an informed and aware public can make in the working of these institutions. The discussion of
the criminal justice system is to help students understand this better and not for them to learn
this by rote.
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á n<Ûë´j·÷\ <ë«sê $<ë´s¡Tú\≈£î Hê´j·Te´edüúqT |ü]#·j·T+ #˚j·TuÀ‘·THêï+. $<ë´s¡Tú\T Ç|üŒ{Ïπø b˛©düT\T,
Hê´j·TkÕúHê\T yÓTT<ä̋ …’q e´edüú\˝Àì n+XÊ\T ãVüQXÊ MT&çj·÷ <ë«sê >±ì, kÕ«qTuÛÑe+ <ë«sê >±ì ‘Ó\TdüTø=ì
ñ+{≤s¡T.á n<Ûë´j·T+˝À Hê´j·Te´edüú >∑÷]Ã  ÁbÕ<∏ä$Tø£ |ü]C≤„Hêìï, H˚s¡ Hê´j·Te´edüú≈£î dü+ã+~Û+∫q ‘·q
nqTuÛÑe düe÷#ês¡+‘√ $T[‘·+ #˚ùd Á|üj·T‘·ï+ »]–+~. 5e n<Ûë´j·T+˝À ñqï n+XÊ\T,ô|’ ‘·s¡>∑‘·T\˝À
eT]+‘·>± Ä<Ûä́ j·Tq+ #̊kÕÔs¡T. sêC≤´+>∑+˝À bı+<äT|üs¡#·ã&çq dü÷Á‘ê\qT düeT]∆+#·&É+˝À Hê´j·Te´edüú  b˛wæ+∫q
eTTK´yÓTÆq bÕÁ‘·qT $<ë´s¡Tú\≈£î ‘Ó*j·TCÒj·T&É+ á bÕsƒê´+X¯ uÀ<Ûäq˝Àì eTTU≤´+X¯+. Äs¡e n<Ûë´j·T+ H˚s¡
Hê´j·T e´edüú̋ À $$<Ûä e´≈£îÔ\ bÕÁ‘·\ >∑T]+∫ $e]düTÔ+~. sêC≤´+>∑+ Á|ükÕ~+∫q ªn+<ä]ø° Hê´j·T+μ nH˚
uÛ≤eq≈£î, n+<äT Á|ü‹  e´øÏÔ bÕÁ‘·≈£î >∑\ dü+ã+<Ûëìï $<ë´s¡Tú\T ns¡ú+ #˚düTø√e&É+ Çø£ÿ&É ø°\ø£yÓTÆq n+X¯+.

n<Ûë´j·T+ 5 ì ÁbÕs¡+_Û+#˚eTT+<äT  >∑‘·  j·T÷ì{À¢ ªdüeTHê´j·T bÕ\qμ n+X¯+ô|’ »]–q #·s¡ÃqT
ˇø£kÕ] >∑Ts¡TÔ #˚düTø√e&É+ eT+∫~. Bì e\¢ düeTHê´j·T bÕ\qqT kÕ~Û+#·&É+˝À   Hê´j·T e´edüú bÕÁ‘·qT
>∑T]+∫ #·s¡Ã yÓTT<ä\e⁄‘·T+~ . n<Ûë´j·T+ 5 ˝À Hê´j·T e´edüúô|’ n+‘·s¡ dü+ã+<Ûë\T ø£*–q  ◊<äT y˚s¡T y˚s¡T
uÛ≤eq\T  #·]Ã+#ês¡T. Hê´j·T e´edüú düÁø£eT+>± |üì#˚j·T&ÜìøÏ, <ëì dü«j·T+Á|ü‹|ü‹Ô #ê˝≤ eTTK´+ nH˚
$wüj·÷ìï $<ë´s¡Tú\T ns¡ú+ #˚düTø√yê*. $<ë´]úøÏ |ü]#·j·T+  ñqï ÁbÕ<Ûä$Tø£ kÕúsTTøÏ dü+ã+~Û+∫q $$<Ûä
ìs¡íj·T Á|üÁøÏj·T\qT ñ<ëVü≤s¡D\ <ë«sê Bìì $e]+#·e#·TÃ. á n+XÊ\qT ˇø£ yêdüÔe düìïy˚X¯+ <ë«sê
$e]+#·&É+ »]–+~. $<ë´s¡Tú\T á Hê´j·T Á|üÁøÏj·TqT Ç+ø± u≤>± ns¡ú+ #˚düTø√e&ÜìøÏ yê]øÏ |ü]#·j·TeTTqï
Ç‘·s¡ düìïy˚XÊ\qT #·]Ã+#ê*. Hê´j·÷ìï düT\uÛÑ‘·s¡+ #˚j·T&É+˝À Á|üC≤ Á|üjÓ÷»Hê\ yê´»´+ bÕÁ‘·qT ∫e]
bÕsƒ¡+ ªn+<äTu≤≥T˝À Hê´j·T+μ Á|üeTTK+>± ‘Ó*j·TCÒdüTÔ+~. Hê´j·÷ìï n+~+#·&É+˝À C≤bÕ´ìï ≈£L&Ü Ç~
düŒè•düTÔ+~. á $uÛ≤>±ìï  #·]Ã+#˚≥|ü⁄Œ&ÉT $<ë´s¡Tú̋ À¢ ñqï  ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\ |ü]C≤„Hêìï ñ|üjÓ÷–+#ê*.

Hê´j·Tã<ä∆yÓTÆq $#ês¡D≈£î nqTdü]+#·e\dæq $<Ûëq+ >∑T]+∫, H̊s¡ e´edüú̋ À $$<Ûä e´≈£îÔ\T ìs¡«Væ≤+#̊
bÕÁ‘· >∑T]+∫q ne>±Vü≤qqT $<ë´s¡Tú\˝À ô|+#·&ÜìøÏ 6e n<Ûë´j·T+ Á|üẙX̄ô|{≤º+. á n<Ûë´j·T+ ÁbÕs¡+uÛÑ+˝À
<=+>∑‘·q+ πødüT ø£<∏ë+X¯+>± (k º̨Ø uÀsY¶) ÁbÕs¡+uÛÑeTe⁄‘·T+~. b˛©dt, Á|üuÛÑT‘·« Hê´j·Tyê~, Hê´j·TeT÷s¡TÔ\
bÕÁ‘·\qT #·]Ã+#·&ÜìøÏ á düìïy˚X¯+ ñ|üjÓ÷–+#·&É+ »]–+~. Bì‘√ bÕ≥Tμ ˇø£ Hê´j·Tã<ä∆yÓTÆq $#ês¡D
m˝≤ ñ+≥T+~μ nH̊ n+X̄+ ≈£L&Ü #̊sêÃ+. á n<Ûë´j·T+˝À dü÷∫+#·ã&çq Ä<äs¡Ù Hê´j·T Á|üÁøÏj·T ô|’ #·s¡Ã <ë«sê
$<ë´s¡Tú̋ À¢ ìsêXÊ uÛ≤yêìï ‘=\–+#·&Éy˚T ñbÕ<Ûë´j·TT&ÉT #˚j·Te\dæq |üì. Ç~ ¬s+&ÉT $<Ûë\T>± #˚j·Te#·TÃ.
ˇø£{Ï eTT+<äT n<Ûë´j·÷\˝À #·]Ã+∫q≥T¢>± sêC≤´+>∑+˝À bı+<äT|üs¡#·ã&çq ìj·Te÷\≈£î, nqTdü]+#·e\dæq
Ä<äs¡Ù  Á|üÁøÏj·T≈£î eT<Ûä́ >∑\ dü+ã+<Ûëìï ìs¡+‘·s¡+ H=øÏÿ #Ó|üŒ&É+. ¬s+&Ée~ dü¬s’q #Ó’‘·q´+ >∑\ düe÷»+ á
dü+düú\ |üìrs¡T˝À m˝≤+{Ï e÷s¡TŒ rdüT≈£î sê>∑\<√ H=øÏÿ #ÓbÕŒ*. á H˚s¡ e´edüú >∑T]+∫q #·s¡Ã ñ<›̊X¯́ +,
$<ë´s¡Tú\T Bì >∑T]+∫ u≤>± ns¡ú+ #˚düTø√e&ÜìøÏ <√Vü≤<ä+#˚j·T&Éy˚T>±ì,  M{Ïì ã{Ïº |ü≥º{≤ìøÏ ø±<äT.

ñbÕ<Ûë´j·TTìøÏ dü÷#·q
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Chapter 5
A glance at the newspaper provides you a glimpse of
the range of work done by the courts in this country.
But can you think of why we need these courts? As
you have read in Unit 2, in India we have the rule of
law. What this means is that laws apply equally to
all persons and that a certain set of fixed procedures
need to be followed when a law is violated. To enforce
this rule of law, we have a judicial system that
consists of the mechanism of courts that a citizen
can approach when a law is violated. As an organ of
government, the judiciary plays a crucial role in the
functioning of India’s democracy. It can play this
role only because it is independent. What does an
‘independent judiciary’ mean? Is there any connection
between the court in your area and the Supreme
Court in New Delhi? In this chapter, you will find
answers to these questions.

JudiciaryJudiciaryJudiciaryJudiciaryJudiciary
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yêsêÔ |üÁ‹ø£qT ̌ ø£kÕ] |ü]o*ùdÔ <̊X̄+˝À Hê´j·TkÕúHê\T #̊ùd|üì >∑T]+∫
ˇø£ ne>±Vü≤q @s¡Œ&ÉT‘·T+~. á Hê´j·TkÕúHê\ nedüs¡+ @$T{À
Ä˝À∫+#·>∑\yê? 2e n<Ûë´j·T+˝À #·~$q <ëìì ã{Ïº uÛ≤s¡‘·<˚X¯+˝À
düeTHê´j·TbÕ\q neT\T˝À ñqï~. Bì ns¡ú+ #·≥º+ e´≈£îÔ\+<ä]ø°
düe÷q+>± e]ÔdüTÔ+~. #·{≤ºìï ñ\¢+|òæT+∫q|ü⁄Œ&ÉT ø=ìï ìπs∆•+∫q
|ü<ä∆‘·T\qT nqTdü]+#·&É+ nedüs¡+. düeTHê´j·T bÕ\q neT\T≈£î  eTq≈£î
Hê´j·T e´edüú ñqï~. #·{≤ºìï ñ\¢+|òæT+∫q|ü⁄Œ&ÉT ̌ ø£ bÂs¡T&ÉT Hê´j·T+
ø√dü+ Hê´j·TkÕúHêìï ÄÁX¯sTT+#·e#·TÃ. Á|üuÛÑT‘·« n+>±\˝À ˇø£{Ï>±
Hê´j·Te´edüú uÛ≤s¡‘· Á|üC≤kÕ«eT´ ìs¡«Vü≤D˝À ̌ ø£ ø°\ø£  bÕÁ‘· b˛wædüTÔ+~.
Ç~ dü«‘·+Á‘· e´edüú ø±e&É+e\¢ ‘·q bÕÁ‘·qT düeTs¡∆e+‘·+>±
ìs¡«Væ≤+#·>∑\T>∑T‘·T+~. dü«‘·+Á‘· Hê´j·T e´edüú n+fÒ ns¡ú+ @$T{Ï? MT
ÁbÕ+‘·+˝À ñqï Hê´j·TkÕúHêìøÏ, &Ûç©¢̋ À düTÁ|”+ ø√s¡Tº≈£î @yÓTÆHê dü+ã+<Ûä+
ñ+<ë? á n<Ûë´j·T+˝À  á Á|üX¯ï\≈£î düe÷<ÛëHê\T ‘Ó\TdüT≈£î+{≤s¡T.

Hê´j·Te´edüún<Ûë´j·T+ 5
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The Supreme Court was established on
26 January 1950, the day India became a
Republic. Like its predecessor, the Federal
Court of India (1937–1949), it was earlier
located in the Chamber of Princes in the
Parliament House. It moved to its present
building on Mathura Road in New Delhi in
1958.

Courts take decisions on a very large number of  issues.  They
can decide that no teacher can beat a student, or about the
sharing of  river waters between states, or they can punish
people for particular crimes. Broadly speaking, the work that
the judiciary does can be divided into the following:

Dispute Resolution: The judicial system provides a
mechanism for resolving disputes between citizens, between
citizens and the government, between two state governments
and between the centre and state governments.

Judicial Review: As the final interpreter of the Constitution,
the judiciary also has the power to strike down particular
laws passed by the Parliament if  it believes that these are a
violation of  the basic structure of  the Constitution. This is
called judicial review.

Upholding the Law and Enforcing Fundamental Rights:
Every citizen of India can approach the Supreme Court or
the High Court if they believe that their Fundamental Rights
have been violated. For example, in the Class VII book, you
read about Hakim Sheikh, an agricultural labourer who fell
from a running train and injured himself  and whose condition
got worse because several hospitals refused to admit him.
On hearing his case, the Supreme Court ruled that Article
21 which provides every citizen the Fundamental Right to
Life also includes the Right to Health. It, therefore, directed
the West Bengal government to pay him compensation for
the loss suffered as well as to come up with a blueprint for
primary health care with particular reference to treatment
of  patients during an emergency [Paschim Banga Khet Mazdoor
Samity vs State of  West Bengal (1996)].

What is the Role of the Judiciary?

Supreme Court of India
https://www.sci.gov.in
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nH˚ø£ n+XÊ\ô|’ Hê´j·TkÕúHê\T ìs¡íj·÷\T rdüT≈£î+{≤sTT. ñ<ëVü≤s¡D≈£î
ñbÕ<Ûë´j·TT&ÉT $<ë´]úì <ä+&ç+#·sê<äH˚ $wüj·T+, sêÁcÕº\ eT<Ûä́  qB »˝≤\
|ü+|üø£+, ì]›wüº H˚sê\≈£î Á|ü»\qT •øÏå+#·&É+ yÓTT<ä\>∑T n+XÊ\qT n$
ìs¡ísTT+#·>∑\e⁄. dü÷ú\+>± #ÓbÕŒ\+fÒ Hê´j·Te´edüú #˚ùd |üìì á øÏ+~
$<Ûä+>± $uÛÑõ+#·e#·TÃ.

$yê<ë\ |ü]cÕÿs¡+:-  Hê´j·T e´edüú bÂs¡T\ eT<Ûä́ , bÂs¡T\≈£î Á|üuÛÑT‘ê«ìøÏ
eT<Ûä́ , ¬s+&ÉT sêÁwüº Á|üuÛÑT‘ê«\ eT<Ûä́ , πø+Á<ä, sêÁwüº Á|üuÛÑT‘ê«\≈£î eT<Ûä́  e#˚Ã
$yê<ë\qT |ü]wüÿ]+#·&ÜìøÏ ‘·>∑T j·T+Á‘ê+>±ìï  @sêŒ≥T #˚düTÔ+~.

Hê´j·TdüMTø£å: bÕs¡¢yÓT+{Ÿ ÄyÓ÷~+∫q #·{≤º\T sêC≤´+>∑ eTÚ*ø£ dü«s¡÷bÕìï
ñ\¢+|òæT+∫q≥T¢ uÛ≤$ùdÔ sêC≤´+>∑ yê´U≤´‘·>±, sêC≤´+>±ìøÏ ˝Àã&ç
Hê´j·Te´edüú yê{Ïì s¡<äT ›#˚düTÔ+~. BìH˚ Hê´j·T düMTø£å n+{≤s¡T.

#·{≤ºìï düeT]ú+#·&É+ eT]j·TT ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T neT\T #̊j·T&É+: uÛ≤s¡‘·<̊X̄+˝Àì
Á|ürbÂs¡T&ÉT ‘·qÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î uÛÑ+>∑+ yê{Ï*¢q≥T¢ uÛ≤$ùdÔ düTÁ|”+ø√s¡Tº
Ò̋<ë ôV’≤ø√s¡TºqT ÄÁX̄sTT+#·e#·TÃ. ñ<ëVü≤s¡D≈£î MTs¡T 7e ‘·s¡>∑‹˝À #·~$q≥T¢

Vü≤ø°yéT ùwø̆ nH̊ e´ekÕj·T ø±]à≈£î&ÉT q&ÉTdüTÔqï ¬s’\T qT+&ç |ü&ç >±j·T|ü&Ü¶&ÉT.
nH˚ø£ ÄdüT|üÁ‘·T\T n‘·ìï #˚s¡TÃø√e&ÜìøÏ ìsêø£]+∫q+<äTq n‘·ì Äs√>∑́
|ü]dæú‹ eT]+‘· ~>∑C≤]+~. n‘·ì πødüTqT $#ê]+∫q düTÁ|”+ ø√s¡Tº Ä]ºø£̋ Ÿ
21 Á|üø±s¡+ Á|ü‹ bÂs¡TìøÏ J$+#˚ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ˝ÀH˚ Äs√>∑́  Vü≤≈£îÿ ≈£L&Ü
Ç$T&ç ñ+<äì rs¡TŒ #Ó|æŒ+~. n+<äTe\¢ n‘·ìøÏ »]–q qcÕºìøÏ |ü]Vü‰s¡+
#Ó*¢+#· e\dæ+~>± |ü•ÃeTu…+>± Ÿ̋ Á|üuÛÑT‘ê«ìï Ä<̊•+∫+~. n˝≤π> n‘·́ edüs¡
düeTj·T+˝À s√>∑T\ ÁbÕ<∏ ä$Tø£ Äs√>∑´ dü+s¡ø£ åD≈£î rdüT≈£î+≥Tqï
e÷s¡Zdü÷∫(ã÷¢Á|æ+{Ÿ)‘√ sêyê\ì Ä<̊•+∫+~. (|ü•ÃeT u…+>± Ÿ̋ UÒ‘Y eTp›sY
dü$T‹  e¬s‡dt |ü•ÃeT   u…+>±˝Ÿ sêÁwüº+ 1996).

Hê´j·Te´edüú bÕÁ‘· @$T{Ï?

uÛ≤s¡‘·<̊X̄+ >∑D‘·+Á‘· sê»´+>± @s¡Œ&çq 1950
»qe] 26 e ‘êØKTH˚ düTÁ|”+ø√s¡Tº @sêŒ≥T
#˚j·Tã&ç+~. n+‘·≈£î eTTqT|ü⁄ ‘·q kÕúq+˝À
ñqï  ô|ò&És¡̋ Ÿø√sYº Ä|òt Ç+&çj·÷ (1937`1949)
$<ÛäT\T ìs¡«Væ≤+∫q bÕs¡¢yÓT+{Ÿ Vü≤Ödt˝Àì
#Ûê+ãsY Ä|òt Á|æHÓ‡dt q+<˚ ‘·q |üìì ≈£L&Ü
ÁbÕs¡+_Û+∫+~. q÷´&Ûç©¢̋ À >∑\ eTTÁ<ë s√&é̋ À
ñqï Á|üdüTÔ‘· uÛÑeHêìøÏ 1958 ˝À e÷]+~.
uÛ≤s¡‘· sêC≤´+>∑ #·≥º+ Á|üø±s¡+ düTÁ|”+ø√s¡Tº
28 »qe], 1950 @sêŒ≥sTT+~. n|üŒ{Ï
ô|ò&És¡̋ Ÿ ø√s¡Tº ∫e] Hê´j·TeT÷]Ô nsTTq »dæºdt
Vü≤]˝≤˝Ÿ C… ø±ìj·T düTÁ|”+ø√s¡T º ‘=*
Á|ü<ÛëqHê´j·TeT÷]Ô>± e´eVü≤]+#ês¡T.

https://www.sci.gov.in

düTÁ|”+ ø√s¡Tº, uÛ≤s¡‘·<˚X¯+
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What is an Independent Judiciary?

Imagine a situation in which a powerful politician has
encroached on land belonging to your family. Within this
judicial system, the politician has the power to appoint and
dismiss a judge from his office. When you take this case to
court, the judge is clearly partial to the politician.

The control that the politician holds over the judge does not
allow for the judge to take an independent decision. This lack
of independence would force the judge to make all judgments
in favour of the politician. Although we often hear of rich and
powerful people in India trying to influence the judicial process,
the Indian Constitution protects against this kind of situation
by providing for the independence of  the judiciary.

One aspect of this independence is the ‘separation of powers’.
This, as you read in Chapter 1, is a key feature of  the
Constitution. What this means here is that other branches
of government – the legislature and the executive – cannot
interfere in the work of  the judiciary. The courts are not under
the government and do not act on their behalf.

For the above separation to work well, it is also crucial that all
judges in the High Court as well as the Supreme Court are
appointed with very little interference from these other branches
of government. Once appointed to this office, it is also very
difficult to remove a judge.

Do you think that any ordinary
citizen stands a chance against
a politician in this kind of
judicial system? Why not?

With the help of your teacherWith the help of your teacherWith the help of your teacherWith the help of your teacherWith the help of your teacher, fill in the blank spaces in the table below, fill in the blank spaces in the table below, fill in the blank spaces in the table below, fill in the blank spaces in the table below, fill in the blank spaces in the table below.....

Q
Type ofType ofType ofType ofType of     DisputeDisputeDisputeDisputeDispute ExampleExampleExampleExampleExample

Dispute between centre and the state

Dispute between two states

Dispute between two citizens

Laws that are in violation of the Constitution
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dü«‘·+Á‘· Hê´j·T e´edüú n+fÒ @$T{Ï ?

MT ≈£î≥T+u≤ìøÏ #Ó+~q uÛÑ÷$Tì ̌ ø£ ã\yÓTÆq sê»ø°j·T Hêj·T≈£î&ÉT ÄÁø£$T+#ê&ÉH̊
düìïy˚XÊìï }Væ≤+#·+&ç. ‘·q n~Ûø±s¡ |ü]~Û˝À uÛ≤>∑+>± ˇø£ Hê´j·Tyê~ì
ìj·T$T+#·&ÜìøÏ ø±˙, ‘=\–+#·&ÜìøÏ ø±˙ n‘·ìøÏ n~Ûø±s¡+ ñ+<äqTø√+&ç.
MTs¡T á πødüTô|’ Hê´j·TkÕúHêìï ÄÁX̄sTT+∫q|ü⁄&ÉT Ä Hê´j·TeT÷]Ô sê»ø°j·T Hêj·T≈£îì
|ü≥¢ |üø£åbÕ‘·+ #·÷ù|+<äT≈£î neø±X¯+ ñ+~.

Hê´j·TeT÷]Ôô|’ Ä sê»ø°j·T Hêj·T≈£îìøÏ ìj·T+Á‘·D ñ+fÒ Ä Hê´j·TeT÷]Ô dü«‘·+Á‘·+>±
ìs¡íj·÷ìï rdüTø√ Ò̋&ÉT. á dü«‘·+Á‘·‘·  ̋ Òø£b˛e&É+e\¢ Hê´j·TeT÷]Ô  rs¡TŒ\ìï+{Ï̇
sê»ø°j·T Hêj·T≈£îìøÏ nqT≈£L\+>± Çe«e\dæ edüTÔ+~. <Ûäì≈£î\T, ã\e+‘·T\T
uÛ≤s¡‘·<˚X¯+˝À Hê´j·T Á|üÁøÏj·TqT Á|üuÛ≤$‘·+ #˚j·T&ÜìøÏ Á|üj·T‹ïdüTÔHêïs¡ì eTq+
‘·s¡#·T>± $+≥÷ ñ+{≤+. Ç≥Te+{Ï |ü]dæú‘·T\ qT+&ç s¡øÏå+#·&ÜìøÏ uÛ≤s¡‘· sêC≤´+>∑+
Hê´j·Te´edüú≈£î dü«‘·+Á‘· Á|ü‹|ü‹Ôì ø£*Œ+∫+~.

á dü«‘·+Á‘· Á|ü‹|ü‹Ô̋ À ̌ ø£ n+X̄+ ªn~Ûø±s¡ $uÛÑ»qμ. 1e n<Ûë´j·T+˝À #·~$q≥T¢
Ç~ sêC≤´+>∑+ jÓTTø£ÿ eTTK´ \ø£åD+.  Ç‘·s¡ Á|üuÛÑT‘·« XÊK …̋’q XÊdüq ìsêàDXÊK,
ø±s¡´ìsê«Vü≤ø£ XÊK\T Hê´j·Te´edüú ø±s¡´ø£˝≤bÕ\˝À CÀø£´+ #˚düTø√˝Òe⁄.
Hê´j·TkÕúHê\T Á|üuÛÑT‘·« ìj·T+Á‘·D˝À ñ+&Ée⁄. yê{Ï ‘·s¡T|ü⁄q |üì#˚j·Te⁄.

ôV’≤ø√s¡Tº, düTÁ|”+ ø√s¡Tº\˝Àì Hê´j·TeT÷s¡TÔ\T n+<äs¡÷ Ç‘·s¡ Á|üuÛÑT‘·« XÊK\ |ü]$T‘·
CÀø£́ +‘√ ìj·T$T+#·ã&çq|ü⁄&˚ ô|’q ù|s=ÿqï $uÛÑ»q düÁø£eT+>± |üì#̊düTÔ+~. á
|ü<ä$˝À ̌ ø£ kÕ] ìj·T$T+#·ã&çq ‘·s¡Tyê‘· Hê´j·TeT÷s¡TÔ\qT ‘=\–+#·&É+ #ê˝≤
ø£wüº+.

MT ñbÕ<Ûë´j·TTì düVü‰j·T+‘√ øÏ+<ä Çe«ã&çq |ü{Ïºø£̋ Àì U≤∞\qT |üP]+#·+&ç.

Q
$yê<ä+ s¡ø£+                                             ñ<ëVü≤s¡D
πø+Á<ä+, sêÁcÕºìøÏ eT<Ûä́  $yê<ä+.

¬s+&ÉT sêÁcÕº\ eT<Ûä́  $yê<ä+

Ç<ä›s¡T bÂs¡T\ eT<Ûä́  $yê<ä+.

sêC≤´+>±ìï ñ\¢+|òæT+#˚ #·{≤º\T.

sêC≤´+>∑ ñ\¢+|òüTq≈£î dü+ã+~Û+∫q #·{≤º\T.

Ç≥Te+{ÏÏ Hê´j·T e´edüú̋ À sê»ø°j·T
Hêj·T≈£îìøÏ e´‹πsø£+>± ì\ã&É&ÜìøÏ
@ bÂs¡Tì¬ø’Hê neø±X¯+ ñ+<äì MTs¡T
uÛ≤$düTÔHêïsê? m+<äT≈£î ø±<äT?
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List two reasons why you
believe an independent
judiciary is essential to
democracy.

It is the independence of the judiciary that allows the courts to
play a central role in ensuring that there is no misuse of power
by the legislature and the executive. It also plays a crucial role
in protecting the Fundamental Rights of citizens because anyone
can approach the courts if they believe that their rights have
been violated.

What is the Structure of Courts in India?

There are three different levels of courts in our country.
There are several courts at the lower level while there is
only one at the apex level. The courts that most people
interact with are what are called subordinate or district
courts. These are usually at the district or Tehsil level or in
towns and they hear many kinds of cases. Each state is
divided into districts that are presided over by a District
Judge. Each state has a High Court which is the highest
court of that state. At the top is the Supreme Court that is
located in New Delhi and is presided over by the Chief
Justice of India. The decisions made by the Supreme Court
are binding on all other courts in India.

The structure of the courts from the lower to the highest level is such that it
resembles a pyramid. Having read the description above, can you fill out which
type of courts would exist at what level in the following diagram?

Q

Sustainable Development Goal (SDG)
www.in.undp.org
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Q

Hê´j·T e´edüú≈£î >∑\ á dü«j·T+ Á|ü‹|ü‹Ôj˚T XÊdüq, ø±s¡́ ìs¡«Vü≤ø£XÊK\T
‘·eT n~Ûø±sê\qT <äT]«ìjÓ÷>∑+ #˚j·T≈£î+&Ü ø√s¡Tº\T (Hê´j·TkÕúHê\T)
Á|üeTTKyÓTÆq bÕÁ‘·qT ìs¡«Væ≤+#·&ÜìøÏ neø±X¯+ ø£*ŒdüTÔqï~. ø±ã{Ïº ‘·eT
Vü≤≈£îÿ\qT ñ\¢+|òæT+#ês¡ì me¬s’Hê uÛ≤$ùdÔ yês¡T Hê´j·TkÕúHê\qT
ÄÁX¯sTT+#·e#·TÃ. bÂs¡T\ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ø±bÕ&É&É+˝À Ç~ Á|üeTTK
bÕÁ‘· b˛wædüTÔ+~.

uÛ≤s¡‘·<˚X¯+˝À Hê´j·TkÕúHê\ ìsêàD+ m˝≤ ñ+~?
eTq <˚X¯+˝À eT÷&ÉT kÕúsTT\˝À Hê´j·TkÕúHê\T  ñHêïsTT. ÁøÏ+~ kÕúsTT˝À
nH̊ø£ Hê´j·TkÕúHê\T (ø√s¡Tº\T) ñ+&É>±, n‘·T´qï‘· kÕúsTT˝À ̌ ø£{Ï e÷Á‘·ẙT
ñ+~. düu≤]¶H˚{Ÿ Ò̋<ë õ˝≤¢Hê´j·TkÕúHê\qT kÕ<Ûës¡D+>± nH˚ø£ eT+~
Á|ü»\T ÄÁX¯sTTdüTÔ+{≤s¡T. Ç$ kÕ<Ûës¡D+>± õ˝≤¢ Ò̋<ë ‘·Vü≤d”̋ Ÿ Ò̋<ë
|ü≥ºD≤\ kÕúsTT\˝À ñ+{≤sTT. Ç$ $$<Ûä s¡ø±\ πødüT\qT $#ê]kÕÔsTT.
Á|ü‹ sêÁwüº+ õ˝≤¢\T>± $uÛÑõ+#·ã&ç+~. Á|ü‹ õ˝≤¢̋ À õ˝≤¢ Hê´j·TeT÷]Ô
Ä<Ûä«s¡́ +˝À ̌ ø£ ø√s¡Tº |üì#˚düTÔ+~. Á|ü‹ sêÁcÕºìøÏ ̌ ø£ ôV’≤ø√s¡Tº ñ+≥T+~,
n~  Ä sêÁcÕºìøÏ n‘·T´qï‘· Hê´j·TkÕúq+. <̊X̄+˝À düTÁ|”+ ø√s¡Tº n‘·T´qï‘·yÓTÆq
Hê´j·TkÕúq+. Ç~ q÷´&Ûç©¢˝À ñ+~. BìøÏ n~Û|ü‹>± uÛ≤s¡‘· Á|ü<Ûëq
Hê´j·TeT÷]Ô ñ+{≤s¡T. düTÁ|”+ ø√s¡Tº rs¡TŒ\≈£î <̊X̄+˝Àì nìï Hê´j·TkÕúHê\T
ø£≥Tºã&ç ñ+&Ü*.

Á|üC≤kÕ«e÷´ìøÏ dü«‘·+Á‘· Hê´j·T e´edüú
nedüs¡eTì MTs¡T $X̄«dæ+#·&ÜìøÏ ¬s+&ÉT
ø±s¡D≤\T ‘Ó\|ü+&ç.

øÏ+~ kÕúsTT qT+&ç n‘·T´qï‘· kÕúsTT es¡≈£î ñqï Hê´j·TkÕúHê\ ìsêàD+  |æs¡$T&éqT b˛* ñ+≥T+~. ô|’
$es¡D #·~$q ‘·sê«‘· ÁøÏ+~ πsU≤∫Á‘·+˝À @ kÕúsTT˝À @ s¡ø£yÓTÆq Hê´j·TkÕúHê\T ñ+{≤jÓ÷ MTs¡T
|üP]+#·>∑\sê?

düTdæ›s¡ n_Ûeè~∆ \ø£ǻ + (mdt&çõ)
www.in.undp.org
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130Judiciary

Are these different levels of courts connected to each other?
Yes, they are. In India, we have an integrated judicial system,
meaning that the decisions made by higher courts are binding
on the lower courts. Another way to understand this
integration is through the appellate system that exists in India.
This means that a person can appeal to a higher court if they
believe that the judgment passed by the lower court is not
just.

Let us understand what we mean by the appellate system by
tracking a case, State (Delhi Administration) vs Laxman Kumar
and Others (1985), from the lower courts to the Supreme
Court.

In February 1980, Laxman Kumar married 20-year-old
Sudha Goel and they lived in a flat in Delhi with Laxman’s
brothers and their families. On 2 December 1980 Sudha
died in hospital due to burns. Her family filed a case in
court. When this case was heard in the Trial Court, four
of her neighbours were called in as witnesses. They stated
that on the night of December 1, they had heard Sudha
scream and had forced their way into Laxman’s flat.
There they saw Sudha standing with her sari in flames.
They extinguished the fire by wrapping Sudha in a gunny
bag and a blanket. Sudha told them that her mother-in-
law Shakuntala had poured kerosene oil on her and that
her husband Laxman had lit the fire. During the trial,

High Court of Patna
http://patnahighcourt.gov.in

High Courts were first established in the three
Presidency cities of Calcutta, Bombay and
Madras in 1862. The High Court of Delhi came
up in 1966. Currently there are 25 High
Courts. While many states have their own
High Courts, Punjab and Haryana share a
common High Court at Chandigarh, and four
North Eastern states of Assam, Nagaland,
Mizoram and Arunachal Pradesh have a
common High Court at Guwahati. Andhra
Pradesh (Amaravati) and Telangana
(Hyderabad) have separate High Courts from 1
January 2019. Some High Courts have benches
in other parts of the state for greater
accessibility.

High Court of Madras
http://www.hcmadras.tn.nic.in

High Court of Karnataka
http://karnatakajudiciary.kar.nic.in
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yÓTT≥ºyÓTT<ä≥ 1862 ̋ À ø£\ø£‘êÔ, eTT+u≤sTT, eTÁ<ëdüT
Áô|dæ&Ó˙‡ q>∑sê˝À¢ ôV’≤ø√s¡Tº\T 1966 ˝À &Ûç©¢ ôV’≤ø√s¡Tº
@sêŒ≥T #˚XÊs¡T. nsTT‘˚  Á|üdüTÔ‘·+ 25 ôV’≤ø√s¡Tº\T
ñHêïsTT. #ê˝≤ sêÁcÕº\≈£î Á|ü‘˚´ø£ ôV’≤ø√s¡T º\T
ñ+&É>±, |ü+C≤uŸ, Vü≤sê´Hê\≈£î #·+&û>∑sY˝À ñeTà&ç
ôV’≤ø√s¡Tº  ñ+~. Hê\T>∑T áXÊq´ sêÁcÕº˝…’q nkÕ‡+,
Hê>±˝≤+&é, $TCÀsê+, ns¡TD≤#·̋ Ÿ Á|ü<̊XŸ\≈£î >öVü≤‹˝À
ñeTà&ç ôV’≤ø√s¡Tº ñ+~. Ä+Á<ÛäÁ|ü<˚XŸ (neTsêe‹),
‘Ó\+>±D (ôV’≤<äsêu≤<äT)\˝À  »qe] 1, 2019 qT+&ç
Á|ü‘̊´ø£ ôV’≤ø√s¡Tº\T @sêŒ≥T #̊j·Tã&Ü¶sTT. ø=ìï sêÁcÕº\˝À
Ç‘·s¡ ÁbÕ+‘ê\≈£î n+<äTu≤≥T˝À ñ+&É&ÜìøÏ ôV’≤ø√s¡Tº\≈£î
ÁbÕ+rj·T uÛ≤>±\T (u…+N\T) @sêŒ≥T#̊XÊs¡T.

$$<Ûä kÕúsTT\˝À >∑\ ø√s¡Tº\T ̌ ø£<ëìø=ø£{Ï nqTdü+<Ûëì+#·ã&ç ñHêïj·÷?
ne⁄qT. uÛ≤s¡‘·<̊X̄+˝À eTq≈£î @ø°ø£‘· Hê´j·T e´edüú ñ+~. n+fÒ ñqï‘·
Hê´j·TkÕúHê\T rdüT≈£îH˚ ìs¡íj·÷\≈£î ~>∑Te Hê´j·TkÕúHê\T ø£≥Tºã&ç
ñ+&Ü*. uÛ≤s¡‘·<̊X̄+˝À ñqï |ü⁄qsY $#ês¡D≤~Ûø±s¡+ <ë«sê á @ø°ø£s¡DqT
ns¡ú+ #˚düTø√e#·TÃ. ~>∑Te Hê´j·TkÕúHê\T Ç∫Ãq rs¡TŒ Hê´j·Tã<ä∆+>±
Ò̋<äì me¬s’Hê uÛ≤$ùdÔ yês¡T ñqï‘· Hê´j·TkÕúHêìøÏ n|”Œ\T #̊düTø√e#·TÃ.

BìH˚ |ü⁄qsY $#ês¡D≤~Ûø±s¡+ n+{≤s¡T.

øÏ+~ kÕúsTT ø√s¡Tº qT+&ç düTÁ|”+ø√s¡Tº es¡≈£î q&ç∫q sêh+ (&Ûç©¢ Á|üuÛÑT‘·«eTT)
vs \ø£åàDY ≈£îe÷sY, Ç‘·s¡T\T (1985) $yê<ëìï (πødüT) |ü]o*+#·&É+
<ë«sê á |ü⁄qsY $#ês¡D≤~Ûø±sêìï ns¡ú+ #˚düT≈£î+<ëeTT.

1980 |òæÁãe]˝À \ø£åàDY ≈£îe÷sY 20 dü+e‘·‡sê\ düT<Ûë >√j·T˝Ÿ nH˚
Ád”Ôì $yêVü≤+ #˚düT≈£îHêï&ÉT. nq+‘·s¡+ yê]e⁄s¡T n‘·ì k˛<äs¡T\T, yê]
≈£î≥T+u≤\‘√ ø£\dæ &Ûç©¢̋ À ̌ ø£ bòÕ¢{Ÿ̋ À ìe•+#̊yês¡T. &Ûç©¢̋ À   &çôd+ãsY
2, 1980q düT<Ûä ø±*q >±j·÷\‘√ ÄdüT|üÁ‹˝À eTs¡DÏ+∫+~. B+‘√
ÄyÓT ≈£î≥T+ã düuÛÑT´\T ø√s¡Tº̋ À πødüT y˚XÊs¡T. Á≥j·T˝Ÿ ø√s¡Tº̋ À á πødüT
$#ês¡D≈£î e∫Ãq|ü⁄Œ&ÉT, ÄyÓT bıs¡T>∑Tq >∑\ q\T>∑T]ì kÕ≈£åî\T>± |æ*#ês¡T.
&çôd+ãsY ̌ ø£{À ‘̊Bq düT<Ûä >∑{Ïº>± πøø£\T ẙdüTÔ+&É>± $ì |üs¡T>∑Tq \ø£åàDY
bÕ¢{Ÿ˝ÀìøÏ yÓ[fl   #·÷ùdÔ  eT+≥˝À¢ Ns¡‘√ ‘·>∑\ã&ÉT‘·Tqï  düT<Ûä
ø£ì|æ+∫+<äì #ÓbÕŒs¡T. yÓ+≥H˚  >√HÓ dü+∫, <äT|üŒ{Ï ø£|æŒ Ä eT+≥\qT
Ä]Œ y˚XÊs¡T. n‘·Ô X¯≈£î+‘·\ ‘·qô|’ øÏs√dæHé  b˛dæ+<äì, uÛÑs¡Ô \ø£åàDY
ì|üŒ+{Ï+#ê&Éì düT<Ûä ‘·eT‘√ #Ó|æŒ+<äì #ÓbÕŒs¡T .

ø£sêí≥ø£ ôV’≤ø√s¡Tº
http://karnatakajudiciary.kar.nic.in

bÕ{≤ï ôV’≤ø√s¡Tº
http://patnahighcourt.gov.in

eTÁ<ëdüT ôV’≤ø√s¡Tº
http://www.hcmadras.tn.nic.in
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The subordinate court is more commonly
known by many different names. These
include the Trial Court or the Court of the
District Judge, the Additional Sessions
Judge, Chief Judicial Magistrate,
Metropolitan Magistrate, Civil Judge.

members of  Sudha’s family and a neighbour stated that Sudha
had been subjected to torture by her in-laws and that they were
demanding more cash, a scooter and a fridge on the birth of
the first child. As part of their defence, Laxman and his mother
stated that Sudha’s sari had accidentally caught fire while she
was heating milk. On the basis of this and other evidence, the
Trial Court convicted Laxman, his mother Shakuntala and his
brother-in-law Subash Chandra and sentenced all three of them
to death.

In November 1983, the three accused went to the High Court
to appeal against this verdict of  the Trial Court. The High Court,
after hearing the arguments of  all the lawyers, decided that
Sudha had died due to an accidental fire caused by the kerosene
stove. Laxman, Shakuntala and Subash Chandra were acquitted.

You may remember the photo essay on the women’s movement
in your Class VII book. You read about how, in the 1980s,
women’s groups across the country spoke out against ‘dowry
deaths’. They protested against the failure of courts to bring
these cases to justice. The above High Court judgment deeply
troubled women and they held demonstrations and filed a
separate appeal against this High Court decision in the Supreme
Court through the Indian Federation of  Women Lawyers.

In 1985, the Supreme Court heard this appeal against the
acquittal of Laxman and the two members of his family.
The Supreme Court heard the arguments of the lawyers
and reached a decision that was different from that of the
High Court. They found Laxman and his mother guilty
but acquitted the brother-in-law Subash because they did
not have enough evidence against him. The Supreme Court
decided to send the accused to prison for life.

Write two sentences of what
you understand about the
appellate system from the
given case.

Aizawl (Mizoram) Bench of the Gauhati High
Court
http://ghcazlbench.nic.in

District Courts Complex in Namchi, South Sikkim
http://districtcourtsnamchi.nic.in
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2 q düT<Ûä n‘·Ôe÷eT\T yÓTT<ä{Ï _&É¶ |ü⁄{Ïºq|ü⁄Œ&ÉT eT]+‘· q>∑<äT, dü÷ÿ≥sY,
Á|òæ&é®\qT rdüT≈£îsêyê\ì ÄyÓTqT ∫Á‘·Væ≤+dü\T #̊XÊs¡ì düT<Ûä ≈£î≥T+ã düuÛÑT´\T,
bıs¡T>∑Tyês¡T πødüT $#ês¡D düeTj·T+˝À ‘Ó*j·TCÒXÊs¡T. düT<Ûä bÕ\T ẙ&ç#̊düTÔ+&É>±
Á|üe÷<äeXÊ‘·÷Ô ÄyÓT Ns¡≈£î ì|ü⁄Œ n+≥T≈£îqï<äì ‘·eT Á|ü‹bÕ<äq˝À uÛ≤>∑+>±
\ø£åàDY, n‘·ì ‘·*¢ ù|s=ÿHêïs¡T. á kÕøå±´\ Ä<Ûës¡+>± \ø£åàDY, n‘·ì ‘·*¢
X¯≈£î+‘·\, ÄyÓT u≤e düTuÛ≤wt  #·+Á<ä\  eTT>∑TZ]øÏ  Á≥j·T˝Ÿ ø√s¡Tº eTs¡D •ø£å
$~Û+∫+~.

qe+ãs¡T 1983 q á Á≥j·T Ÿ̋ ø√s¡Tº rs¡TŒô|’ ì+<äyÓ÷|üã&çq Ms¡T eTT>∑TZs¡÷
ôV’≤ø√s¡Tº̋ À n|”Œ˝Ÿ #˚düT≈£îHêïs¡T. Hê´j·Tyê<äT\+<ä] yê<äq\T $qï ôV’≤ø√s¡Tº
düT<Ûä  Á|üe÷<äeXÊ‘·TÔ øÏs√dæHé düºyé n+≥Tø√e&É+ e\¢ #·ìb˛sTT+<äì rs¡TŒì∫Ã,
\ø£åàDY, X¯≈£î+‘·\, düTuÛ≤wt #·+Á<ä\qT ìs√›wüß\T>± Á|üø£{Ï+∫+~.

7e ‘·s¡>∑‹ |ü⁄düÔø£+˝À Çe«ã&çq Ád”Ô ñ<ä́ eT+ô|’ bǫ̀ {À yê´dü+ MT≈£î >∑Ts¡TÔ+&̊
ñ+≥T+~. 1980e <äX¯ø£+˝À eTVæ≤fi≤ dü+|òü÷\T <˚X¯yê´|üÔ+>± es¡ø£≥ï
eTs¡D≤\qT K+&çdü÷Ô @ $<Ûä+>± ñ<ä́ $T+#êjÓ÷ MTs¡T #·~yês¡T. á πødüT\˝À
Hê´j·T+ #˚j·T&É+˝À Hê´j·TkÕ∆Hê\T yÓ’|òü\´+ #Ó+<ëj·Tì Äs√|ædü÷Ô eTVæ≤fi≤
dü+|òü÷\T ‘·eT ìs¡düq\T ‘Ó*bÕsTT. düT<ÛäπødüT˝À ôV’≤ø√s¡Tº rs¡TŒ eTVæ≤fi¯\qT
rÁe eTqkÕúbÕìøÏ >∑T]#˚dæ+~. BìøÏ e´‹πsø£+>± Á|ü<äs¡Ùq\T ìs¡«Væ≤+∫,
uÛ≤s¡‘· eTVæ≤fi≤ Hê´j·Tyê<äT\ düe÷K´ <ë«sê ôV’≤ø√s¡Tº rs¡TŒô|’ |ü⁄qsY$#ês¡D≈£î
düTÁ|”+ø√s¡Tº̋ À Á|ü‘˚́ ø£ n|”Œ\TqT <ëK\T #˚XÊs¡T.

1985 ̋ À \ø£åàDY, n‘·ì Ç<ä›s¡T ≈£î≥T+ã düuÛÑT´\qT ìs√›wüß\T>± Á|üø£{Ï+#·&Üìï
K+&çdü÷Ô e∫Ãq n|”Œ\TqT düTÁ|”+ø√s¡Tº $#ê]+∫+~. Hê´j·Tyê<äT\ yê<äq\qT
$qï düTÁ|”+ø√s¡Tº ôV’≤ø√s¡Tº≈£î _ÛqïyÓTÆq ìs¡íj·÷ìøÏ e∫Ã+~. \ø£åàDY, n‘·ì
‘·*¢ì <√wüß\T>± >∑T]Ô+∫+~. nsTT‘˚  kÕøå±´\T  Ò̋q+<äTq u≤e düTuÛ≤wtqT
ìs√›wæ>± Á|üø£{Ï+∫, ì+~‘·T\≈£î  J$‘·U…’<äT $~Û+∫, C…’\T≈£î |ü+bÕ\ì
düTÁ|”+ø√s¡Tº ìs¡ísTT+∫+~.

Ç∫Ãq πødüT Ä<Ûës¡+>±
|ü⁄q]«#ês¡D≤~Ûø±s¡+ >∑T]+∫ MTs¡T
@$T ns¡ú+ #˚düT≈£îHêïs√ ¬s+&ÉT
yêø±´\˝À Áyêj·T+&ç.

<äøÏåD dæøÏÿ+˝À >∑\ Hê$TÃH√˝À ñqï õ˝≤¢ ø√s¡Tº düeTT<ëj·÷\T
    http://districtcourtsnamchi.nic.in

düu≤]¶H˚{Ÿ Hê´j·TkÕúHê\qT kÕ<Ûës¡D+>±
$$<Ûä ù|s¡¢‘√ |æ\TkÕÔs¡T. M{Ïì Á≥j·T˝Ÿ
ø√s¡Tº Ò̋<ë &çÁdæºøº̆ »&ç® ø√s¡Tº, n&çwüq˝Ÿ
ôdwüHé‡ »&ç®, N|òt E´&çwæj·T˝Ÿ yÓTõÁùdº{Ÿ,
yÓTÁ{ÀbÕ*≥Hé yÓTõÁùdº{Ÿ, dæ$˝Ÿ »&ç® Ç˝≤
nH˚ø£ ù|s¡¢‘√ |æ\TdüTÔHêïs¡T.

>öVü≤‹ ôV’≤ø√s¡Tº jÓTTø£ÿ ◊C≤«˝Ÿ
($TCÀs¡+) u…+#Y.
http://ghcazlbench.nic.in
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What are the Different Branches of the
Legal System?

The above case of the dowry death falls within what is
considered a ‘crime against society’ and is a violation of
criminal law. In addition to criminal law, the legal system
also deals with civil law cases. You read in Chapter 4 of
how a new civil law was passed in 2006 to protect women
against domestic violence. Look at the following table to
understand some of the significant differences between
criminal and civil law.

Fill in the table given below based on what you have understood about criminal and civil law.

Q
Description of ViolationDescription of ViolationDescription of ViolationDescription of ViolationDescription of Violation Branch of LawBranch of LawBranch of LawBranch of LawBranch of Law Procedure to beProcedure to beProcedure to beProcedure to beProcedure to be

FollowedFollowedFollowedFollowedFollowed

A group of girls are persistently harassed by a

group of boys while walking to school.

A tenant who is being forced to move out

files a case in court against the landlord.

No.No.No.No.No. Criminal LawCriminal LawCriminal LawCriminal LawCriminal Law Civil LawCivil LawCivil LawCivil LawCivil Law

1. Deals with conduct or acts that the Deals with any harm or injury to rights

law defines as offences. For example, of individuals. For example, disputes

theft, harassing a woman to bring more relating to sale of land, purchase of

dowry, murder. goods, rent matters, divorce cases.

2. It usually begins with the lodging of an A petition has to be filed before the

First Information Report (FIR) with the relevant court by the affected party only.

police who investigate the crime after In a rent matter, either the landlord or

which a case is filed in the court. tenant can file a case.

3. If found guilty, the accused can be sent The court gives the specific relief asked

to jail and also fined. for. For instance, in a case between a

landlord and a tenant, the court can

order the flat to be vacated and pending

rent to be paid.
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Hê´j·T e´edüú jÓTTø£ÿ $$<Ûä XÊK\T @$T{Ï?

ô|’ es¡ø£≥ï eTs¡D $yê<ä+ ªdüe÷» e´‹πsø£ H̊s¡+μ nH̊ n+XÊìøÏ dü+ã+~Û+∫q~.
Ç~  H˚s¡ •øå±düàè‹ì ñ\¢+|òæTdüTÔ+~. H˚s¡ •øå±düàè‹‘√ bÕ≥T bÂs¡ #·{≤º\≈£î
dü+ã+~Û+∫q $yê<ë\qT ≈£L&Ü Hê´j·Te´edüú $#ê]düTÔ+~. >∑Vü≤ Væ≤+dü≈£î
e´‹πsø£+>± eTVæ≤fi¯\qT s¡øÏå+#·&ÜìøÏ 2006 ̋ À ̌ ø£ q÷‘·q bÂs¡ •øå±düàè‹ì
ÄyÓ÷~+∫q≥T¢ Hê\T>√ n<Ûë´j·T+˝À MTs¡T #·~yês¡T.

|òüT≥q $es¡D           @ #·≥º+   nqTdü]+#ê*‡q $<Ûëq+
bÕsƒ¡XÊ\≈£î q&ÉT#·T≈£î+≥÷ yÓfi¯ó‘·Tqï <ë]˝À u≤*ø£\qT
u≤\Ts¡T  ìs¡+‘·s¡+ y˚~Ûdü÷Ô  ñ+&É&É+

U≤∞ #˚j·TeTì ã\e+‘·+ #˚j·Tã&ÉT‘·Tqï øÏsêsTT<ës¡T ‘·q
Ç+{Ï j·T»e÷ìô|’ ø√s¡Tº̋ À <ëyê y˚j·T&É+. Q

 es¡Tdüdü+K´ H̊s¡ •øå±düàè‹ bÂs¡ •øå±düàè‹

  H˚s¡, bÂs¡ •ø£åàdüàè‹ <ë«sê ˙e⁄ ns¡ú+ #˚düT≈£îqï n+XÊ\ Ä<Ûës¡+>± ÁøÏ+~ |ü{Ïºø£qT |üP]+#·+&ç.

Ç~ e´≈£îÔ\T ˇ|üŒ+<ëìï
ñ\¢+|òæT+#·&É+ e\q »]π> qcÕºìøÏ
dü+ã+~Û+∫q~. ñ<ëVü≤s¡D≈£î uÛÑ÷$T
neTàø±ìøÏ dü+ã+~Û+∫q $yê<ë\T, edüTÔe⁄\
ø=qT>√\T, n<Ó› $yê<ë\T, $&Ü≈£î\ πødüT\T.

qwüºb˛sTTq e´øÏÔ dü+ã+~Û‘· Hê´j·TkÕúqeTT˝À
<ëyê y˚j·÷*. n<Ó› $yê<ä+˝À j·T»e÷ì
>±ì Ò̋<ë øÏsêsTT<ës¡T&ÉT >±ì πødüT <ëK\T
#̊j·÷*.

qwüºb˛sTTq e´øÏÔøÏ Hê´j·TkÕúq+ ñ|üX¯eTHêìï
ø£*–düTÔ+~.  ñ<ëVü≤s¡D≈£î j·T»e÷ì
øÏsêsTT<ës¡TìøÏ(n<Ó› <ës¡T&ÉT) eT<Ûä́
$yê<ä+˝À bÕ¢≥TqT U≤∞ #˚j·Te\dæ+<˚qì,
n<Ó› ãø±sTTì ≈£L&Ü #Ó*¢+#·eTì,
n<Ó›<ës¡Tì ø√s¡Tº Ä<˚•+#·e#·TÃ.

    1.          Ç~ H˚s¡+>±  |ü]>∑DÏ+#·ã&˚ #·s¡́ \≈£î Ò̋ø£ |üqT\≈£î
         #Ó+~q #·{≤º\≈£î dü+ã+~Û+∫q~. ñ<ëVü≤s¡D≈£î
         <=+>∑‘·q+, n~Ûø£ ø£≥ï+ ø=s¡≈£î eTVæ≤fi¯\qT

 Væ≤+dæ+#·&É+, Vü≤‘·́ .

    2.          Ç~ kÕ<Ûës¡D+>± H˚sêìï <äsê´|ü⁄Ô #˚ùd b˛©düT\T
 ‘=*(Á|ü<∏äeT) düe÷#ês¡ ìy˚~ø£ (m|òt.◊.ÄsY)qT
 <ëK\T  #˚j·T&É+‘√ ÁbÕs¡+uÛÑeTe⁄‘·T+~. Ä ‘·s¡Tyê‘·
 ø√s¡Tº̋ À πødüT <ëK\T #˚j·Tã&ÉT‘·T+~.

    3.  <√wæ nì s¡TEyÓ’‘˚ ì+~‘·T\qT C…’\T≈£î |ü+|ü&É+‘√
 bÕ≥T, »]e÷Hê ≈£L&Ü $~Û+#·e#·TÃ
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Does Everyone Have Access to the Courts?

In principle, all citizens of India can access the courts in
this country. This implies that every citizen has a right to
justice through the courts. As you read earlier, the courts
play a very significant role in protecting our Fundamental
Rights. If any citizen believes that their rights are being
violated, then they can approach the court for justice to be
done. While the courts are available for all, in reality access
to courts has always been difficult for a vast majority of the
poor in India. Legal procedures involve a lot of money and
paperwork as well as take up a lot of time. For a poor person
who cannot read and whose family depends on a daily wage,
the idea of going to court to get justice often seems remote.

In response to this, the Supreme Court in the early 1980s
devised a mechanism of Public Interest Litigation or PIL
to increase access to justice. It allowed any individual or
organisation to file a PIL in the High Court or the Supreme
Court on behalf of those whose rights were being violated.
The legal process was greatly simplified and even a letter
or telegram addressed to the Supreme Court or the High
Court could be treated as a PIL. In the early years, PIL was
used to secure justice on a large number of issues such as
rescuing bonded labourers from inhuman work conditions;
and securing the release of prisoners in Bihar who had been
kept in jail even after their punishment term was complete.

Did you know that the mid-day meal that children now
receive in government and government-aided schools is
because of a PIL? See the photos on the right and read the
text below to understand how this came about.

Photo 1. In 2001, the drought in Rajasthan and Orissa meant that millions faced an acute shortage of food.
Photo 2. Meanwhile the government godowns were full of grain. Often this was being eaten away by rats.
Photo 3. In this situation of ‘hunger amidst plenty’ an organisation called the People’s Union of Civil Liberties or PUCL filed a PIL in the Supreme
Court. It stated that the fundamental Right to Life guaranteed in Article 21 of the Constitution included the Right to Food. The state’s excuse that
it did not have adequate funds was shown to be wrong because the godowns were overflowing with grains. The Supreme Court ruled that the State
had a duty to provide food to all.
Photo 4. It, therefore, directed the government to provide more employment, to provide food at cheaper prices through the government ration shops,
and to provide mid-day meals to children. It also appointed two Food Commissioners to report on the implementation of government schemes.

 1

 2

 3

 4
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n+<ä]ø° Hê´j·TkÕúHê\T n+<äTu≤≥T˝À ñHêïj·÷?
]ø±s¡T¶\qT nqTdü]+∫ uÛ≤s¡‘·<˚X¯ bÂs¡T\+<ä]ø° Hê´j·TkÕúHê\T
n+<äTu≤≥T˝À ñHêïsTT. Hê´j·TkÕúHê\ <ë«sê Hê´j·T+ bı+<˚ Vü≤≈£îÿ
Á|ü‹ bÂs¡TìøÏ ñ+~. MTs¡T Ç+‘·≈£î eTT+<äT #·~$q≥T¢>± eTq ÁbÕ<∏ä$Tø£
Vü≤≈£îÿ\qT |ü]s¡øÏå+#·&É+˝À Hê´j·TkÕúHê\T Á|üeTTK bÕÁ‘· b˛wækÕÔsTT. @
bÂs¡T&Ó’Hê ‘·eT ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î uÛÑ+>∑+ ø£*–+<äì uÛ≤$ùdÔ Hê´j·T+
ø√dü+ ø√s¡TºqT ÄÁX̄sTT+#·e#·TÃ. Hê´j·TkÕúHê\T n+<ä]ø° n+<äTu≤≥T˝À
ñqï|üŒ{Ïø° yêdüÔyêìøÏ uÛ≤s¡‘· <˚X¯+˝À >∑\ n~Ûø£XÊ‘·+  ù|<ä\≈£î
Hê´j·TkÕúHê\≈£î yÓfī¢&É+ #ê˝≤ ø£wüº+>± ñ+~. á Hê´j·T Á|üÁøÏj·T m≈£îÿe
q>∑<äT, <äkÕÔẙE\T |üP]+#·&É+, n~Ûø£ düeTj·T+ πø{≤sTT+#ê*‡ ñ+&É&É+
e+{Ï yê{Ï‘√ ≈£L&ÉTø=ì ñ+≥T+~. ø£̇ dü+ #·<äe&É+ sêì ù|<äyêìøÏ,
s√Eyê] ≈£L© ô|’ Ä<Ûës¡|ü&ç J$+#̊ ≈£î≥T+u≤ìøÏ Hê´j·T+ ø√dü+ ø√s¡Tº≈£î
yÓfi¢̄&É+ nH˚ Ä˝À#·q }Væ≤+#·sêì~.

BìøÏ |ü]cÕÿs¡+>± Hê´j·TÁbÕ|æÔì ô|+#·&ÜìøÏ 1980 e <äX̄ø£+ ÁbÕs¡+uÛÑ+˝À
düTÁ|”+ø√s¡Tº Á|üC≤ Á|üjÓ÷»Hê\ yê´»´+ (PIL) nH˚ j·T+Á‘ê+>±ìï
s¡÷bı+~+∫q~. Vü≤≈£îÿ\T ñ\¢+|òæT+#·ã&ÉT‘·Tqï yê] ‘·s¡|òü⁄q ôV’≤ø√s¡Tº
Ò̋<ë düTÁ|”+ ø√s¡Tº̋ À PIL <ëK\T #˚j·T&ÜìøÏ Ç~ @ e´øÏÔ¬ø’Hê Ò̋<ë

dü+düú¬ø’Hê nqTeT‹+∫+~. Hê´j·T Á|üÁøÏj·TqT #ê˝≤ düs¡fi¯‘·s¡+ #˚dü÷Ô
düTÁ|”+ø√s¡Tº, ôV’≤ø√s¡Tº\qT ñ<̊›•dü÷Ô |ü+|üã&çq  ̌ ø£ ñ‘·Ôs¡+ ̋ Òø£ m\Áø±ºìø̆
MT&çj·÷ düe÷#êsêìï ≈£L&Ü PIL >± |ü]>∑DÏkÕÔs¡T. ÁbÕs¡+uÛÑ+˝À nH˚ø£
düeTdǘ \ô|’ Hê´j·÷ìï bı+<ä&ÜìøÏ á Á|üC≤ Á|üjÓ÷»Hê\ yê´»´+
ñ|üjÓ÷>∑|ü&ç+~. ñ<ëVü≤s¡D≈£î ne÷qTwüyÓTÆq  |ü]dæú‘·T˝À¢  yÓ{Ïº#êøÏ]
#˚düTÔqï ø±]à≈£î\qT s¡øÏå+#·&É+, •øå± ø±\+ |üPs¡ÔsTTq ‘·sê«‘· ≈£L&Ü
C…’\T˝À ñ+#·ã&çq ;Vü‰sY̋ Àì U…’B\qT $&ÉT<ä\ #˚sTT+#·&ÜìøÏ PIL
‘√&ÉŒ&ç+~.

Á|üuÛÑT‘·«, Á|üuÛÑT‘·« msTT&Ó&é  bÕsƒ¡XÊ\˝À¢ Ç|ü⁄Œ&ÉT $<ë´s¡T∆\≈£î n+~düTÔqï
eT<Ûë´Vü≤ï uÛÀ»q+ á Á|üC≤ Á|üjÓ÷»Hê\ yê´»´+ ø±s¡D+>±H˚
n+<äT‘·Tqï<äì MT≈£î ‘Ó\TkÕ? Ç~ m˝≤ »]–+<√ ns¡ú+ #˚düTø√e&ÜìøÏ
øÏ+~ $esê\T #·<äe+&ç.

 1

 2

 3

 4

bǫ̀ {À-1 :2001˝À sê»kÕúHé, ˇ]kÕ‡˝À ø£s¡Te⁄ dü+uÛÑ$+∫q|ü⁄Œ&ÉT \ø£å̋ ≤~ eT+~ ÄVü‰s¡+ ø=s¡‘·qT m<äTs=ÿHêïs¡T.
bǫ̀ {À-2 :ÄVü‰s¡+ ø=s¡‘·>± ñqï|ü⁄&ÉT |ü+#·≈£î+&Ü Á|üuÛÑT‘·« –&É¶+>∑T\˝À ì\« ñqï≥Te+{Ï <ÛëHê´ìï m\Tø£\T ‹+≥Tqï <äX¯́ + .
bǫ̀ {À-3 :ªªn+>∑{À¢ n˙ï ñHêï n\T¢&ç H√{À¢ X¯ìμμ nH˚ $<Ûä+>± á |ü]dæú‹‘√ |”|ü⁄˝Ÿ‡ j·T÷ìj·THé Ä|òt dæ$˝Ÿ *ãØºdt (|æ.j·TT.dæ.j·T˝Ÿ)  nH˚ dü+düú
düTÁ|”+ ø√s¡Tº̋ À Á|üC≤ Á|üjÓ÷»q yê´»´+ y˚dæ+~. sêC≤´+>∑+˝Àì ÁbÕ<Ûä$Tø£ Vü≤≈£ÿsTTq  Ä]ºø£̋ Ÿ- 21 ̋ Àì J$+#˚ Vü≤≈£îÿ˝À ÄVü‰s¡+ bı+<˚ Vü≤≈£îÿ
≈£L&Ü Ç$T&ç ñ+<äì n~ ‘Ó*|æ+~. –&É¶+>∑T˝À¢ ÄVü‰s¡ <ÛëHê´\T düeT~∆>± ñqï+<äTq ‘·–q ì<ÛäT\T ̋ Òeì Á|üuÛÑT‘ê«\T #·÷ù| kÕ≈£îqT ‹s¡düÿ]+#·&É+
»]–+~. n+<ä]ø° ÄVü‰s¡+ n+~+#ê*‡q u≤<Ûä́ ‘·  Á|üuÛÑT‘·«+ô|’ ñ+<äì düTÁ|”+ ø√s¡Tº rs¡TŒ Ç∫Ã+~.
bǫ̀ {À 4 : m≈£îÿe eT+~øÏ |üì ø£*Œ+#ê\ì, Á|üuÛÑT‘·«+ #Íø£<Ûäs¡\ <äTø±D≤\ <ë«sê #Íø£ <Ûäs¡\≈£î ÄVü‰sêìï n+~+#ê\ì, |æ\¢\≈£î eT<Ûë´Vü≤ï
uÛÀ»q+ n+~+#ê\ì düTÁ|”+ ø√s¡Tº Ä<˚XÊ\T C≤Ø #˚dæ+~. Á|üuÛÑT‘·« |ü<∏äÛäø±\ neT\Tô|’ ìy˚~ø£ Çe«eTì Ç<ä›s¡T bÂs¡düs¡|òüsê ø£MTwüqs¡¢qT
ìj·T$T+∫+~.
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The judgment of the Olga Tellis vs Bombay Municipal Corporation established the Right
to Livelihood as part of the Right to Life. The following excerpts from the judgment point
to the ways in which the judges linked the issue of the Right to Life to that of livelihood:

The sweep of the Right to Life, conferred by Article 21 is wide and far reaching. ‘Life’
means something more than mere animal existence. It does not mean merely that life
cannot be extinguished or taken away as, for example, by the imposition and execution of
the death sentence, except according to procedure established by law. That is but one
aspect of the Right to Life. An equally important facet of that right is the right to
livelihood because no person can live without the means of living, that is, the means
of livelihood.

That the eviction of a person from a pavement or slum will inevitably lead to the
deprivation of his means of livelihood, is a proposition which does not have to be
established in each individual case …. In the present case that facts constituting
empirical evidence justify the conclusion that the petitioners live in slums and on
pavements because they have small jobs to nurse in the city and for them there is
nowhere else to live. They choose a pavement or a slum in the vicinity of their place of
work and to loose the pavement or the slum is to loose the job. The conclusion therefore
is that the eviction of the petitioners will lead to deprivation of their livelihood and
consequently to the deprivation of life.

Olga Tellis vs Bombay Municipal Corporation (1985) 3 SCC 545

For the common person, access to courts is access to justice.
The courts exercise a crucial role in interpreting the
Fundamental Rights of citizens and as you saw in the above
case, the courts interpreted Article 21 of the Constitution
on the Right to Life to include the Right to Food. They,
therefore, ordered the State to take certain steps to provide
food for all including the mid-day meal scheme.

However, there are also court judgments that people believe
work against the best interests of the common person. For
example, activists who work on issues concerning the right
to shelter and housing for the poor believe that the recent
judgments on evictions are a far cry from earlier judgments.
While recent judgments tend to view the slum dweller as
an encroacher in the city, earlier judgments (like the 1985
Olga Tellis vs Bombay Municipal Corporation) had tried
to protect the livelihoods of slum dwellers.

Find out about the Street Vendors (Protection of Livelihood and Regulation of Street Vending) Act, 2014.
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y√˝≤Z f…©¢dt VS u≤+uÒ eTTì‡|ü̋ Ÿ ø±s=ŒπswüHé rs¡TŒ JequÛÑ‹ bı+<˚ Vü≤≈£îÿ J$+# ̊Vü≤≈£îÿ˝À uÛ≤>∑yÓTÆ ñ+≥T+~ nì
#Ó|üŒ&É+ »]–+~. á rs¡TŒ˝À >∑\ ÁøÏ+~ n+XÊ\T |ü]o*+∫q#√ Hê´j·TeT÷s¡TÔ\T J$+#˚ Vü≤≈£îÿ‘√ Jeq uÛÑ‹ì
bı+<˚ Vü≤≈£îÿqT nqTdü+<Ûëì+∫q $<Ûëq+ ÄX¯Ãsê´ìøÏ >∑T]#˚düTÔ+~.
Ä]ºø£̋ Ÿ 21 <ë«sê n+~+#·ã&çq J$+#˚ Vü≤≈£îÿ $düÔè‘·eTsTTq~. e÷qe J$‘·+ »+‘·T J$‘·+ ø£+fÒ ñ<ë‘·ÔyÓTÆq~.
n+fÒ Bì ns¡ú+ me] ÁbÕD≤\q÷ Vü≤]+#·eTT nì ø±<äT. #·≥º+ ìπs›•+∫q Hê´j·T Á|üÁøÏj·T˝À uÛ≤>∑+>±H˚ ñ]•ø£å
Ò̋<ë eTs¡D •ø£åqT $~Û+#ê*. á Á|üÁøÏj·T <ë«sê ‘·|üŒ eTπs$<Ûä+>±q÷ ÁbÕD≤\qT Vü≤]+#·sê<äT. n~ J$+#˚

Vü≤≈£îÿ˝À ˇø£ n+X¯+ e÷Á‘·y˚T. Ä Vü≤≈£îÿ˝À JeH√bÕ~Û Vü≤≈£îÿ ≈£L&Ü ˇø£ eTTK´yÓTÆq n+X¯eTT. m+<äTø£+fÒ J$+#˚
neø±XÊ\T Ò̋≈£î+&Ü @ e´øÏÔ J$+#·̋ Ò&ÉT. n+fÒ J$+#·&ÜìøÏ  JeH√bÕ~Û neø±XÊ\T ñ+&Ü*.
s√&ÉT¶ Á|üø£ÿq (ù|yéyÓT+{Ÿ) ̋ Ò<ë eTT]øÏyê&É\˝À ìedæ+#˚ ̌ ø£ e´øÏÔì U≤∞ #˚sTT+#·&É+ n‘·ìøÏ JeH√bÕ~Û neø±X¯+
Ò̋≈£î+&Ü #˚düTÔ+~. Ç~ n+<ä] $wüj·T+˝À yêdüÔe+ ø±ø£b˛e#·TÃ. á Á|üdüTÔ‘· dü+<äs¡“¤+˝À yêdüÔe |ü]dæú‘·T\qT

|ü]o*+∫q≥¢sTT‘˚  á |æ{Ïwüqs¡T¢ eTT]øÏyê&É̋ À¢, s√&ÉT¶Á|üø£ÿq ìe•düTÔHêïs¡T. yês¡T nø£ÿ&É ñ+≥÷ düMT|ü q>∑s¡+˝À
∫qï ∫qï |üqT\T #˚düT≈£î+≥THêïs¡T. yê]øÏ ìedæ+#·&ÜìøÏ eTπs Á|ü<X̊¯+ Ò̋<äH˚~ kÕøå±´<Ûësê\ <ë«sê düŒwüº+
ne⁄‘·T+~. ø±ã{Ïº yês¡T |üì #˚ùd Á|ü<˚XÊìøÏ <ä>∑Zs¡̋ À >∑\ s√&ÉT¶ Á|üø£ÿq, eTT]øÏyê&É\˝À ñ+≥THêïs¡T. nø£ÿ&É yês¡T
ñ+&Éø£b˛‘̊ yê]øÏ |üì≈£L&Ü ñ+&É<äT. ∫e]>± nØ®<ës¡Tì n‘·qT ñqï Á|ü<̊X̄+ qT+&ç ‘=\–+#·&É+ e\q  JeH√bÕ~ìÛ
ø√˝ÀŒ‘ê&ÉT.  ‘·‘·Œ¤*‘·+>± n‘·qT ‘·q J$+#˚ Vü≤≈£îÿ ø√˝ÀŒ‘ê&ÉT nH̊ ìs¡íj·÷ìøÏ sêyê*‡ ñ+≥T+~.

y√˝≤Z f…©¢dt VS u≤+uÒ  eTTì‡|ü̋ Ÿ ø±s=ŒπswüHé (1985)3 mdt.dæ.dæ 545.

M~Û yê´bÕs¡T\ (JeH√bÕ~ÛøÏ s¡ø£åD eT]j·TT M~Û $Áø£j·÷\ ìj·T+Á‘·D) #·≥º+ 2014, >∑T]+∫ ‘Ó\TdüTø√+&ç.

kÕe÷qT´ìøÏ Hê´j·TkÕúHê\qT n+<äTu≤≥T˝À rdüT≈£îsêe&É+ n+fÒ Hê´j·÷ìï
n+<äTu≤≥T˝ÀøÏ rdüT≈£îsêe&Éy˚T. sêC≤´+>∑+˝Àì Ä]ºø£̋ Ÿ 21 ˝À J$+#˚
Vü≤≈£îÿ˝À ÄVü‰s¡+ bı+<̊ Vü≤≈£îÿ ≈£L&Ü Ç$T&ç ñqï<äì ø√s¡Tº $X̄Bø£]+∫q≥T¢
ô|’q >∑eTì+#ês¡T. á $<Ûä+>± bÂs¡T\ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT bı+<ä&É+˝À
Hê´j·TkÕúHê\T #ê˝≤ eTTK´ bÕÁ‘· eVæ≤kÕÔsTT. n+<äTe\¢ eT<Ûë´Vü≤ï uÛÀ»q
|ü<∏äø£+‘√ düVü‰ n+<ä]ø° ÄVü‰s¡+ n+~+#̊+<äT≈£î ‘·–q #·s¡́ \T rdüTø√yê\ì
Á|üuÛÑT‘ê«ìï Ä<̊•+∫+~.

nsTT‘˚ kÕe÷qT´&ç qeTàø±\≈£î e´‹πsø£+>± Hê´j·TkÕúHê\ rs¡TŒ\T
ñ+≥THêïj·Tì ø=ìï n+XÊ\˝À Á|ü»\T qeTTà‘·THêïs¡T. ñ<ëVü≤s¡D≈£î ù|<äyêfī¢
ìyêdü, >∑èVü≤ Vü≤≈£îÿ≈£î dü+ã+~Û+∫q n+XÊ\ô|’ |üì#˚düTÔqï ø±s¡́ ø£s¡Ô\T
Ç{°e* ø±\+˝À >∑Vü‰\ ‘=\–+|ü⁄ô|’ Ç∫Ãq rs¡TŒ\T >∑‘· rs¡TŒ\‘√ b˛*ùdÔ
#ê˝≤ _Ûqï+>± ñHêïj·Tì uÛ≤$düTÔHêïs¡T. >∑‘· rs¡TŒ\T (1985 y√˝≤Z f…©¢dt
VS u≤+uÒ eTTì‡|ü̋ Ÿ ø±s=ŒπswüHé) eTT]øÏyê&É̋ À¢ ìedæ+#˚ yê] J$‘ê\qT
ø±bÕ&̊ $<Ûä+>± ñHêïsTT. BìøÏ _Ûqï+>± Ç{°e*  rs¡TŒ\T yê]ì q>∑s¡+˝À
ÄÁø£eTD<ës¡T\T>± #·÷|æ+#˚ Á|üj·T‘·ï+ #˚kÕsTT nì yê] yê<äq.
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140Judiciary

Another issue that affects the common person’s access to justice
is the inordinately long number of years that courts take to
hear a case. The phrase ‘justice delayed is justice denied’ is often
used to characterise this extended time period that courts take.

The above photo shows the family members of some
of the 43 Muslims of Hashimpura, Meerut, killed on
22 May 1987. These families fought for justice for
over 31 years. Due to long delay in the
commencement of the trial, the Supreme Court in
September 2002 transferred the case from the State
of Uttar Pradesh to Delhi. 19 Provincial Armed
Constabulary (PAC) men faced criminal prosecution
for alleged murder and other offences. By 2007,
only three prosecution witnesses had been examined.
Finally, the Delhi High Court convicted the accused
persons on 31 October 2018. (photo was taken at
Press Club, Lucknow, 24 May 2007)

However, inspite of this there is no denying that the judiciary
has played a crucial role in democratic India, serving as a check
on the powers of the executive and the legislature as well as in
protecting the Fundamental Rights of  citizens. The members
of the Constituent Assembly had quite correctly envisioned a
system of courts with an independent judiciary as a key feature
of  our democracy.

Number of Judges in IndiaNumber of Judges in IndiaNumber of Judges in IndiaNumber of Judges in IndiaNumber of Judges in India

No.*No.*No.*No.*No.* Name of the CourtName of the CourtName of the CourtName of the CourtName of the Court SanctionedSanctionedSanctionedSanctionedSanctioned WorkingWorkingWorkingWorkingWorking VacanciesVacanciesVacanciesVacanciesVacancies
strengthstrengthstrengthstrengthstrength strengthstrengthstrengthstrengthstrength

A Supreme Court 34 34 0

B High Courts 1,079 655 424

C District and 22,644 17,509 5,135
Subordinate Courts

* Data in A and B (as on 1 November 2019)

Discuss the impact of the shortage
of judges on the delivery of justice
to the litigants.
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ˇø£ πødüTqT $#ê]+#·&ÜìøÏ ø√s¡Tº\T #ê˝≤ dü+e‘·‡sê\T rdüTø√e&É+  nH̊~
kÕe÷q´ e´øÏÔøÏ Hê´j·T+ n+<ä&É+˝À m<äTs¡j̊T´ Ç+ø=ø£ eTTK´yÓTÆq düeTdǘ .
Bìì m‹Ô #·T|ü⁄‘·÷ ªªHê´j·T+ n+~+#·&É+ Ä\dǘ + ø±e&É+ n+fÒ Hê´j·T+
ìsêø£]+#·&Éy˚Tμμ nH˚ |ü<äã+<Ûëìï ñ|üjÓ÷–dü÷Ô ñ+{≤+.

* A,B \˝À Ç∫Ãq $esê\T qe+ãsY 1,2019 Hê{Ï$.

dü+K´* ø√s¡Tº ù|s¡T eT+p¬s’q     |üì  #˚düTÔqï U≤∞\T
   dü+K´ yê] dü+K´

A düTÁ|”+ø√s¡Tº     34             34           0
B ôV’≤ø√s¡Tº           1079            655          424
C õ˝≤¢ eT]j·TT   22644  17509         5135

düu≤]¶H̊{Ÿ
Hê´j·TkÕúHê\T

@~ @yÓTÆq|üŒ{Ïø° bÂs¡T\ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ø±bÕ&É≥+‘√ bÕ≥T
XÊdüqìsêàD, ø±s¡́ ìsê«Vü≤ø£ XÊK n~Ûø±sê\qT ìj·T+Á‹+#·&É+ <ë«sê
dü«‘·+Á‘· uÛ≤s¡‘·<̊X̄+˝À Hê´j·Te´edüú ̌ ø£ ø°\ø£yÓTÆq bÕÁ‘· b˛wædüTÔ+~ nq&É+˝À
m≥Te+{Ï dü+<̊Vü≤+ ̋ Ò<äT. eTq Á|üC≤kÕ«eT´+˝À ̌ ø£ eTTK´yÓTÆq \ø£åD+>±
dü«‘·+Á‘· Á|ü‹|ü‹Ô‘√ ≈£L&çq Hê´j·Te´edüúqT dü¬s’q |ü<ä∆‹˝À Á|ü‹bÕ~+#·≥+
<ë«sê sêC≤´+>∑ |ü]wü‘Y düuÛÑT´\T dü¬s’q <äø£Œ<∏ëìï Á|ü<ä]Ù+#ês¡T.

ô|’ ∫Á‘·|ü≥+˝À 1987 y˚T 22 e ‘˚Bq MTs¡{À¢ì
Vü≤dæ+|ü⁄sê˝À Vü≤‘·´ #˚j·Tã&çq 43 eT+~ eTTdæ¢+
≈£î≥T+ã düuÛÑT´\≈£î dü+ã+~Û+∫q~.  á ≈£î≥T+u≤\T
>∑‘· 31 dü+e‘·‡sê\T>± Hê´j·T+ ø√dü+ b˛sê&ÜsTT.
á $#ês¡D˝À düTBs¡È C≤|ǘ + ø±s¡D+>± düTÁ|”+ ø√s¡Tº
ôdô|º+ãs¡T 2002 ̋ À  á πødüTqT ñ‘·Ôs¡Á|ü<˚XŸ sêÁwüº+
qT+&ç &Û ç©¢øÏ e÷]Ã+~. Vü≤‘ê´s√|üD, Ç‘·s¡
H˚s¡s√|üD\‘√ 19 eT+~ Ábı$ì¸j·T˝Ÿ ÄsYà ¶
ø±ìùdºãT\] (|æ.m.dæ) yês¡T H˚s¡ $#ês¡DqT
m<äTs=ÿHêïs¡T. 2007 Hê{ÏøÏ  πøe\+ eTT>∑TZs¡T kÕ≈£åî\qT
e÷Á‘·ẙT $#ê]+#ês¡T. ‘·T<ä≈£î &Ûç©¢ ôV’≤ø√s¡Tº nø√ºãsY
31, 2018 q  ì+~‘·T\qT  <√wüß\T>± ìsê∆]+∫+~.
(Áô|dt ø£¢uŸ, \ø√ï, 24 ẙT 2007q rj·Tã&çq bǫ̀ {À.)

yê»´<ës¡T\≈£î Hê´j·T+ n+<ä&É+˝À Hê´eT÷s¡TÔ\
ø=s¡‘· Á|üuÛ≤yêìï #·]Ã+#·+&ç.

uÛ≤s¡‘·<̊X̄+˝À Hê´j·TeT÷s¡TÔ\ dü+K´
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142Judiciary

1. You read that one of the main functions of the judiciary is ‘upholding the law and Enforcing
Fundamental Rights’. Why do you think an independent judiciary is necessary to carry out this
important function?

2. Re-read the list of Fundamental Rights provided in Chapter 1. How do you think the Right to
Constitutional Remedies connects to the idea of judicial review?

3. In the following illustration, fill in each tier with the judgments given by the various courts in the
Sudha Goel case. Check your responses with others in class.

4. Keeping the Sudha Goel case in mind, tick the sentences that are true and correct the ones that
are false.

(a) The accused took the case to the High Court because they were unhappy with the decision of
the Trial Court.

(b) They went to the High Court after the Supreme Court had given its decision.

(c) If they do not like the Supreme Court verdict, the accused can go back again to the Trial
Court.

5. Why do you think the introduction of Public Interest Litigation (PIL) in the 1980s is a significant
step in ensuring access to justice for all?

6. Re-read excerpts from the judgment on the Olga Tellis vs Bombay Municipal Corporation case.
Now write in your own words what the judges meant when they said that the Right to Livelihood
was part of the Right to Life.

7. Write a story around the theme, ‘Justice delayed is justice denied’.

8. Make sentences with each of the glossary words given on the next page.

Exercises

Supreme Court

High Court

Lower Court
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1. #·{≤ºìï düeT]∆+#·&É+, ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT neT\T #˚j·T&É+ nH˚$ Hê´j·Te´edüú Á|ü<Ûëq $<ÛäT\ì MTs¡T #·~yês¡T.
á ø°\ø£ $<ÛäT\qT ìs¡«Væ≤+#·&ÜìøÏ dü«‘·+Á‘· Hêj·Te´edüú nedüs¡+ nì MTs¡T m+<äT≈£î uÛ≤$düTÔHêïs¡T?

2. n<Ûë´j·T+ 1 ˝À ñqï  ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\ C≤_‘êqT eTs=ø£ÿkÕ] #·<äe+&ç. sêC≤´+>∑ düMTøå± uÛ≤eq≈£î, sêC≤´+>∑
|ü]Vü‰s¡ Vü≤≈£îÿ‘√ >∑\  dü+ã+<Ûä+ >∑T]+∫ MTs¡T @$T uÛ≤$düTÔHêïs¡T?

3. øÏ+~ Ç∫Ãq |ü≥+˝À düT<Ûë >√j·T˝Ÿ πødüT˝À $$<Ûä kÕúsTT\˝À ø√s¡Tº\T Ç∫Ãq rs¡TŒ\qT |üP]+#·+&ç. MT jÓTTø£ÿ
n_ÛÁbÕj·÷\qT ‘·s¡>∑‹˝Àì Ç‘·s¡ $<ë´s¡Tú\  n_ÛÁbÕj·÷\‘√  dü]b˛\Ã+&ç.

4. düT<Ûë >√j·T˝Ÿ πødüTqT <äwæº̋ À ñ+#·Tø=ì  ÁøÏ+~ yêø±´\˝À ‘·bıŒ|ü⁄Œ\qT >∑T]Ô+#·+&ç.
n.  ì+~‘·T&ÉT Áf…Æ̋ Ÿ ø√s¡Tº̋ Àì rs¡TŒ≈£î ndü+‘·|æÔ #Ó+~ ôV’≤ø√s¡TºqT ÄÁX¯sTT+#ê&ÉT.
Ä. yês¡T düTÁ|”+ ø√s¡Tº rs¡TŒ nq+‘·s¡+ ôV’≤ø√s¡TºqT ÄÁX¯sTT+#ês¡T.
Ç. düTÁ|”+ø√s¡Tº rs¡TŒ q#·Ãì#√ ì+~‘·T&ÉT ‹]– Á≥j·T˝Ÿ ø√s¡TºqT ÄÁX¯sTT+#˚ Vü≤≈£îÿ ø£\<äT.

5. n+<ä]ø° Hê´j·T+ n+<äTu≤≥T˝ÀøÏ rdüT≈£îsêe&É+˝À Á|üC≤ Á|üjÓ÷»q yê´»´+ 1980 nH̊~ ̌ ø£ >=|üŒ eTT+<ä&ÉT>∑T>±
m+<äT≈£î uÛ≤$+#ê* ?

6. y√˝≤Z f…©¢dt VS u≤+uÒ eTTì‡|ü̋ Ÿ ø±s=ŒπswüHé πødüT˝Àì Á|ü<Ûëq n+XÊ\qT $X‚¢wæ+∫ ªJ$+#˚ Vü≤≈£îÿ˝ÀH˚ JequÛÑ‹ì
bı+<˚ Vü≤≈£îÿ $T[‘·yÓTÆ ñqï~μ nì ìs¡÷|ædü÷Ô ˙ kı+‘· yêø£́ +˝À düe÷<Ûëq+ sêj·T+&ç.

7. ªHê´j·T+ »s¡>∑&É+˝À C≤|ǘ + nH˚~ Hê´j·T+ »s¡>∑ø£b˛e&Éy˚Tμ nH ̊yêø±´ìï <äwæº̋ À ñ+#·Tø=ì ˇø£ ø£<∏ä sêj·T+&ç.

8. ‘·s¡Tyê‹ ù|õ˝À Çe«ã&çq |ü<äø√X¯+˝À >∑\ |ü<ë\qT ñ|üjÓ÷–+∫ yêø±´\qT ‘·j·÷s¡T#˚j·T+&ç.

nuÛ≤´kÕ\T

düTÁ|”+ ø√s¡Tº

ôV’≤ø√s¡Tº

øÏ+~ ø√s¡Tº
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Acquit:Acquit:Acquit:Acquit:Acquit: This refers to the court declaring that a person is not guilty of the crime which
he/she was tried for by the court.

To AppealTo AppealTo AppealTo AppealTo Appeal: In the context of this chapter this refers to a petition filed before a higher
court to hear a case that has already been decided by a lower court.

CompensationCompensationCompensationCompensationCompensation: In the context of this chapter this refers to money given to make
amends for an injury or a loss.

EvictionEvictionEvictionEvictionEviction: In the context of this chapter this refers to the removal of persons from land/
homes that they are currently living in.

ViolationViolationViolationViolationViolation: In the context of this chapter it refers both to the act of breaking a law as
well as to the breach or infringement of Fundamental Rights.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

9.  The following is a poster made by the Right to Food campaign.

Read this poster and list the duties of
the government to uphold the Right to
Food.

How does the phrase “Hungry
stomachs, overflowing godowns! We
will not accept it!!” used in the poster
relate to the photo essay on the Right
to Food on page 61?

Sustainable Development Goal (SDG)
www.in.undp.org
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ìs√›wæ:- ø√s¡Tº <ë«sê n‘·qT/ ÄyÓT $#ê]+#·ã&çq H˚sêìøÏ Ä e´øÏÔ <√wæ ø±<äì ø√s¡Tº Á|üø£{Ï+#·&Üìï
dü÷∫düTÔ+~.

n|”Œ\T #̊j·T&É+:- Ç|üŒ{Ïπø ~>∑Te ø√s¡Tº ìs¡ísTT+∫q rs¡TŒô|’ ñqï‘· Hê´j·TkÕúq+˝À |æ{ÏwüHé <ëK\T
#˚j·T≥+.

|ü]Vü‰s¡+:- á bÕsƒ¡+˝À >∑\ n+X¯+ Á|üø±s¡+ >±j·T+ Ò̋<ë qcÕºìï dü]~<ä›&ÜìøÏ Ç∫Ãq q>∑<äT.

‘=\–+|ü⁄ :- á bÕsƒ¡+˝À >∑\ n+X¯+ Á|üø±s¡+ Á|üdüTÔ‘·+ ìedædüTÔqï uÛÑ÷$T/ Ç+{Ï qT+&ç e´≈£îÔ\qT
U≤∞ #˚sTT+#·T≥.

ñ\¢+|òüTq :-á n<Ûë´j·T+˝À >∑\ dü+<äs¡“¤+ Á|üø±s¡+ #·≥º ñ\¢+|òüTq Ò̋<ë ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\
ñ\¢+|òüTq\qT ¬s+&ç+{Ïì dü÷∫düTÔ+~.

9.  ªªÄVü‰s¡|ü⁄ Vü≤≈£îÿμμ Á|ü#ês¡+˝À uÛ≤>∑+>± øÏ+~ >√&É|üÁ‹ø£ ‘·j·÷s¡T #˚j·T+ã&ç+~.

á >√&É |üÁ‹ø£qT #·~$ ÄVü‰s¡|ü⁄ Vü≤≈£îÿqT ø±bÕ&É≥+˝À
Á|üuÛÑT‘·«+ jÓTTø£ÿ $<ÛäT\qT ‘Ó*j·TCÒj·T+&ç.

 ªªÄø£*‘√ ñqï ø£&ÉT|ü⁄`bı+–bıs¡T¢‘·Tqï –&É¶+>∑T\Tμμ Bìì
y˚TeTT n+^ø£]+#·eTT nH˚ yêø±´ìï ‘Ó\T|ü⁄‘·Tqï 61 e
ù|J˝Àì ÄVü‰s¡|ü⁄ Vü≤≈£îÿ bǫ̀ {À yê´kÕìøÏ, á ô|’q b˛düºsY̋ À
>∑\ bǫ̀ {ÀøÏ >∑\ dü+ã+<Ûä+ $e]+#·+&ç.

|ü<äø√X¯+

düTdæ ∆sê_Ûeè~∆ \ø£ å´+düTdæ ∆sê_Ûeè~∆ \ø£ å´+düTdæ ∆sê_Ûeè~∆ \ø£ å´+düTdæ ∆sê_Ûeè~∆ \ø£ å´+düTdæ ∆sê_Ûeè~∆ \ø£ å´+ (SDG)
www.in.undp.org

n~ düVü‰j·T+ #˚j·T&É+ ø±<äT.
n~ e÷ Vü≤≈£îÿ.

Äø£*‘√ eTs¡D+
düTÁ|”+ ø√s¡Tº ìs¡íj·T+

mes¡T u≤<ÛäT´\T

Á|üuÛÑT‘·«+ $<ÛäT\T
n+<äØøÏ ÄVü‰s¡+ n+~+#·&É+
me]˙ Äø£*‘√ |üdüTÔ\T+#·≈£L&É<äT.
Äø£* e\q m≈£îÿe>± u≤<Ûä|ü&˚yês¡T,
n+fÒ eè<äT∆\T, $ø£̋ ≤+>∑T\T, $‘·+‘·Te⁄\T
yÓTT<ä̋ …’qyês¡T M] |ü≥¢
Á|ü‘˚́ ø£ ÁX¯<ä∆ #·÷bÕ*.
b˛wüø±Vü‰s¡ ˝À|ü+ / Äø£* e\q
eTs¡D≤\T ñ+&É≈£L&É<äT.

Á|üuÛÑT‘·«+ ‘·q $<ÛäT\qT dü]>± ìs¡«]Ô+#·ø£b˛‘̊:
ø√s¡Tº\≈£î düe÷<Ûëq+ #Ó|üŒe\dæ ñ+≥T+~.

Äø£*‘√ ñqï ø£&ÉT|ü⁄\T b˛+– b˛s¡T¢‘·Tqï >√&ÍqT¢! y˚TeTT Bìì n+^ø£]+#·+, y˚TeTT Bìì n+^ø£]+#·+!!!

ÄVü‰s¡ Vü≤≈£îÿ Á|ü#ês¡+
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Chapter 6

Understanding OurUnderstanding OurUnderstanding OurUnderstanding OurUnderstanding Our
Criminal JusticeCriminal JusticeCriminal JusticeCriminal JusticeCriminal Justice
SystemSystemSystemSystemSystem
When we see someone violating the law, we
immediately think of informing the police. You might
have seen, either in real life or in the movies, police
officers filing reports and arresting persons. Because
of the role played by the police in arresting persons,
we often get confused and think that it is the police
who decide whether a person is guilty or not. This,
however, is far from true. After a person is arrested,
it is a court of law that decides whether the accused
person is guilty or not. According to the Constitution,
every individual charged of a crime has to be given a
fair trial.

Do you know what it means to get a fair trial? Have
you heard of an FIR? Or, do you know who a public
prosecutor is? In this chapter, we use a fictional case
of theft to try and highlight the process as well as
the role of different individuals in the criminal justice
system. Most cases go through a process that is
similar to the one discussed in our fictional case.
Therefore, understanding these processes as well as
the role that different persons should play within
the criminal justice system is crucial, so that if ever
the occasion should arise, you are aware of the
processes that should be followed.

I plead not guilty.
And I claim trial.
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147 eTq H̊s¡ Hê´j·Te´edüúqT
ns¡∆+ #̊düT≈£î+<ë+

Chapter 6: Understanding Our Criminal
Justice System

eTq H̊s¡ Hế j·Te´edüúqT ns¡∆+
#̊düT≈£î+<ë+n<Ûë́ j·T+  6

me¬s’Hê #·{≤ºìï n‹Áø£$T+∫q≥T¢ eTq≈£î nì|æùdÔ yÓ+≥H̊ eTq+ b˛©düT\≈£î
düe÷#ês¡$Tyê«* nqT≈£î+{≤eTT. eTq ì» J$‘·+˝À, #·\q ∫Á‘ê\˝À
b˛©düT n~Ûø±s¡T\T πødüT qyÓ÷<äT #˚j·T&É+, e´≈£îÔ\qT n¬sdüTº #˚j·T&É+
MTs¡T #·÷ùd ñ+{≤s¡T. ̌ ø£ e´øÏÔ <√cÕ, ìs√›cÕ nH̊~ b˛©düT Ò̋ ìs¡ísTTkÕÔs¡ì
uÛ≤$kÕÔeTT, nsTT‘˚ Ç~ ì»+ ø±<äT. ˇø£ e´øÏÔì n¬sdüTº #˚dæq ‘·s¡Tyê‘·
n‘·ì MT<ä ñqï Äs√|üD ì»e÷? ø±<ë? nH̊~ Hê´j·TkÕúq+ ìs¡ísTTdüTÔ+~.
sêC≤´+>∑+ Á|üø±s¡+ ì+~‘·T&Ó’q Á|ü‹ e´øÏÔøÏ Hê´j·Tã<ä∆yÓTÆq $#ês¡D
»s¡>±*.

Hê´j·Tã<ä∆yÓTÆq $#ês¡D n+fÒ @$T{À MT≈£î ‘Ó\TkÕ? MTs¡T m|ü⁄Œ&Ó’Hê
FIR >∑T]+∫ $Hêïsê? |ü_¢ø˘ ÁbÕdæ≈£L´≥sY n+fÒ mes√ MT≈£î ‘Ó\TkÕ?
eTTK´+>± á H˚s¡ Hê´j·Te´edüú̋ À ñ+&˚ Á|üÁøÏj·T\qT, $$<Ûä e´≈£îÔ\
bÕÁ‘·\qT ˇø£ ø£*Œ‘· <=+>∑‘·q+ ø£<∏ä <ë«sê ‘Ó\TdüT≈£î+<ë+. #ê˝≤
dü+<äsê“¤\˝À eTq á ø£*Œ‘· ø£<∏ä̋ À »]–q≥T¢>±H̊ »s¡T>∑T‘·÷ ñ+≥T+~.
n+<äTe\q á H˚s¡ Hê´j·Te´edüú Á|üÁøÏj·TqT, Bì˝À $$<Ûä e´≈£îÔ\T
b˛wæ+#·e\dæq bÕÁ‘·\qT ns¡∆+ #˚düTø√e&É+ #ê˝≤ ø°\ø£+. n+<äTe\q
m|ü⁄Œ&Ó’Hê Ç˝≤+{Ï |ü]dæú‘·T\T m<äT¬s’‘̊ nqTdü]+#ê*‡q |ü<ä∆‘·T\ >∑T]+∫
ne>±Vü≤q @s¡Œ&ÉT‘·T+~.

H˚qT H˚s¡eTT #˚j·T Ò̋<äT
$#ês¡D ø√s¡T‘·THêïqT.
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Mr Shinde has come to the police station.

18.7.06

At their apartment in Mumbai Mrs Shinde is getting dressed. She has been
frantically searching for her gold chain for over an hour.

Shanti Hembram has been working in the house for
the past three years.

Mr Shinde searches Shanti’s trunk and finds an
envelope with Rs.10,000 in it.  He screams at Shanti
saying that this is the money she’s got from selling
the chain.

Po

Madam, I haven’t
stolen it.

Sub inspector (S.I.) Rao records Mr Shinde’s FIR.

I am sure it was in
this drawer! Where
could it be...?

I can’t find my gold chain - it’s
not in the drawer! I suspect that
Shanti might have stolen it. She
always spends a long time
dusting my room.

Hurry up! We are
going to be late for
the wedding.

Shanti, have you begun to steal
now? And that too my gold chain.
Bring your trunk - I want to search
it. We’ve called the police. So if you
have the chain, return it now.

Saab, my brother and I have been
saving this money over the last
one year. We want to buy a bull
when we go to our village.
Madam, I am innocent.

I have come to file an FIR. There has
been a theft in my house. My maid
Shanti has stolen my wife’s necklace.

Yes.
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Po

18.07.06
ÁoeT‹ wæ+&̊ eTT+u…’̋ Àì yê] nbÕs¡TºyÓT+≥T˝À n\+ø£]+#·T≈£î+≥÷ñHêïs¡T. düTe÷s¡T ̌ ø£ >∑+≥≈£î
ô|’>± ÄyÓT ‘·q ã+>±s¡T >=\TdüT ø√dü+ Ä+<√fi¯q>± yÓ‘·T≈£î‘·THêïs¡T.

n~ K∫Ã‘·+>± á kıs¡T>∑T
˝ÀH˚ ñ+&˚~! mø£ÿ&É ñ+&ç
ñ+≥T+~.

‘·«s¡>± sê.. eTq+
ô|[fløÏ yÓfi¯fl&É+ Ä\dü´+

ne⁄‘·T+~.

Hê ã+>±s¡T >=\TdüT ø£ì|æ+#·&É+ ˝Ò<äT. n~
kıs¡T>∑T˝À ˝Ò<äT. XÊ+‹ <ëìì <=+–*+∫
ñ+≥T+<äì nqTe÷q+>± ñ+~. ÄyÓT
m|ü⁄Œ&É÷ Hê >∑~ì X¯óÁuÛÑ|üs¡Tdü÷Ô m≈£îÿe

düeTj·T+ Çø£ÿ&˚ ñ+≥T+~.

XÊ+‹ ôV≤+Áã+ >∑‘· eT÷&ÉT dü+e‘·‡sê\T>± á Ç+{À¢ |üì #˚dü÷Ô ñ+~.

XÊ+r! ˙e⁄ <=+>∑‘·q+ #˚j·T&É+ yÓTT<ä\T
ô|{≤ºyê? n~ ≈£L&Ü Hê ã+>±s¡T

>=\TdüTqT. ˙ ô|f…ºqT rdüT≈£îsê.. H˚qT
<ëìì yÓ‘·ø±*. y˚TeTT b˛©düT\qT

|æ*#êeTT. ˙ <ä>∑Zs¡ >=\TdüT ñ+fÒ Ç|ü⁄Œ&˚
‹]– Çe⁄«. ne÷à! H˚qT <ëìì

<=+–*+#·˝Ò<äT.

ÄyÓT ô|f…ºqT wæ+&˚ yÓ‘·T≈£î‘ês¡T. <ëì˝À s¡÷.10000 ñqï ø£es¡T
ñ+~. n~ >=\TdüT neTà>± e∫Ãq &Éã“ì uÛ≤$+∫ XÊ+‹ô|’ n]#ês¡T.

nj·÷´! H̊qT Hê k˛<äs¡T&ÉT >∑‘· dü+e‘·‡s¡
ø±\+>± bı<äT|ü⁄ #˚düT≈£îqï &ÉãT“ Ç~.
e÷ }]øÏ yÓ[flq|ü⁄Œ&ÉT ˇø£ m<äT›qT
ø=Hê\qT≈£î+≥THêïeTT.

wæ+&̊ b˛©düT ùdºwüqT≈£î e#êÃs¡T.

e÷ Ç+{À¢ <=+>∑‘·q+ »]–+~. H̊qT FIR
<ëK\T #̊j·T&ÜìøÏ e#êÃqT. e÷ |üìeTìwæ
XÊ+‹ Hê uÛ≤s¡́  >=\TdüTqT <=+–*+∫+~.

düuŸ ÇHÓ‡Œø£ºs¡T (SI) sêe⁄ wæ+&˚ Ç∫Ãq FIR qT qyÓ÷<äT #˚XÊs¡T.

n˝≤π>..
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19.7.06

Sushil, Shanti’s brother arrives and pleads with S.I. Rao to
release Shanti.

23.8.06

Although the court granted bail to Shanti after a month, she was unable to get anyone to stand surety for her for
Rs 20,000. She, therefore, continued to be in jail. She is very traumatised. She is worried about what will happen during
the trial.

What will happen to me? I haven’t
done anything wrong and yet I am
behind bars just because Madam
suspects me. And the money that
we’ve been saving... will I ever get it
back…?

14.9.06

The police files a chargesheet in the Magistrate’s Court. The court gives a copy of the chargesheet including
statements of witnesses to Shanti.  Shanti tells the court that she has no lawyer to defend her against this false
case of theft.

The Magistrate appoints Advocate Kamla Roy as Shanti’s defence lawyer at the government’s expense.

According to Article 22 of the Constitution, every person has a Fundamental Right to be defended by aAccording to Article 22 of the Constitution, every person has a Fundamental Right to be defended by aAccording to Article 22 of the Constitution, every person has a Fundamental Right to be defended by aAccording to Article 22 of the Constitution, every person has a Fundamental Right to be defended by aAccording to Article 22 of the Constitution, every person has a Fundamental Right to be defended by a
lawyerlawyerlawyerlawyerlawyer. Article 39A of the Constitution places a duty upon the State to provide a lawyer to any citizen who. Article 39A of the Constitution places a duty upon the State to provide a lawyer to any citizen who. Article 39A of the Constitution places a duty upon the State to provide a lawyer to any citizen who. Article 39A of the Constitution places a duty upon the State to provide a lawyer to any citizen who. Article 39A of the Constitution places a duty upon the State to provide a lawyer to any citizen who
is unable to engage one due to poverty or other disabilityis unable to engage one due to poverty or other disabilityis unable to engage one due to poverty or other disabilityis unable to engage one due to poverty or other disabilityis unable to engage one due to poverty or other disability.....

S.I. Rao forcibly keeps Sushil in the police station for two days. Sushil is abused and beaten by S.I. Rao and other
police constables. They try and make him confess that he and his sister Shanti head a gang of domestic servants that
have stolen jewellery from other homes. There have been other complaints of theft of jewellery from Shinde’s
neighbourhood. As Sushil keeps repeating that he is an innocent factory worker, the police let him go after two days.

Mr Shinde returns with Sub Inspector Rao.

I will now write the statements
that Mr and Mrs Shinde make
about this theft. Let me seal the
envelope that has the money and
take it with me as evidence. I am
arresting Shanti and taking her to
the police station.

Please don’t let him take me! I
have not stolen the chain. This
is my hard-earned money…

But where will I get the money to
hire a lawyer? and who will stand as
surety for her? You have taken all of
our savings and sealed it…

She has been arrested for
the theft of a gold chain.
You can go to court and get
a bail order.
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wæ+&˚, SI sêe⁄ ø£*dæ yê] Ç+{ÏøÏ e#êÃs¡T.

á <=+>∑‘·q+ >∑T]+∫ wæ+&˚, n‘·ì uÛ≤s¡́
Ç∫Ãq yê+>∑÷à˝≤ìï H˚qT qyÓ÷<äT
#̊düT≈£î+≥THêïqT. &ÉãT“qT ø£esY̋ À d”̋ Ÿ #̊dæ
kÕø£ǻ +>± Hê‘√ rdüT≈£îyÓfīSÔ XÊ+‹ì n¬sdüTº
#̊dæ b˛©düT ùdºwüHé≈£î rdüT≈£îyÓfīóÔHêïqT.

<äj·T#˚dæ SI qqTï ùdºwüHé≈£î
rdüT≈£îyÓfī¢≈£î+&Ü Ä|ü+&ç. H̊qT >=\TdüTqT

<=+–*+#·̋ Ò<äT. Ç~ Hê ø£cÕº]®‘·+.

19.7.06
XÊ+‹ k˛<äs¡T&ÉT düTo˝Ÿ e∫Ã XÊ+‹ì $&ÉT<ä\ #˚j·TeTì SI sêe⁄qT
ẙ&ÉT≈£îHêï&ÉT.

ã+>±s¡T >=\TdüT <=+–*+∫q+<äT≈£î
ÄyÓTqT n¬sdüTº #˚XÊeTT. MTs¡T ø√s¡Tº≈£î
yÓ[fl u…sTT˝Ÿ ñ‘·Ôs¡T«\T ‘Ó#·TÃø√+&ç.

ø±˙ Hê´j·Tyê~ì ìj·T$T+#·Tø√e&ÜìøÏ
Hê≈£î &ÉãT“ mø£ÿ&ç~? ÄyÓT≈£î |üPNø£‘·TÔ>±
mes¡T+{≤s¡T? y˚TeTT <ë#·T≈£îqï
k˛eTTàq+‘·{Ï˙ MTs¡T d”˝Ÿ #˚XÊs¡T.

düTo Ÿ̋qT SI sêe⁄ ¬s+&ÉT s√E\bÕ≥T b˛©dt ùdºwüHé ̋ À ìs¡“+~Û+#ê&ÉT. SI sêe⁄ ‘√ bÕ≥T ø±ìùdºãTfīófl ≈£L&Ü düTo Ÿ̋ì ‹{≤ºs¡T, ø={≤ºs¡T. yês¡T n‘·&çì, n‘·ì
k˛<ä]ì Çs¡T>∑T bıs¡T>∑T Çfi¯fl˝À ÄuÛÑs¡D≤\T <=+–*+#˚ eTTsƒê Hêj·T≈£î\eTì ˇ|ü⁄Œø√eTì ã\e+‘·ô|{≤ºs¡T. wæ+&˚ Çs¡T>∑T bıs¡T>∑T yê] Çfi¯fl˝À ≈£L&Ü
ÄuÛÑs¡D≤\ <=+>∑‘·Hê\T »]–q≥T¢ |òæsê´<äT\T n+<ësTT. ‘·q≈£î Çy˚MT ‘Ó*j·Teì, ‘êqT bòÕ´ø£ºØ ø±]à≈£î&çqì düTo˝Ÿ |ü<˚ |ü<˚ #Ó|üŒ&É+‘√ ¬s+&ÉT s√E\
‘·s¡Tyê‘· b˛©düT\T n‘·&çì $&ç∫ô|{≤ºs¡T.

23.08.06: HÓ\s√E\ ‘·s¡Tyê‘· XÊ+‹øÏ Hê´j·TkÕúq+ u…sTT˝Ÿ eT+ps¡T #˚dæq|üŒ{Ïø°, ÄyÓT≈£î 20,000 s¡÷bÕj·T\≈£î Vü‰MT Ç#˚Ã e´≈£îÔ\T
<=s¡ø£̋ Ò<äT. n+<äT#˚‘· ÄyÓT C…’\T˝ÀH˚ ñ+&çb˛sTT+~. ÄyÓT m+‘√ eTH√y˚<äq≈£î >∑T¬s’+~. $#ês¡D˝À @+ »s¡T>∑T‘·T+<√ nì ÄyÓT Ä+<√fi¯q
|ü&ÉkÕ–+~.

14.09.06:
Hê´j·TkÕúq+˝À b˛©düT\T #êsY® w”{Ÿ <ëK\T #˚XÊs¡T. ø√s¡Tº XÊ+‹øÏ #êsY®w”{ŸqT, kÕ≈£åî\ yê+>∑÷à\|ü⁄ qø£\qT n+<ä#˚dæ+~. á
‘·|ü⁄Œ&ÉT <=+>∑‘·q+ πødüT≈£î e´‹πsø£+>± ‘·qqT s¡øÏå+#·&ÜìøÏ ‘·q≈£î Hê´j·Tyê~ ̋ Òs¡ì XÊ+‹ ø√s¡Tº≈£î #Ó|æŒ+~.

Á|üuÛÑT‘·« Ks¡TÃ\‘√ n&=«πø{Ÿ ø£eT˝≤sêjYTì XÊ+‹ ‘·s¡T|ü⁄q &çô|òqT‡ ̋ ≤j·Ts¡T>± y˚TõÁùdº{Ÿ ìj·T$T+#ês¡T.

sêC≤´+>∑+˝Àì 22 e n~Ûø£s¡D+ Á|üø±s¡+ ˇø£ Hê´j·Tyê~ <ë«sê ‘·qqT ‘êqT s¡øÏå+#·T≈£îH˚ ÁbÕ<∏äÛä$Tø£ Vü≤≈£îÿ Á|ü‹ e´øÏÔø° ñ+~.
sêC≤´+>∑+˝Àì 39m n~Ûø£s¡D+ Á|üø±s¡+ ù|<ä]ø£+ ˝Ò<ë Ç‘·s¡ ø±s¡D≤\ e\q Hê´j·Tyê~ì ìj·T$T+#·Tø√˝Òì
@ bÂs¡T&ç¬ø’Hê Ä kÂø£sê´ìï @sêŒ≥T #˚ùd u≤<Ûä́ ‘· Á|üuÛÑT‘·«+ô|’ ñ+~.

Hê≈£î @$T »s¡T>∑T‘·T+~? H̊qT @ ‘·|ü⁄Œ #̊j·T Ò̋<äT
nsTTHê neTà>±s¡T qqTï nqTe÷ì+#·&É+ e\¢ H̊qT
ø£≥ø£{≤\ bÕ\j·÷´qT. y˚TeTT <ë#·T≈£îqï &ÉãT“
e÷≈£î ‹]– edüTÔ+<ë?
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11.12.06

The court frames a charge of theft of Mrs Shinde’s gold
chain and possession of money Rs 10,000 got from selling
stolen property against Shanti.

The trial before the Magistrate begins…

8.3.07

The Public Prosecutor appears in the case on behalf of the State. He presents Mrs
and Mr Shinde as a key witnesses.

Next, Advocate Roy cross-examines
the prosecution witness Mrs Shinde.

Advocate Kamla Roy meets Shanti in the court

Here are my case papers.
I have been falsely
accused of stealing my
employer’s gold chain.

So, what you are basically saying is
that you did not see Shanti steal the
chain. Nor did you recover the chain
on Shanti. Also, in the three years that
she has worked for you, nothing has
been stolen from the house. You were
also regularly paying her
Rs 1,000 as salary each month.

20.4.07

Advocate Roy examines Sushil and his
employer as defence witnesses.  Through
their testimonies, she is able to show that the
Rs 10,000 found in Shanti’s trunk could well
be the earnings of Sushil and Shanti.

They found Rs 10,000 in Shanti’s
trunk and said that this was the
money she got from stealing the
chain. But that is money that we
have been saving up together.

I plead not guilty.
And I claim trial.

So tell me, Mrs Shinde,
how did the gold chain
go missing? I had kept my chain in the drawer.

Shanti stole it. No other outsider
except Shanti goes into my room.
Mr Shinde searched her trunk in
front of me and we were shocked
to find Rs 10,000 in an envelope.
Shanti got this money from selling
my gold chain. She is a thief.
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n&É«πø{Ÿ ø£eT\sêjYT XÊ+‹ì Hê´j·TkÕúq+˝À ø£\TdüTÔ+~.

Ç$ Hê πødüT ù||üs¡T¢. Hê j·T»e÷ì
ã+>±s¡T >=\TdüT <=+–*+∫q≥T¢
Hêô|’ ‘·|ü⁄Œ&ÉT Äs√|üD\T #˚XÊs¡T.

yês¡T XÊ+‹ ô|f…º˝À s¡÷.10,000 ñqï≥T¢
>∑eTì+#ês¡T, Ä &ÉãT“ ã+>±s¡T >=\TdüTqT

<=+–*+#·&É+ <ë«sê e∫Ã+<äì yês¡T nHêïs¡T.
nsTT‘˚ n~ y˚TeTT Ç<ä›s¡eT÷ ø£*dæ

Ä<ë#˚düT≈£îqï &ÉãT“.

11.12.06
ÁoeT‹ wæ+&̊ ã+>±s¡T >=\TdüTqT XÊ+‹ <=+–*+∫+<äì, Ä <=+–*+#·ã&çq
kı‘·TÔqT neTà>± e∫Ãq 10,000 s¡÷. ÄyÓT e<ä› ñ+<äì ø√s¡Tº̋ À XÊ+‹ ô|’
n_ÛjÓ÷>∑+ yÓ÷|üã&ç+~.

H˚qT H˚s¡eTT #˚j·T˝Ò<äT, H˚qT
$#ês¡DqT ø√s¡T‘·THêïqT.

Hê´j·TeT÷]Ô eTT+<äT $#ês¡D ÁbÕs¡+uÛÑeTe⁄‘·T+~:...

8.03.07
 Á|üuÛÑT‘·«+ ‘·s¡T|ü⁄q |ü_¢ø˘ ÁbÕdæ≈£î´≥sY á πødüT˝À Vü‰»s¡e⁄‘ês¡T. n‘·qT wæ+&˚qT, n‘·ì uÛ≤s¡´qT ø°\ø£ kÕ≈£åî´\T>±
Á|üẙX̄ô|{≤ºs¡T.

ÁoeT‹ wæ+&˚ >±s¡÷! ã+>±s¡T >=\TdüT
m˝≤ b˛sTT+<√ #Ó|üŒ+&ç? H˚qT Hê >=\TdüTqT kıs¡T>∑T˝À ñ+#êqT.

XÊ+‹ <ëìì <=+–*+∫+~. XÊ+‹ ‘·|üŒ
ãj·T{Ï e´≈£îÔ\T me«s¡÷ Hê >∑~˝ÀøÏ yÓfi¯¢s¡T.
Hê uÛÑs¡Ô Hê eTT+<˚ ÄyÓT ô|f…ºqT yÓ‹ø±s¡T.

ˇø£ ø£es¡T˝À s¡÷. 10,000 ñ+&É≥+ #·÷dæ
H˚qT ~Á>±“¤+‹øÏ >∑T] nj·÷´qT. Hê

ã+>±s¡T >=\TdüTqT neTà&É+ e\¢ ÄyÓT≈£î Ä
&ÉãT“ e∫Ã+~. ÄyÓT ˇø£ <=+>∑.

‘·s¡Tyê‘· n&É«πø{Ÿ sêjYT ÁbÕdæ≈£L´wüHé kÕøÏå ÁoeT‹ wæ+&˚qT
Áø±dt m>±®$TH̊{Ÿ #̊XÊs¡T.

MTs¡T ÁbÕ<∏äÛä$Tø£+>± #Ó|ü⁄‘·Tqï~ @$T≥+fÒ
XÊ+‹ >=\TdüTqT <=+–*+#·&É+ MTs¡T

#·÷&É˝Ò<äT. XÊ+‹ qT+&ç MT >=\TdüTqT ‹]–
rdüTø√˝Ò<äT. n˝≤π> ÄyÓT MT <ä>∑Zs¡ |üì#˚dæq

eT÷&˚fi¯fl˝À Ç+{À¢ @MT <=+>∑‘·q+
»s¡>∑˝Ò<äT. MTs¡T ≈£L&É ÄyÓT≈£î Á|ü‹HÓ˝≤ J‘·+

s¡÷|ü+˝À Áø£eT+ ‘·|üŒ≈£î+&Ü s¡÷.1000
#Ó*¢düTÔHêïs¡T.

20.04.07
n&É«πø{Ÿ sêjYT, düTo˝ŸqT n‘·ì j·T»e÷ìì &çô|òHé‡
kÕ≈£åî\T>± $#ê]+#ês¡T. M] kÕøå±´\ <ë«sê XÊ+‹ ô|f…º̋ À
ñqï s¡÷.10,000 XÊ+‹, düTo˝Ÿ\ dü+bÕ<äq nì ÄyÓT
ãTTEe⁄ #̊XÊs¡T.
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From the above incident, you can see that the four key players
in the criminal justice system are the police, the Public
Prosecutor, the defence lawyer and the judge. You have seen
the roles each of them played in the above case. Now let us try
and understand their roles more generally.

What is the Role of the Police in
Investigating a Crime?

One important function of the police is to investigate any
complaint about the commission of a crime. An
investigation includes recording statements of witnesses and
collecting different kinds of evidence. On the basis of the
investigation, the police are required to form an opinion.
If the police think that the evidence points to the guilt of
the accused person, then they file a chargesheet in the court.
As stated at the beginning of this chapter, it is not the job

14.5.07

As the trial is nearing completion, Sushil learns that
Inspector Sharma has busted a gang of young men who
have been stealing jewellery from the Shinde’s
neighbourhood. Some of Mrs Shinde’s son’s friends are
part of this gang. Mrs Shinde’s chain has been found on
them. Sushil tells Advocate Roy about this. Advocate Roy
now calls Inspector Sharma as a defence witness.

15.7.07

The judge hears the testimony of all the witnesses. After
the testimony of Inspector Sharma, Advocate Roy argues
before the judge that it has now been established that
Shanti is innocent and should be acquitted.Inspector Sharma, can

you show and tell us
what you’ve found?

Here is the chain that has been
identified by Mrs Shinde as hers. We
busted a gang of boys who had stolen
the chain. These boys have admitted
that they stole the chain.

Shanti, you are hereby acquitted of the charge of
theft. The police will hand over to you the
Rs 10,000 that they had sealed. In my written
judgment, I have made it a point to highlight S.I. Rao’s
role in conducting such a shoddy investigation that
made you spend time in jail.
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14.05.07
$#ês¡D |üPs¡Ôe⁄‘·Tqï düeTj·T+˝À #·T≥Tº |üø£ÿ\ q>∑\qT <=+–*düTÔqï
j·TTe≈£î\ eTTsƒêqT ÇHÓ‡Œø£ºsY X̄s¡à |ü≥Tº≈£îqï≥T¢ düTo Ÿ̋ ‘Ó\TdüT≈£î+{≤&ÉT. á
eTTsƒê˝Àì ø=+<äs¡T wæ+&˚ ≈£îe÷s¡TìøÏ ùdïVæ≤‘·T\T. yê] e<ä› ÁoeT‹ wæ+&˚
>=\TdüT <=]øÏ+~. düTo˝Ÿ Bì>∑T]+∫ n&É«πø{Ÿ sêjYTøÏ #ÓbÕŒ&ÉT. n&É«πø{Ÿ
sêjYT Ç|ü⁄Œ&ÉT ÇHÓ‡Œø£ºsY X¯s¡àqT &çô|òHé‡ kÕøÏå>± Vü‰»s¡T |ü]#ês¡T.

ÇHÓ‡Œø£ºsY X¯s¡à >±s¡÷! MT≈£î @$T
<=]øÏ+<√ e÷≈£î #·÷|æ+#·>∑\sê!

ÁoeT‹ wæ+&˚ ‘·q<äì >∑T]Ô+∫q >=\TdüT Ç~.
>=\TdüT <=+–*+∫q u≤\Ts¡ eTTsƒêqT

|ü≥Tº≈£îHêï+. >=\TdüT <=+–*+∫q≥T¢ á
u≤\Ts¡T n+^ø£]+#ês¡T.

15.07.07
Hê´j·TeT÷]Ô kÕ≈£åî\+<ä] yê+>∑÷à˝≤ìï $+{≤s¡T. ÇHÓ‡Œø£ºsY X̄s¡à yê+>∑÷à\+ ‘·sê«‘·
n&É«πø{Ÿ sêjYT XÊ+‹ H˚s¡+ #˚j·T˝Ò<äì Ç|ü⁄Œ&ÉT ìsê∆]+#·ã&çq+<äTq, ÄyÓTqT
ìs√›wæ>± Á|üø£{Ï+#ê\ì Hê´j·TeT÷]Ô eTT+<äT yê~+#ês¡T.

XÊ+r! MTs¡T <=+>∑‘·q+ n_ÛjÓ÷>∑+ qT+∫ ìs√›wæ>±
ãTTEe⁄ø±ã&Ü¶s¡T. b˛©düT\T d”̋ Ÿ #̊dæq s¡÷. 10,000 MT≈£î
n+<äCÒkÕÔs¡T. SI sêe⁄ düùV≤‘·Tø£+ ø±ì |ü]XÀ<Ûäq ø±s¡D+>±
˙e⁄ C…’̋ À¢ ñ+&Ée\dæ e∫Ã+<äH˚~ eTTK´yÓTÆq n+X¯+>± H˚qT

Hê *œ‘· |üPs¡«ø£ rs¡TŒ˝À Á|üeTTK+>± Á|ükÕÔ$düTÔHêïqT.

ô|’ dü+|òüT≥q <ë«sê H˚s¡ ìs¡÷|üD Hê´j·T Á|üÁøÏj·T˝À q\T>∑Ts¡T ø°\ø£
bÕÁ‘·<ës¡T\qT MTs¡T >∑eTì+#·e#·TÃqT - b˛©düT, |ü_¢ø ˘ ÁbÕdæ≈£L´≥sY,
&çô|òHé‡ ̋ ≤j·TsY, Hê´j·TeT÷]Ô. ô|’ πødüT˝À Á|ü‹ ̌ ø£ÿs¡T ìs¡«Væ≤+∫q bÕÁ‘·\qT
>∑eTì+#ês¡T. Ç|ü⁄Œ&ÉT eTq+ yês¡T ìs¡«Væ≤+∫q bÕÁ‘·\qT ns¡∆+
#˚düTø√e&ÜìøÏ Á|üj·T‘·ï+ #˚<ë›+.

H˚sêìï |ü]XÀ~Û+#·&É+˝À b˛©düT\ bÕÁ‘· @$T{Ï?

H˚sêìøÏ dü+ã+~Û+∫q |ò æsê´<äT\qT |ü]XÀ~Û+#·&É+ b˛©düT\
jÓTTø£ÿ eTTK´yÓTÆq $~Û. |ü]XÀ<Ûäq n+fÒ kÕ≈£åî´\ yê+>∑÷à˝≤\qT
qyÓ÷<äT #˚j·T&É+, $$<Ûä s¡ø±\ kÕøå±´\qT ùdø£]+#·&É+. á |ü]XÀ<Ûääq
Ä<Ûës¡+>± b˛©düT\T ̌ ø£ n_ÛÁbÕj·÷ìøÏ ekÕÔs¡T. kÕøå±´<Ûësê\T ì+~‘·T&ç
H˚sêìï ãTTEe⁄ #˚kÕÔj·Tì b˛©düT\T uÛ≤$ùdÔ yês¡T ø√s¡Tº˝À #ÛêsY®
w”{ŸqT <ëK\T #˚kÕÔs¡T. á n<Ûë´j·T+ ÁbÕs¡+uÛÑ+˝À #Ó|æŒq≥T¢>±
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Why do you think there is a
rule that confessions made
during police custody cannot
be used as evidence against
the accused?

The Supreme Court of India has laid down specific requirements and procedures that the police and
other agencies have to follow for the arrest, detention and interrogation of any person. These are
known as the D.K. Basu Guidelines and some of these include:

• The police officials who carry out the arrest or interrogation should wear clear, accurate and visible
identification and name tags with their designations;

• A memo of arrest should be prepared at the time of arrest and should include the time and date of
arrest. It should also be attested by at least one witness who could include a family member of the
person arrested. The arrest memo should be counter-signed by the person arrested.

• The person arrested, detained or being interrogated has a right to inform a relative, friend or well-
wisher.

• When a friend or relative lives outside the district, the time, place of arrest and venue of custody
must be notified by police within 8 to 12 hours after arrest.

of the police to decide whether a person is guilty or innocent,
that is for the judge to decide.

You read in Unit 2 about the rule of law, which means that
everyone is subject to the law of the land. This includes the
police. Therefore, police investigations always have to be
conducted in accordance with law and with full respect for
human rights. The Supreme Court has laid down guidelines
that the police must follow at the time of arrest, detention and
interrogation. The police are not allowed to torture or beat
or shoot anyone during investigation. They cannot inflict any
form of punishment on a person even for petty offences.

Article 22 of the Constitution and criminal law guarantee
to every arrested person the following Fundamental Rights:
• The Right to be informed at the time of arrest of

the offence for which the person is being arrested.
• The Right to be presented before a magistrate within 24

hours of arrest.
• The Right not to be ill treated or tortured during arrest

or in custody.
• Confessions made in police custody cannot be used as

evidence against the accused.
• A boy under 15 years of age and women cannot be called

to the police station only for questioning.
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ˇø£ e´øÏÔ <√cÕ, ìs√›cÕ nì ìsê∆]+#˚~ b˛©düT\T ø±<äT. n~ Hê´j·TeT÷]Ô
#˚j·Te\dæq |üì.

MTs¡T 2e bÕsƒ¡+˝À düeTHê´j·Tj·TbÕ\q >∑T]+∫ #·~yês¡T. n+fÒ Á|ü‹
ˇø£ÿs¡T <˚X¯ #·{≤º\≈£î ˝Àã&ç ñ+&Ü*. Ç~ b˛©düT\≈£î ≈£L&Ü e]ÔdüTÔ+~.
ø±ã{Ïº b˛©düT\T m\¢|ü⁄Œ&É÷ e÷qe Vü≤≈£îÿ\qT |ü]|üPs¡í+>± >ös¡$dü÷ÔH˚,
#·{≤ºìøÏ ̋ Àã&ç |ü]XÀ<Ûäq #̊j·÷*. n¬sdüTº, ìs¡“+<ÛäeTT, $#ês¡D düeTj·T+˝À
b˛©düT\T ‘·|üŒìdü]>± nqTdü]+#ê*‡q e÷s¡Z<äs¡Ùø±\qT düTÁ|”+ø√s¡Tº
ìπs∆•+∫+~. b˛©düT\T me]˙ Væ≤+dæ+#·&É+, ø=≥º&É+, ø±\Ã&É+ e+{Ï$
#˚j·T≈£L&É<äT. ∫qï ∫qï H˚sê\≈£î ≈£L&Ü yês¡T ̌ ø£ e´øÏÔøÏ @ $<ÛäyÓTÆq •ø£åqT
≈£L&Ü $~Û+#·̋ Òs¡T.

b˛©düT ø£düº&û̋ À ì+~‘·T&ÉT
n+^ø£]+∫q H̊sêìï n‘·ìøÏ
e´‹πsø£ kÕø£ǻ +>± ñ|üjÓ÷–+#·sê<äH̊
ìj·TeT+ ñ+<äì m+<äT≈£î
nqT≈£î+≥THêïs¡T?

@ e´øÏÔHÓ’Hê n¬sdüTº #˚j·T&ÜìøÏ, ìs¡“+~Û+∫ $#ê]+#·&ÜìøÏ b˛©düT\T, Ç‘·s¡ @»˙‡\T nqTdü]+#ê*‡q ì]∆wüº
ìj·Te÷\qT, e÷s¡Z<äs¡Ùø±\qT uÛ≤s¡‘· düTÁ|”+ ø√s¡Tº ìπs∆•+∫+~. M{Ïì &ç.¬ø.ãdüT e÷s¡Z<äs¡Ùø±\T n+{≤s¡T. yê{Ï̋ À
ø=ìï ÁøÏ+<ä Çe«ã&Ü¶sTT.
• n¬sdüTº, $#ês¡D #˚|üfÒº düeTj·T+˝À b˛©düT n~Ûø±s¡T\T yê] ù|s¡T, ôVA<ëqT ‘Ó*j·T#˚ùd düŒwüºyÓTÆq K∫Ã‘·yÓTÆq
  >∑T]Ô+|ü⁄ ø±s¡T¶qT <Ûä]+#ê*.
• n¬sdüTº düeTj·T+˝À n¬sdüTº≈£î dü+ã+~Û+∫q yÓTyÓ÷qT dæ<ä∆+ #˚j·÷*. <ëì˝À n¬sdüTº #˚dæq ‘˚~, düeTj·T+ ≈£L&Ü
  bı+<äT|üs¡#ê*. á n¬sdüTºqT ø£̇ dü+ ̌ ø£ kÕøÏå <ÛääMø£]+#ê*. ì+~‘·Tì ≈£î≥T+ã düuÛÑT´ …̋’Hê Bìì <ÛääMø£]+#·e#·TÃ.
  n¬sdüTº yÓTyÓ÷ô|’ n¬sdüTº ø±ã&çq e´øÏÔ #˚‘· øö+≥sY dü+‘·ø£+ #̊sTT+#ê*.
• n¬sdüºsTTq, ìs¡“+~Û+#·ã&çq, $#ês¡D m<äTs=ÿ+≥Tqï e´øÏÔ ‘·q ã+<ÛäTe⁄, ùdïVæ≤‘·T&ÉT Ò̋<ë ÁX‚jÓ÷_Û̋ ≤wæøÏ
  ‘Ó*j·T|üs¡#·Tø=H˚ Vü≤≈£îÿ ñ+≥T+~.
• ˇø£y˚fi¯ n‘·ì ùdïVæ≤‘·T&ÉT ̋ Ò<ë ã+<ÛäTe⁄ Ä õ˝≤¢≈£î yÓ\T|ü\ ñqï≥¢sTT‘˚ yê]øÏ n¬sdüTº #˚dæq düeTj·TeTT, düú\eTT
  ø£düº&û̋ À ñ+∫q Á|ü<˚X¯eTTqT 8 qT+&ç 12 >∑+≥\˝À|ü⁄ b˛©düT\T ‘Ó*j·TCÒj·÷*.

sêC≤´+>∑+˝Àì 22e n~Ûø£s¡D+ H̊s¡#·≥º+ øÏ+<ä n¬sdüTº ø±ã&çq Á|ü‹ e´øÏÔøÏ
ÁøÏ+~ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î Vü‰MT ÇdüTÔHêïsTT.
• ‘·qqT @ H˚sêìøÏ n¬sdüTº #˚düTÔHêïs√ <ëìì n¬sdüTº #˚j·Tã&ÉT‘·Tqï e´øÏÔ
   Ä düeTj·T+˝ÀH˚ ‘Ó\TdüT≈£îH˚ Vü≤≈£îÿ.
• n¬sdüTº #˚dæq 24 >∑+≥\ ˝À|ü⁄ yÓTõÁùdº≥T eTT+<äT Vü‰»s¡T |üs¡#·ã&˚
  Vü≤≈£îÿ.
• n¬sdüTº ̋ Òø£ ìs¡“+<Ûä+˝À ñqï düeTj·T+˝À u≤~Û+|ü⁄q≈£î, Væ≤+dü≈£î
   >∑T]ø±≈£î+&Ü ñ+&˚ Vü≤≈£îÿ.
• b˛©düT ø£düº&û̋ À ì+~‘·T&ÉT n+^ø£]+∫q H˚sêìï ì+~‘·Tq≈£î e´‹πsø£
  kÕø£ǻ +>±  ñ|üjÓ÷–+#·sê<äT.
• 15 @fīfl ̋ À|ü⁄ u≤\*ï, eTVæ≤fī\qT πøe\+ Á|ü•ï+#·&ÜìøÏ b˛©düT ùdºwüHé≈£î
   |æ\Tesê<äT.
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Q
1. Now let us return to the story of Shanti and answer the following questions:

a) When Shanti was arrested for theft, S.I. Rao also kept her brother Sushil in the
police lock up for two days. Was it legal for the police to detain him? Does it
violate the D.K. Basu guidelines?

b) Did S.I. Rao do enough to question witnesses and compile evidence before
arresting Shanti and filing a case against her? In keeping with the duties of the
police as stated above, what else do you think S.I. Rao could have done as part of
his investigation?

2. Now let us take a slightly different scenario. Shanti and her brother Sushil go to the
police station to complain that Mr Shinde’s 20-year old son had stolen Rs 15,000 that
they had been saving up. Do you think that the officer in charge of the Police Station
will promptly lodge an FIR? List a few factors that in your opinion may influence the
decision of the police to register or not register an FIR.

First Information Report (FIR):First Information Report (FIR):First Information Report (FIR):First Information Report (FIR):First Information Report (FIR):

It is with the registration of an FIR that the police can
begin their investigations into a crime. The law states
that it is compulsory for an officer in charge of a police
station to register an FIR whenever a person gives
information about a cognizable offence. This
information can be given to the police either orally or
in writing. The FIR usually mentions the date, time and
place of the offence, details the basic facts of the
offence, including a description of the events. If known,
the identity of the accused persons and witnesses is
also mentioned. The FIR also states the name and
address of the complainant. There is a prescribed form
in which the police registers an FIR and it is signed by
the complainant. The complainant also has a legal right
to get a free copy of the FIR from the police.
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Q
1. Ç|ü⁄Œ&ÉT MTs¡T XÊ+‹ ø£<∏ä̋ ÀøÏ e∫Ã á ÁøÏ+~ Á|üX¯ï\≈£î düe÷<Ûëq+ Çe«+&ç.
      a) XÊ+‹ì <=+>∑‘·q+ πødüT˝À n¬sdüTº #˚dæq|ü⁄Œ&ÉT SI sêe⁄ ÄyÓT k˛<äs¡T&Ó’q düTo˝ŸqT ≈£L&Ü ¬s+&ÉT s√E\
          bÕ≥T  b˛©düT\T ˝≤ø£|t̋ À ñ+#ês¡T. b˛©düT\T n‘·ìï n<äT|ü⁄˝ÀøÏ rdüTø√e&É+ #·≥ºã<ä∆yÓTÆq<˚Hê? Ç~
         &ç.¬ø. ãdüT  jÓTTø£ÿ e÷s¡Z<äs¡Ùø±\qT ñ\¢+|òæTdüTÔqï<ë?
      b) XÊ+‹ì n¬sdüTº #˚dæ ÄyÓTô|’ πødüT qyÓ÷<äT #˚ùd eTT+<äT SI sêe⁄ dü]jÓÆTq Ø‹˝À kÕ≈£åî\qT $#ê]+#·&É+,
          kÕøå±´\qT ùdø£]+#·&É+ #˚XÊ&Ü? b˛©düT\T ‘·eT $~Û ìs¡«Vü≤D˝À uÛ≤>∑+>± SI sêe⁄ ‘·q $#ês¡D˝À
          Ç+ø± @$T #˚ùdÔ u≤>∑T+&˚<äì MTs¡T nqT≈£î+≥THêïs¡T.

2. Ç|ü⁄Œ&ÉT eTq+ ø=+#Ó+ _Ûqï+>± Ä˝À∫<ë›+. XÊ+‹, ÄyÓT k˛<äs¡T&ÉT düTo˝Ÿ b˛©dt ùdºwüHéøÏ yÓ[¢ $TdüºsY wæ+&˚ jÓTTø£ÿ
20 @fi¯fl ≈£îe÷s¡T&ÉT ‘êeTT bı<äT|ü⁄ #˚dæq s¡÷. 15,000 <=+–*+#ê&Éì |òæsê´<äT #˚ùdÔ, b˛©dt ùdºwüHé n~Ûø±] yÓ+≥H˚
FIR qyÓ÷<äT #̊kÕÔs¡ì MTs¡T nqT≈£î+≥THêïsê? MT ñ<̊∆X̄´+ Á|üø±s¡+ b˛©düT\T FIR qyÓ÷<äT #̊j·T&ÜìøÏ, #̊j·Tø£b˛e&ÜìøÏ
>∑\ ø±s¡D≤\qT qyÓ÷<äT #˚j·T+&ç.

m|òt.◊.ÄsYqT qyÓ÷<äT #˚j·T&É+‘√ b˛©düT\T ‘·eT <äsê´|ü⁄ÔqT
ÁbÕs¡+_Û+#·e#·TÃ. ̌ ø£ e´øÏÔ H̊s¡+ #̊XÊ&ÉH̊ düe÷#ês¡+ n+~q|ü⁄Œ&ÉT
b˛©dt ùdºwüHé≈£î u≤<ÛäT´ …̋’q n~Ûø±] m|òt.◊.ÄsYqT qyÓ÷<äT #̊j·T&É+
‘·|üŒìdü] nì #·≥º+ ù|s=ÿ+≥T+~. á düe÷#êsêìï b˛©düT\≈£î
eTÚœø£+>± >±˙ ˝Ò<ë Áyê‘·|üPs¡«ø£+>± >±ì Çe«e#·TÃ.
m|òt.◊.ÄsY˝À kÕ<Ûës¡D+>± H˚s¡+ »]–q ‘˚~, düeTj·TeTT,
düú\eTTqT qyÓ÷<äT #˚kÕÔs¡T. Ç+ø± Ç~ H˚s¡+ jÓTTø£ÿ ÁbÕ<∏ä$Tø£
yêdüÔyê\qT ‘Ó*j·TCÒdüTÔ+~. ì+~‘·T\qT, kÕ≈£åî´\qT ≈£L&Ü
m|òt.◊.ÄsY˝À #˚s¡Ãe#·TÃ. m|òt.◊.ÄsY |òæsê´<äT<ës¡Tì ù|s¡T,
∫s¡THêe÷qT ‘Ó\T|ü⁄‘·T+~. b˛©düT\T m|òt.◊.ÄsYqT qyÓ÷<äT
#˚j·T&ÜìøÏ ˇø£ Á|ü‘˚́ ø£ bòÕs¡+ ñ+≥T+~. Bìô|’ |òæsê´<äT<ës¡T
dü+‘·ø£+ #˚kÕÔ&ÉT. b˛©düT\ qT+&ç ˇø£ ñ∫‘· m|òt.◊.ÄsY ø±|”ì
bı+<˚ #·≥ºã<ä›yÓTÆq Vü≤≈£îÿ |òæsê´<äT<ës¡T≈£î ñ+~.

ÁbÕ<Ûä$Tø£ düe÷#ês¡ ìẙ~ø£(m|òt.◊.ÄsY ):
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What is the Role of the Public Prosecutor?

A criminal offence is regarded as a public wrong. What is meant
by this is that it is considered to have been committed not only
against the affected victims but against society as a whole. Do
you remember the case of the dowry death of Sudha that we
read about in the previous chapter? The case against the accused
Laxman and his family was presented by the State. That is why
the case was called State (Delhi Administration) vs Laxman Kumar
and Others. Similarly the above case can be called ‘State vs Shanti
Hembram’ and not Mrs Shinde vs Shanti Hembram.

In court, it is the Public Prosecutor who represents the interests
of the State. The role of the Prosecutor begins once the police
has conducted the investigation and filed the chargesheet in the
court. He/she has no role to play in the investigation. The
Prosecutor must conduct the prosecution on behalf of the
State. As an officer of the court, it is his/her duty to act
impartially and present the full and material facts, witnesses and
evidence before the court to enable the court to decide the
case.

What is the Role of the Judge?

The judge is like an umpire in a game and conducts the trial
impartially and in an open court. The judge hears all the
witnesses and any other evidence presented by the
prosecution and the defence. The judge decides whether the
accused person is guilty or innocent on the basis of the
evidence presented and in accordance with the law. If the
accused is convicted, then the judge pronounces the sentence.
He may send the person to jail or impose a fine or both,
depending on what the law prescribes.

What is a Fair Trial?

Let us for a moment imagine what might have happened if
the judge decided to try Shanti’s case very differently. What
if the court did not give a copy of the chargesheet and

What did the judge say in
Shanti’s case after hearing the
testimony of all the witnesses?

So tell me, Mrs Shinde,
how did the gold chain
go missing?

I had kept my chain in the drawer.
Shanti stole it. No other outsider
except Shanti goes into my room. Mr
Shinde searched her trunk in front of
me and we were shocked to find Rs
10,000 in an envelope. Shanti got
this money from selling my gold
chain. She is a thief.
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161 eTq H̊s¡ Hê´j·Te´edüúqT
ns¡∆+ #̊düT≈£î+<ë+

|ü_¢ø˘ ÁbÕdæ≈£L´≥sY bÕÁ‘· @$T{Ï?

ÁøÏ$Tq˝Ÿ H˚s¡+ nH˚~ kÕe÷õø£ ‘·|ü⁄Œ>± |ü]>∑DÏ+#·ã&ÉT‘·T+~. Ç~ πøe\+
ì+<ä yÓ÷|üã&çq e´øÏÔH˚ ø±≈£î+&Ü düe÷»+ yÓTT‘êÔìï Á|üuÛ≤$‘·+ #˚j·T&É+
e\¢, H˚s¡+ düe÷C≤ìøÏ e´‹πsø£yÓTÆq~>± |ü]>∑DÏ+#·ã&ÉT‘·T+<äì Bì ns¡∆+.
Ç+‘·≈£î eTT+<äT n<Ûë´j·T+˝À eTq+ #·~$q düT<Ûë es¡ø£≥ï eTs¡D $wüj·T+
MT≈£î >∑Ts¡TÔ+<ë? ì+~‘·T&ÉT \ø£åàDY, n‘·ì ≈£î≥T+ã düuÛÑT´\ô|’q sêÁwüº Á|üuÛÑT‘·«+
πødüTqT qyÓ÷<äT #̊dæ+~. n+<äTπø á πødüTqT Á|üuÛÑT‘·«+ (&Ûç©¢ n&çàìÁùdºwüHé) vs
\ø£åàDY ≈£îe÷sY eT]j·TT Ç‘·s¡T\T nì |æ\TkÕÔs¡T. n<˚ $<Ûä+>± ô|’ πødüTqT
Á|üuÛÑT‘·«+ vs XÊ+‹ ôV≤+ÁãyéT nqe#·TÃ. ø±˙ wæ+&̊ vs XÊ+‹ ôV≤+ÁãyéT nì
ø±<äT.
|ü_¢ø˘ ÁbÕdæ≈£î´≥sY Á|üuÛÑT‘·«+ ‘·s¡T|ü⁄q ø√s¡Tº̋ À yê<äq $ì|ækÕÔs¡T. b˛©düT
yês¡T |ü]XÀ<Ûäq #˚dæ ø√s¡Tº̋ À #ÛêsY® w”{Ÿ <ëK\T #˚dæq ‘·s¡Tyê‘·H˚ |ü_¢ø˘
ÁbÕdæ≈£L´≥sY bÕÁ‘· ÁbÕs¡+uÛÑeTe⁄‘·T+~. $#ês¡D˝À n‘·ìøÏ/ÄyÓT≈£î m˝≤+{Ï
Á|üy˚Tj·T+ ñ+&É<äT. ÁbÕdæ≈£L´≥sY Á|üuÛÑT‘·«+ ‘·s¡T|ü⁄q ÁbÕdæ≈£L´wüHéqT
ìs¡«Væ≤+#ê*. Hê´j·TkÕúq+ <ë«sê ìj·T$T+#·ã&çq ñ<√´– ìwüŒø£åbÕ‘·+>±
e´eVü≤]+#·&É+ ‘·q $~Û. n˝≤π> πødüTqT >∑T]+∫ dü¬s’q ìs¡íj·T+ rdüTø√&ÜìøÏ
|üP]Ô yêdüÔyê\qT, kÕøå±´\qT ø√s¡Tº eTT+<äT ñ+#ê*.

Hê´j·TeT÷]Ô bÕÁ‘· @$T{Ï?
Hê´j·TeT÷]Ô(»&ç®) Ä≥˝À n+ô|’sY ˝≤+{Ïyês¡T. $#ês¡DqT ìwüŒø£åbÕ‘·+>±
Hê´j·TkÕúq+˝À ìs¡«Væ≤kÕÔs¡T. ÁbÕdæ≈£L´wüHé, &çô|òqT‡ yês¡T düeT]Œ+∫q nìï
kÕøå±´\qT, Ç‘·s¡ kÕøå±´\qT Hê´j·TeT÷]Ô $+{≤s¡T. Á|üy˚X¯ô|{Ïºq kÕø£ǻ +
Ä<Ûës¡+>± ì+~‘·T&ÉT H˚s¡+ #˚XÊ&Ü Ò̋<ë nH˚~ #·≥ºã<ä∆+>± ìs¡ísTTkÕÔs¡T.
ì+~‘·T&ÉT H˚s¡+ #˚dæq≥T¢ s¡TEe⁄ nsTT‘˚ Hê´j·TeT÷]Ô •ø£å $~ÛkÕÔs¡T. #·≥º+
ìπs›•+∫q Á|üø±s¡+>± n‘·ìøÏ C…’\T •ø£åqT, »]e÷HêqT Ò̋<ë ¬s+&ç+{Ï̇
$~Û+#·e#·TÃ.

Hê´j·T $#ês¡D n+fÒ @$T{Ï?
XÊ+‹ πødüTqT Hê´j·TeT÷]Ô #ê˝≤ _Ûqï+>± $#ê]+#ê\ì ìs¡ísTT+#·T≈£î+fÒ
@$T »]π><√ ˇø£ÿkÕ] }Væ≤+#·T≈£î+<ë+. ø√s¡Tº #ÛêsY® w”{Ÿ ø±|”ì, kÕ≈£åî´\
yê+>∑÷à˝≤ìï XÊ+‹øÏ Çe«≈£î+&Ü ñ+fÒ @$T »]π>~. XÊ+‹, düTo Ÿ̋ Ç<ä›s¡÷
Ò̋≈£î+&Ü s¡Vü≤dǘ  Á|ü<˚X¯eTT˝À $#ês¡D »]– ñ+fÒ @eTj˚T´~.

ÁoeT‹ wæ+&˚ ã+>±s¡T >=\TdüT

m˝≤ b˛sTT+<√ #Ó|üŒ+&ç?

H˚qT Hê >=\TdüTqT kıs¡T>∑T˝À ñ+#êqT.
XÊ+‹ <ëìì <=+–*+∫+~ XÊ+‹ ‘·|üŒ

ãj·T{Ï e´≈£îÔ\T me«s¡÷ Hê >∑~˝À
Á|üy˚•+#·s¡T. Hê uÛÑs¡Ô ÄyÓT ô|f…ºqT

yÓ‹ø±s¡T. n+<äT˝À ̌ ø£ ø£es¡T˝À s¡÷.
10,000 ñ+&É≥+ #·÷dæ H˚qT ~Á>±“+‹ øÏ
>∑T] nj·÷´qT. Hê ã+>±s¡T >=\TdüTqT
neTà&É+ e\¢ ÄyÓT≈£î Ä &ÉãT“ e∫Ã+~.

ÄyÓT <=+>∑.

kÕ≈£ åî´\+<ä] yê+>∑÷à\+ $qï
Hê´j·TeT÷]Ô XÊ+‹ πødüT˝À @$T
#ÓbÕŒs¡T?
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statements of witnesses to Shanti? What if he held the trial in a
secret location where neither Shanti nor Sushil were present?
What if  he did not give Shanti’s lawyer, Advocate Roy enough
time to question the witnesses of the prosecution such as Mrs
Shinde and instead had already decided that Shanti was guilty? If
this had happened, then it would be a case of an unfair trial. This
is because for a trial to be fair, several different procedures have
to be observed. Article 21 of  the Constitution that guarantees
the Right to Life states that a person’s life or liberty can be taken
away only
by following a  reasonable and just legal procedure. A fair
trial ensures that Article 21 of the Constitution is upheld.
Let us now return to Shanti’s case as described in the
storyboard and identify the essential elements of a fair trial:

Firstly, Shanti was given a copy of the chargesheet and all
other evidence that the prosecution presented against her.
Shanti was charged with the offence of theft that was defined
as a crime in the law. The trial was held in an open court, in
public view. Her brother, Sushil could attend the court
hearings. The trial was held in the presence of the accused.
Shanti was defended by a lawyer. Shanti’s lawyer, Advocate
Roy was given an opportunity to cross-examine all the
prosecution witnesses. Advocate Roy was given an
opportunity to present witnesses in Shanti’s defence.

Although the police filed a case of theft against Shanti, the
judge assumed her to be innocent. It was the responsibility
of the prosecution to prove beyond reasonable doubt
that Shanti was guilty. In this case the prosecution failed to
do so.

It is significant that the judge decided the matter only on the
basis of the evidence before the court. The judge did not
jump to the conclusion that Shanti was the thief just because
she was a poor maidservant. Instead, the judge remained
impartial and since the evidence showed that some young
men and not Shanti was the thief, he set Shanti free. In Shanti’s
case, justice was finally done to her because she was given a
fair trial.

Here are my case papers. I
have been falsely accused
of stealing my employer’s
gold chain.

They found Rs10,000 in Shanti’s trunk and
said that this was the money she got from
stealing the chain. But that is money that
we have been saving up together.

So what you are basically
saying is that you did not
see Shanti steal the
chain. Nor did you recover
the chain on Shanti. Also,
in the three years that
she has worked for you,
nothing has been stolen
from the house. You were
also regularly paying her
Rs 1,000 as salary each
month.
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ns¡∆+ #̊düT≈£î+<ë+

Ç$>√ Hê πødüT ù||üs¡T¢. Hê j·T»e÷ì
ã+>±s¡T >=\TdüT <=+–*+∫q≥T¢ Hêô|’

‘·|ü⁄Œ&ÉT Äs√|üD\T #˚XÊs¡T.

yês¡T XÊ+‹ ô|f…º̋ À s¡÷.10,000 >∑eTì+#ês¡T, Ä
&ÉãT“ ã+>±s¡T >=\TdüTqT <=+–*+#·&É+ <ë«sê
e∫Ã+<äì yês¡T nHêïs¡T. nsTT‘˚ n~ y˚TeTT

Ç<ä›s¡eT÷ ø£*dæ <ë#·T≈£î+≥Tqï &ÉãT“.

ø±ã{Ïº MTs¡T ÁbÕ<∏ä$Tø£+>±
#Ó|ü⁄‘·Tqï~ @$T≥+fÒ, XÊ+‹
>=\TdüTqT <=+–*+#·&É+ MTs¡T
#·÷&É˝Ò<äT. XÊ+‹ qT+&ç MT

>=\TdüTqT ‹]– rdüTø√˝Ò<äT. n˝≤π>
ÄyÓT MT <ä>∑Zs¡ |üì#˚dæq eT÷&˚fi¯fl˝À
Ç+{À¢ @$T <=+>∑‘·q+ »s¡>∑˝Ò<äT.

MTs¡T ≈£L&É Á|ü‹HÓ˝≤ J‘·+ s¡÷|ü+˝À
Áø£eT+ ‘·|üŒ≈£î+&Ü ÄyÓT≈£î s¡÷.1000

#Ó*¢düTÔHêïs¡T.

$#ês¡D≈£î kÕ≈£åî´\T>± ñqï ÁoeT‹ wæ+&˚ ˝≤+{Ï yê]ì $#ê]+#·&ÜìøÏ
XÊ+‹ Hê´j·Tyê~ n&É«πø{Ÿ sêjYTøÏ ‘·–q+‘· düeTj·T+ Çe«≈£î+&Ü XÊ+‹ì
eTT+<˚ H˚s¡düTúsê*>± ìs¡ísTTùdÔ @eTj˚T´~? n˝≤ »]– ñ+fÒ n~ ˇø£
nHê´j·TyÓTÆq $#ês¡D nsTTñ+&˚~. m+<äTø£+fÒ $#ês¡D Hê´j·T+>±
ñ+&Ü\+fÒ $_ÛqïyÓTÆq Á|üÁøÏj·T\qT nqTdü]+#ê*. ̌ ø£ e´øÏÔ jÓTTø£ÿ J$+#̊
Vü≤≈£îÿqT, düùV≤‘·Tø£yÓTÆq, Hê´j·Tã<ä∆yÓTÆq Hê´j·TÁ|üÁøÏj·T <ë«sê e÷Á‘·y˚T
Vü≤]+#·e#·Ãì sêC≤´+>∑+ q+<ä* 21e n~Ûø£s¡D+ Vü‰MT ÇdüTÔ+~.
Hê´j·Tã<ä›yÓTÆq $#ês¡D »]–q|ü⁄Œ&˚ sêC≤´+>∑|ü⁄ 21e n~Ûø£s¡D+ dü]>±Z
neT\T »]–q≥T¢>± uÛ≤$+#ê*. Ç|ü⁄Œ&ÉT eTq+ ø£<∏ë+X¯eTT˝À $e]+∫q
$<Ûä+>± XÊ+‹ πødüT≈£î ‹]– yÓfi≤›+. dü¬s’q $#ês¡D jÓTTø£ÿ eTTK´yÓTÆq n+XÊ\qT
>∑T]Ô<ë›+.

eTT+<äT>± XÊ+‹øÏ #ÛêsY® w”{Ÿ ø±|”ì, ÄyÓT≈£î e´‹πsø£eTT>± ÁbÕdæ≈£L´wüHé
düeT]Œ+∫q nìï Ç‘·s¡ kÕøå±´\qT n+~+∫+~. #·≥º+˝À H˚s¡+>±
ìs¡«∫+#·ã&çq <=+>∑‘·q+ nH˚ H˚s¡eTT XÊ+‹ô|’ yÓ÷|üã&ç+~. ãVæ≤s¡+>∑
ø√s¡Tº˝À $#ês¡D »]–+~. ÄyÓT k˛<äs¡T&ÉT düTo˝Ÿ ø√s¡Tº $#ês¡D≈£î
Vü‰»s¡j·÷´&ÉT. ì+~‘·Tì düeTø£å+˝À $#ês¡D »]–+~. XÊ+‹ ‘·s¡T|ü⁄q ̋ ≤j·Ts¡T
yê~+#ê&ÉT. XÊ+‹ ‘·s¡T|ü⁄ Hê´j·Tyê~ n&É«πø{Ÿ sêjYT≈£î kÕ≈£åî´\T n+<ä]ì
Áø±dt $#ês¡D #̊j·T&ÜìøÏ neø±X̄+ Ç#êÃs¡T. n&É«πø{Ÿ sêjYTøÏ XÊ+‹ ‘·s¡T|ü⁄q
kÕ≈£åî´\qT Á|üẙX̄ô|≥º&ÜìøÏ neø±X̄+ Ç#êÃs¡T.

b˛©düT\T XÊ+‹ô|’ <=+>∑‘·q+ πødüTqT qyÓ÷<äT #˚dæq|üŒ{Ïø° Hê´j·TeT÷]Ô
ÄyÓTqT ìs√›wæ>± ìsê∆]+#ês¡T. XÊ+‹ <√wæ nì @ $<ÛäyÓTÆq nqTe÷HêìøÏ
‘êe⁄̋ Ò≈£î+&Ü ìs¡÷|æ+#·e\dæq u≤<Ûä́ ‘· ÁbÕdæ≈£L´wüqT<̊. á πødüT˝À ÁbÕdæ≈£L´wüHé
n˝≤ #˚j·T&É+˝À $|òü\yÓTÆ+~.

ø√s¡Tº eTT+<äTqï kÕø£ǻ + Ä<Ûës¡+>±H̊ Hê´j·TeT÷]Ô rs¡TŒì Çe«&É+ Ç+<äT˝Àì
eTTU≤´+X¯+. XÊ+‹ πøe\+ ù|<ä |üìeTìwæ ø±ã{Ïº ÄyÓT ˇø£ <=+>∑ nH˚
ìs¡íj·÷ìøÏ Hê´j·TeT÷]Ô sê Ò̋<äT. Hê´j·TeT÷]Ô ìwüŒø£åbÕ‘·+>± e´eVü≤]+#ês¡T.
ø=+‘·eT+~ j·TTe≈£î\T <=+>∑‘·q+ #˚XÊs¡ì Ä<Ûës¡+ #·÷|ü≥+ e\¢ XÊ+‹ì
ìs√›wæ>± ìsê∆]+∫ $&ÉT<ä\ #˚XÊs¡T. ìwüŒø£åbÕ‘·+>± $#ês¡D »s¡>∑&É+ e\¢
XÊ+‹øÏ m≥ºπø\≈£î Hê´j·T+ »]–+~.
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Q
All of the processes, written in bold on page 74, are crucial to a fair trial. Write in your
own words what you understand of the following processes based on the above description
of Shanti’s case.

a. Open Court:
b. Basis of Evidence:
c. Cross-examination of Prosecution Witnesses:

Discuss in class what might have happened in Shanti’s case if the following procedures
had not been observed.

a. If she were not defended by a lawyer.
b. If the court had not assumed her to be innocent.

The Constitution and the law both state that all of the persons
that we have discussed in this chapter should carry out their
roles in a proper manner. What this means is that they all
need to work to ensure that every citizen, irrespective of their
class, caste, gender, religious and ideological backgrounds gets
a fair trial when accused. The rule of law which says that
everyone is equal before the law would not make much sense
if every citizen were not guaranteed a fair trial by the
Constitution.
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Q
74e ù|õ˝À ô|<ä› nø£åsê\‘√ Áyêj·Tã&çq nìï Á|üÁøÏj·T\T Hê´j·Tã<ä›yÓTÆq $#ês¡D≈£î ø°\ø£yÓTÆq$. XÊ+‹
πødüT≈£î dü+ã+~+∫q $esê\ Ä<Ûës¡+>± á ÁøÏ+~ Á|üÁøÏj·T\ >∑T]+∫ ̇ ≈£î @$T ns¡∆yÓTÆ+<√ kı+‘· e÷≥\˝À
Áyêj·T+&ç.

m. ãVæ≤s¡+>∑ Hê´j·TkÕúq+
_. kÕøå±´ìøÏ Ä<Ûës¡+
dæ. ÁbÕdæ≈£L´wüHé kÕ≈£åî´\ Áø±dt $#ês¡D.

XÊ+‹ πødüT˝À á øÏ+~ |ü<ä∆‘·T\qT nqTdü]+#·ø£b˛sTT ñ+fÒ @$T »]π><√ ‘·s¡>∑‹˝À #·]Ã+#·+&ç.
m. ÄyÓT ‘·s¡T|ü⁄q ̋ ≤j·Ts¡T yê~+#·ø£b˛sTT ñ+fÒ?
_. ÄyÓTqT Hê´j·TkÕúqeTT ìs√›wæ>± uÛ≤$+#·ø£b˛sTT ñ+fÒ?

eTq+ á n<Ûë´j·T+˝À #·]Ã+∫q e´≈£îÔ\+<äs¡÷ ‘·eT bÕÁ‘·\qT düÁø£eT+>±
ìs¡«Væ≤+#ê\ì sêC≤´+>∑eTT, #·≥ºeTT ‘Ó\T|ü⁄‘·THêïsTT. ˇø£ bÂs¡Tìô|’ ì+<ä
yÓ÷|æq|ü⁄Œ&ÉT ‘·s¡>∑‹, ≈£î\eTT, *+>∑eTT, eT‘·eTT, ôd’<ë∆+‹ø£ H̊|ü<∏ë´ìøÏ nr‘·+>±
Hê´j·Tã<ä›yÓTÆq $#ês¡D »s¡>∑&ÜìøÏ yês¡+<äs¡÷ |üì #˚j·÷\ì Bì ns¡∆eTT.
#·≥º+ eTT+<äT n+<äs¡÷ düe÷qT Ò̋ nì düeTHê´j·T dü÷Á‘·+ #ÓãT‘·T+~.
sêC≤´+>∑+ Á|ü‹ bÂs¡TìøÏ Hê´j·Tã<ä∆yÓTÆq $#ês¡D≈£î neø±X¯+ ø£*Œ+∫+~.
Ç~ düÁø£eT+>± neT\T »s¡>∑ø£b˛‘˚ #·≥º+ eTT+<äT n+<äs¡÷ düe÷qT Ò̋ nH˚
düeTHê´j·T dü÷Á‘·eTTq≈£î ns¡∆eTT ̋ Ò<äT.
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In a town called Peace Land, the supporters of the Fiesta football team learn that the supporters of
the Jubilee football team in the nearby city about 40 km away have damaged the ground on which
the Final between both teams is to be held the following day. A crowd of Fiesta fans armed with
deadly weapons attacks the homes of the supporters of the Jubilee football team  in the town. In the
attack, 10 men are killed, 5 women are gravely hurt, many homes are destroyed and over 50 people
injured.

Imagine that you and your classmates are now part of the criminal justice system. First divide the
class into the following four groups of persons:

1. Police  2. Public Prosecutor  3. Defence lawyer  4. Judge

The column on the right provides a list of functions. Match these with the roles that are listed on the
left. Have each group pick the functions that it needs to perform to bring justice to those who were
affected by the violence of the Fiesta fans. In what order, will these functions be performed?

Now take the same situation but ask one student who is a supporter of the Fiesta Club to perform all
the functions listed above. Do you think the victims would get justice if only one person performed
all of the functions of the criminal justice system? Why not?

State two reasons why you believe that different persons need to play different roles as part of the
criminal justice system.

Exercises

Police hear the witnesses

record the statements of witnesses

Public Prosecutor cross examine the witnesses

take photographs of burnt homes

Defence Lawyer record the evidence

arrest the Fiesta fans

Judge writes the judgment

argue the case for the victims

decide for how many years the accused will be put in jail

examine the witnesses in court

pass the judgment

get the assaulted women medically examined

conduct a fair trial

meet the accused persons

FunctionsFunctionsFunctionsFunctionsFunctionsRolesRolesRolesRolesRoles
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|”dt ˝≤´+&é q>∑sêìøÏ 40 øÏ.MT. <ä÷s¡+˝À ñqï y˚s=ø£ q>∑s¡+˝À Ä eTs¡Tdü{Ï s√E ¬s+&ÉT »≥¢ eT<Ûä́  ‘·T~b˛s¡T
»s¡>±*‡q yÓTÆ<ëHêìï p;¢ |òü⁄{Ÿu≤ Ÿ̋ »≥Tº n_Ûe÷qT\T  <Ûää«+dü+ #̊XÊs¡ì |”dt ̋ ≤´+&é q>∑s¡+˝À ñqï |òæj·TkÕº |òü⁄{Ÿu≤ Ÿ̋
»≥Tº n_Ûe÷qT\≈£î ‘Ó*dæ+~. |òæj·TkÕº n_Ûe÷qT\T e÷s¡D≤j·TT<Ûë\T rdüTø=ì q>∑s¡+˝Àì p;¢ |òü⁄{Ÿu≤ Ÿ̋ »≥Tº jÓTTø£ÿ
n_Ûe÷qT\ Çfīflô|’ <ë&ç #̊XÊs¡T. á <ë&ç̋ À |ü~ eT+~ |ü⁄s¡Twüß\T #·ìb˛j·÷s¡T. ◊<äT>∑Ts¡T Ád”Ô\T rÁe+>± >±j·T|ü&Ü¶s¡T.
#ê˝≤ Çfi¯ófl <Ûä«+dü+ #˚j·Tã&Ü¶sTT,50 eT+~øÏ ô|’>± Á|ü»\T >±j·T|ü&Ü¶s¡T.

MTs¡T MT ‘√{Ï $<ë´s¡T∆\T H˚s¡ Hê´j·Te´edüú̋ À uÛ≤>∑+>± ñqï≥T¢ }Væ≤+#·Tø√+&ç. ‘·s¡>∑‹ yÓTT‘êÔìï Hê\T>∑T
düeT÷Vü‰\T>± $uÛÑõ+#·+&ç.
1. b˛©düT, 2. |ü_¢ø˘ ÁbÕdæ≈£L´≥sY, 3. &çô|òHé‡ ˝≤j·Ts¡T, 4. Hê´j·TeT÷]Ô
≈£î&çyÓ’|ü⁄q e⁄qï ì\Te⁄ es¡dü\˝À $<ÛäT\T Çe«&É+ »]–+~. M{ÏøÏ m&ÉeTyÓ’|ü⁄ ñqï es¡Tdü\˝Àì e´≈£îÔ\ jÓTTø£ÿ
bÕÁ‘·\‘√ »‘·|üs¡#·+&ç. |òæj·TkÕº n_Ûe÷qT\#˚ »]–q Væ≤+dü e\¢ Á|üuÛ≤$‘·yÓTÆq Á|ü»\≈£î Hê´j·÷ìï n+~+#·&É+ ø√dü+
Á|ü‹ ã+<ä+ ‘·qT ìs¡«]Ô+#ê*‡q $<ÛäT\qT m+#·T≈£îHêïsê? @ es¡Tdü Áø£eT+˝À á $<ÛäT\qT ìs¡«]Ô+#ê*.

nuÛ≤´kÕ\T

b˛©düT kÕ≈£åî´\T #Óù|Œ~ $q&É+.
kÕ≈£åî´\ yê+>∑÷à˝≤ìï qyÓ÷<äT #˚j·T&É+.

|ü_¢ø˘ ÁbÕdæ≈£L´≥sY kÕ≈£åî´\qT Áø±dt $#ês¡D #˚j·T&É+
ø±*b˛sTTq >∑Vü‰\qT bǫ̀ {À rj·T&É+.

&çô|òHé‡ ̋ ≤j·Ts¡T kÕø£ǻ eTTqT qyÓ÷<äT #˚j·T≥+.
|òæj·TkÕº n_Ûe÷qT\qT n¬sdüTº #˚j·T&É+.

Hê´j·TeT÷]Ô rs¡TŒ Áyêj·T≥+
u≤~Û‘·T\ |üøå±q yê~+#·≥+
<√wüß\qT mìï dü+e‘·‡sê\ bÕ≥T C…’\T˝À ñ+#ê˝À ìs¡ísTT+#·≥+.
kÕ≈£åî´\qT $#ê]+#·≥+
rs¡TŒqT Çe«≥+
<ë&çøÏ >∑T¬s’q eTVæ≤fi¯\qT yÓ’<ä́  |üØø£å\≈£î |ü+|æ+#·≥+.
$#ês¡DqT »s¡|ü≥+.
ì+~‘·T&çì ø£\e&É+

bÕÁ‘·\T $<ÛäT\T

Ç|ü⁄Œ&ÉT n<˚ düìïy˚XÊìï rdüTø√+&ç. |òæj·TkÕº »≥Tº n_Ûe÷ì>± ñqï ˇø£ $<ë´]∆ì ô|’q ù|s=ÿqï nìï $<ÛäT\qT
ìs¡«Væ≤+#·eTì #Ó|üŒ+&ç. H˚s¡ Hê´j·Te´edüú˝Àì nìï $<ÛäT\qT ˇπø e´øÏÔ ìs¡«Væ≤ùdÔ Hê´j·T+ »s¡T>∑T‘·T+<äì
˙eqT≈£î+≥THêïyê? n˝≤ m+<äT≈£î »s¡>∑<äT?
H˚s¡ Hê´j·T ìs¡÷|üD e´edüú̋ À uÛ≤>∑+>± $$<Ûä e´≈£îÔ\T $$<Ûä bÕÁ‘·\qT b˛wæ+#ê\ì MTs¡T m+<äT≈£î qeTTà‘·THêïs√.
¬s+&ÉT ø±s¡D≤\qT ‘Ó\Œ+&ç.
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168Understanding Our Criminal
Justice System

Accused: Accused: Accused: Accused: Accused: In the context of this chapter this refers to the person who is tried by a court
for a crime.

Cognizable: Cognizable: Cognizable: Cognizable: Cognizable: In the context of this chapter this refers to an offence for which the police
may arrest a person without the permission of the court.

Cross-examine: Cross-examine: Cross-examine: Cross-examine: Cross-examine: In the context of this chapter this refers to the questioning of a
witness who has already been examined by the opposing side in order to determine the
veracity of his/her testimony.

Detention: Detention: Detention: Detention: Detention: In the context of this chapter this refers to the act of being kept in illegal
custody by the police.

Impartial: Impartial: Impartial: Impartial: Impartial: The act of being fair or just and not favouring one side over another.

Offence: Offence: Offence: Offence: Offence: Any act that the law defines as a crime.

To be charged of a crime: To be charged of a crime: To be charged of a crime: To be charged of a crime: To be charged of a crime: This refers to the trial judge informing the accused, in
writing, of the offence for which he/she will face trial.

Witness: Witness: Witness: Witness: Witness: In the context of this chapter this refers to the person who is called upon in
court to provide a first-hand account of what he/she has seen, heard or knows.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY
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|ü<äø√X̄+

H˚sês√|üD #˚j·Tã&çq e´øÏÔ (accused) : á n<Ûë´j·T+˝À, ˇø£ H˚sêìøÏ ø√s¡Tº <ë«sê $#ês¡D
#˚j·Tã&çq e´øÏÔì dü÷∫düTÔ+~.
$#ês¡D jÓ÷>∑́ yÓTÆq (cognizable): á n<Ûë´j·T+˝À, ø√s¡Tº nqTeT‹ Ò̋≈£î+&Ü b˛©düT\T ˇø£
e´øÏÔì n¬sdüTº #˚j·T&ÜìøÏ neø±X¯+ ñqï H˚s¡eTT.
Áø±dt $#ês¡D/kÕøÏåì Á|ü‹yê~ Á|ü•ï+#·&É+ (cross-examine): á n<Ûë´j·T+˝À, kÕø£ǻ + jÓTTø£ÿ
j·T<ës¡∆‘·qT ìsê›]+#·&É+ ø√dü+ kÕøÏåì Á|ü‹yê~ ̋ ≤j·Ts¡T Á|ü•ï+#·&Üìï ‘Ó*j·TCÒdüTÔ+~.
ìs¡“+<Ûä+ (Detention): á n<Ûë´j·T+˝À, b˛©düT\ #̊‘· nÁø£eT+>± n<äT|ü⁄˝ÀøÏ rdüT≈£îqï #·s¡́ qT
dü÷∫düTÔ+~.
ìwüŒø£åbÕ‘·+>± (Impartial): Hê´j·T ã<ä∆+>± e´eVü≤]+#·&É+ Ò̋<ë @ ˇø£ÿ]øÏ nqT≈£L\+>±
˝Òø£b˛e&É+.
H˚s¡+ (Offence): #·≥º+ H˚s¡+>± ìsê∆]+∫q @ #·s¡́  nsTTq H˚s¡+>± |ü]>∑DÏ+#·ã&ÉT‘·T+~.
H˚sês√|üD #˚j·T&É+ (To be charged of a crime): @ H˚sêìøÏ n‘·qT Ò̋<ë ÄyÓT $#ês¡D
m<äTs√ÿuÀ‘·THêïs√ $#ês¡D Hê´j·TeT÷]ÔøÏ Áyê‘·|üPs¡«ø£+>± ‘Ó*j·TCÒj·T&Üìï Ç~ dü÷∫düTÔ+~.
kÕøÏå (Witness): á n<Ûë´j·T+˝À, ˇø£ e´øÏÔ ` n‘·&ÉT/ÄyÓT Á|ü‘·́ ø£å+>± @$T #·÷XÊs√, $Hêïs√
Ò̋<ë ‘Ó\TdüT≈£îHêïs√ yÓTT<ä̋ …’q ÁbÕ<∏ä$Tø£ düe÷#êsêìï ‘Ó\|ü&É+ ø√dü+ ø√s¡Tº≈£î |æ\eã&çq e´øÏÔì

dü÷∫düTÔ+~.
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172Understanding Marginalisation

Equality is a value and right that we have tried to understand in the Social and Political Life
series. Over the three years, we have deepened our conceptual understanding of equality. We
have distinguished the idea of formal equality from that of substantive equality and the need to
move towards establishing the latter. Kanta’s story, in the Class VII book, is an example of this.
We have also established that to understand equality it is important to delve into how inequality
is experienced and manifested. We have, thus, examined the connections between discrimination
and inequality through the childhood experiences of Dr Ambedkar and Omprakash Valmiki in
Class VI and VII books. The impact of inequality on access to resources was looked at in the
context of women’s access to education. Rashsundari Devi and Rokeya Begum’s writings point
to women’s struggles to overcome this denial. We have often pointed to the Fundamental Rights
enshrined in our Constitution to highlight why equality and the idea of dignity that it contains
is crucial to the functioning of democracy in India.

This unit looks more closely at the ways in which inequality affects different groups and
communities by introducing the concept of marginalisation or exclusion from the mainstream.
The Unit focuses on three groups, namely the Adivasis, the Muslims and the Dalits.  These three
groups have been chosen because the causes that contribute to each group’s marginalisation
are different and they sometimes experience marginalisation in different ways.  In teaching this
unit, the aim should be to help students identify the factors that contribute to marginalisation
as well as be able to recognise and empathise with the marginalised. You could help children
identify the marginalised communities in your region. In Chapter 7, we look at the experiences
of Adivasi and Muslim communities. Chapter 8 discusses ways in which the government as well
as these communities themselves have tried to address marginalisation through various struggles.
The government does this through its law-making function and through different policies and
schemes that specifically target these communities as beneficiaries.

We have used a variety of pedagogic tools in this unit – data, poems, a storyboard and a case-
study. Use the storyboard to discuss processes of marginalisation experienced by the Adivasis.
The case study on Dalits should lead to a discussion on the importance of the SC/ST Act as well
as the ways in which this law reflects the Constitution’s commitment to Fundamental Rights. To
understand the situation of the Muslim community, we have used data from different sources,
which can be analysed in the class. Songs and poems have been used in this unit to break down
the boundaries created between social science and language textbooks and to establish that, in
the everyday lives of communities, this separation does not exist. Moreover, struggles for justice
have produced memorable poetry and songs that often do not find a place in textbooks.

This chapter does contain several issues that may lead to contentious discussions within the
classroom space. Children are aware of such issues and we have to find a mature way of discussing
these. You play a crucial role in facilitating these discussions in order to ensure that no child or
group of children feel discriminated against, ridiculed or left out from these discussions.

Teacher’s Note
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173 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+

düe÷q‘·«+ n+fÒ ˇø£ $\Te, Vü≤≈£îÿ nì kÕe÷õø£, sê»ø°j·T Jeq Áø£eT+˝À eTq+ ns¡ú+ #˚düTø√e&ÜìøÏ
Á|üj·T‹ï+#êeTT. >∑‘· eT÷&ÉT dü+e‘·‡sê\˝À eTq+ düe÷q‘·«+ >∑T]+∫ eT]+‘· ̋ À‘·T>± ne>±Vü≤q #̊düT≈£îHêïeTT.
Ç|üŒ{Ï <ëø± dü+Á|ü<ëj·Tø£+>± düe÷q‘·«+ nì #Ó̋ ≤eTDÏ ne⁄‘·Tqï uÛ≤eqqT ẙTeTT yêdüÔ$ø£ düe÷q‘·«+ qT+&ç ẙs¡T
#˚XÊeTT. Ç|ü⁄Œ&ÉT ¬s+&Ée <ëìì HÓ\ø= Ò̋Œ $<Ûä+>± ø£wæ#˚j·÷*. 7e ‘·s¡>∑‹ |ü⁄düÔø£+˝Àì ø±+‘· ø£<∏ ˚ Ç+<äT≈£î
ñ<ëVü≤s¡D. düe÷q‘ê«ìï ns¡∆+ #̊düTø√e&ÜìøÏ, ndü\T ndüe÷q‘·qT m˝≤ nqTuÛÑ$düTÔHêïs√, n~ m˝≤ e´ø£ÔeTe⁄‘·Tqï<√
˝À‘·T>± ‘Ó\TdüTø√e\dæq nedüsêìï  düŒwüº+ #̊j·T>∑*>±+. 6e, 7e ‘·s¡>∑‹ |ü⁄düÔø±\˝À &Üø£ºsY n+uÒ<äÿsY, z+Á|üø±wt
yê©àøÏ\ ∫qïHê{Ï nqTuÛÑyê\ <ë«sê $eø£å , ndüe÷q‘·\  eT<Ûä́  >∑\ dü+ã+<Ûë\qT eTqeTT |ü]o*+#êeTT.
eqs¡T\ n+<äTu≤≥Tô|’ >∑\ ndüe÷q Á|üuÛ≤yêìï  ªeTVæ≤fī\≈£î $<ä́  n+<äTu≤≥Tμ nH̊ bÕsƒê´+X̄ dü+<äs¡“¤+˝À eTqeTT
>∑eTì+#êeTT. á ˝À≥TqT n~Û>∑$T+#·&ÜìøÏ eTVæ≤fi¯\T #˚dæq b˛sê{≤\qT sêdtdüT+<äØ<˚$, s√øÏj·÷ uÒ>∑+\
s¡#·q\T eTq≈£î ‘Ó*j·TCÒdüTÔHêïsTT. düe÷q‘·«eTT, >ös¡e uÛ≤eq\qT >∑T]+∫ ‘Ó*j·TCÒj·T&ÜìøÏ sêC≤´+>∑+˝À
bı<äT|üs¡#·ã&çq ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\qT ‘·s¡#·T>± Á|ükÕÔ$+#êeTT. uÛ≤s¡‘· Á|üC≤kÕ«eT´+ $»j·Te+‘·+ ø±e&ÜìøÏ Ç$
#ê˝≤ eTTK´yÓTÆq$.

 $eø£å Ò̋<ë $TqVü‰sTT+|ü⁄ nH˚ uÛ≤eqqT |ü]#·j·T+ #˚j·T&É+ <ë«sê $$<Ûä düeT÷Vü‰\T, düeTT<ëj·÷\T m˝≤
Á|üuÛ≤$‘·eTe⁄‘êsTT, ‘·<ë«sê ndüe÷q‘·\T m˝≤ @s¡Œ&É‘êsTT e+{Ï $<ÛëHê\ìï+{Ï̇  á j·T÷ì{Ÿ ̋ À düìïVæ≤‘·+>±
|ü]o*kÕÔeTT. á j·T÷ì{Ÿ Ä~yêd”\T, eTTdæ¢+\T, <ä[‘·T\T nH˚ eT÷&ÉT düeT÷Vü‰\ô|’ <äwæº kÕ]düTÔ+~. Á|ü‹
düeT÷Vü≤|ü⁄ $eø£å‘·≈£î >∑\ ø±s¡D≤\T y˚s¡T y˚s¡T>± ñ+{≤sTT. yês¡T ø=ìïkÕs¡T¢ y˚s¡T y˚s¡T ø±s¡D≤\ e\q $eø£å‘·≈£î
>∑T]ne⁄‘ês¡T. n+<äTπø á eT÷&ÉT düeT÷Vü‰\qT m+#·T≈£îHêïeTT. á $eø£å‘·≈£î >∑\ ø±s¡D≤\qT >∑T]Ô+#·&ÜìøÏ
$<ë´s¡T∆\≈£î düVü‰j·T|ü&É&É+‘√ bÕ≥T, yês¡T yê{Ïì >∑T]Ô+∫ yê]‘√ düVü‰qTuÛÑ÷‹ bı+<˚̋ ≤ #˚j·T&Éy˚T á j·T÷ì{Ÿ
uÀ<Ûäq˝Àì ñ<›̊X¯́ +. MT ÁbÕ+‘·+˝À $eøÏå‘· düeT÷Vü‰\qT >∑T]Ô+#·&ÜìøÏ MTs¡T |æ\¢\≈£î düVü≤ø£]+#·e#·TÃ. 7e
n<Ûë´j·T+˝À eTq+ Ä~yêd”, eTTdæ¢+ es¡Z Á|ü»\ nqTuÛÑyê\qT |ü]o*kÕÔeTT. á $eø£åqT ìyê]+#·&ÜìøÏ Á|üuÛÑT‘·«+
#˚|ü{Ïºq $$<Ûä #·s¡́ \qT, $$<Ûä b˛sê{≤\ <ë«sê á düeT÷Vü‰\ Á|üj·T‘êï\qT ≈£L&Ü 8e n<Ûë´j·TeTT˝À #·]ÃkÕÔ+.
#·{≤º\T #˚j·T&É+ <ë«sê, $_Ûqï $<ÛëHê\T, |ü<∏äø±\  <ë«sê á esêZ\ô|’ Á|ü‘˚́ ø£+>± <äwæº kÕ]+∫, yê]ì
\_›<ës¡T\T>± >∑T]Ôdü÷Ô  Á|üuÛÑT‘·«+ á u≤<Ûä́ ‘·qT ìs¡«]ÔdüTÔ+~.

düe÷#ês¡eTT, |ü<ë´\T, k º̨Ø uÀs¡T¶\T, πødt düº&ûdt e+{Ï $$<Ûä s¡ø±\ uÀ<ÛäHê kÕ<ÛäHê\qT y˚TeTT á j·T÷ì{Ÿ˝À
ñ|üjÓ÷–+#ê+. Ä~yêd”\T nqTuÛÑ$düTÔqï $eøå± s¡÷bÕ\qT >∑÷]Ã #·]Ã+#·&ÜìøÏ k º̨Ø uÀsY¶ì ñ|üjÓ÷–+#·+&ç.
<ä[‘·T\≈£î dü+ã+~Û+∫q πødt düº&û mdt.dæ / mdt.{Ï #·≥º ÁbÕeTTK´‘·ô|’ #·s¡Ã≈£î <ë]rj·÷*. á #·≥º+ ÁbÕ<∏äÛä$Tø£
Vü≤≈£îÿ\ >∑T]+∫q sêC≤´+>∑ ìã<ä∆‘·qT ≈£L&Ü Á|ü‹_+_düTÔ+~. eTTdæ¢+ ø£eT÷´ì{° |ü]dæú‹ì ns¡ú+ #˚düTø√e&ÜìøÏ
ẙTeTT nH̊ø£ e÷sêZ\ qT+&ç &̊{≤qT ùdø£]+∫ n+~+#êeTT. <ëìì ‘·s¡>∑‹ >∑~˝À $X‚¢wæ+#·e#·TÃ. kÕ+|òæTø£ XÊÁdüÔ+,
uÛ≤cÕ bÕsƒ¡́ |ü⁄düÔø±\≈£î eT<Ûä́  >∑\ Vü≤<äT›\qT #Û̊~+#·&ÜìøÏ bÕ≥\qT, |ü<ë´\qT ñ|üjÓ÷–+#êeTT. á düeT÷Vü‰\
<Ó’q+~q J$‘·+˝À uÒ<Ûë\T ñ+&Éeì ìs¡÷|æ+#·&ÉẙT Bì ñ<̊›X̄´+. Hê´j·T+ ø√dü+ »]π> á b˛sê{≤\T ∫s¡düàs¡D°j·T
ø£$‘ê«ìï, bÕ≥\qT düwæº+#êsTT. #ê˝≤kÕs¡T¢ M{ÏøÏ bÕsƒ¡́ |ü⁄düÔø±\˝À kÕúq+ \_Û+#·≈£î+&Ü b˛sTT+~.

‘·s¡>∑‹ >∑~˝À $yê<ëdüŒ<ä #·s¡Ã\≈£î <ë]rùd nH˚ø£ n+XÊ\T Ç+<äT˝À ñHêïsTT. |æ\¢\≈£î á $wüj·÷\T ‘Ó\TdüT.
án+XÊ\qT |ü]|üø£«yÓTÆq |ü<ä∆‹˝À #·]Ã+#˚ e÷sêZìï nH˚«wæ+#ê*. á #·s¡Ã\ ìs¡«Vü≤D˝À MTs¡T ø°\ø£ bÕÁ‘·
b˛wæ+#ê*. á #·s¡Ã˝À @ |æ\¢yê&ÉT ̋ Ò<ë düeT÷Vü≤eTT $eø£å≈£î, m>∑‘ê[øÏ >∑T]ø±≈£î+&Ü #·÷&Ée\dæq u≤<Ûä́ ‘· MTô|’
ñ+~.

ñbÕ<Ûë´j·TT\≈£î dü÷#·q\T
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174Understanding Marginalisation

Chapter 7
UnderstandingUnderstandingUnderstandingUnderstandingUnderstanding
MarginalisationMarginalisationMarginalisationMarginalisationMarginalisation

What Does it Mean to be Socially Marginalised?

To be marginalised is to be forced to occupy the sides or fringes and thus not be at the
centre of things.  This is something that some of you have probably experienced in the
classroom or playground. If you are not like most people in your class, that is, if your
taste in music or films is different, if your accent marks you out from others, if you are
less chatty than others in your class, if you don’t play the same sport that many of
your classmates like, if you dress differently, the chances are that you will not be
considered to be ‘in’ by your peers. So, often, you end up feeling that you are ‘not with
it’ – as if what you say, feel and think and how you act are not quite right or acceptable
to others.

As in the classroom, in the social environment too, groups of people or communities
may have the experience of being excluded. Their marginalisation can be because they
speak a different language, follow different customs or belong to a different religious
group from the majority community. They may also feel marginalised because they are
poor, considered to be of ‘low’ social status and viewed as being less human than
others. Sometimes, marginalised groups are viewed with hostility and fear. This sense
of difference and exclusion leads to communities not having access to resources and
opportunities and in their inability to assert their rights.  They experience a sense of
disadvantage and powerlessness vis-a-vis more powerful and dominant sections of
society who own land, are wealthy, better educated and politically powerful. Thus,
marginalisation is seldom experienced in one sphere. Economic, social, cultural and
political factors work together to make certain groups in society feel marginalised.

In this chapter, you will read about two communities that are considered to be socially
marginalised in India today.
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kÕe÷õø£ $eø£å‘· n+fÒ @$T{Ï?

düe÷»+ Ò̋<ë düeT÷Vü≤+˝À ø=ìï esêZ\ Á|ü»\qT nqs¡TΩ\T>± |ü]>∑DÏ+∫ yê]øÏ ‘·–q ÁbÕ<Ûëq´‘· Çe«ø£b˛e&ÜH˚ï
$eø£å n+{≤s¡T. ãVüQXÊ MT˝À ø=+‘·eT+~  ‘·s¡>∑‹ >∑~˝À ̋ Ò<ë Ä≥ düú\+˝À Ç≥Te+{Ï |ü]dæú‹ì m<äTs=ÿH˚ ñ+{≤s¡T.
MTs¡T MT ‘·s¡>∑‹˝À $T>∑‘ê $<ë´s¡T∆̋ ≈£î _Ûqï+>± ñ+fÒ nq>± dü+^‘·+, dæìe÷\T e+{Ï n+XÊ\˝À MT n_Ûs¡T∫ ẙs¡T>±
ñHêï, MT ñ#êÃ¤s¡D $T>∑‘ê yê]øÏ _Ûqï+>± ñHêï, ‘·s¡>∑‹ $<ë´s¡Tú\‘√ ø£*$&ç>± e÷{≤¢&É̋ Òø£b˛sTTHê, ‘√{Ï $<ë´s¡Tú\≈£î
ÇwüºyÓTÆq Ä≥qT Ä&É̋ Òø£b˛sTTHê, MT eÁdüÔ<Ûës¡D $T–*q yê]øÏ _Ûqï+>± ñHêï yê]˝À ˇø£]>± >∑T]Ô+|üã&É&É+ ø£wüº+.
n≥Te+{Ï dü+<äs¡“¤+˝À MT nqTuÛÑ÷‹, Ä˝À#·q, Á|ües¡Ôq dü]>± Ò̋y˚yÓ÷ Ò̋<ë Ç‘·s¡T\≈£î n+^ø±s¡jÓ÷>∑́ +>± ñ+&É&É+
Ò̋<˚yÓ÷ nì uÛ≤$+∫ ∫es¡≈£î yê]˝À ˇø£]>± ÇeT&É̋ ÒqH˚ ìs¡íj·÷ìøÏ ekÕÔs¡T.

‘·s¡>∑‹ >∑~˝À˝≤>±H˚ kÕe÷õø£ yê‘êes¡D+˝À ≈£L&Ü ø=ìï düeT÷Vü‰\ Ò̋<ë dü+|òü÷\ Á|ü»\T ãVüQXÊ $eø£å‘·qT
m<äTs¡TÿH˚ ñ+{≤sTT. M] uÛ≤wü, Ä#êsê\T, eT‘· düeT÷Vü‰\T n~Ûø£ dü+U≤´≈£î\≈£î _Ûqï+>± ñ+&É&Éy˚T á $eø£å‘·≈£î
ø±s¡DyÓTÆ ñ+≥T+~. ù|<ä]ø£+, ~>∑Te kÕe÷õø£ esêZìøÏ #Ó+~qyês¡T>± |ü]>∑DÏ+#·ã&É&É+, Ç‘·s¡ e´≈£îÔ\‘√ b˛*ùdÔ
‘·eTqT ‘·≈£îÿe kÕúsTT˝À #·÷&É&É+ e+{Ï$ ≈£L&É á $eø£å‘·≈£î ø±s¡D≤\ì yês¡T uÛ≤$kÕÔs¡T. ø=ìïkÕs¡T¢ á $eø£åqT
m<äTs=ÿ+≥Tqï düeT÷Vü‰\T X¯Á‘·Te⁄\T>± |ü]>∑DÏ+#·ã&É‘êsTT. Ç≥Te+{Ï e´‘ê´dü+, $eø£å‘· ø±s¡D+>± á düeT÷Vü‰\T
eqs¡T\qT, neø±XÊ\qT, yê] Vü≤≈£îÿ\qT nqTuÛÑ$+#· ̋ Òø£b˛‘·THêïs¡T. uÛÑ÷$T, <Ûäq+, ñqï‘· $<ë´eø±XÊ\T, sê»ø°j·T
ÁbÕã\´+  >∑\ ã\yÓTÆq, Ä~Û|ü‘·́  esêZ\‘√ b˛*ùdÔ Ms¡T ìsêX̄qT, yÓqTø£u≤≥T‘·Hêìï #·$#·÷düTÔHêïs¡T. Ç˝≤ @<√ s¡ø£+>±
$eø£å‘· m<äTs=ÿ+≥÷H˚ ñHêïs¡T. Ä]úø£, kÕe÷õø£, kÕ+düÿ‹ø£, sê»ø°j·T n+XÊ\T nH˚ø£+ ñeTà&ç>± yê] á kÕe÷õø£
dæú‹øÏ ø±s¡DeTe⁄‘·THêïsTT.

á n<Ûë´j·T+˝À á s√E MTs¡T uÛ≤s¡‘·<˚X¯+˝À kÕe÷õø£+>± $eø£å‘·≈£î >∑Tsö‘·Tqï ¬s+&ÉT esêZ\ >∑T]+∫ #·<äTe⁄‘ês¡T.

n<Ûë´j·T+  7 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+
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176Understanding Marginalisation

Suddenly we were told that the forest was not ours.
Forest officials and contractors cut down large
parts of it.  If we protested they beat us and then
took us to court, where we did not have our
lawyers and could not fight our cases.

Then the companywallahs came.
They said there was iron ore under
our land, they wanted to mine it.
They promised jobs and money, if we
sold our land to them.  Some
villagers were excited.  Others said
this would destroy our lives and we
would get nothing.  Some gave
thumbprints, not realising they were
selling their lands off.  Only a few
were given token jobs.  But most of
us did not sell…

Oh, see! The Nagaland

Many of us were forced to leave our
homes and find seasonal work in
nearby towns.

Adivasis and Marginalisation
An Adivasi Family in DelhiAn Adivasi Family in DelhiAn Adivasi Family in DelhiAn Adivasi Family in DelhiAn Adivasi Family in Delhi Soma and Helen are
watching the Republic Day parade on TV with their
grandfather.

Oh see!  An adivasi float!

Dadu why do they always show
adivasis as only dancing?

Yes, don’t they know
anything else about us!

The lives of adivasis are
very rich; most people
don’t know that.

When I was young, our village in Odisha was
beautiful.  We got everything we needed from
the land and the forests around us.  We in
turn respected the land, the forest, the river.

Then how did you survive,
Dadu?
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Oh, see! The Nagaland

Ä~yêd”\T - $eø£å:
&Ûç©¢̋ Àì ˇø£ Ä~yêd” ≈£î≥T+u≤ìøÏ #Ó+~q  k˛eT, ôV≤ …̋Hé\T ‘·eT
‘ê‘·‘√ ø£*dæ {°M˝À ]|ü_¢ø˘ &˚ |üπs&éì #·÷düTÔHêïs¡T.

zVt≤, #·÷&É+&ç! Ä~yêd” X¯ø£≥+.

<ë<ä÷.., m|ü⁄Œ&ÉT #·÷dæHê
Ä~yêd”\qT &Ü´Hé‡ #˚düTÔqï≥Tº e÷Á‘·y˚T

#·÷|ækÕÔs¡T m+<äT≈£î?

ne⁄qT, yê]øÏ eTq
>∑T]+∫ Ç+πøMT ‘Ó*j·T<ë!

Ä~yêd”\ J$‘ê\T
#ê˝≤ >=|üŒ$, Ä $wüj·T+ #ê˝≤

eT+~øÏ ‘Ó*j·T<äT.

Hê ∫qï|ü⁄Œ&ÉT ˇ&çXÊ˝À ñqï e÷ |ü̋ …¢ #ê˝≤
n+<ä+>± ñ+&˚~.e÷≈£î ø±e\dæqe˙ï #·T≥÷º

ñqï n&É$ qT+&ç, uÛÑ÷$T qT+&ç
bı+<˚yêfi¯fl+. n+<äTπø uÛÑ÷$Tì, n&É$ì,

q~ì |üPõ+#˚yêfi¯fl+.

nø£kÕà‘·TÔ>± n&É$ e÷~ ø±<äì  #ÓbÕŒs¡T. n≥M n~Ûø±s¡T\T,
ø±+Á{≤ø£ºs¡T¢ ô|<ä› m‘·TÔq n&Ée⁄\qT q]øÏy˚XÊs¡T. y˚TeTT n&ÉT¶
≈£î+fÒ yês¡T eTeTà*ï ø={Ïº, ø√s¡Tº≈£î rdüT≈£îyÓfi≤fls¡T, nø£ÿ&É
e÷ ‘·s¡|ü⁄q πødüT\T yê~+#·&ÜìøÏ Hê´j·Tyê<äT\T Ò̋s¡T.

n˝≤+{Ï |ü]dæú‘·T˝À¢ m˝≤
Áã‹ø±s¡T <ë<ä÷?

e÷˝À #ê˝≤eT+~ e÷ Çfi¯¢qT $&ç∫ô|{Ïº,
d üMT|ü | ü≥ ºD≤˝À ¢ ‘ê‘êÿ*ø£ ñbÕ~Ûì
yÓ‘·Tø√ÿyê*‡ e∫Ã+~.

n|ü⁄Œ&ÉT ø£+ô|˙yê˝≤\T e#êÃs¡T. e÷ uÛÑ÷$T øÏ+<ä
ÇqT|ü Kì»+ ñ+<äì, <ëìì ‘·$«rkÕÔeTì
#ÓbÕŒs¡T. e÷ uÛÑ÷$Tì yê]øÏ n$Tà‘˚ ñ<√´>±\T,
&ÉãT“ ÇkÕÔeTì Vü‰MT Ç#êÃs¡T. ø=+<äs¡T Á>±eTdüTÔ\T
Vü≤s¡̧+ e´ø£Ô+ #̊XÊs¡T. eT]ø=+<äs¡T Ç~ eTq
J$‘ê\qT HêX¯q+ #˚düTÔ+<äì, ô|’>± Á|üjÓ÷»q+
@MT ñ+&É<äì nHêïs¡T. ‘·eT uÛÑ÷eTT\qT
neTTà≈£î+≥THêïeTì ‘Ó\TdüTø√≈£î+&ÜH̊ ø=+<äs¡T
ẙ*eTTÁ<ä\T ẙùdXÊs¡T. ø=+<ä]øÏ HêeTe÷Á‘·+>±
ñ<√´>±\T Ç#êÃs¡T. ø±˙ e÷˝À #ê˝≤eT+~
neTà Ò̋<äT.

www.sc
ho

ols
36

0.i
n



178Understanding Marginalisation

For our 30 acres we got a little
money from one contractor.  I
never saw most of my friends
again.

Then they beat and threatened us till
eventually everyone was forced to sell and
abandon the land of their forefathers.  They
had the support of the authorities. Our
whole way of living vanished overnight.

The money hardly lasted in the city.  We had
no means of livelihood anymore.  We were
all cramped into a tiny rented room.  How we
missed our carefree lives, the open spaces.

After a few years your father got a job in
Delhi and we all moved here.  Those were
very difficult times… That is why both of you
did not go to school for several years.

Oh, Dadu! And our land what…

I hated going back to school.
We had missed so much of our
studies and other children
made fun of us.  We spoke
Santhali at home, and did not
know Hindi.

I wish I could have
shown my friends our
village before it was
destroyed.

You can still tell them
about our village.  It has
a lot to teach them…

One day I’ll make a
movie on this story, our
story, the adivasi story.

But now we have
friends.  I can even
speak some English
now.www.sc
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‘·s¡‘·sê\T>± edüTÔqï e÷ uÛÑ÷eTT\qT
ny˚Tàes¡≈£L eTeTà*ï ø={Ïº u…~]+#ês¡T. yê]øÏ
n~Ûø±s¡T\T n+&É>± ì*#ês¡T. e÷ Jeq
$<Ûëq+ yÓTT‘·Ô+ sêÁ‹øÏ sêÁ‘˚ ø£qTeTs¡T¬>’+~.

z, <ë<ä÷! eT] eTq uÛÑ÷$T
@eTsTT´+~...

eTq 30 mø£sê\≈£î ˇø£ >∑T‘Ô̊<ës¡T
#ê˝≤ ‘·≈£îÿe yÓTT‘êÔìï #Ó*¢+#ê&ÉT.
Hê ùdïVæ≤‘·T\˝À #ê˝≤ eT+~ì H˚qT
eT∞¢ #·÷&É̋ Ò<äT.

q>∑s¡+˝À Ä &ÉãT“ #ê* #ê\≈£î+&Ü ñ+&˚~.  e÷≈£î
m≥Te+{Ï JeH√bÕBÛ ̋ Ò<äT. ẙTeT+‘ê Çs¡T¬ø’q ̌ ø£ ∫qï
>∑~˝À n<Ó›≈£î ñHêï+. n˝≤ e÷ düTs¡øÏå‘·yÓTÆq J$‘ê\qT,
ùd«#êÃ¤j·TT‘· ÁbÕ+‘ê\qT  ø√˝ÀŒj·÷eTT.

ø=Hêïfi¢̄ ‘·sê«‘· MT Hêqï≈£î &Ûç©¢̋ À ñ<√´>∑+
sêe&É+‘√ y˚TeT+‘ê Çø£ÿ&çøÏ e÷sê+. n$ #ê˝≤
ø£wüº düeTj·÷\T... n+<äTπø MT]<ä›s¡÷ #ê˝≤
dü+e‘·‡sê\T dü÷ÿ˝ŸøÏ yÓfi¢̄̋ Ò<äT.

H˚qT bÕsƒ¡XÊ\≈£î eT∞fl
yÓfi¯¢&ÜìøÏ Çwüº|ü&É˝Ò<äT. y˚TeTT e÷

#·<äTe⁄\qT #ê˝≤ ø√˝ÀŒj·÷eTT, Ç‘·s¡
|æ\¢\T eTeTà*ï m>∑‘ê[ #˚ùdyês¡T.
e÷≈£î Væ≤+B sê<äT, Ç+{À¢ dü+<∏ë©

e÷{≤¢&ÉT≈£îH˚yêfi¯fl+.

Ç|ü⁄Œ&Ó’‘˚ e÷≈£î
ùdïVæ≤‘·T\T ñHêïs¡T. H˚qT

Ç|ü⁄Œ&ÉT ø=+#Ó+ ø=+#Ó+ Ç+^¢wt
e÷{≤¢&É>∑\T>∑T‘·THêïqT. eTq }s¡T HêX̄q+ ø±ø£eTT+<̊

Hê ùdïVæ≤‘·T\≈£î #·÷|æ+∫ ñ+fÒ
u≤>∑T+&̊~.

MTs¡T Ç|üŒ{Ïø° eTq }]
>∑T]+∫ #ÓbıŒ#·TÃ. yê]øÏ

‘Ó*j·T#˚j·T&ÜìøÏ #ê˝≤ ñ+~...

@<√ ̌ ø£s√E eTq ø£<∏ä.., Ä~yêd”
ø£<∏äô|’ H˚H=ø£ dæìe÷ rkÕÔqT.
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180Understanding Marginalisation

Explain at least three different
reasons why groups may be
marginalised.

Why was Dadu forced to leave
his village in Odisha?

Who are Adivasis?

Adivasis – the term literally means ‘original inhabitants’
– are communities who lived, and often continue to live,
in close association with forests. Around 8 per cent of
India’s population is Adivasi and many of India’s most
important mining and industrial centres are located in
Adivasi areas – Jamshedpur, Rourkela, Bokaro and Bhilai
among others. Adivasis are not a homogeneous
population: there are over 500 different Adivasi groups in
India. Adivasis are particularly numerous in states like
Chhattisgarh, Jharkhand, Madhya Pradesh, Odisha, Gujarat,
Maharashtra, Rajasthan, Andhra Pradesh, West Bengal and in
the north-eastern states of  Arunachal Pradesh, Assam,
Manipur, Meghalaya, Mizoram, Nagaland and Tripura. A state
like Odisha is home to more than 60 different tribal groups.
Adivasi societies are also most distinctive because there is
often very little hierarchy among them. This makes them
radically different from communities organised around
principles of  jati-varna (caste) or those that were ruled by kings.

Adivasis practise a range of tribal religions that are different
from Islam, Hinduism and Christianity. These often involve
the worship of ancestors, village and nature spirits, the last
associated with and residing in various sites in the landscape
– ‘mountain-spirits’, ‘river-spirits’, ‘animal-spirits’, etc. The
village spirits are often worshipped at specific sacred groves
within the village boundary while the ancestral ones are
usually worshipped at home. Additionally, Adivasis have
always been influenced by different surrounding religions
like Shakta, Buddhist, Vaishnav, Bhakti and Christianity.
Simultaneously, Adivasi religions themselves have
influenced dominant religions of the empires around them,

Tribals are also referred to as
Adivasis.

You may have heard the term
Scheduled Tribes. Scheduled Tribes
is the term used for Adivasis used
by the Indian government in
various official documents. There
is an official list of tribes.
Scheduled Tribes are often grouped
together with Scheduled Castes in
the category Scheduled Castes and
Scheduled Tribes.

In your own city or village, who
would you think are the
marginalised groups? Discuss.

Can you name some Adivasi
communities that live in your
state?

What languages do they
speak?

Do they live close to the
forest?

Do they migrate to other
regions looking for work?

You just read about how Dadu was forced to leave his village
in Odisha. Dadu’s story is similar to the lives of  millions of
Adivasis in India. You will read more about the
marginalisation of this community in this chapter.
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ˇ&çXÊ˝Àì ‘·q Á>±e÷ìï $&ç∫ yÓfi¯fle\dæ e∫Ãq <ë<ä÷ >∑T]+∫ MTs¡T
Ç|ü⁄&˚ #·~yês¡T. <ë<ä÷ ø£<∏ä uÛ≤s¡‘·<˚X¯+˝Àì \ø£å̋ ≤~ eT+~ Ä~yêd”\
J$‘ê\qT b˛*ñ+≥T+~. MTs¡T á n<Ûë´j·T+˝À á düeT÷Vü‰+
m<äTs=ÿ+≥Tqï $eø£å‘· >∑T]+∫ eT]+‘· ‘Ó\TdüT≈£î+{≤s¡T.

Ä~yêd”\T mes¡T?
Ä~yêd”\T nH˚ á |ü<ëìøÏ dü¬s’q ns¡ú+ ªªeT÷\yêdüT\Tμμ. á düeT÷Vü‰\T
kÕ<Ûës¡D+>± n≥M ÁbÕ+‘ê\˝Àq÷ ̋ Ò<ë yê{ÏøÏ dü$÷|ü+˝Àq÷ ìedædü÷Ô
n&Ée⁄\‘√ n$HêuÛ≤e dü+ã+<Ûëìï ø£*– ñ+{≤s¡T. uÛ≤s¡‘·<˚X¯ »HêuÛ≤˝À
<ë<ë|ü⁄ 8% Á|ü»\T Ä~yêd”\T. uÛ≤s¡‘· <̊X̄+˝Àì Á|üeTTK Kì», bÕ]ÁXÊ$Tø£
πø+Á<ë\˙ï Ä~yêdæ ÁbÕ+‘ê\˝ÀH˚ ñHêïsTT. ñ<ë:»+ôw&É÷ŒsY,s¡÷¬sÿ˝≤,
u§ø±s√, _Û̋ ≤jYT. Ä~yêd”\+<äs¡÷ ̌ πø kÕs¡÷|ǘ  C≤‹øÏ #Ó+~qyês¡T ø±s¡T.
uÛ≤s¡‘·<˚X¯+˝À s¡e÷s¡$T 500 $_Ûqï Ä~yêdæ C≤‘·T\THêïsTT. #Û·rÔdt>∑&é,
C≤s¡â+&é, eT<Ûä́ Á|ü<̊XŸ, ̌ &çXÊ, >∑T»sê‘Y, eTVü‰sêÁwüº, sê»kÕúHé, Ä+Á<ÛäÁ|ü<̊XŸ,
‘Ó\+>±D, |ü•ÃeT u…+>± Ÿ̋ eT]j·TT áXÊq´ sêÁcÕº̋ …’q ns¡TD≤#·̋ Ÿ Á|ü<̊XŸ,
nk˛+, eTDÏ|üPsY, y˚T|òü÷\j·T, $TCÀsêyéT, Hê>±˝≤+&é, Á‹|ü⁄s¡ sêÁcÕº\˝À
Ä~yêd” »HêuÛ≤ n~Ûø£+>± ñ+~. ˇø£ÿ ˇ&çkÕ‡ sêÁwüºy˚T <ë<ë|ü⁄ 60
$_Ûqï C≤‘·T\ Ä~yêdæ düeT÷Vü‰\≈£î Äyêdü+>± ñ+~. Ä~yêdæ düe÷C≤\T
#ê˝≤ $\ø£åDyÓTÆq$. m+<äTø£+fÒ M{Ï̋ À es¡Z uÛÒ<ë\T #ê˝≤ ‘·≈£îÿe>±
ñ+{≤sTT. n+<äTπø Ç$ C≤‘·T\T, esêí\‘√ ≈£L&çq (≈£î\) düeT÷Vü‰\≈£î,
sêE\ bÕ\q˝À >∑\ düeT÷Vü‰\≈£î _Ûqï+>± ñ+{≤sTT.

Ä~yêd”\T nH˚ø£ s¡ø±\ –]»q eT‘ê\qT Ä#·]düTÔHêïs¡T. Ç$ ÇkÕ¢+,
Væ≤+<ä÷, Á¬ø’düÔe eT‘ê\≈£î _Ûqï+>± ñ+{≤sTT. |æ‘· <˚e‘êsê<Ûäq, Á>±eT,
Á|üø£‹ X¯≈£îÔ\ Äsê<Ûäq, n˝≤π> yê] uÛÖ>√[ø£ ÁbÕ+‘ê\qT nqTdü]+∫
ª|üs¡«‘êsê<Ûäqμ, ªqB Äsê<Ûäqμ, »+‘·Te⁄\qT Äsê~Û+#·&É+ yÓTT<ä̋ …’q$. Á>±eT
<˚e‘·\qT ø=ìï ì]›wüºyÓTÆq, |ü$Á‘·+>± uÛ≤$+#˚ Á>±eT dü]Vü≤<äT›\˝À >∑\
‘√≥˝À¢q÷, |üPØ«≈£î\qT yê] Çfī¢̋ Àq÷ |üPõ+#·&É+ |ü]bÕ{Ï. BìøÏ‘√&ÉT
Ä~yêd”\T XÊø£ÔeTT (X¯øÏÔ Äsê<Ûäq), uÖ<ä∆+, yÓ’wüíe+, uÛÑøÏÔ, Á¬ø’düÔe eT‘ê\#˚
Á|üuÛ≤$‘·eTj·÷´s¡T. n˝≤π> Ä~yêd” eT‘ê\T ≈£L&Ü yê] #·T≥÷º ñqï
kÕÁe÷C≤´\˝Àì Á|ü<Ûëq eT‘ê\qT Á|üuÛ≤$‘·+ #˚XÊsTT,

düeT÷Vü‰\ nD∫y˚‘·≈£î @y˚ì eT÷&ÉT
$_Ûqï ø±s¡D≤\qT $e]+#·+&ç.

<ë<ä÷ ˇ&çXÊ˝Àì ‘·q Á>±e÷ìï
m+<äT≈£î $&ç∫ yÓfi¯fle\dæ e∫Ã+~?

–]»qT\qT Ä~yêd”\T nì ≈£L&Ü
n+{≤s¡T.

MT dü«+‘· q>∑s¡+ Ò̋<ë Á>±eT+˝À, @ j˚T
düeT÷Vü‰\qT n≥º&ÉT>∑T esêZ\≈£î #Ó+~q yês¡T
nì MTs¡T nqT≈£î+≥THêïs¡T? #·]Ã+#·+&ç.

MT sêÁwüº+˝À ìedæ+#˚ ø=ìï  Ä~yêd”
düeT÷Vü‰\ ù|s¡T¢ #Ó|üŒ>∑\sê?

yês¡T @ uÛ≤wü\T e÷{≤¢&É‘ês¡T?

yês¡T n&Ée⁄\≈£î düMT|ü+˝À ìedædüTÔHêïsê?

|üì ø=s¡¬ø’ yês¡T y˚πs ÁbÕ+‘ê\≈£î e\dü
yÓfī‘êsê ?

MTs¡T ôw&É÷´˝Ÿ¶  ‘Ó>∑\T nH˚ |ü<ëìï
$H˚ ñ+{≤s¡T. uÛ≤s¡‘· Á|üuÛÑT‘·«+ $$<Ûä
n~Ûø±]ø£ |üÁ‘ê\˝À Ä~yêd” |ü<ëìøÏ
ã<äT\T>± yê&̊ |ü<ä+ ªªôw&É÷´ Ÿ̋¶ ‘Ó>∑\Tμμ.
Ä~yêd”\≈£î ˇø£ n~Ûø±]ø£ C≤_‘ê
ø£\<äT. ôw&É÷´˝Ÿ¶ C≤‘·T\qT, ôw&É÷´˝Ÿ¶
≈£î˝≤\‘√ ø£*|æ ôw&É÷´˝Ÿ¶  ≈£î˝≤\T,
ôw&É÷´˝Ÿ¶ C≤‘·T\T nH˚ πø≥–]>±
|ü]>∑DÏkÕÔs¡T.
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182Understanding Marginalisation

for example, the Jagannath cult of  Odisha and Shakti and
Tantric traditions in Bengal and Assam.  During the nineteenth
century, substantial numbers of  Adivasis converted to
Christianity, which has emerged as a very important religion in
modern Adivasi history.

Adivasis have their own languages (most of them radically
different from and possibly as old as Sanskrit), which have
often deeply influenced the formation of ‘mainstream’ Indian
languages, like Bengali. Santhali has the largest number of
speakers and has a significant body of publications including
magazines on the internet or in e-zines.

Adivasis and Stereotyping

In India, we usually ‘showcase’ Adivasi communities in
particular ways. Thus, during school functions or other
official events or in books and movies, Adivasis are
invariably portrayed in very stereotypical ways – in
colourful costumes, headgear and through their dancing.
Besides this, we seem to know very little about the realities
of their lives. This often wrongly leads to people believing
that they are exotic, primitive and backward. Often
Adivasis are blamed for their lack of advancement as they
are believed to be resistant to change or new ideas. You
will remember that you read in Class VI book how
stereotyping particular communities can lead to people
discriminating against such groups.

Adivasis and Development

As you have already read in your history textbook, forests
were absolutely crucial to the development of all empires
and settled civilisations in India. Metal ores like iron and
copper, and gold and silver, coal and diamonds, invaluable
timber, most medicinal herbs and animal products (wax,
lac, honey) and animals themselves (elephants, the mainstay
of imperial armies), all came from the forests. In addition,
the continuation of life depended heavily on forests, that
help recharge many of India’s rivers and, as is becoming
clearer now, crucial to the availability and quality of  our Forest

The above two images of tribal communities in
their traditional costumes are often the only
ways in which Adivasi communities are
represented. This then leads us to think of them
as being ‘exotic’ and ‘backward’.
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183 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+

ñ<ëVü≤s¡D≈£î ̌ &çXÊ˝Àì »>∑Hêï<ÛäTì Äsê<Ûäq, u…+>±˝Ÿ, nk˛+˝Àì X¯øÏÔ,
‘ê+Á‹ø£ dü+Á|ü<ëj·÷\T. 19e X̄‘êã›+˝À >∑D˙j·TyÓTÆq dü+U´˝À Ä~yêd”\T
Á¬ø’düÔe eT‘·+˝ÀøÏ e÷sês¡T. Ç~ Ä<ÛäTìø£ Ä~yêd” #·]Á‘·̋ À #ê˝≤ eTTK´yÓTÆq
eT‘·+>± e÷]+~.

Ä~yêd”\≈£î kı+‘· uÛ≤wü\T ñHêïsTT (n$ #ê˝≤ es¡≈£L _Ûqï+>±
ñ+{≤sTT, dü+düÿè‘·+e Ò̋ |ü⁄sê‘·qyÓTÆq$). n$ u…+>±* e+{Ï Á|ü<Ûëq
Ádüe+‹˝À >∑\ uÛ≤s¡rj·T uÛ≤wü\ô|’ #ê˝≤ Á|üuÛ≤e+ #·÷bÕsTT. ªdü+<∏ë*μ
uÛ≤wüqT e÷{≤¢&˚ Á|ü»\T m≈£îÿe dü+K´˝À ñHêïs¡T.  á uÛ≤wü Ç+≥¬sï{Ÿ
˝Ò<ë m˝Åøº±ìø˘ CÀHé˝À e÷´>∑C…’Hé\‘√ düVü‰ >∑D˙j·TyÓTÆq dü+U´˝À
Á|ü#·Ts¡D\qT ø£*– ñ+~.

Ä~yêd”\T - eT÷dü <Û√s¡DÏ:
kÕ<Ûës¡D+>± uÛ≤s¡‘· <̊X̄+˝À Ä~yêdæ düe÷C≤\qT ̌ ø£ Á|ü‘̊´ø£ ª Á|ü<äs¡Ùqμ>±H̊
#·÷düTÔHêï+. bÕsƒ¡XÊ\ ø±s¡́ Áø£e÷˝À¢q÷, n~Ûø±]ø£ ø±s¡́ Áø£e÷˝À¢, |ü⁄düÔø±\T,
#·\q ∫Á‘ê\˝Àq÷ Ä~yêd”\qT  yê] s¡+>∑Ts¡+>∑T\ eÁdüÔ <Ûës¡D‘√H√,
‘·\bÕ>±\T, yê] q‘ê´\ <ë«sêH√ ˇø£ eT÷dü <Û√s¡DÏ̋ À e]ídüTÔHêïs¡T.
ø±˙ yê] J$‘ê\≈£î #Ó+~q yêdüÔyê\ >∑T]+∫ eTq≈£î ‘Ó*dæ+~ #ê˝≤
‘·≈£îÿe. B+‘√ ‘·s¡#·T>± yês¡T |üsêsTTyês¡T, Ä~eT C≤‘·T\T, yÓqTø£ã&çq
yês¡H̊ ‘·|ü⁄&ÉT uÛ≤eq≈£î Ç~ <ë]rdæ+~. Ä~yêd”\T Ä<ÛäTìø£ |ü+<Ûë yÓ’|ü⁄
Á|üj·÷DÏ+#·&ÜìøÏ düTeTTK+>± ̋ Òs¡ì, q÷‘·q Ä˝À#·qqT n+^ø£]+#·s¡ì,
ø£qTø£H˚ yês¡T yÓqTø£ã&ç ñ+≥THêïs¡H˚ eTs√ nb˛Vü≤ ≈£L&Ü yê]ô|’ ñ+~.
Ç≥Te+{Ï ø=ìï düeT÷Vü‰\T eT÷dü |ü<ä∆‹˝À ñ+&É&É+ Á|ü»\T Äj·÷
düe÷C≤\ |ü≥¢ $eø£å‘· #·÷|ü&ÜìøÏ <ë]rdüTÔ+<äqï $wüj·÷ìï MTs¡T 6e
‘·s¡>∑‹˝À #·<äTe⁄ø=Hêïs¡T.

Ä~yêd”\T  - n_Ûe~∆:
MTs¡T MT #·]Á‘· bÕsƒ¡́  |ü⁄düÔø±\˝À #·~$q≥T¢ uÛ≤s¡‘·<˚X¯+˝À kÕÁe÷C≤´\T,
düTdæús¡ Hê>∑]ø£‘·\T n_Ûe~∆ #Ó+<ä{≤ìøÏ n&Ée⁄\T ø°\ø£bÕÁ‘· b˛wæ+#êsTT.
ÇqTeTT, sê– e+{Ï ˝ÀVü≤ KìC≤\T, ã+>±s¡+, yÓ+&ç, u§>∑TZ, eÁC≤\T,
$\TyÓ’q ø£\|ü, #ê˝≤ s¡ø±\  Wwü<Ûä eT÷*ø£\T, »+‘·T ñ‘·Œ‘·TÔ\T (yÓTÆq+,
\ø£ÿ, ‘̊HÓ), »+‘·Te⁄\T (kÕÁe÷C≤´\ ôd’Hê´\≈£î eT÷˝≤<Ûës¡yÓTÆq @qT>∑T\T)
n˙ï n&Ée⁄\ qT+&˚ e#êÃsTT. BìøÏ ‘√&ÉT yê]  Jeq|üj·Tq+ m≈£îÿe>±
n&Ée⁄\‘√H˚ eTT&ç|ü&ç ñ+~. n$ uÛ≤s¡rj·T q<äT\qT |ü⁄q'|ü⁄wæº >±$+∫,
dü«#·Ã¤yÓTÆq >±*, ̇ s¡T\ \uÛÑ́ ‘·≈£î ø±s¡DeTe⁄‘·THêïsTT.

ô|’ ¬s+&ÉT ∫Á‘ê\˝Àì Ä~yêd” C≤‘·T\T yê]
dü+Á|ü<ëj·T <äTdüTÔ\ <ë«sê
>∑T]Ô+#·ã&ÉT‘·THêïs¡T. Ç~ yê]ì eTq+
ª|üsêsTT yêfi¯óflμ>±, ªyÓqTø£ã&çq yêfi¯óflμ>±
uÛ≤$+#˚≥≥T¢ #˚düTÔ+~.
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184Understanding Marginalisation

air and water. Forests covered the major part of  our country
till the nineteenth century and the Adivasis had a deep knowledge
of, access to, as well as control over most of  these vast tracts at
least till the middle of  the nineteenth century. This meant that
they were not ruled by large states and empires. Instead, often
empires heavily depended on Adivasis for the crucial access to
forest resources.

This is radically contrary to our image of Adivasis today as
somewhat marginal and powerless communities. In the pre-
colonial world, they were traditionally ranged hunter-
gatherers and nomads and lived by shifting agriculture and
also cultivating in one place. Although these remain, for
the past 200 years Adivasis have been increasingly forced –
through economic changes, forest policies and political
force applied by the State and private industry – to migrate
to lives as workers in plantations, at construction sites, in
industries and as domestic workers. For the first time in
history, they do not control or have much direct access to
the forest territories.

From the 1830s onwards, Adivasis from Jharkhand and
adjoining areas moved in very large numbers to various
plantations in India and the world - Mauritius, the
Caribbean and even Australia. India’s tea industry
became possible with their labour in Assam. Today, there
are 70 lakh Adivasis in Assam alone. The story of this
migration is full of extreme hardship, torture, heartbreak
and death. For example, in the nineteenth century alone
five lakh Adivasis had perished in these migrations. The
song below captures the hopes of the migrants and the
reality they faced in Assam.

Come Mini, let’s go to Assam

Our country has so much suffering

The country of Assam, oh Mini

Has tea gardens full of greenery...

The Sardar says work, work

The Babu says catch and bring them in

The Saheb says I’ll take off the skin of your back

Hey Jaduram, you deceived us by sending us to Assam .

Source: Basu, S. Jharkhand Movement: Ethnicity and Culture of Silence
What do you think this poem
is trying to convey?

What metals are important in
present-day India? Why?
Where do they come from? Are
there Adivasi populations
there?

List five products that you use
at home that come from the
forest.

By whom were the following
demands being made on forest
land?

· timber for construction of
houses and railways

· forest land for mining

· forest land for agriculture by
non-tribal people

· reserved by government as
wildlife parks

In what ways would this affect
tribal people?
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185 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+

19 e X¯‘êã›+ es¡≈£L uÛ≤s¡‘·<˚X¯|ü⁄ n~Ûø£ XÊ‘·+ uÛÑ÷uÛ≤>∑+ n&Ée⁄\‘√ ì+&ç
ñ+&˚~. nfÒ¢ 19e X¯‘êã›|ü⁄ eT<Ûä́  es¡≈£L Ä~yêd”\≈£î n&Ée⁄\ >∑T]+∫
˝À‘Ó’q |ü]C≤„q+‘√ bÕ≥T, n&Ée⁄\ ˝ÀìøÏ yÓfi¯ófl≥≈£î ùd«#·Ã¤, yê{Ïô|’ |üP]Ô
ìj·T+Á‘·D ñ+&˚~. ÄHê&ÉT á  ÁbÕ+‘ê\T, @ ô|<ä› sêC≤´\, kÕÁe÷C≤´\
#˚‘· >±˙ |ü]bÕ*+#·ã&É̋ Ò<äT. ô|’ô|#·TÃ ÄHê{Ï kÕÁe÷»´ Ò̋ n≥M eqs¡T\
ø=s¡≈£î Ä~yêd”\ô|’ m≈£îÿe>± Ä<Ûës¡|ü&˚eì ‘Ó\Tk Ǫ̂+~.

Ä~yêd” düe÷C≤\T nD∫y˚j·Tã&çqeì, ã\V”≤q düe÷C≤\ì H˚&ÉT eTq+
eTq≈£îqï uÛ≤eq≈£î Ç$ |üP]Ô $s¡T<ä∆yÓTÆq$. e\dü bÕ\q≈£î |üPs¡«+ Ms¡T
dü+Á|ü<ëj·T y˚≥>±fi¯ófl, dü+#ês¡ C≤‘·T\T>± ñ+≥÷, b˛&ÉT e´ekÕj·T+‘√
bÕ≥T, dæús¡ e´ekÕj·÷\qT #̊dü÷Ô XÊX̄«‘· ìyêkÕ\T @s¡Œs¡T#·T≈£îHêïs¡T. Ç~˝≤
ñ+&É>± >∑‘· 200 dü+e‘·‡sê\ qT+&ç Ä]úø£ |ü]dæú‘·T\T e÷s¡&É+ e\¢, n≥M
#·{≤º\T, Á|üuÛÑT‘·«, Áô|’ẙ≥T |ü]ÁX̄eT\ sê»ø°j·T ̌ ‹Ô&ÉT\ ø±s¡D+>± |ü]dæú‘·T\˝À
e∫Ãq e÷s¡TŒ\ Ø‘ê´ Ä~yêd”\T ‘√≥\˝Àq÷, ìsêàD ø±s¡́ ø£̋ ≤bÕ\˝Àq÷,
|ü]ÁX¯eT˝À¢q÷, nfÒ¢ >∑Vü≤ ø±]à≈£î\T>±  e\dü yÓfi¯fle\dæ e∫Ã+~. n˝≤
#·]Á‘·̋ À ‘=*kÕ] yês¡T n≥M ÁbÕ+‘ê\˝ÀøÏ Á|üy˚•+#˚ Vü≤≈£îÿqT ø√˝ÀŒsTT
yê{Ïô|’ Á|ü‘·́ ø£å ìj·T+Á‘·DqT ø√˝ÀŒj·÷s¡T.

1830 \˝À C≤s¡â+&é, |ü]düs¡ ÁbÕ+‘ê\ ˝Àì Ä~yêd”\T
uÛ≤s¡‘·<˚X¯+, Á|ü|ü+#·+˝Àì  $$<Ûä ‘√≥\≈£î #ê˝≤ ô|<ä› dü+K´˝À
‘·s¡*yÓfi≤¢s¡T. ñ<ë: e÷]wüdt, ø£πs_j·THé, ÄÁùdº*j·÷.  yê] ÁX¯eT
|òü*‘·+>± uÛ≤s¡‘·<˚X¯ {° |ü]ÁX¯eT nkÕ‡+˝À HÓ\ø=+~. H˚&ÉT
nkÕ‡+˝ÀH˚ <ë<ë|ü⁄ 70 \ø£å\eT+~ Ä~yêd”\THêïs¡T. á
e\dü<ës¡T\ J$‘·+  rÁeyÓTÆq ø£cÕº\T, Væ≤+dü, Vü≤<äj·T
$<ës¡ø£yÓTÆq eTs¡D≤\‘√ ì+&çb˛sTT+~. ñ<ëVü≤s¡D≈£î
|ü+<=$Tà<äe X¯‘êã›+˝ÀH˚ á e\dü\˝À ◊<äT \ø£å\ eT+~
Ä~yêd”\T eTs¡DÏ+#ês¡T.

~>∑Te bÕ≥ e\dü<ës¡T\ ÄX¯\qT, nkÕ‡+˝À yês¡T m<äTs=ÿqï
yêdüÔyê\qT #·÷|ædüTÔ+~.
sê, $T˙, nkÕ‡+ yÓfi≤›+
eTq ÁbÕ+‘·+ #ê˝≤ u≤<Ûä̋ À ñ+~
z! $T˙, n<˚ eTq nkÕ‡+
|ü#·Ãì {° ‘√≥\‘√ ì+&ç ñ+&˚ eTq ÁbÕ+‘·+
|ü<˚ |ü<˚ |üì, |üì n+≥÷ ñ+&˚ düsê›sY
ø√j·T+&ç, ‘Ó+&ç nì u≤ãT
MT M|ü⁄ #·s¡à+ ̌ *#˚kÕÔqT nH˚ düsê›sY
ùV≤ C≤<äTsê+, eTeTà*ï nkÕ‡+ qT+&ç <ä÷s¡+ #˚dæ yÓ÷dü+
#˚XÊe⁄.
Source: Basu, S. Jharkhand Movement: Ethnicity and Culture of Silence

Á|üdüTÔ‘· uÛ≤s¡‘·<˚X¯+˝À @ ˝ÀVü‰\T
eTTK´yÓTÆq$? m+<äT≈£î? n$ mø£ÿ&É
qT+&ç ekÕÔsTT? nø£ÿ&É Ä~yêd”
»HêuÛ≤ ñ+<ë?
MTs¡T Ç+{Ï e<ä› ñ|üjÓ÷–+#˚ @yÓ’Hê
5 n≥M ñ‘·Œ‘·TÔ\qT ù|s=ÿq+&ç.
n≥M uÛÑ÷$T ø=s¡¬ø’  á &çe÷+&ÉT¢
me]#˚  #˚j·Tã&Ü¶sTT?
l Çfi¯ófl, ¬s’̋ Ò«\ ìsêàD≤ìøÏ ø£\|ü
l Kì» ‘·e«ø±\ ø=s¡¬ø’ n≥M uÛÑ÷$T
l –]»H̊‘·s¡ Á|ü»\ e´ekÕj·T+ ø=s¡≈£î
n≥M uÛÑ÷$T
l eq´ ÁbÕD Ï ñ<ë´qeHê\T>±
Á|üuÛÑT‘·«+#˚  ]»sY« #˚j·Tã&çq$.
Ç~ –]»q Á|ü»\qT @ $<Ûä+>±
Á|üuÛ≤$‘·+ #̊düTÔ+~?

á |ü<ä́ + @$T #ÓbÕŒ\ì Ä•düTÔ+<äì
˙e⁄ uÛ≤$düTÔHêïe⁄?
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186Understanding Marginalisation

Adivasis use around 10,000
plant species – approximately
8,000 species are used for
medicinal purposes; 325 are
used as pesticides; 425 as gums,
resins and dyes; 550 as fibres;
3,500 are edible. This entire
knowledge system gets wiped
out when Adivasis lose their
rights over forest lands.

lands have been cleared for timber and to get land for
agriculture and industry. Adivasis have also lived in areas that
are rich in minerals and other natural resources. These are taken
over for mining and other large industrial projects. Powerful
forces have often colluded to take over tribal land. Much of
the time, the land is taken away forcefully and procedures are
not followed. According to official figures, more than 50 per
cent of persons displaced due to mines and mining projects
are tribals. Another recent survey report by organisations
working among Adivasis shows that 79 per cent of the persons
displaced from the states of Andhra Pradesh, Chhattisgarh,
Odisha and Jharkhand are tribals. Huge tracts of  their lands
have also gone under the waters of hundreds of dams that
have been built in independent India. In the North east, their
lands remain highly militarised. India has 101 national
parks covering 40,564 sq km and 543 wildlife sanctuaries
covering 1,19,776 sq km. These are areas where tribals
originally lived but were evicted from. When they continue
to stay in these forests, they are termed encroachers.

Losing their lands and access to the forest means that tribals
lose their main sources of livelihood and food. Having
gradually lost access to their traditional homelands, many
Adivasis have migrated to cities in search of work where
they are employed for very low wages in local industries
or at building or construction sites. They, thus, get caught feel

This is a photo of Niyamgiri Hill located in
Kalahandi district of Odisha. This area is
inhabited by Dongarria Konds, an Adivasi
community. Niyamgiri is the sacred mountain
of this community. A major aluminium
company is planning to set up a mine and a
refinery here which will displace this Adivasi
community. They have strongly resisted this
proposed development and have been joined
by environmentalists as well. A case against
the company is also pending in the Supreme
Court.
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ˇ&çXÊ˝Àì ø £\V ü ≤+& ç õ˝≤ ¢˝À ñqï
ìj·T+–] ø=+&É bǫ̀ {À Ç~.  á ÁbÕ+‘·+˝À
<√+>±]j·÷ ø=+&é‡ nH˚  Ä~yêd” düe÷»+
ìedæk Ǫ̂+~. á düe÷C≤ìøÏ ìj·T+–]  ̌ ø£
|ü$Á‘· |üs¡«‘·+. ̌ ø£ Á|ü<Ûëq n\÷´$Tìj·T+
ø£+ô|˙ Çø£ÿ&É  Kì» ]ô|ò’qØì @sêŒ≥T
#˚j·÷\ì  jÓ÷∫k Ǫ̂+~,  Ç~ á Ä~yêd”
düe÷C≤ìï kÕúqÁuÛÑ+X¯+ #˚düTÔ+~. yês¡T á
Á|ü‹bÕ~‘· n_Ûe~∆ì |üsê´es¡Dy˚‘·Ô\‘√
ø£*dæ rÁe+>± Á|ü‹|òüT{Ï+#ês¡T. á dü+düúô|’
düTÁ|”+ø√s¡Tº˝À πødüT ô|+&ç+>¥˝À ñ+~.

ø£\|ü, kÕ>∑TuÛÑ÷$T, |ü]ÁX¯eT\ ø=s¡¬ø’ n&Ée⁄\qT q]øÏy˚XÊs¡T. KìC≤\T,
Ç‘·s¡ düVü≤» eqs¡T\T |ü⁄wüÿ\+>± ñqï  Á|ü<̊XÊ\˝À Ä~yêd”\T J$+#̊yês¡T.
Kì» ‘·e«ø±\T, Ç‘·s¡ uÛ≤Ø bÕ]ÁXÊ$Tø£ ÁbÕC…≈£îº\  ìsêàD≤\ ø√dü+  Ä
uÛ Ñ÷eTT\qT kÕ«B Ûq | üs ¡ T# · T≈ £ îHêïs ¡ T . –]»qT\ u Û Ñ÷eTT\qT
kÕ«BÛq|üs¡#·Tø=qT≥≈£î <äfi≤s¡T\T ‘·s¡#·÷ ≈£îeTàø£ÿj̊T´yês¡T. #ê˝≤ dü+<äsê“¤\˝À
#·≥º $s¡T<ä∆+>±   uÛÑ÷$Tì ã\e+‘·+>± ˝≤≈£îÿH˚yês¡T. n~Ûø±]ø£ …̋ø£ÿ\
Á|üø±s¡+ >∑qT\T, yÓTÆì+>¥ ÁbÕC…≈£îº\ ø±s¡D+>± 50 XÊ‘êìøÏ  ô|’>± –]»qT\T
kÕúqÁuÛÑ+X¯+ nj·÷´s¡T. Ç{°e\ Ä~yêd”\ eT<Ûä́  |üì#˚ùd dü+dü∆\T »]|æq
eTs√ düπs« Á|üø±s¡+  Ä+Á<ÛäÁ|ü<̊XŸ, ‘Ó\+>±D,  #Û·rÔdt |òüT&é, ̌ &çXÊ, C≤s¡â+&é\
qT+&ç ìsê«dæ‘·T …̋’q yê]˝À 79XÊ‘·+ eT+~ –]»qT Ò̋. kÕ«‘·+Á‘·́ + e∫Ãq
‘·s¡Tyê‘· uÛ≤s¡‘· <˚X¯+˝À ì]à+∫q  e+<ä̋ ≤~ Äqø£≥º\ ìsêàD≤\ e\q
M] uÛÑ÷eTT\T #ê˝≤ es¡≈£î ˙{ÏeTT+|ü⁄øÏ >∑Ts¡j·÷´sTT. áXÊq´ uÛ≤s¡‘·+˝À
n~Ûø£ XÊ‘·+ n≥M uÛÑ÷eTT\T ôd’ìø°ø£s¡D≈£î >∑Ts¡j·÷´sTT. uÛ≤s¡‘·<˚X¯+˝À
40,564 #·<äs¡|ü⁄ øÏ̋ ÀMT≥s¡¢ $d”Ôs¡í+˝À104  C≤rj·T bÕs¡Tÿ\T, 1,19,776
#·<äs¡|ü⁄ øÏ̋ ÀMT≥s¡¢ $d”Ôs¡í+˝À 543 eq´ÁbÕDÏ nuÛÑj·÷s¡D≤´\T ñHêïsTT.
ìC≤ìøÏ Ä uÛÑ÷eTT\T –]»qT\y˚. nsTTHê  yês¡T n#·{Ï qT+&ç U≤∞
#̊sTT+#·ã&Ü¶s¡T. ̌ ø£ẙfī yês¡T nø£ÿ&̊  ñ+&ç ‘·eT JeHêìï ø=qkÕ–ùdÔ yê]ì
ÄÁø£eTD<ës¡T\T>± uÛ≤$+#˚yês¡T.
‘·eT  uÛÑ÷eTT\ô|’ ìj·T+Á‘·D ø√˝ÀŒe&É+ n+fÒ –]»qT\T yê] JeH√bÕ~Ûì,
ÄVü‰s¡ eqs¡T\qT ø√˝ÀŒe&ÉẙT. n˝≤ Áø£eT+>± yê] dü+Á|ü<ëj·T ÄyêkÕ\qT
ø√˝ÀŒsTT, ñbÕ~Ûø√dü+ |ü≥ºD≤\≈£î e\düb˛sTT n#·≥ kÕúìø£ |ü]ÁX¯eT\T,
ìsêàD ø±s¡́ ø£̋ ≤bÕ˝À¢ ‘·≈£îÿe y˚‘·Hê\≈£î |üì#˚düTÔHêïs¡T. Ä $<Ûä+>± yês¡T
ù|<ä]ø£+, <ë]Á<ä́ + nH˚ #··Á≥+˝À ∫≈£îÿ≈£îHêïs¡T.

Ä~yêd”\T düTe÷s¡T 10,000 eø£å
C≤‘·T\qT ñ|üjÓ÷–kÕÔs¡T. yê{Ï̋ À
düTe÷s¡T 8,000 C≤‘·T\qT Wwü<Ûä
Á|üjÓ÷»Hê\ ø√dü+, 325 |ü⁄s¡T>∑T
eT+<äT\T>±, 425 õ>∑Ts¡T¢, ¬sdæqT¢,
s¡+>∑T\¬ø’, 550 |”#·T\T>±, 3,500
‹q&ÜìøÏ $ìjÓ÷–kÕÔs¡T. Ä~yêd”\T
n≥M uÛÑ÷eTT\ô|’ ‘·eT Vü≤≈£îÿ\qT
ø√˝ÀŒ‘˚ á C≤„q+  yÓTT‘·Ô+ ‘·T&ç∫
ô|≥Tº≈£îb˛‘·T+~.
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188Understanding Marginalisation

In your opinion, why is it
important that Adivasis should
have a say in how their forests
and forest lands are used?

in a cycle of poverty and deprivation. 45 per cent of tribal
groups in rural areas and 35 per cent in urban areas live below
the poverty line. This leads to deprivation in other areas. Many
tribal children are malnourished. Literacy rates among tribals
are also very low.

When Adivasis are displaced from their lands, they lose
much more than a source of income. They lose their
traditions and customs – a way of  living and being. “They
took our farming land. They left some houses. They took
the cremation ground, temple, well and pond. How will
we survive?” says Gobindha Maran, who was displaced due
to a refinery project in Odisha.

As you have read, there exists an interconnectedness
between the economic and social dimensions of tribal life.
Destruction in one sphere naturally impacts the other. Often
this process of dispossession and displacement can be
painful and violent.

Minorities and Marginalisation

In Unit 1, you read that the Constitution provides
safeguards to religious and linguistic minorities as part of
our Fundamental Rights. Why do you think these minority
groups have been provided these safeguards? The term
minority is most commonly used to refer to communities
that are numerically small in relation to the rest of the
population. However, it is a concept that goes well beyond
numbers. It encompasses issues of power, access to resources
and has social and cultural dimensions. As you read in Unit
1, the Indian Constitution recognised that the culture of
the majority influences the way in which society and
government might express themselves. In such cases, size
can be a disadvantage and lead to the marginalisation of the
relatively smaller communities. Thus, safeguards are needed
to protect minority communities against the possibility of
being culturally dominated by the majority. They also
protect them against any discrimination and disadvantage
that they may face. Given certain conditions, communities
that are small in number relative to the rest of society may
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189 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+

Á>±MTD ÁbÕ+‘ê˝À¢ì 45 XÊ‘·+, |ü≥ºD≤˝À¢ì 35 XÊ‘·+ –]»q düe÷C≤\T
<ë]Á<ä´πsK≈£î ~>∑Te⁄q ìedædüTÔHêïs¡T. Ç~ yê] Ç‘·s¡ n+XÊ\˝À
yÓqø£u≤≥T‘·HêìøÏ ø±s¡DeTe⁄‘√+~. nH̊ø£eT+~ –]»q u≤\\T b˛wüø±Vü‰s¡
˝À|ü+‘√ u≤<Ûää|ü&ÉT‘·THêïs¡T. –]»qT˝À¢ nø£åsêdǘ ‘ê XÊ‘·+ ≈£L&Ü #ê˝≤ ‘·≈£îÿe>±
ñ+~.

Ä~yêd”\T ‘·eT uÛÑ÷eTT\ qT+&ç ‘=\–+#·ã&çq|ü⁄Œ&ÉT yês¡T ‘·eT
Ä<ëj·Teqs¡T\H˚ ø±ø£ Ç+ø± nH˚ø£ s¡ø±\T>± qwüºb˛‘ês¡T. yês¡T ‘·eTyÓ’q
Á|ü‘˚́ ø£ Ä#ês¡dü+Á|ü<ëj·÷\qT, ‘·eT Jeq düs¡[ì, ndæÔ‘ê«ìï ø√˝ÀŒ‘ês¡T.
ªªyês¡T e÷ e´ekÕj·T uÛÑ÷$Tì rdüT≈£îHêïs¡T. ø=ìï Çfi¯flqT $&ç∫ô|{≤ºs¡T.
düàXÊqyê{Ïø£qT, >∑T&ç, u≤$, #Ós¡Te⁄\qT rùddüT≈£îHêïs¡T. eTq+ m˝≤
Áã‘·T≈£î‘ê+?μμ nì ˇ&çXÊ˝Àì ]ô|ò’qØ ÁbÕC…≈£îº ø=s¡≈£î kÕúqÁuÛÑ+X̄+ #Ó+~q
>√$+<ä e÷s¡Hé nHêïs¡T.
MTs¡T Ç|ü⁄Œ&ÉT #·~$q≥T¢>± –]»qT\ Ä]úø£, kÕe÷õø£ ø√D≤\ eT<Ûä́  |üs¡düŒs¡
dü+ã+<Ûä+ ñ+~. ̌ ø£ s¡+>∑+˝À »]–q $<Ûä«+dü+ düVü≤»+>±H̊ eTs=ø£ s¡+>±ìï
Á|üuÛ≤$‘·+ #˚düTÔ+~. yπ̊s Á|ü<˚XÊ\≈£î ‘·s¡*+#·ã&É≥+, ÄdüTÔ\qT ø√˝ÀŒe&É+
e+{Ï $wüj·÷\T u≤<Ûëø£s¡+>±q÷, Væ≤+kÕ‘·àø£+>±q÷ ñ+{≤sTT.

yÓTÆHê]{°\T - nD∫y˚‘·:
sêC≤´+>∑+ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\˝À uÛ≤>∑+>± n\Œdü+U≤´ø£ esêZ\ yê]øÏ
eT‘·|üs¡yÓTÆq, uÛ≤cÕ |üs¡yÓTÆq ø=ìï s¡ø£åD\qT ø£*Œ+∫+<äì yÓTT<ä{Ï bÕsƒ¡+˝À
#·<äTe⁄≈£îHêïs¡T. n\Œdü+U≤´ø£ esêZ\≈£î á s¡ø£åD kÂø£sê´\T m+<äT≈£î
ø£*Œ+∫+~? yÓTÆHê]{° nH˚ |ü<ä+ »HêuÛ≤˝À ‘·≈£îÿe dü+U≤´ ã\+ ø£*–q
esêZ\qT dü÷∫düTÔ+~. yÓTÆHê]{° nH˚ |ü<ä+ n+¬ø\≈£î  nr‘·yÓTÆq uÛ≤eq. Ç~
n~Ûø±s¡+, eqs¡T\ \uÛÑ́ ‘·, kÕe÷õø£, kÕ+düÿ‹ø£ ø√D≤\‘√ eTT&ç|ü&ç
ñ+≥T+~. MTs¡T yÓTT<ä{Ï j·T÷ì{Ÿ̋ À #·~$q≥T¢>± yÓTC≤]{° dü+düÿè‘̊ düe÷C≤ìï,
Á|üuÛÑT‘·«+ <ë«sê e´ø°Ôø£]+#·ã&˚ n+XÊ\qT Á|üuÛ≤$‘·+ #˚düTÔ+<äì sêC≤´+>∑+
>∑T]Ô+∫+~. n≥Te+{Ï dü+<äsê“¤\˝À |ü]e÷D |üs¡+>± ∫qï$>± ñ+&˚
düeT÷Vü‰\T n≥ºn&ÉT>∑Tq ñ+&̊ |ü]dæú‹øÏ Ç~ <ë]rdüTÔ+~. n+<äTe\q yÓTC≤]{°
Á|ü»\ kÕ+düÿ‹ø£ Ä~Û|ü‘·́ + qT+&ç yÓTÆHê]{° düeT÷Vü‰\qT ø±bÕ&É&ÜìøÏ
s¡ø£åD nedüs¡+. yês¡T m<äTs=ÿH˚ $eø£å‘·, Á|ü‹≈£L\‘·\ qT+&ç sêC≤´+>∑+
yê]ì s¡øÏådüTÔ+~. ø=ìï wüs¡‘·T\ ø±s¡D+>± düe÷»+˝Àì $T–*q esêZ\‘√
b˛*ùdÔ ‘·≈£îÿe dü+K´˝À ñqï düeT÷Vü‰\ J$‘ê\T, ÄdüTÔ\T, ÁX‚j·TdüT‡
düTs¡øÏå‘·+>± ̋ ÒqfÒ¢.

Ä~yêd”\T ‘·eT n&Ée⁄\T, n≥M
uÛÑ÷eTT\qT m˝≤ ñ|üjÓ÷–+#ê˝À
#Ó|üŒ&É+˝À yê]øÏ ÁbÕ<Ûëq´+ ñ+&Ü\ì
MTs¡T m+<äT≈£î uÛ≤$düTÔHêïs¡T?
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190Understanding Marginalisation

insecure about their lives, assets and well-being. This sense of
insecurity may get accentuated if the relations between the
minority and majority communities are fraught. The
Constitution provides these safeguards because it is committed
to protecting India’s cultural diversity and promoting equality
as well as justice. As you have already read in Chapter 5, the
judiciary plays a crucial role in upholding the law and enforcing
Fundamental Rights. Every citizen of  India can approach the
courts if they believe that their Fundamental Rights have been
violated. Now let us understand marginalisation in the context
of  the Muslim community.

Muslims and Marginalisation

According to 2011 census, Muslims are 14.2 per cent of  India’s
population and are considered to be a marginalised community
in India today because in comparison to other communities,
they have over the years been deprived of the benefits of socio-
economic development. The data in the three tables below,
derived from different sources, indicate the situation of  the
Muslim community with regard to basic amenities, literacy and
public employment. Read the tables below. What do you think
these tables tell us about the socio-economic status of the
Muslim community?

Which of these communities have the most and the least access to basic amenities?

Why do we need safeguards for
minorities?

I. Access to Basic Amenities, 2008–2009

Religious Community Pucca House Electricity Tap Water
Hindu 65.4 75.2 43.7
Muslim 63.8 67.5 35.8
Christian 69.3 86.2 48.0
Sikh 91.3 96.0 49.3

Source: India Human Development Report 2011: Towards Social Inclusion, Oxford University Press for Institute of Applied
Manpower Research, Planning Commission, Government of India, New Delhi, p. 346, 389, 392.
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191 $eø£å‘·qT ns¡ú+ #˚düT≈£î+<ë+

eTTdæ¢+\T - $eø£å‘·:
2011 »HêuÛ≤ ̋ …ø£ÿ\ Á|üø±s¡+ uÛ≤s¡‘·<˚X¯ »HêuÛ≤˝À 14.2 XÊ‘·+ eTTdæ¢+\T.
Ms¡T  H˚&ÉT uÛ≤s¡‘·<˚X¯+˝À n≥º&ÉT>∑T es¡Z+>± |ü]>∑DÏ+#·ã&ÉT‘·THêïs¡T.
m+<äT#̊‘·q+fÒ Ç‘·s¡ esêZ\‘√ b˛*Ã‘̊, M]øÏ nH̊ø£ dü+e‘·‡sê\T>± kÕe÷õø£,
Ä]úø±_Ûe~∆ Á|üjÓ÷»Hê\T n+<ä&É+ ˝Ò<äT.  ~>∑Te Çe«ã&çq eT÷&ÉT
|ü{Ïºø£\˝Àì düe÷#ês¡+ $$<Ûä Ä<Ûësê\ qT+&ç rdüTø√ã&ç+~.  ø£˙dü
kÂø£sê´\T, nø£åsêdǘ ‘·, Á|üuÛÑT‘·« ñ<√´>±\≈£î  dü+ã+~Û+∫ eTTdæ¢+ düe÷»+
jÓTTø£ÿ |ü]dæú‹ì dü÷∫düTÔ+~. øÏ+~ |ü{Ïºø£\qT #·<äe+&ç. Ç$  eTTdæ¢+ düe÷»|ü⁄
kÕe÷õø£ Ä]úø£, |ü]dæú‘·T\ >∑÷]Ã @$T ‘Ó*j·TCÒdüTÔHêïj·Tì MTs¡T
nqT≈£î+≥THêïs¡T?

eT‘· düeT÷Vü≤+        |üø±ÿ Ç\T¢  $<äT´‘Y         ‘ê>∑T˙s¡T
Væ≤+<ä÷ 65.4   75.2  43.7
eTTdæ¢+ 63.8   67.5  35.8
Á¬ø’düÔe⁄\T 69.3   86.2  48.0
dæ≈£îÿ\T 91.3   96.0  49.3

I.  ÁbÕ<∏ä$Tø£ kÂø£sê´\ n+<äTu≤≥T / ÁbÕ|ǘ ‘·, 2008-2009

eT÷\+: uÛ≤s¡‘· e÷qyê_Ûeè~∆ ìy˚~ø£ 2011:  kÕe÷»+˝À n+‘·sê“¤>∑+ ~X¯>±, Äø˘‡ |òüsY¶ j·T÷ìe]‡{° Áô|dt |òüsY Çìdæº≥÷´{Ÿ Ä|òt
nô|’¢&é e÷´Hé |üesY ØôdsYÃ, bÕ¢ì+>¥ ø£$TwüHé, >∑es¡ïyÓT+{Ÿ Ä|òt Ç+&çj·÷,  q÷´&Ûç©¢, |æ.  346, 389, 392.

á düe÷C≤\˝À n‘·́ +‘· m≈£îÿe, ‘·≈£îÿe ø£̇ dü kÂø£sê´\T n+<äTu≤≥TqT  ø£*–q düe÷C≤\T @$?

yÓTC≤]{°, yÓTÆHê]{° düeT÷Vü‰\ eT<Ûä́  dü+ã+<Ûë\T ‘·≈£îÿe kÕúsTT˝À ñ+fÒ á
nuÛÑÁ<ä‘ê uÛ≤e+ rÁeeTe⁄‘·T+~. uÛ≤s¡‘· kÕ+düÿ‹ø£ yÓ’$<Ûë´ìï ø±bÕ&É{≤ìøÏ,
düe÷q‘·«+, Hê´j·÷ìï ô|+bı+~+#·&ÜìøÏ sêC≤´+>∑+ ø=ìï s¡ø£åD\qT
ø£*Œ+∫+~. #·{≤ºìï neT\T|üs¡#·&É+˝À, ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT ø±bÕ&É≥+˝À
Hê´j·Te´edüú ø°\ø£bÕÁ‘· b˛wæk˛Ô+<äì MTs¡T 5e bÕsƒ¡+˝À Ç~es¡πø
‘Ó\TdüT≈£îHêïs¡T. ‘·eT ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î uÛÑ+>∑+ ø£*–+<äì uÛ≤$+∫q#√
Á|ür  uÛ≤s¡rj·T bÂs¡T&É÷ Hê´j·TkÕúHê\qT ÄÁX¯sTT+#·e#·TÃ. Ç|ü⁄&ÉT eTq+
eTTdæ¢+ düe÷» H˚|ü<∏ä́ +˝À $eø£å‘·qT >∑T]+∫ ne>±Vü≤q #˚düT≈£î+<ë+.

n\Œdü+U≤´ø£ esêZ\≈£î s¡ø£åD
m+<äT≈£î  nedüs¡+?
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192Understanding Marginalisation

Recognising that Muslims in India were lagging behind in terms
of  various development indicators, the government set up a
high-level committee in 2005. Chaired by Justice Rajindar
Sachar, the committee  examined the social, economic and
educational status of the Muslim community in India. The
report discusses in detail the marginalisation of  this community.
It suggests that on a range of  social, economic and educational
indicators the situation of the Muslim community is comparable
to that of other marginalised communities like Scheduled Castes
and Scheduled Tribes. For example, according to the Report
the average years of schooling for Muslim children between
the ages of 7-16 is much lower than that of other   socio-religious
communities.

Economic and social marginalisation experienced by Muslims
has other dimensions as well. Like other minorities, Muslim
customs and practices are sometimes quite distinct from what
is seen as the mainstream. Some – not all  – Muslims may

Read the data related to
schooling provided by the
Sachar Committee Report:

• 25 percent of Muslim children
in the 6-14 year age group have
either never been enrolled in
school or have dropped out. This
percentage is much higher than
that of any other socio-religious
community.

Do you think special measures
are required to address this
situation?

II. Literacy Rate by Religion, 2011 (percentages)

All Hindus Muslims Christians Sikhs Buddhists    Jains

74 63 57 74 67 71 86

Which of these communities have the highest and the lowest literacy rate?

Source: Census of India 2011

III. Public Employment of Muslims (percentages)

Population IAS IPS IFS Central Public State PSU Banks &  RBI
Sector Unit (PSU)

13.5 3 4 1.8 3.3 10.8 2.2

What do these figures convey?

Source: Social, Economic and Educational Status of  the Muslim Community of  India, Prime Minister’s High Level
Committee Report 2006
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n+<äs¡T      Væ≤+<äTe⁄\T     eTTdæ¢+\T     Á¬ø’düÔe⁄\T   dæ≈£îÿ\T      uÖ<äT∆\T      C…’qT\T

  74         63        57        74     67          71       86

á düeT÷Vü‰\˝À @~ n‘·́ ~Ûø£, n‹ ‘·≈£îÿe nø£åsêdǘ ‘· πs≥TqT ø£*– ñ+~?

á >∑D≤+ø±\T @$T ‘Ó*j·TCÒkÕÔsTT ?

II. eT‘ê\ yêØ>± nø£åsêdǘ ‘· πs≥T, 2011 (XÊ‘ê\T)

III. eTTdæ¢+\˝À Á|üuÛÑT‘·« ñbÕ~Û (XÊ‘ê\T)

13.5          3 4 1.8       3.3           10.8            2.2

kÂ»q´+:  Ç+&çj·÷˝Àì eTTdæ¢+\  kÕe÷õø£, Ä]úø£ eT]j·TT $<ë´ dæú‹, Á|ü<ÛëqeT+Á‹ ñqï‘· kÕúsTT
ø£$T{° ìẙ~ø£2006

sêÁwüº PSU
 πø+Á<ä Á|üuÛÑT‘·« s¡+>∑
  j·T÷ì{Ÿ (PSU)

     IAS     IPS    IFS  u≤´+≈£î\T
& RBI

»HêuÛ≤

kÂ»q´+: uÛ≤s¡‘· »HêuÛ≤ …̋ø£ÿ\T2011

uÛ≤s¡‘·<˚X¯+˝Àì  $$<Ûä n_Ûe~∆ dü÷∫ø£\qT |ü]o*ùdÔ eTTdæ¢+\T  yÓqTø£ã&ç
ñHêïs¡ì >∑T]Ô+∫,  Á|üuÛÑT‘·«+ 2005˝À ̌ ø£  ñqï‘· kÕúsTT ø£$T{°ì @sêŒ≥T
#̊dæ+~.  »dæºdt sêJ+<äsY dü#êsY n<Ûä́ ø£å‘·q @s¡Œ&çq  á  ø£$T{° uÛ≤s¡‘·<̊X̄+˝Àì
eTTdæ¢+ düe÷»+ jÓTTø£ÿ kÕe÷õø£, Ä]úø£, $<ë´ dæú‹>∑‘·T\qT |ü]o*+∫+~.
á es¡Z+ jÓTTø£ÿ yÓqTø£u≤≥T‘·Hêìï >∑T]+∫ dü$es¡+>± á ìẙ~ø£ #·]Ã+∫+~.
kÕ+|òæTø£, Ä]∆ø£, $<ë´|üs¡ dü÷∫ø£\ Ä<Ûës¡+>± eTTdæ¢+  düe÷C≤ìï yÓqTø£ã&çq
esêZ̋ …’q ôw&É÷´˝Ÿ¶ ≈£î˝≤\T, ôw&É÷´˝Ÿ¶ ‘Ó>∑\‘√ b˛\Ãe#·TÃ. ñ<ëVü≤s¡D≈£î á
ìy˚~ø£ Á|üø±s¡+ 7  qT+∫ 16 dü+e‘·‡sê\ eT<Ûä́  ej·TdüT >∑\ eTTdæ¢+ |æ\¢\T
dü>∑≥Tq  bÕsƒ¡XÊ\˝À >∑&çù| dü+e‘·‡sê\T Ç‘·s¡ kÕe÷õø£ esêZ\ ø£+fÒ #ê˝≤
‘·≈£îÿe>± ñHêïsTT.
eTTdæ¢+\T  m<äTs=ÿqï Ä]úø£, kÕe÷õø£  nD∫y˚‘·≈£î Ç‘·s¡ ø√D≤\T ≈£L&Ü
ñHêïsTT. Ç‘·s¡ n\Œ dü+U≤´ø£ esêZ\ e÷~]>±H̊ eTTdæ¢+\ Ä#êsê\T, |ü<ä∆‘·T\T
ø=ìïkÕs¡T¢ yêdüÔe JeHêìøÏ _Ûqï+>± ñ+{≤sTT.

dü#êsY ø£$T{° ìy˚~ø£˝À >∑\
bÕsƒ¡XÊ\ $<ä´≈£î dü+ã+~Û+∫q
$esê\T #·<äe+&ç.

eTTdæ¢+\˝À 6`14 dü+e‘·‡sê\
ej·TdüT‡ |æ\¢\˝À 25% eT+~
bÕsƒ¡XÊ\˝À qyÓ÷<äT ø± Ò̋<äT Ò̋<ë
ã&ç e÷ìy˚kÕs¡T. á XÊ‘·+ Ç‘·s¡
kÕe÷õø£, eT‘· düeT÷Vü‰\˝À ø£+fÒ
n‘·́ ~Ûø£+.

á |ü]dæú‹ì e÷s¡Ã&ÜìøÏ Á|ü‘˚́ ø£
# ·s ¡ ´\T ned üs ¡eTì MTs ¡ T
uÛ≤$düTÔHêïsê?

www.sc
ho

ols
36

0.i
n



194Understanding Marginalisation

wear a burqa, sport a long beard, wear a fez, and these become
ways to identify all Muslims. Because of  this, they tend to be
identified differently and some people think they are not like
the ‘rest of us’. Often this becomes an excuse to treat them
unfairly, and discriminate against them. Do you remember
reading in your Class VII book about how the Ansaris were
finding it difficult to rent a house? This social marginalisation
of Muslims in some instances has led to them migrating from
places where they have lived, often leading to the ghettoisation
of  the community. Sometimes, this prejudice leads to hatred
and violence.

Muslim women are an important part of
the women’s movement in India.

In the above section of this chapter, we saw how in the case of
the Muslim community there is a link between economic and
social marginalisation. Earlier in this chapter, you read about
the situation of  Adivasis. In your Class VII book, you read
about the unequal status of women in India. The experiences
of all these groups point to the fact that marginalisation is a
complex phenomenon requiring a variety of  strategies, measures
and safeguards to redress this situation. All of us have a stake
in protecting the rights defined in the Constitution and the laws
and policies framed to realise these rights. Without these, we
will never be able to protect the diversity that makes our country
unique nor realise the State’s commitment to promote equality
for all.

The above essay has been
written by a child around your
age. What do you think she is
trying to convey?

I live in a Muslim-dominated area. Some days back during Ramzan there was
some disturbance that started taking a communal outlook. My brother and I had
gone for an Iftar party in the neighbourhood and were dressed in traditional
clothes, that is sherwani and salwar kameez respectively. On returning home, my
brother and I were asked to change our clothes to jeans and T-shirt.

Now when everything is fine I wonder what was the reason that we were asked
to change our clothes and why I didn’t find it odd. Were our clothes giving away
our identity and is that identity linked to all kinds of fears and discrimination?

Ainee A. Farooqi
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düe÷»+˝À ø=+‘·eT+~ $T–*q yê]øÏ _Ûqï+>± ñ+{≤s¡T. eTTdæ¢+\˝À  ãTsêÿ
<Ûä]+#·&É+, bı&ÉTyê{Ï >∑&É¶+ ô|+#·&É+, {À|” ô|≥Tºø√e&É+ e+{Ï$ yês¡T _Ûqï+>±
>∑T]Ô+#·ã&É{≤ìøÏ e÷sêZ\T.  Bì ø±s¡D+>± yês¡T  Á|ü‘̊´ø£+>± >∑T]Ô+#·ã&É‘ês¡T.
|òü*‘·+>± Ms¡T n+<ä]˝≤ ̋ Òs¡ì ø=+‘·eT+~ uÛ≤$düTÔ+{≤s¡T.  Ç~ #ê˝≤kÕs¡T¢
yê]ì ‘·|ü⁄>± ns¡∆+ #˚düTø√e&ÜìøÏ, yê] |ü≥¢ $eø£å‘· #·÷|ü&ÜìøÏ ˇø£
ø±s¡D+>±  e÷s¡T‘·T+~. 7e ‘·s¡>∑‹ |ü⁄düÔø£+˝À nHê‡Ø\T Ç\T¢
n<Ó›≈£î bı+<ä&É+˝À m<äTs=ÿqï ø£cÕºìï zkÕ] >∑Ts¡TÔ#˚düTø=+&ç. á kÕe÷õø£
$eø£å· e\¢ ø=ìï dü+<äsê“¤\˝À eTTdæ¢+\T  yês¡Tqï  Á|ü<˚XÊ\qT  e~* e\dü
b˛‘·THêïs¡T.  Ç~ ‘·s¡#·T>± düeT÷Vü≤ yÓ*ẙ‘·≈£î <ë]rdüTÔ+~.  ø=ìïkÕs¡T¢ Ç~
|üø£åbÕ‘·+, <˚«wü+, Væ≤+dü≈£î <ë] rdüTÔ+~.

H˚qT eTTdæ¢+ Ä~Ûø£́ ‘· ø£*–q ÁbÕ+‘·+˝À ìedædüTÔHêïqT. ø=ìï s√E\ ÁøÏ‘·+ s¡+C≤Hé düeTj·T+˝À ø=+‘· n\»&ç
»]–+~,  n~  eT‘·|üs¡yÓTÆq s¡+>∑T |ü⁄\TeTT≈£î+~. H˚qT, Hê k˛<äs¡T&ÉT bıs¡T–+{ÏøÏ ÇbòÕÔsY bÕØºøÏ eTTdæ¢+ dü+Á|ü<ëj·T
<äTdüTÔ̋ …’q  ùwsê«˙, dü̋ ≤«sY ø£MTCŸ y˚düT≈£îì yÓfi≤fleTT. Ç+{ÏøÏ ‹]– e∫Ãq ‘·s¡Tyê‘·, qqTï, Hê  k˛<äs¡T&çì JHé‡, {°
wüs¡Tº≈£î e÷s¡eTì #ÓbÕŒs¡T.

n+‘ê nsTT Á|üXÊ+‘·‘· HÓ\ø=Hêïø£ e÷ ã≥º\T e÷s¡ÃeTì eTeTà*ï n&É>∑&ÜìøÏ ø±s¡D+ @$T{À nì H̊qT ÄX̄Ãs¡́ b˛j·÷qT.
ø±˙ ‘Ó\TdüTø√˝Òø£b˛j·÷qT. e÷ <äTdüTÔ\T e÷ø√ >∑T]Ô+|ü⁄qT ÇdüTÔHêïj·÷? Ä >∑T]Ô+|ü⁄  nH˚ø£ s¡ø±\ uÛÑj·÷\T, $eø£å‘·‘√
eTT&ç|ü&ç  ñ+<ë?

◊˙ m.  |òüs¡÷ø°

á  n<Ûë´j·T+˝Àì ô|’ $uÛ≤>∑+˝À, eTTdæ¢+ düe÷»+˝Àì  Ä]úø£, kÕe÷õø£
n+XÊ\≈£î $eø£å‘·≈£î  eT<Ûä́  m˝≤+{Ï  dü+ã+<Ûä+  ñ+<√ eTq+ #·÷XÊ+. á
n<Ûë´j·T+ ÁbÕs¡+uÛÑ+˝À Ä~yêd”\ |ü]dæú‹ì >∑T]+∫ #·~yês¡T. n˝≤π> 7e
‘·s¡>∑‹˝À uÛ≤s¡‘·<˚X¯+˝À eTVæ≤fi¯\ ndüe÷q dæú‹ì >∑T]+∫ #·~yês¡T. á
düeT÷Vü‰\ nqTuÛÑyê\ <ë«sê  $eø£å‘·  ˇø£ dü+øÏ¢wüºyÓTÆq $wüj·TeTì, á
|ü]dæú‹ì dü]~<ä›&ÜìøÏ nH̊ø£ s¡ø±\ eP´Vü‰\T, #·s¡́ \T, s¡ø£åD\T nedüs¡eTH̊
yêdüÔyêìï dü÷∫düTÔHêïsTT.  sêC≤´+>∑+˝À ìs¡«∫+∫q Vü≤≈£îÿ\÷,á Vü≤≈£îÿ\qT
Ä#·s¡D˝ÀìøÏ rdüT≈£îsêe&ÜìøÏ s¡÷bı+~+∫q #·{≤º\T, $<ÛëHê\qT
dü+s¡øÏå+#·e\dæq  u≤<Ûä́ ‘· eTq+<ä] ô|’Hê ñ+~. Ç$ ̋ Ò≈£î+&Ü eTq<X̊Êìï
$•wüº+>± e÷]Ãq  yÓ’$<Ûä́ ‘·qT eTq+ m|üŒ{Ïø° ø±bÕ&É̋ ÒeTT, n+<ä]˝À
düe÷q‘ê«ìï ô|+bı+~+#ê\H˚ eTq <˚X¯ ìã<ä∆‘·qT Á>∑Væ≤+#·̋ ÒeTT.

ô|’ yê´kÕìï MT ej·TdüT‡˝À
ñqïu≤*ø£ sêdæ+~. ÄyÓT @$T
‘Ó*j·TCÒj·T&ÜìøÏ Á|üj·T‹ïk˛Ô+<äì
MTs¡T nqT≈£î+≥THêïs¡T?

uÛ≤s¡‘·<̊X̄ eTVæ≤fi≤ ñ<ä́ e÷\˝À eTTdæ¢+
Ád”Ô̋ ~ Á|ü<Ûëq bÕÁ‘·
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196Understanding Marginalisation

The Sachar Committee Report also
debunked other prevalent myths about
Muslims. It is commonly believed that
the Muslims prefer to send their
children to Madarsas. The figures show
that only 4 per cent of Muslim children
are in Madarsas, where as 66 per cent
attend government schools and 30 per
cent private schools.

Conclusion

In this chapter, we have tried to understand what it means to be
a marginalised community. We have tried to look at this through
the experiences of  different  marginalised communities. There
are different reasons for each of these communities being
marginalised. Each experiences marginalisation in different ways.
We have also seen that marginalisation is linked to experiencing
disadvantage, prejudice and powerlessness. In India there are
several more marginalised communities, like Dalits, of  whom
you will read more in the next chapter. Marginalisation results
in having a low social status and not having equal access to
education and other resources.

Yet, the lives of  marginalised people can and do change. Thus,
no one is marginalised all the time in exactly the same way. If
we go back to the two examples of marginalisation we have
discussed, we will see that each of these groups has a long history
of  struggle and resistance. Marginalised communities want to
maintain their cultural distinctiveness while having access to
rights, development and other opportunities. In the next
chapter, we will read about how different groups have
confronted marginalisation.
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eTT–+|ü⁄

á  n<Ûë´j·T+˝À eTq+ ªª$eø£å‘·≈£î >∑T¬s’q düeT÷Vü≤+μμ n+fÒ @$T{À ns¡ú+
#̊düTø√e&ÜìøÏ  Á|üj·T‹ï+#êeTT.  Bìì eTq+  $$<Ûä $eøÏå‘· esêZ\ nqTuÛÑyê\
<ë«sê  ns¡ú+ #˚düTø√e&ÜìøÏ Á|üj·T‹ï+#êeTT.  á düeT÷Vü‰\T $eø£å‘··≈£î
>∑Ts¡e&ÜìøÏ  nH˚ø£  ø±s¡D≤\THêïsTT.  Á|ü‹ ˇø£ÿs¡T $$<Ûä  s¡ø±\T>±  $eø£å≈£î
>∑Ts¡j·÷´s¡T. $eø£å‘·  nH̊~ Á|ü‹≈£L\‘·, |üø£åbÕ‘·+, n~Ûø±s¡ ̋ Ò$T‘√ eTT&ç|ü&ç ñ
+<äì ≈£L&Ü  ‘Ó\Tk Ǫ̂+~. uÛ≤s¡‘·<˚X¯+˝À <ä[‘·T\ ̋ ≤>±H˚ Ç+ø± nH˚ø£ $eø£å‘·≈£î
>∑T¬s’q esêZ\T ñHêïsTT. M] >∑T]+∫ eTq+  ‘·s¡Tyê‹ n<Ûë´j·T+˝À
‘Ó\TdüT≈£î+{≤eTT. $eø£å‘·  |òü*‘·+>± ‘·≈£îÿe kÕe÷õø£ kÕúsTTì ø£*– ñ+&É&É+,
$<ä́ , Ç‘·s¡ kÂø£sê´\qT düe÷q+>± bı+<˚ neø±X¯+ Ò̋≈£î+&Ü b˛‘·T+~.

ø±˙ $eø£å‘·≈£î >∑T¬s’q Á|ü»\ J$‘·+ e÷s¡e#·TÃ, e÷s¡Ãe#·TÃ. n+fÒ m ¢̋|ü⁄&ÉT
@ ̌ ø£ÿs¡÷ ̌ πø s¡ø£yÓTÆq  $eø£å‘·≈£î >∑Ts¡e«s¡ì ‘Ó\Tk Ǫ̂+~. eTq+ #·]Ã+∫q  ¬s+&ÉT
$eø£å‘·\ ñ<ëVü≤s¡D\T |ü]o*ùdÔ á Á|ür düeT÷Vü‰ìøÏ ˇø£  düTBs¡È #·]Á‘·,
b˛sê≥+, Á|ü‹|òüT≥q\T  eTq≈£î ø£qã&É‘êsTT. $eø£å‘·qT m<äTs=ÿ+≥Tqï düe÷C≤\T
yê{Ï jÓTTø£ÿ kÕ+düÿ‹ø£ yÓ’$<Ûë´\qT ø±bÕ&ÉTø√e&Üìï ø√s¡Tø√e&ÉyT̊ ø±≈£î+&Ü
yê] Vü≤≈£îÿ\T,  n_Ûe~∆øÏ ‘·–q neø±XÊ\T ø√s¡T≈£î+≥THêïs¡T. ‘·s¡Tyê‹
n<Ûë´j·T+˝À $$<Ûä düeT÷Vü‰\T á $eø£å‘·qT m˝≤ m<äTs=ÿHêïjÓ÷ #·<äTe⁄<ë+.

dü#êsY ø£$T{° ìy˚~ø£ eTTdæ¢+\ |ü≥¢  ñqï
nb˛Vü≤\qT ‘=\–+∫+~. kÕ<Ûës¡D+>±
eTTdæ¢+\T ‘·eT |æ\¢\qT eT<äsê‡\≈£î |ü+|ü&ÜìøÏ
Çwüº|ü&É‘ês¡ì nqTø=+{≤s¡T. >∑D≤+ø±\T ã{Ïº
#·÷ùdÔ eTTdæ¢+ |æ\¢̋ À¢ 4 XÊ‘·+ eT+~ e÷Á‘·ẙT
eT<äsê‡˝À¢ ñHêïs¡T. 66 XÊ‘·+ eT+~ Á|üuÛÑT‘·«
bÕsƒ¡XÊ\\T, 30 XÊ‘·+ Áô|’y˚{Ÿ bÕsƒ¡XÊ\\≈£î
Vü‰»s¡e⁄‘·THêïs¡T.
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198Understanding Marginalisation

1. Write in your own words two or more sentences of what you understand by the word
‘marginalisation’.

2. List two reasons why Adivasis are becoming increasingly marginalised.

3. Write one reason why you think the Constitution’s safeguards to protect minority communities
are very important?

4. Re-read the section on Minorities and Marginalisation. What do you understand by the term
minority?

5. You are participating in a debate where you have to provide reasons to support the following
statement: ‘Muslims are a marginalised community’. Using the data provided in this chapter, list
two reasons that you would give.

6. Imagine that you are watching the Republic Day parade on TV with a friend and she remarks,
“Look at these tribals. They look so exotic. And they seem to be dancing all the time”. List three
things that you would tell her about the lives of Adivasis in India.

7. In the storyboard you read about how Helen hopes to make a movie on the Adivasi story. Can
you help her by developing a short story on Adivasis?

8. Would you agree with the statement that economic marginalisation and social marginalisation are
interlinked? Why?

Exercises
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nuÛ≤´kÕ\T
1. ª$eø£å£å‘·μnH˚ |ü<ëìï MTs¡T m˝≤ ne>±Vü≤q #˚düT≈£îHêïs√ ¬s+&ÉT ̋ Ò<ë n+‘·ø£+fÒ m≈£îÿe yêø±´\qT MT kı+‘·
    e÷≥˝À¢ sêj·T+&ç.

2. Ä~yêd”\T  m≈£îÿe>± nD∫y˚j·Tã&É&ÜìøÏ >∑\ ¬s+&ÉT ø±s¡D≤\ C≤_‘êqT ‘·j·÷s¡T #˚j·T+&ç.

3. yÓTÆHê]{° esêZ\qT s¡øÏå+#·&ÜìøÏ  sêC≤´+>∑+ ø£*ŒdüTÔqï s¡ø£åD\T #ê˝≤ eTTK´yÓTÆqeì MTs¡T uÛ≤$+#·&ÜìøÏ >∑\
   @<Ó’Hê ˇø£ ø±s¡D+ sêj·T+&ç?

4. yÓTÆHê]{°\T`$eø£å‘· nH˚  $uÛ≤>±ìï eTs¡̋ ≤ #·<äe+&ç. yÓTÆHê]{°  nH˚ |ü<ëìï MTs¡T m˝≤ ns¡ú+
    #˚düT≈£îHêïs¡T?

5. ªeTTdæ¢eTT\T nD>±]q  kÕe÷õø£ es¡Z+μ nH˚ #·s¡Ã˝À MTs¡T bÕ˝§Z+≥THêïs¡T.  á #·s¡Ã≈£î eT<ä›‘·T Çe«&ÜìøÏ
   nedüs¡yÓTÆq düe÷#êsêìï n+~+#ê*. á  n<Ûë´j·T+˝À Çe«ã&É¶ &˚{≤qT ñ|üjÓ÷–+∫,  yê{Ï̋ À @yÓ’Hê
   ¬s+&ÉT ø±s¡D≤\‘√ á düe÷#êsêìï  ‘·j·÷s¡T #˚j·T+&ç.

6. MTs¡T ̌ ø£ ùdïVæ≤‘·Tsê*‘√ ø£*dæ {°M˝À ]|ü_¢ø̆ &̊ |üπs&é #·÷düTÔHêïs¡ì }Væ≤+#·Tø√+&ç. ÄyÓT ªªá –]»qT\qT
   #·÷düTÔ+fÒ yês¡T #ê˝≤ |üsêsTTyê]˝≤ nì|ækÕÔs¡T. yês¡T m|ü⁄Œ&ÉT #·÷dæHê q‘·́ +  #˚dü÷ÔH˚ ñ+{≤s¡Tμμ. nì
   yê´U≤´ìdüTÔ+~, uÛ≤s¡‘·<˚X¯+˝Àì  Ä~yêd”\ J$‘ê\ >∑T]+∫  MTs¡T ÄyÓT≈£î ‘Ó*j·TCÒj·÷\qTø=+≥Tqï
   @yÓ’Hê eT÷&ÉT $wüj·÷\ C≤_‘êqT s¡÷bı+~+#·+&ç.

7. ø£<∏ë+X¯+˝À ôV≤ …̋Hé Ä~yêd” ø£<∏äô|’ dæìe÷ rj·÷\ì m˝≤ uÛ≤$düTÔ+<√ MTs¡T #·~yês¡T. Ä~yêd”\ô|’ ˇø£
   ∫qï ø£<∏äqT s¡÷bı+~+#·&É+ <ë«sê MTs¡T ÄyÓT≈£î düVü‰j·T|ü&É>∑\sê?

8. Ä]úø£ $eø£å‘·, kÕe÷õø£ $eø£å‘· ˇø£<ëì‘√ ˇø£{Ï  |üs¡düŒs¡ dü+ã+<Ûä+ ø£*– ñHêïj·TH˚ Á|üø£≥q‘√ MTs¡T
   @ø°uÛÑ$kÕÔsê?  m+<äTe\¢?
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200Understanding Marginalisation

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

Hierarchy:Hierarchy:Hierarchy:Hierarchy:Hierarchy: A graded system or arrangement of persons or things. Usually persons at the
bottom of the hierarchy are those who have the least power. The caste system is a
hierarchical system and Dalits are considered to be at the lowest end.

Ghettoisation:Ghettoisation:Ghettoisation:Ghettoisation:Ghettoisation: A ghetto is an area or locality that is populated largely by members of a
particular community. Ghettoisation refers to the process that leads to such a situation.
This may occur due to various social, cultural and economic reasons. Fear or hostility may
also compel a community to group together as they feel more secure living amongst their
own. Often a ‘ghettoised’ community has few options of moving out, which may lead to
them becoming alienated from the rest of the society.

Mainstream:Mainstream:Mainstream:Mainstream:Mainstream: Literally this refers to the main current of a river or stream. In this chapter it
is used to refer to a cultural context in which the customs and practices that are followed
are those of the dominant community. In connection with this, mainstream is also used to
refer to those people or communities that are considered to be at the centre of a society,
i.e. often the powerful or dominant group.

Displaced: Displaced: Displaced: Displaced: Displaced: In the context of this chapter this refers to people who are forced or compelled
to move from their homes for big development projects including dams, mining etc.

Militarised:Militarised:Militarised:Militarised:Militarised: An area where the presence of the armed forces is considerable.

Malnourished: Malnourished: Malnourished: Malnourished: Malnourished: A person who does not get adequate nutrition or food.
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k˛bÕq Áø£eT+ / Áø£e÷qT>∑‘·ÁX‚DÏ : eØZø£s¡D |ü<ä∆‹ Ò̋<ë e´≈£îÔ\T Ò̋<ë edüTÔe⁄\ neT]ø£. kÕ<Ûës¡D+>±  k˛bÕq
Áø£eT+  ~>∑Teq ñqï  e´≈£îÔ\T ‘·≈£îÿe X¯øÏÔ ñqïyês¡T. ≈£î\ e´edüú  ˇø£ k˛bÕq e´edüú eT]j·TT <ä[‘·T\T
n≥º&ÉT>∑T  kÕúsTT˝À ñqï≥T¢ uÛ≤$kÕÔs¡T.

yÓ*y˚‘·:  yÓ*yê&É nH˚~ ˇø£ ÁbÕ+‘·+, Ç~ m≈£îÿe>± ˇø£ Á|ü‘˚́ ø£ düeT÷Vü‰ìøÏ #Ó+~q Á|ü»\ ìyêdü ÁbÕ+‘·+>±
ñ+≥T+~. yês¡T n<˚ ÁbÕ+‘·+˝À ìedæ+#ê\H˚ |ü]dæú‹øÏ  <ë]rùd  Á|üÁøÏj·TqT yÓ*y˚j·T&É+ n+{≤s¡T. $$<Ûä
kÕe÷õø£, kÕ+düÿ‹ø£ eT]j·TT Ä]úø£ ø±s¡D≤\ e\¢ Ç~ »s¡>∑e#·TÃ.  uÛÑj·T+ Ò̋<ë X¯Á‘·T‘·«+ ≈£L&Ü dü+|òü÷\T>±
@s¡Œ&É&ÜìøÏ ø±s¡D+ ø±e#·TÃ. m+<äTø£+fÒ yês¡T ‘·eT kı+‘· yê]‘√ ø£*dæ J$+#·&É+ düTs¡øÏå‘·+ nì uÛ≤$kÕÔs¡T.
‘·s¡T#·T>± yÓ*y˚‘· düeT÷Vü‰\T ãj·T≥≈£î yÓfi¯fl&ÜìøÏ ø=ìï ø±s¡D≤\T ñ+{≤sTT. Ç$ $T–*q düe÷»+ qT+&ç
M]ì y˚s¡T#˚j·T&ÜìøÏ <ë]rdüTÔ+~.

Á|ü<Ûëq Ádüe+‹: nø£åsê˝≤ Ç~ q~ jÓTø£ÿ Á|ü<Ûëq Á|üyêVü‰ìï dü÷∫düTÔ+~. á n<Ûë´j·T+˝À Ä~Û|ü‘·́  düeT÷Vü≤+
dü+düÿ‹ |üs¡+>± nqTdü]+#˚ Ä#êsê\T, |ü<ä∆‘·T\qT dü÷∫düTÔ+~. á $wüj·T+˝À Á|ü<Ûëq Ádüe+‹ nH˚~
düe÷»+˝Àì Á|üeTTKT\T>± |ü]>∑DÏ+#·ã&˚ e´≈£îÔ\ dü+|òüT+>± ≈£L&Ü ñ|üjÓ÷–+#·e#·TÃ. n+fÒ yês¡T ‘·s¡#·T>±
Ä~Û|ü‘·́  düeT÷Vü≤+>± ñ+{≤s¡T.

kÕúqÁuÛÑ+X¯+: á n<Ûë´j·T+˝À á |ü<ä+ Äqø£≥º\T, yÓTÆì+>¥ yÓTT<ä˝…’q ô|<ä› n_Ûe~∆ ÁbÕC…≈£îº\ ø√dü+ ‘·eT Çfi¯¢
qT+&ç ã\e+‘·+>± ‘·s¡*+#·ã&çq e´≈£îÔ\qT dü÷∫düTÔ+~.

ôd’ìø°ø£s¡D: kÕj·TT<Ûä <äfi≤\  ñìøÏ >∑D˙j·T+>±  ñqï ÁbÕ+‘·+.

b˛wüø±Vü‰s¡ ˝À|ü+: ‘·–q+‘· b˛wüø±Vü‰s¡+ Ò̋<ë ÄVü‰s¡+  bı+<äì  e´øÏÔ.

|ü<äø√X̄+
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202Confronting Marginalisation

Chapter 8
ConfrontingConfrontingConfrontingConfrontingConfronting
MarginalisationMarginalisationMarginalisationMarginalisationMarginalisation
In the previous chapter, we read about two different
groups and their experiences of inequality and
discrimination. Though powerless, such groups have
fought, protested and struggled against being excluded
or dominated by others. They have attempted to
overcome their situation by adopting a range of
strategies in their long history. Religious solace, armed
struggle, self improvement and education, economic
uplift – there appears to be no one way of doing things.
In all cases, the choice of struggle has depended on
the circumstances that the marginalised find
themselves in.

In this chapter, we will read about some of the ways in
which groups and individuals challenge existing
inequalities. Adivasis, Dalits, Muslims, women and other
marginal groups argue that simply by being citizens of
a democratic country, they possess equal rights that
must be respected. Many among them look up to the
Constitution to address their concerns. In this
chapter, we will see why the Constitution of India is
something that marginalised groups invoke in the
course of their struggles. As part of this, we will look
at how rights are translated into laws to protect groups
from continued exploitation and we will also look at
the government’s efforts to formulate policies to
promote the access of these groups to development.
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203 $eø£å‘·qT m<äTs√ÿe&É+

n<Ûë´j·T+ 8 $eø£å‘·qT m<äTs√ÿe&É+

eTT+<äT n<Ûë´j·T+˝À eTq+ ¬s+&ÉT düeTT<ëj·÷\ >∑T]+∫, yês¡T m<äTs=ÿqï
ndüe÷q‘·\T, $eø£å‘·\ >∑T]+∫ ‘Ó\TdüTø=Hêï+. X¯øÏÔV”≤qT …̋’q|üŒ{ÏøÏ, yês¡T
‘·eT yÓ*y˚‘·≈£î, Ç‘·s¡T\ Ä~Û|ü‘ê´ìøÏ e´‹πsø£+>± b˛sê&Üs¡T, ìs¡dæ+#ês¡T,
dü+|òüTs¡̧D #˚XÊs¡T. yê] düTBs¡È #·]Á‘·̋ À nH˚ø£ eP´Vü‰\qT nqTdü]+#·&É+
<ë«sê á |ü]dæ∆‹ì n~Û>∑$T+#·&ÜìøÏ Á|üj·T‹ï+#ês¡T. eT‘· |üs¡yÓTÆq z<ës¡TŒ,
kÕj·TT<Ûä b˛sê≥+, d”«j·T n_Ûeè~∆, $<ä́ , Ä]úø£ |ü⁄s√>∑eTq+`M{Ï̋ À @<√
ˇø£{Ï e÷Á‘·y˚T |ü]cÕÿs¡e÷s¡Z+>± ø£ì|æ+#·̋ Ò<äT. á nìï dü+<äsê“\˝À
yÓqTø£ã&çq düeT÷Vü‰\ yês¡T m+#·T≈£îH̊ b˛sê≥ e÷s¡Z+ yês¡T ñqï |ü]dæú‘·T\ô|’
Ä<Ûës¡|ü&ç ñ+~.

á düeT÷Vü‰\T, e´≈£îÔ\T Á|üdüTÔ‘·+ ñqï ndüe÷q‘·\qT m<äTs√ÿe&ÜìøÏ >∑\
ø=ìï e÷sêZ\qT eTqeTT á n<Ûë´j·T+˝À #·<äTe⁄‘êeTT. Ä~yêd”\T, <ä[‘·T\T,
eTTdæ¢+\T, eTVæ≤fi¯\T, yÓqTø£ã&çq düeT÷Vü‰\T Á|üC≤kÕ«eT´ <˚X¯+˝Àì
bÂs¡T …̋’q+<äTq n+<äs¡÷ düe÷qVü≤≈£îÿ\T ø£*– >ös¡eÁ|ü<ä+>± J$+#ê\ì
yê~düTÔHêïs¡T. yê]˝À #ê˝≤eT+~ ‘·eT düeTdǘ \qT |ü]wüÿ]+|ü#̊düTø√e&ÜìøÏ
sêC≤´+>±ìï ÄÁX̄sTTdüTÔHêïs¡T. yê] b˛sê≥ Áø£eT+˝À á yÓqTø£ã&çq(ã\V”≤q)
düeT÷Vü‰\T sê»´+>∑ s¡ø£åDqT m+<äT≈£î Ä•kÕÔs√ á n<Ûë´j·T+˝À #·<äTe⁄‘ês¡T.
Ç+<äT˝À uÛ≤>∑+>± á düeT÷Vü‰\T ìs¡+‘·s¡+ <√|æ&çøÏ >∑T]ø±≈£î+&Ü ñ+&É&ÜìøÏ
á Vü≤≈£îÿ\T m˝≤ #·{≤º\T>± e÷sêjÓ÷ MTs¡T ‘Ó\TdüT≈£î+{≤s¡T. á düeT÷Vü‰\
n_Ûe~∆ì ô|+bı+~+#·&ÜìøÏ Á|üuÛÑT‘·«+ #˚|üfÒº Á|üj·T‘êï\qT ≈£L&Ü eTq+
|ü]o*<ë›+.
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204Confronting Marginalisation

The term Dalit, which means
‘broken’ is used deliberately and
actively by groups to highlight the
centuries of discrimination they
have experienced within the caste
system.

The Constitution, as you have learnt in the first chapter of this
book, lays down the principles that make our society and polity
democratic. They are defined in and through the list of
Fundamental Rights that are an important part of the
Constitution. These rights are available to all Indians equally.
As far as the marginalised are concerned, they have drawn
on these rights in two ways: first, by insisting on their
Fundamental Rights, they have forced the government to
recognise the injustice done to them. Second, they have
insisted that the government enforce these laws. In some
instances, the struggles of the marginalised have influenced
the government to frame new laws, in keeping with the spirit
of the Fundamental Rights.

Article 17 of the Constitution states that untouchability has
been abolished – what this means is that no one can
henceforth prevent Dalits from educating themselves,
entering temples, using public facilities etc. It also means that
it is wrong to practise untouchability and that this practice
will not be tolerated by a democratic government.  In fact,
untouchability is a punishable crime now.

There are other sections in the Constitution that help to
strengthen the argument against untouchability – for
example, Article 15 of the Constitution notes that no citizen
of India shall be discriminated against on the basis of
religion, race, caste, sex or place of birth (you learnt a lot
about this in your Class VII textbook in the chapter on
Equality). This has been used by Dalits to seek equality
where it has been denied to them.

Invoking Fundamental Rights

Confronting M
arginalisation

Confronting M
arginalisation

Confronting M
arginalisation

Confronting M
arginalisation
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205 $eø£å‘·qT m<äTs√ÿe&É+

ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\T`ne>±Vü≤q

á |ü⁄düÔø£+˝À yÓTT<ä{Ï n<Ûë´j·T+˝À #·<äTe⁄≈£îqï $<Ûä+>± eTq sêC≤´+>∑eTT
kÕe÷õø£ e´edüúqT sê»ø°j·T e´edüúqT Á|üC≤kÕ«eT´ã<ä∆+ #˚ùd dü÷Á‘ê\qT
ìπs›•düTÔ+~. Ç$ sêC≤´+>∑+˝Àì eTTK´uÛ≤>∑yÓTÆq ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ\  C≤_‘ê˝À
n+‘·sê“¤>∑+>± ìs¡«∫+#·ã&Ü¶sTT.  á Vü≤≈£îÿ\T uÛ≤s¡rj·TT\+<ä]ø° düe÷q+>±
\_ÛkÕÔsTT. n≥º&ÉT>∑T esêZ\yê]øÏ dü+ã+~Û+∫q+‘·es¡≈£î, yês¡T á Vü≤≈£îÿ\qT
¬s+&ÉT $<Ûë\T>± bı+<ës¡T: yÓTT<ä{Ï~: yês¡T ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\ ø√dü+
|ü≥Tºã{≤ºs¡T. yês¡T ‘·eT≈£î »]–q nHê´j·÷ìï >∑T]Ô+#ê\ì Á|üuÛÑT‘ê«ìï
ˇ‹Ô&ç #˚XÊs¡T. ¬s+&Ée~: á #·{≤º\qT Á|üuÛÑT‘·«eTT neT\T #˚j·÷\ì yês¡T
|ü≥Tºã{≤ºs¡T. ø=ìï dü+<äsê“¤̋ À¢, n≥º&ÉT>∑T esêZ\ b˛sê{≤\T ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\
dü÷Œ]ÔøÏ nqT>∑TD+>± ø=‘·Ô #·{≤º\qT s¡÷bı+~+#·&É+˝À Á|üuÛÑT‘ê«ìï Á|üuÛ≤$‘·+
#˚XÊsTT.

sêC≤´+>∑+˝Àì 17 e n~Ûø£s¡D+ n+≥sêì‘·Hêìï ìùw~ÛdüTÔ+~. Bì Á|üø±s¡+
Çø£  MT<ä≥ <ä[‘·T\T $<ë´e+‘·T\T ø±e&Üìï, <̊yê\j·÷˝À¢øÏ Á|üẙ•+#·&Üìï
Á|üuÛÑT‘·« kÂø£sê´\qT $ìjÓ÷–+#·Tø√yê&Üìï mes¡÷ n&ÉT¶ø√ Ò̋s¡T. n+‘̊ø±<äT
n+≥sêì‘·q+ bÕ{Ï+#·&É+ dü¬s’q~ ø±<äì, Bìì Á|üC≤kÕ«eT´ Á|üuÛÑT‘·«+
düVæ≤+#·<äì Bì ns¡ú+. yêdüÔe+>±, Á|üC≤kÕ«eT´ Á|üuÛÑT‘·«+˝À n+≥sêì‘·q+
•øå±s¡ΩyÓTÆq H̊s¡+.

n+≥sêì‘·q e´‹πsø£‘·qT düeT]∆+#̊ sêC≤´+>∑+˝Àì Ç‘·s¡ $uÛ≤>±\T ≈£L&Ü
ñHêïsTT. ñ<ëVü≤s¡D≈£î, sêC≤´+>∑+˝Àì 15 e n~Ûø£s¡D+  Á|üø±s¡+, eT‘·+,
C≤‹, ≈£î\+, *+>∑+ ̋ Ò<ë »qàdüú\+ Ä<Ûës¡+>± uÛ≤s¡‘·<˚X¯+˝Àì @ bÂs¡T&ÉT
$eø£å≈£î ̋ ÀqTø±≈£î&É<äì  ‘Ó\T|ü⁄‘·T+~. <ä[‘·T\T Ç$ ìsêø£]+#·ã&çq #√≥
düe÷q‘·«+ kÕ~Û+#·Tø√e&É+ ø√dü+ Bìì ñ|üjÓ÷–kÕÔs¡T.

$e
ø£å‘

·qT
 m

<äT
s√

ÿe
&É+

<ä[‘· nH˚ |ü<ëìøÏ ns¡ú+
ªnD>±]qμ ≈£î\ e´edüú̋ À
X¯‘êu≤›\T>± m<äTs=ÿ+≥Tqï
$eø£åqT m‹Ô #·÷|ü&ÜìøÏ á
|ü<ä+ ñ<̊›X̄´|üPs¡«ø£+>±
ñ|üjÓ÷–+#·ã&ç+~.
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206Confronting Marginalisation

The poem below is written by
Soyrabai, the wife of the well-
known Bhakti poet Chokhamela
from fourteenth century
Maharashtra. They belonged to the
Mahar caste, which was at that
time considered untouchable.

A body is unclean, they say

Only the soul is untainted

But the impurity of the body

Is born within the body

…By which ritual does the body
become pure?

Not a creature has been born
except in a bloody womb.

This is the glory of God,

Defilement exists within.

The body is polluted from within,

Be sure of it says the Mahari
Chokha

Quoted in Uma Chakravarti, Gendering Caste: Through a

Feminist Lens, Stree, 2003, p. 99

Soyrabai is questioning the idea of
purity and arguing that since every
human is born in the same manner,
there is nothing that makes one
body less or more pure than the
other. She is possibly also trying
to say that pollution, a key tool of
the caste system to separate or
deny people access to spaces, work,
knowledge and dignity, occurs not
through the nature of work done,
but ‘from within’- from your
thoughts, values and beliefs.

Therefore, Dalits can ‘invoke’ or ‘draw on’ a Fundamental Right
(or Rights) in situations where they feel that they have been
treated badly by some individual or community, or even by
the government. They have drawn the attention of the
government of India to the Constitution, demanding that the
government abide by it and do justice to them.

Likewise, other minority groups have drawn on the
Fundamental Rights section of our Constitution. They have
particularly drawn upon the right to freedom of religion
and cultural and educational rights. In the case of cultural
and educational rights, distinct cultural and religious groups
like the Muslims and Parsis have the right to be the
guardians of the content of their culture, as well as the right
to make decisions on how best this content is to be
preserved. Thus, by granting different forms of cultural
rights, the Constitution tries to ensure cultural justice to
such groups. The Constitution does this so that the culture
of these groups is not dominated nor wiped out by the
culture of the majority community.

Laws for the Marginalised

As you have read, the government makes laws to protect
its citizens. Yet, this is not the only way in which it takes
action. There are specific laws and policies for the
marginalised in our country. There are policies or  schemes
that emerge through other means like setting up a
committee or by undertaking a survey etc. The government
then makes an effort to promote such policies in order to
give opportunities to specific groups.

Promoting Social Justice
As part of their effort to implement the Constitution, both
state and central governments create specific schemes for
implementation in tribal areas or in areas that have a high
Dalit population. For example, the government provides for
free or subsidised hostels for students of Dalit and Adivasi
communities so that they can avail of education facilities that
may not be available in their localities.
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n+<äTe\¢ <ä[‘·T\T ‘·eTqT ø=+‘·eT+~ e´≈£îÔ\T Ò̋ø£ dü+|òü÷\T Ò̋ø£
Á|üuÛÑT‘·«eTT ‘·≈£îÿe#̊dæ #·÷düTÔHêïs¡ì uÛ≤$+#̊ dü+<äsê“¤̋ À¢ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT
yês¡T ªø√s¡e#·TÃμ Ò̋<ë ªbı+<äe#·TÃμ. Á|üuÛÑT‘·«+ sêC≤´+>±ìøÏ ø£≥Tºã&ç
ñ+&Ü\ì, ‘·eT≈£î Hê´j·T+ #̊j·÷\ì yês¡T uÛ≤s¡‘· Á|üuÛÑT‘·« <äwæºøÏ ‘Ó#êÃs¡T.
n˝≤π> Ç‘·s¡ yÓTÆHê]{° esêZ\T ≈£L&Ü eTq sêC≤´+>∑+˝Àì ÁbÕ<Ûä$Tø£
Vü≤≈£îÿ\ $uÛ≤>∑+ô|’ <äwæº kÕ]+#êsTT. yês¡T eTTK´+>± eT‘· ùd«#·Ã¤, kÕ+düÿ‹ø£,
$<ë´Vü≤≈£îÿ bı+<ä&É+ô|’ <äwæº ô|{≤ºs¡T. eTTdæ¢+\T, bÕØ‡\ e+{Ï $_Ûqï
kÕ+düÿ‹ø£, eT‘· düeT÷Vü‰\≈£î yê] dü+düÿ‹øÏ yêπs |ü]s¡ø£å≈£î\T>± ñ+&ç
yê] dü+düÿ‹ì ø±bÕ&ÉTø√e&ÜìøÏ ø±e\dæq ìs¡íj·÷\T rdüT≈£îH˚ Vü≤≈£îÿ
yêfīfl≈£î ñ+≥T+~. á $<Ûä+>± $$<Ûä s¡ø±\ kÕ+düÿ‹ø£ Vü≤≈£îÿ\qT Á|ü<ëq+
#̊j·T&É+ <ë«sê, sêC≤´+>∑+ n≥Te+{Ï düeT÷Vü‰\≈£î kÕ+düÿ‹ø£ Hê´j·÷ìï
ø£*Œ+#·&ÜìøÏ Á|üj·T‹ïdüTÔ+~. yÓTC≤]{° ø£eTT´ì{° jÓTTø£ÿ kÕ+düÿ‹ø£  Ä~Û|ü‘·́ +
e\q á yÓTÆHê]{° düeT÷Vü‰\ dü+düÿ‹ ‘·T&ç∫ô|{Ïº b˛≈£î+&Ü ñ+&˚̋ ≤
sêC≤´+>∑+ #·÷düTÔ+~.

n≥º&ÉT>∑T esêZ\ #·{≤º\T

MTs¡T #·~$q≥T¢>±, Á|üuÛÑT‘·«+ ‘·eT bÂs¡T\qT s¡øÏå+#·&ÜìøÏ #·{≤º\T #̊düTÔ+~.
ø±˙ #·s¡́ \T #̊|ü≥º&ÜìøÏ Ç~ ̌ ø£fÒ e÷s¡Z+ ø±<äT. eTq <̊X̄+˝À yÓqTø£ã&çq
esêZ\≈£î #Ó+~q yê]øÏ ì]∆wüº #·{≤º\T, $<ÛëHê\T ñHêïsTT. ø£$T{°\T
@sêŒ≥T #˚j·T&É+ <ë«sê ̋ Ò<ë düπs« #˚|ü≥º&É+ e+{Ï Ç‘·s¡ e÷sêZ\ <ë«sê
$<ÛëHê\T Ò̋<ë |ü<∏äø±\T ‘·j·÷s¡T #˚j·Tã&É‘êsTT. ì]∆wüº düeT÷Vü‰\≈£î
neø±XÊ\T ø£*Œ+#·&ÜìøÏ Á|üuÛÑT‘·«+ Ç≥Te+{Ï $<ÛëHê\qT Áb˛‘·‡Væ≤+#̊
Á|üj·T‘·ï+ #˚düTÔ+~.

kÕe÷õø£ Hê´j·÷ìï Áb˛‘·‡Væ≤+#·&É+

sêC≤´+>±ìï neT\T#˚ùd Á|üj·T‘·ï+˝À uÛ≤>∑+>± <ä[‘· »HêuÛ≤ n~Ûø£+>±
ñqï ÁbÕ+‘ê\˝À, –]»q ÁbÕ+‘ê\˝À, yê]øÏ sêC≤´+>∑ ìj·Te÷\qT
neT\T #˚j·T&ÜìøÏ πø+Á<ä, sêÁwüº Á|üuÛÑT‘ê«\T ¬s+&É÷ ì]∆wüº |ü<∏äø±\qT
s¡÷bı+~+#êsTT. ñ<ëVü≤s¡D≈£î, <ä[‘·T\T, Ä~yêd” esêZ\ $<ë´s¡T∆\≈£î
Á|üuÛÑT‘·«+ ñ∫‘· ̋ Ò<ë sêsTTr\‘√ ≈£L&çq edü‹ dü<äTbÕj·÷ìï ø£*ŒdüTÔ+~.
‘·<ë«sê yês¡T ‘·eT ÁbÕ+‘ê˝À¢ n+<äTu≤≥T˝À Ò̋ì $<ë´ kÂø£sê´\qT
bı+<äe#·TÃ.

á øÏ+~ |ü<ä´eTT 14 e X¯‘êã›eTT˝À
eTVü‰sêh≈£î #Ó+~q uÛÑø£Ô ø£$ ª#√Ky˚Tfi¯μ
uÛ≤s¡́  k˛j·Tsêu≤sTT s¡∫+∫+~. Ms¡T Ä
ø±\+˝À n+≥sêìyês¡T>± |ü]>∑DÏ+#·ã&̊
ªeTVü≤sYμ kÕe÷õø£ esêZìøÏ #Ó+~qyês¡T.

X̄Øs¡+ n|ü]X̄óÁuÛÑyÓTÆq~
Ä‘·à e÷Á‘·+ ø£\Twæ‘·+ ø±ì~ n+{≤s¡T.
ø±ì X¯Øs¡+ jÓTTø£ÿ e÷*q´+
X̄Øs¡+˝ÀH̊ |ü⁄&ÉT‘·T+~.
... @ <Ûäs¡àø±s¡́ + <ë«sê X¯Øs¡+
|ü$Á‘·eTe⁄‘·T+~?
>∑s¡“¤+ qT+∫ »ìà+#·&Üìï
‘·|æŒ+#·T≈£îqï J$ @B Ò̋<äT.
Ç~ <˚e⁄ì eTVæ≤eT.
n|ü$Á‘·‘· ˝À|ü̋ Ò ñ+~.
X¯Øs¡+ ̋ À|ü\ qT+&ç ø£\Twæ‘·yÓTÆ+~.
Ç~ K∫Ã‘·+. Ç~ eTVü‰Ø
#√U≤ #ÓãT‘√+~.
ñe÷ #·Áø£e]Ô, C…+&É]+>¥ ø±dtº ̋ À
ñ<ëVü≤]+#·ã&ç+~. Ád”Ô yê<ä ̋ …Hé‡,
2003 p.99

|ü]X¯óÁuÛÑ‘· nH˚ Ä˝À#·qqT k˛j·Tsêu≤sTT
Á|ü•ïdüTÔHêïs¡T. Á|ü‹ eTìwæ ‘·*¢ >∑s¡“¤+ qT+&̊
»ìàdüTÔHêï&ÉT. ø±ã{Ïº ˇø£ X¯Øs¡+ Ç+ø=ø£
X̄Øs¡+ ø£+fÒ m≈£îÿe |ü$Á‘·yÓTÆq~ nH̊ uÛ≤eq
dü¬s’q~ ø±<äì yê~düTÔHêïs¡T. ≈£î\ e´edüú̋ À
eTqTwüß´\qT y˚s¡T #˚j·T&ÜìøÏ e÷*q´+
ˇø£ ø°\ø£ kÕ<Ûäq+. ÁbÕ+‘ê\T, |üì,
C≤„qeTT, >ös¡eeTT nH̊$ eTq+ #̊ùd |üìì
ã{Ïº ø±<äT. n$ eTq˝À qT+&ç e#˚Ã
Ä˝À#·q\T, $\Te\T, qeTàø±\T nì
#Ó|üŒ&ÜìøÏ ÄyÓT Á|üj·T‹ïdüTÔHêïs¡T.
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208Confronting Marginalisation

In addition to providing certain facilities, the government also
operates through laws to ensure that concrete steps are taken to
end inequity in the system. One such law/policy is the reservation
policy that today is both significant and highly contentious. The
laws which reserve seats in education and government
employment for Dalits and Adivasis are based on an important
argument- that in a society like ours, where for centuries sections
of the population have been denied opportunities to learn and
to work in order to develop new skills or vocations, a democratic
government needs to step in and assist these sections.

How does the reservation policy work? Governments across
India have their own list of Scheduled Castes (or Dalits),
Scheduled Tribes and backward and most backward castes.
The central government too has its list. Students applying to
educational institutions and those applying for posts in
government are expected to furnish proof of their caste or
tribe status, in the form of caste and tribe certificates. (Many
government and educational institutions also ask for
candidates to mention their caste/tribe status.) If a particular
Dalit caste or a certain tribe is on the government list, then a
candidate from that caste or tribe can avail of the benefit of
reservation.

For admission to colleges, especially to institutes of
professional education, such as medical colleges, governments
define a set of ‘cut-off’ marks. This means that not all Dalit
and tribal candidates can qualify for admission, but only those
who have done reasonably well and secured marks above the
cut-off point. Governments also offer special scholarships for
these students. In your Class IX Political Science textbook,
you will read more on reservations for the backward classes.

State one reason why you
think reservations play an
important role in providing
social justice to Dalits and
Adivasis?

List of schemesList of schemesList of schemesList of schemesList of schemes What is thisWhat is thisWhat is thisWhat is thisWhat is this          How do you think it will help promote         How do you think it will help promote         How do you think it will help promote         How do you think it will help promote         How do you think it will help promote
scheme about?scheme about?scheme about?scheme about?scheme about?           social justice?          social justice?          social justice?          social justice?          social justice?

Scholarships for students

Special police stations

Special schemes for girls
in government schools Q
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Q

ø=ìï n<äq|ü⁄ kÂø£sê´\qT n+~+#·&É+‘√ bÕ≥T e´edüú̋ Àì ndüe÷q‘·\qT
ìs¡÷à*+#·&ÜìøÏ, ì]›wüºyÓTÆq #·s¡́ \T rdüT≈£îH̊˝≤ Á|üuÛÑT‘·«+ #·{≤º\T #̊dæ+~.
n≥Te+{Ï<˚ ]»πs«wüHé $<ÛëqeTT. á s√E á #·≥º+ / $<Ûëq+ m+‘√
eTTK´yÓTÆq~, ø=+‘· $yê<ëdüŒ<äyÓTÆq~. eTq düe÷»+˝À X¯‘êu≤›\T>±
»HêuÛ≤˝Àì ø=ìï esêZ˝…’q <ä[‘·T\T, Ä~yêd”\≈£î $<ë´, ñ<√´>∑
neø±XÊ\T, e‹Ô HÓ’|ü⁄D≤´\T yÓTs¡T>∑T|üs¡T#·Tø√e&É+ e+{Ï n+XÊ\ô|’
ìsê<äs¡D≈£î >∑T] nj·÷´s¡qï ˇø£ eTTK´yÓTÆq yê<äqô|’ Ä<Ûës¡|ü&ç M]øÏ
Á|üuÛÑT‘·« ñ<√´>±\˝À d”≥¢qT ]»s¡T« #̊XÊs¡T. ø£qTø£ Á|üC≤kÕ«eT´ Á|üuÛÑT‘·«+
#=s¡e rdüTø=ì á esêZ\≈£î düVü‰j·T+ n+~+#ê*.

]»πs«wüHé $<Ûëq+ m˝≤ |üì #̊düTÔ+~? uÛ≤s¡‘·<̊X̄+ n+‘·{≤ sêÁwüº Á|üuÛÑT‘ê«\≈£î
yê] dü«+‘· ôw&ÉT´˝Ÿ¶ ≈£î˝≤\T (<ä[‘·T\T), ôw&ÉT´˝Ÿ¶ ‘Ó>∑\T, yÓqTø£ã&çq,
n‘·́ +‘· yÓqTø£ã&çq ≈£î˝≤\ C≤_‘ê\T ñHêïsTT. πø+Á<äÁ|üuÛÑT‘ê«ìøÏ ≈£L&Ü
ˇø£ C≤_‘ê ñ+~. $<ë´dü+düú\≈£î <äs¡U≤düTÔ #˚düT≈£îH˚ $<ë´s¡T∆\T, Á|üuÛÑT‘·«
ñ<√´>±\≈£î <äs¡U≤düTÔ #̊düTø=H̊yês¡T ‘·eT ≈£î\+ ̋ Ò<ë ‘Ó>∑≈£î dü+ã+~Û+∫q
ãTTEe⁄qT ≈£î\+, ‘Ó>∑ <ÛäMø£s¡D |üÁ‘ê\ s¡÷|ü+˝À n+~+#ê\ì
ìs¡ísTT+#ês¡T. (nH̊ø£ Á|üuÛÑT‘·« $<ë´dü+düú\T, nuÛÑ́ s¡T∆\T ‘·eT ≈£î\+, C≤‹ì
ù|s=ÿqeTì ≈£L&Ü n&ÉT>∑T‘êsTT). ̌ ø£ ì]∆wüº <ä[‘· ≈£î\+ / C≤‹ì ù|s=ÿqeTì
C≤_‘ê˝À ñqï≥¢sTT‘˚, Ä ≈£î\+ Ò̋<ë ‘Ó>∑≈£î #Ó+~q nuÛÑ́ ]∆ ]»πs«wüHé
Á|üjÓ÷»Hêìï bı+<äe#·TÃ.

ø£fi≤XÊ\ n&çàwüHé\˝À Á|ü‘̊´øÏ+∫ yÓ’<ä́  ø£fi≤XÊ\\T e+{Ï e‹Ô $<ë´dü+düú̋ À¢
Á|üuÛÑT‘ê«\T ø£{≤|òt e÷s¡Tÿ\qT ìπs›•kÕÔsTT. n+fÒ <ä[‘·T\T, Ä~yêd” nuÛÑ́ s¡T∆\T
n+<äs¡÷ n&çàwüHé≈£î nedüs¡yÓTÆq ns¡Ω‘· e÷s¡Tÿ\T bı+<äe#·TÃ. ø±˙ me¬s’‘̊
ø£{≤|òt e÷s¡Tÿ\ ø£+fÒ n~Ûø£+>± e÷s¡Tÿ\T kÕ~ÛkÕÔs√ yê]øÏ e÷Á‘·y˚T
n&çàwüHé \_ÛdüTÔ+~. Ç≥Te+{Ï ns¡Ω‘· kÕ~Û+∫q $<ë´s¡T∆\≈£î Á|üuÛÑT‘·«+
kÕÿ\sYwæ|t\qT n+<äCÒdüTÔ+~. yÓqTø£ã&çq ‘·s¡>∑‘·T\ ]»πs«wüq¢ ô|’ MT ‘=$Tà<äe
‘·s¡>∑‹ bÂs¡̇ ‹ XÊÁdüÔ+ bÕsƒ¡́  |ü⁄düÔø£+˝À Ç+ø± m≈£îÿe>± ‘Ó\TdüT≈£î+{≤s¡T.

<ä[‘·T\T, Ä~yêd”\≈£î kÕe÷õø£
Hê´j·T+ n+~+#·&É+˝À ]»πs«wüqT¢
eTTK´ bÕÁ‘· b˛wækÕÔj·Tì MTs¡T
uÛ≤$+#·&ÜìøÏ ̌ ø£ ø±s¡D+ ‘Ó\|ü+&ç.

$<ë´s¡T∆\≈£î kÕÿ\sYwæ|t\T
Á|ü‘˚́ ø£ s¡ø£åø£uÛÑ≥ ì\j·÷\T
Á|üuÛÑT‘·« bÕsƒ¡XÊ\˝À¢ #·~y˚
u≤*ø£\≈£î Á|ü‘˚´ø£ |ü<∏äø±\T

|ü<∏äø±\ C≤_‘ê                á |ü<∏äø£+ <˚ìøÏ dü+ã+~+∫q~     kÕe÷õø£ Hê´j·÷ìï ô|+bı+~+#·&ÜìøÏ
                                                                         Ç~ m˝≤ düVü‰j·T |ü&ÉT‘·T+<äì

                                                               MTs¡T nqT≈£î+≥THêïs¡T.
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210Confronting Marginalisation

You may have read Kabir’s poems
in your language textbooks. Kabir
was a fifteenth century poet and
weaver who also belonged to the
Bhakti tradition. Kabir’s poetry
spoke about his love for the
supreme being free of ritual and
priests. It also expresses his
sharp and pointed criticism of
those he saw as powerful. Kabir
attacked those who attempted to
define individuals on the basis of
their religious and caste
identities. In his view every
person had the ability to reach
the highest level of spiritual
salvation and deep knowledge
within themselves through their
own experience. His poetry brings
out the powerful idea of the
equality of all human beings and
their labour. He writes about
valuing the work of the ordinary
potter, the weaver and the
woman carrying the water pot –
labour that in his poetry becomes
the basis of understanding the
entire universe. His direct,
courageous challenge inspired
many and even today Kabir’s
poetry is sung and appreciated by
Dalits, marginalised groups and
those critical of social
hierarchies in U.P., Rajasthan,
Punjab, Madhya Pradesh, Bengal,
Bihar and Gujarat.

Protecting the Rights of Dalits and
Adivasis

In addition to policies our country also has specific laws
that guard against the discrimination and exploitation of
marginalised communities. Let us read the following case-
study, adapted from a real-life account, to understand how
Dalits use the protection that laws provide.

The villagers of Jakmalgur are gearing up for a big festival.
Once in five years, the local deity is honoured and priests
from 20 neighbouring villages come for this five-day event.
The ceremony begins with a member of the Dalit community
washing the feet of all the priests and then bathing in the
water used for this. In Jakmalgur, the person who performed
this task belonged to Rathnam’s family. His father and
grandfather had both performed the same task before him.
Though they were never allowed to enter the temple, this
ritual was viewed as a great honour bestowed on them on
this special occasion. Now it was Rathnam’s turn. Rathnam
was all of 20 years, studying engineering in a nearby college.
He refused to perform the ritual.

He said that he had no faith in this practice and that his
family members were forced to perform this ritual because
they were Dalits. Rathnam’s refusal angered both the
powerful castes in the village and some families from his
own community. The powerful castes were shocked that
such a young boy had the guts to refuse.  They believed
that it was Rathnam’s education which allowed him to
imagine that he could start comparing himself with them.

Those from Rathnam’s own caste were fearful of angering
the powerful. Many worked on their fields as daily-wage
labourers. If the dominant castes decided to not call them,
then what would they earn? How would they survive? They
also declared that the wrath of the local deity would strike
them if they refused to give in. Rathnam argued that given
that not a single Dalit had ever entered the temple, how
could the deity be angry with them?
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<ä[‘·T\, Ä~yêd”\ Vü≤≈£îÿ\ |ü]s¡ø£åD

eTq<˚X¯+˝À n≥º&ÉT>∑T esêZ\qT $eø£å, <√|æ&û\ qT+&ç s¡øÏå+#·&ÜìøÏ
$<ÛëHê\‘√ bÕ≥T, ì]›wüº #·{≤º\T ≈£L&Ü ñHêïsTT. <ä[‘·T\T á #·{≤º\qT
ñ|üjÓ÷–+∫ ‘·eTqT ‘êeTT m˝≤ s¡øÏå+#·T≈£î+{≤s√ øÏ+~ ì» J$‘· dü+|òüT≥q
qT+∫ ‘Ó\TdüT≈£î+<ë+.

»ø˘eT\÷ZsY Á>±eTdüTÔ\T Á|ü‘˚́ ø£ |ü+&ÉT>∑≈£î @sêŒ≥T¢ #˚düT≈£î+≥THêïs¡T. Ä
Á>±eT+˝À ◊<äT dü+e‘·‡s¡eTT\≈£î ˇø£kÕ] Á>±eT<˚e‘· |ü+&ÉT>∑ #˚kÕÔs¡T.
á ◊<äT s√E\ |ü+&ÉT>∑≈£î Çs¡yÓ’ Á>±e÷\ |üPC≤s¡T\T ‘·s¡*ekÕÔs¡T. <ä[‘·
C≤‹øÏ #Ó+~q ˇø£ e´øÏÔ Ä |üPC≤s¡T\ ø±fi¯ófl ø£&ç–, Ä ˙{Ï‘√ kÕïq+
#˚j·T&É+ <ë«sê C≤‘·s¡/|ü+&ÉT>∑ yÓTT<ä\e⁄‘·T+~. »ø˘eT\÷ZsY˝À á
ø±s¡́ Áø£e÷ìï ìs¡«Væ≤+#˚ e´øÏÔ s¡‘·ï+ ≈£î≥T+u≤ìøÏ #Ó+~qyê&ÉT. n+‘·≈£î
eTT+<äT n‘·ì ‘·+Á&ç, ‘ê‘·\T á ø±s¡́ Áø£e÷ìï ìs¡«Væ≤+#˚yês¡T. yê]ì
m|ü⁄Œ&É÷ >∑T&ç̋ ÀøÏ nqTeT‹+#·ø£b˛sTTHê Á|ü‘˚́ ø£ |ü+&ÉT>∑ düeTj·÷˝À¢ á
ø±s¡́ Áø£e÷ìï ìs¡«Væ≤+#·&É+ >ös¡eÁ|ü<ä+>± uÛ≤$kÕÔs¡T. Ç|ü⁄&ÉT s¡‘·ï+ á
ø±s¡́ Áø£e÷ìï ìs¡«Væ≤+#ê*‡ e∫Ã+~. s¡‘·ï+ <ä>∑Zs¡̋ À ñqï ̌ ø£ Ç+»˙]+>∑T
ø£fi≤XÊ\˝À #·<äTe⁄‘·Tqï 20 dü+e‘·‡sê\ ≈£îÁsê&ÉT. á ø±s¡´Áø£e÷ìï
#˚j·T&ÜìøÏ n‘·&ÉT ìsêø£]+#ê&ÉT.

á Ä#ês¡+ô|’ ‘·q≈£î qeTàø£+ Ò̋<äì, ‘·q ≈£î≥T+ã düuÛÑT´\T <ä[‘·T\T
ø±e&É+ #˚‘· ã\e+‘·+>± á Ä#êsêìï ìs¡«Væ≤+|ü#˚düTÔHêïs¡ì nHêï&ÉT.
s¡‘·ï+ á $<Ûä+>± ‹s¡düÿ]+#·&É+ Á>±eT+˝Àì nÁ>∑esêí\πø ø±ø£ ‘·q dü«+‘·
kÕe÷õø£ esêZìøÏ ≈£L&Ü ø√|ü+ ‘Ó|æŒ+∫+~. nÁ>∑esêí\ yês¡T Ç+‘· ∫qï
ej·TdüT‡ nu≤“sTT ‹s¡düÿ]+#·&É+‘√ ~Á>±“¤+‹øÏ >∑Ts¡j·÷´s¡T. n‘·ì $<˚́
n‘·ìï Ç‘·s¡T\‘√ b˛\TÃ≈£îH˚ $<Ûä+>± #˚dæ+<äì yês¡T n_ÛÁbÕj·T |ü&Ü¶s¡T.

Ç~ nÁ>∑esêí\ ÄÁ>∑Vü‰ìøÏ ø±s¡DeTÚ‘·T+<˚yÓ÷qì s¡‘·ï+ ≈£î\düTú\T
uÛÑj·T|ü&Ü¶s¡T. M]˝À #ê˝≤eT+~ nÁ>∑esêí\ yê] bı˝≤˝À¢ ~qdü] ≈£L©\T.
nÁ>∑esêí\yês¡T yê]øÏ |üì Çe«ø£b˛‘̊ m˝≤ dü+bÕ~+#ê*? m˝≤ Áã‘·ø±*?
Á>±eT<˚e‘· ø√bÕìøÏ ≈£L&Ü ã* ø±e\dæ edüTÔ+<äì ≈£L&Ü nHêïs¡T. ø±ì
ˇø£ÿ <ä[‘·TìøÏ ≈£L&Ü Ä\j·T+˝ÀøÏ Á|üy˚X¯+ ̋ Òq|ü⁄Œ&ÉT eT] <˚e‘·≈£î m˝≤
ø√|ü+ edüTÔ+~? nì s¡‘·ï+ yê~+#ê&ÉT.

ø£;sY ø£$‘·\qT MT uÛ≤cÕ bÕsƒ¡́ |ü⁄düÔø±\˝À
#·~y˚ e⁄+{≤s¡T. ø£;sY 15 e X¯‘êã∆+
Hê{Ï  uÛÑøÏÔ kÕ+Á|ü<ëj·÷ìøÏ #Ó+~q ø£$,
H˚‘· ø±]à≈£î&ÉT. ø£;sY |ü<ë´\˝À
uÛÑ>∑e+‘·Tì |ü≥¢ Äsê<Ûäq, eT‘ê#êsê\T
eT‘· ô|<ä›\ |ü≥¢ ìs¡düq e´ø£ÔeTe⁄‘êsTT.
n‘·qT Ä~|ü‘·´+ ø£\yê]ì dü÷{Ï>±
|ü<äTqT>± $eT]Ù+#ê&ÉT. e´≈£îÔ\qT ≈£î\
eT‘ê\ Ä<Ûës¡+>± >∑T]Ô+#˚ yê]ì
m~]+#ê&ÉT. Äj·Tq Á| ür e´ø Ï Ô
Ä<Ûë´‹àø£+>± düs√«qï‘· kÕ úsTTøÏ
# ˚s ¡ Tø√> ∑\& Éì, ‘ ·q nqTu Û Ñyê\
Ä<Ûës¡+>± n$T‘·yÓT Æq C≤„qeTTqT
bı+<ä>∑\&Éì uÛ≤$+#ê&ÉT. n‘·ì ø£$‘·\T
e÷qe⁄\+<äs¡÷ düe÷qeTì, n+<äs¡÷
|ü&˚ ÁX¯eT ˇø£fÒqì ‘Ó*j·TCÒkÕÔsTT.
kÕ<Ûës¡D ≈£îeTà], H˚‘·|üìyê&ÉT. ˙{Ïì
yÓ÷düT¬øfi‚fl Ád” Ô ˝≤+{Ï yê] |üqT\
Ä<Ûës¡+>± j·÷e‘Y Á|ü|ü+#·+ |ü≥¢ Äj·Tq
ne>±V ü ≤q ø £*–+#ê& É T . n‘ ·ì
kÕVü≤k˛ù|‘·yÓTÆq düyê\T #ê˝≤eT+~øÏ
dü÷Œ]Ôì∫Ã+~. H˚{Ïø° ø£;sY ø£$‘ê«ìï
<ä[‘·T\T $eø£å≈£î >∑T]nsTTq yês¡T
Á|üX̄+dækÕÔs¡T, bÕ≥\T>± bÕ&ÉT≈£î+{≤s¡T.
á ø£$‘·\T ñ‘·Ôs¡Á|ü<˚XŸ, sê»kÕúHé,
|ü+C≤uŸ , eT<Ûä́ Á|ü<˚XŸ, u…+>± Ÿ̋, ;Vü‰sY,
> ∑ T»sê‘Y sêÁcÕ º\˝Àì kÕe÷õø£
ÁX ‚DT\qT $eT]Ù+# ˚ yê]
Á|üX̄+dü\+<äTø=+~.
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212Confronting Marginalisation

The powerful castes decided to teach Rathnam a lesson. His
community was ordered to ostracise him and his family,
and everyone was told that no one should speak or do any
work for them or with them. One night some men entered
their part of the village and set his hut on fire. He managed
to escape with his mother. Rathnam, then went to file a
case in the local police station under the Scheduled Castes
and the Scheduled Tribes (Prevention of Atrocities) Act,
1989. Other Dalit families still did not come out in his
support as they were scared that a similar fate might await
them if they spoke out. The case was picked up by the local
media that led to many journalists visiting the village.
Rathnam was written about as a symbol of Dalit action.
The ritual was called off, but his family was forced to move
out as they continued to be ostracised by the powerful castes
in the village.

The Scheduled Castes and the Scheduled Tribes
(Prevention of Atrocities) Act, 1989

Rathnam sought the support of law, filing his complaint
under the above Act to protest against the domination and
violence of the powerful castes in his village.

This Act was framed in 1989 in response to demands made
by Dalits and others that the government must take seriously
the ill treatment and humiliation Dalits and tribal groups
face in an everyday sense. While such treatment had persisted
for a long time, it had acquired a violent character in the late
1970s and 1980s. During this period, in parts of southern India,
a number of assertive Dalit groups came into being and
asserted their rights – they refused to perform their so-called
caste duties and insisted on being treated equally; like
Rathnam they refused to follow practices located in the
humiliation and exploitation of Dalits. This resulted in the
more powerful castes unleashing violence against them. In
order to indicate to the government that untouchability was
still being practised and in the most hideous manner, Dalit
groups demanded new laws that would list the various sorts
of violence against dalits and prescribe stringent punishment
for those who indulge in them.

In your opinion does the force
put on Rathnam to perform this
ritual violate his Fundamental
Rights?

Why do you think the Dalit
families were afraid of angering
the powerful castes?
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nÁ>∑esêí\ yês¡T s¡‘êïìøÏ >∑TDbÕsƒ¡+ H˚sêŒ* nì ìs¡ísTT+#ês¡T. n‘·ìï,
n‘·ì ≈£î≥T+u≤ìï ãVæ≤wüÿ]+#ê\ì, yê]‘√ mes¡÷ e÷{≤¢&É≈£L&É<äì yê]‘√
ø£\dæ mes¡÷ |üì #˚j·T≈£L&É<äT nì s¡‘·ï+ kÕe÷õø£ esêZìï Ä<˚•+#ês¡T.
ˇø£ s√E sêÁ‹ ø=+‘· eT+~ n‘·ì Á>±eT düMTbÕìøÏ e∫Ã n‘·ì Ç+{ÏøÏ ì|ü⁄Œ
n+{Ï+#ês¡T. n‘·qT ‘·q ‘·*¢‘√ ø£\dæ ‘·|æŒ+#·Tø√>∑*>±&ÉT. s¡‘·ï+ kÕúìø£
b˛©dt ùdºwüHé̋ À (s¡ø£åø£uÛÑ≥ ì\j·T+˝À) ôw&ÉT´ Ÿ̋¶ ≈£î˝≤\, ôw&ÉT´ Ÿ̋¶ ‘Ó>∑\ (mÁ{≤dæ{Ï
ìs√<Ûäø£) #·≥º+ 1989 ÁøÏ+<ä πødüT qyÓ÷<äT #˚j·T&ÜìøÏ yÓfi≤fl&ÉT. Ç‘·s¡ <ä[‘·
≈£î≥T+u≤\T n‘·ìøÏ eT<ä›‘·T>± sê Ò̋<äT. s¡‘êïìøÏ eT<ä›‘·T |ü*øÏ‘˚ ‘·eT≈£L
n˝≤+{Ï >∑‘˚ |ü&ÉT‘·T+<äì Ç‘·s¡ <ä[‘· ≈£î≥T+u≤\T uÛÑj·T|ü&¶ÜsTT. Ä πødüTqT
kÕúìø£ MT&çj·÷ Á|ükÕs¡+ #̊j·T&É+ e\¢ yÓ\T>∑T˝ÀøÏ e∫Ã nH̊ø£ Ç‘·s¡ »s¡ï*düTº\T
Ä Á>±e÷ìï dü+<ä]Ù+#ês¡T. s¡‘êïìï <ä[‘· ñ<ä́ e÷ìøÏ Á|ürø£>± ù|s=ÿHêïs¡T.
|ü+&ÉT>∑qT Äù|XÊs¡T. ø±ì n‘·ì ≈£î≥T+ã+ e÷Á‘·+ nÁ>∑esêí\ #˚‘· Á>±eT
ãVæ≤wüÿs¡D≈£î >∑T] nsTT´+~.

ôw&ÉT´ Ÿ̋¶ ≈£î˝≤\T, ôw&ÉT´ Ÿ̋¶ ‘Ó>∑\ (n‘ê´#ês¡ ìs√<Ûäø£) #·≥º+ 1989

s¡‘·ï+ |òæsê´<äT qyÓ÷<äT #̊j·T&É+ <ë«sê #·≥º+ kÕj·T+‘√ Á>±eT+˝Àì nÁ>∑esêí\
Ä~|ü‘ê´ìï, Væ≤+düqT ìs¡dæ+#ê&ÉT.

á #·≥º+ <ä[‘·T\T, Ä~yêd” düeT÷Vü‰\T s√Eyê] J$‘·+˝À m<äTs=ÿ+≥Tqï
neùV≤fi¯q, nee÷Hê\≈£î Á|ü‹düŒ+<äq>± 1989 ˝À s¡÷bı+~+#·ã&ç+~.
Ç˝≤+{Ï $eø£å m+‘√ ø±\+>± ø=qkÕ>∑T‘·THêï 1970-1980˝˝À Ç~ eT]+‘·
rÁes¡÷|ü+  <ë*Ã+~. á <äX¯ø£+˝À <äøÏåD uÛ≤s¡‘·<˚X¯+˝Àì ø=ìï ÁbÕ+‘ê˝À¢,
<Ûä&ÉyÓTÆq <ä[‘· düeT÷Vü‰\T @s¡Œ&ç  yê] Vü≤≈£îÿ\ ø√dü+ b˛sê&ç, yêfi¯fl ≈£î\
$<ÛäT\T ìs¡«Væ≤+#·&ÜìøÏ ìsêø£]+#ês¡T. yêfi¯flqT n+<ä]‘√qT düe÷q+>±
#·÷&Ü\H˚ Äø±+ø£å‘√ <ä[‘·T\qT |”&ç+#˚, nee÷q |ü]#˚ |ü<ä›‘·T\qT
nqTdü]+#·&Üìï s¡‘·ï+˝≤π> Á|ü‹|òüT{Ï+#ês¡T. á dü+|òüT≥q\ e\¢ nÁ>∑esêí\
Væ≤+kÕ‘·àø£‘· ø=qkÕ>∑T‘√+<äì n$ Á|üuÛÑT‘ê«ìøÏ ‘Ó*j·TCÒkÕsTT. <ä[‘·esêZ\T
‘·eTqT Væ≤+dü≈£î >∑T]#˚ùd yê]øÏ e´‹πsø£+>± ø=‘·Ô #·{≤º\T #Ój·÷´\ì yê]ì
rÁe+>± •øÏå+#ê\ì &çe÷+&é #˚XÊsTT.

á Ä#êsêìï s¡‘·ï+ bÕ{Ï+#·&É+ e\¢
n‘·ì ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\≈£î uÛÑ+>∑+
yê{ Ï* ¢+< äìMTs ¡ T n_ Û ÁbÕj · T
|ü&ÉT‘·THêïsê?

nÁ> ∑esê í\ ÄÁ> ∑V ü ‰ìø Ï < ä[‘ ·
≈£î≥T+u≤\T #ê˝≤ uÛÑj·T|ü&É‘êj·Tì
m+<äT≈£î nqT≈£î+≥THêïs¡T?
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214Confronting Marginalisation

Can you list two different provisions in the 1989 Act?

Look up the glossary and write in your own words what you
understand by the term ‘morally reprehensible’.

Pandit, Look in your heart for
knowledge

Tell me where untouchability

Came from, since you believe in it.

Mix red juice, white juice and air

A body bakes in a body …

We eat by touching, we wash

by touching, from a touch

the world was born.

So who’s untouched, asks Kabir?

Only she

Who is free from delusion

In this poem, Kabir is challenging
the priest by directly questioning at
him about where untouchability
came from. He asks the priest to look
for knowledge in his heart and not
in the scriptures. Kabir goes on to
describe how every human body is
made of blood and air and has spent
nine months in the mother’s womb.
And that everything in the world is
created by touching something
whether it be a pot, a human being
or a painting.

He takes the word untouchable and
gives it a very different meaning.
He claims that untouchability is the
highest state of knowledge: it means
not be touched by narrow limiting
ideas. Therefore, Kabir finally turns
the idea of untouchability on its
head- from the lowest to the highest
state that a human being can
achieve!

Likewise, throughout the 1970s and 1980s Adivasi people
successfully organised themselves and demanded equal
rights and for their land and resources to be returned to
them. They too had to face the anger of powerful social
groups and were subject to a great deal of violence.

This is why this Act contains a very long list of crimes,
some of which are too horrible even to contemplate. The
Act does not only describe terrible crimes, but also lets
people know what dreadful deeds human beings are capable
of. In this sense, laws such as these seek to both punish as
well as influence the way we think and act.

The Act distinguishes several levels of crimes. Firstly, it
lists modes of humiliation that are both physically horrific
and morally reprehensible and seeks to punish those who
(i) force a member of a Scheduled Caste or a Scheduled Tribe
to drink or eat any inedible or obnoxious substance; … (iii)
forcibly removes clothes from the person of a member of a
Scheduled Caste or a Scheduled Tribe or parades him or
her naked or with painted face or body or commits any
similar act which is derogatory to human dignity…

Secondly, it lists actions that dispossess Dalits and Adivasis
of their meagre resources or which force them into
performing slave labour. Thus, the Act sets out to punish
anyone who (iv) wrongfully occupies or cultivates any land
owned by, or allotted to, … a member of a Scheduled Caste
or a Scheduled Tribe or gets the land allotted to him
transferred;

At another level, the Act recognizes that crimes against
Dalit and tribal women are of a specific kind and, therefore,
seeks to penalise anyone who (xi) assaults or uses force on
any woman belonging to a Scheduled Caste or a Scheduled
Tribe with intent to dishonour her …
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n<˚$<Ûä+>± 1970-80 \˝À Ä~yêd” Á|ü»\T düe÷q Vü≤≈£îÿ\ ø√dü+
dü+|òüT{Ï‘·yÓTÆ, ‘·eT H̊\, eqs¡T\ô|’ ‘·eT Vü≤≈£îÿqT ‹]– Çyê«\ì &çe÷+&ÉT
#˚XÊs¡T. yês¡T ≈£L&Ü kÕe÷õø£ nÁ>∑esêí\ ø√bÕìï, Væ≤+düqT #·$
#·÷&Ée\dæ e∫Ã+~.

n+<äT#˚‘· á #·{≤º\T e]Ô+#˚ H˚sê\ ∫{≤º #ê˝≤ ô|<ä›~. ø=ìï H˚sê …̋’‘˚
Ä˝À∫+#·&Üìπø uÛÑj·T+ø£s¡yÓTÆq$. á #·≥º+ uÛÑj·T+ø£s¡yÓTÆq H̊sê\H̊ ø±≈£î+&Ü
eTqTwüß´\T m+‘· Á≈£Ls¡yÓTÆq |üqT\T #˚j·T>∑\s√ ≈£L&Ü ‘Ó*j·TCÒdüTÔ+~.
n+<äT#̊‘· Ç˝≤+{Ï #·{≤º\T •ø£å̋ Òï ø±≈£î+&Ü eTq Ä˝À#·q\T, q&Ée&çø£qT
≈£L&Ü Á|üuÛ≤$‘·+ #˚kÕÔsTT.

á #·≥º+ $$<Ûä kÕúsTT\ H˚sê\ eT<Ûä́ >∑\ ‘˚&Ü\qT ‘Ó*j·TCÒdüTÔ+~. Ç~
yÓTT<ä≥>± XÊØs¡ø£+>± Á≈£Ls¡yÓTÆq, HÓ’‹ø£+>± K+&ç+#·<ä–q nee÷Hê\≈£î
dü+ã+~Û+∫q C≤_‘êqT, $~Û+#·<ä–q •ø£å\qT ÇdüTÔ+~. (i) ôw&ÉT´˝Ÿ¶
C≤‹, ôw&ÉT´˝Ÿ¶ ≈£î˝≤\≈£î #Ó+~q e´≈£îÔ\#˚ ã\e+‘·+>± ‹q<ä>∑ì Ò̋<ë
ndüVü≤´ø£s¡yÓTÆq |ü<ësê∆\qT ‘ê–+#·&É+ ̋ Ò<ë ‹ì|æ+#·&É+... (ii) ôw&ÉT´ Ÿ̋¶
≈£î˝≤\T, ôw&ÉT´˝Ÿ¶ ‘Ó>∑\ e´≈£îÔ\qT ã\e+‘·+>± $eÁdüÔqT #˚j·T&É+ Ò̋ø£
q>∑ï+>± q&ç|æ+#·&É+ ̋ Òø£ yÓTTVü‰ìøÏ, X¯ØsêìøÏ s¡+>∑T n<ä›&É+ ̋ Òø£ Ç‘·s¡
e÷qe >ös¡yêìï øÏ+#·|ü]#˚ #·s¡́ \T #˚|ü≥º&É+....

¬s+&Ée~: <ä[‘·T\T, Ä~yêd”\T m<äTs=ÿ+≥Tqï eqs¡T\ ø=s¡‘· ̋ Òø£ ã\e+‘·|ü⁄
yÓ{Ïº #êøÏØøÏ dü+ã+~+∫q $wüj·÷\ C≤_‘ê, á #·≥º+ me¬s’q (iv)
ôw&ÉT´˝Ÿ¶ ≈£î˝≤\T, ôw&ÉT´˝Ÿ¶ ‘Ó>∑\≈£î #Ó+~q yê] uÛÑ÷$Tì ‘·|ü⁄Œ>±
ÄÁø£$T+#·Tø√e&É+ ̋ Òø£ yê]øÏ dü«+‘·yÓTÆq uÛÑ÷$Tì <äTqï&É+ ̋ Òø£ ẙπs yê]øÏ
πø{≤sTT+#·&É+ ̋ ≤+{Ï $wüj·÷˝À¢ •øÏå+#·&É+ á #·≥º+˝À bı+<äT|üs¡#·ã&ç+~.

eTs=ø£ kÕúsTT˝À, á #·≥º+ <ä[‘·T\, Ä~yêd” eTVæ≤fī\ |ü≥¢ »]π> Á|ü‘̊´ø£yÓTÆq
H̊sê\T, (xi) ôw&ÉT´ Ÿ̋¶ ≈£î˝≤\T, ôw&ÉT´ Ÿ̋¶ ‘Ó>∑\≈£î #Ó+~q eTVæ≤fī\ô|’ <ë&ÉT\T,
n>ös¡e|ü]#˚ #·s¡´\T #˚j·T&É+, <ä+&ç+#·&É+ ˝≤+{Ï $wüj·÷\qT
‘Ó*j·TCÒdüTÔ+~.

|ü+&ç‘·T\ yês¡÷! C≤„q+ ø=s¡≈£î ˙
Vü≤<äj·T+˝ÀøÏ #·÷&ÉT.
n+≥sêì‘·q+ mø£ÿ&çqT+&ç e∫Ã+<√
#Ó|ü⁄Œ, <ëìï MTs¡T qy˚Tàes¡≈£î.
mÁs¡ p´dt, ‘Ó\¢ p´dt, >±*ì ø£\|ü+&ç.
ˇø £ X ¯Øs ¡+ Ç+ø√ X ¯Øs ¡+˝À
ø±\Ãã&ÉT‘·T+~....
eTq+ ‘êø£&É+ <ë«sê ‹+{≤eTT, ‘êø£&É+
<ë«sê
X¯óÁuÛÑ+ #˚kÕÔ+, ‘êø£&É+ <ë«sê
Á|ü|ü+#·+ düwæº+#·ã&ç+~.
eT] mes¡T n+≥sêìyêfi¯ófl? ø£;s¡T
Á|ü•ïdüTÔHêïs¡T.
ÄyÓT e÷Á‘·y˚T
me¬s’‘˚ e÷j·T qT+&ç $eTT≈£îÔ\e⁄‘ês√

á |ü<ä´+˝À ø£;s¡T n+≥sêì‘·q+
mø£ÿ&çqT+&ç e∫Ã+<√ #Ó|ü⁄Œ nì |üPC≤]øÏ
Á|ü‘·´ø£å+>± düyê\T $dæ], dü÷{Ï>±
Á|ü•ïdüTÔHêï&ÉT. n+≥sêì‘·q+  C≤„Hêìï
˙ eTqdüT˝À (Vü≤<äj·T+˝À) yÓ<äT≈£î.
n+‘̊ø±ì Á>∑+<∏ë˝À¢ ø±<äT nHêï&ÉT. Á|ü‹
e÷qe⁄&ç X̄Øs¡+ >±*, s¡ø£Ô+, e÷+kÕ\‘√
≈£L&ç neTà >∑s¡“¤+˝À ‘=$Tà~ HÓ\\T
ñ+≥T+<äì ø£;s¡T e]í+#ê&ÉT. ≈£î+&Ó’Hê,
ˇø£ eTìwæ nsTTHê Ò̋ø£ ˇø£ ∫Á‘·yÓTÆHê
Á| ü| ü+# ·+˝Àì Á| ür~ (‘êø £& É+)
düŒ]Ù+#·&É+ <ë«sêH˚ ‘·j·÷s¡e⁄‘·T+~.

n‘·qT n+≥sêì‘·q+ nH̊ |ü<ëìøÏ $$<Ûä
s¡ø±\ nsê∆\T Ç#êÃs¡T. n+≥sêì‘·q+
C≤„q+ jÓTTø£ÿ n‘·T´qï‘· dæú‹, n+fÒ Bì
ns¡ú+ dü+≈£î∫‘· |ü]$T‘· Ä˝À#·q\‘√
e⁄+&É&É+ ø±<äT. n+<äTe\q ø£;s¡T
∫e]øÏ n+≥sêì‘·q+ nH˚ Ä˝À#·qqT
e÷qe⁄ì ÁøÏ+~ kÕúsTT qT+&ç n‘·T´qï‘·
dæú‹ì $e]+#ês¡T.

MTs¡T 1989 #·≥º+˝À ñ+&̊ ¬s+&ÉT ẙπs«s¡T ìã+<Ûäq\qT ‘Ó*j·TCÒj·T+&ç?

|ü<äø√XÊìï |ü]o*+∫ ªªHÓ’‹ø£+>± K+&ç+#·<ä–q~μμ nH̊ |ü<ëìï MT≈£î @
$<Ûä+>± ns¡∆yÓTÆ+<√ dü«+‘· yêø±´˝À¢ Áyêj·T+&ç.
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The Scourge of Manual ScavengingThe Scourge of Manual ScavengingThe Scourge of Manual ScavengingThe Scourge of Manual ScavengingThe Scourge of Manual Scavenging

Manual scavenging refers to the practice of removing human
and animal waste/excreta using brooms, tin plates and baskets
from dry latrines and carrying it on the head to disposal grounds
some distance away. A manual scavenger is the person who does
the job of carrying this filth. This job is mainly done by Dalit
women and young girls. According to the Andhra Pradesh-based
Safai Karamchari Andolan, an organisation working with manual
scavengers, there are one lakh persons from Dalit communities
who continue to be employed in this job in this country and
who work in 26 lakh private and community dry latrines managed
by municipalities.

Manual scavengers are exposed to subhuman conditions of work
and face serious health hazards. They are constantly exposed to
infections that affect their eyes, skin, respiratory and gastro-
intestinal systems. They get very low wages for the work they
perform. Those working in urban municipalities earn ` 200 per
day and those working privately are paid much less.

As you have read earlier in this book, the practice of
untouchability has been abolished by the Indian Constitution.
However, manual scavengers in different parts of the country,
the Bhangis in Gujarat, Pakhis in Andhra Pradesh and the
Sikkaliars in Tamil Nadu, continue to be considered untouchable.
They often live in separate settlements on the outskirts of the
village and are denied access to the temple, public water
facilities etc.

In 1993, the government passed the Employment of Manual
Scavengers and Construction of Dry Latrines (Prohibition) Act. This
law prohibits the employment of manual scavengers as well as
the construction of dry latrines. In 2003, the Safai Karamchari
Andolan and 13 other organisations and individuals, including
seven scavengers, filed a PIL in the Supreme Court. The petitioners
complained that manual scavenging still existed and it continued
in government undertakings like the railways. The petitioners
sought enforcement of their Fundamental Rights. The court
observed that the number of manual scavengers in India had
increased since the 1993 law. It directed every department/
ministry of the union government and state governments to verify
the facts within six months. If manual scavenging was found to
exist, then the government department has to actively take up a
time-bound programme for their liberation and rehabilitation. The
Prohibition of Employment as Manual Scavengers and their
Rehabilitation Act came into force on 6 December 2013.

Members of the Safai Karamchari
Andolan demolishing a dry latrine.

What do you understand by
manual scavenging?

Re-read the list of Fundamental
Rights provided on page 14 and
list two rights that this practice
violates?

Why did the Safai Karamchari
Andolan file a PIL in 2003?
What did they complain about
in their petition?

What did the Supreme Court do
on hearing their case in 2005?

A manual scavenger at work
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e÷qe, »+‘·Te⁄ e´sê∆\ ‘=\–+#˚ dæã“+~
ªªe÷qT´e˝Ÿ kÕÿyÓ+õ+>¥μμ n+fÒ eTqTwüß\, »+‘·Te⁄\ e´sêú\qT N|ü⁄s¡T¢,
‘·≥º\T, ãT≥º\T ñ|üjÓ÷–+∫ m+&çq eTs¡T>∑T<=&É¢qT X¯óÁuÛÑ+ #˚dæ yê{Ïì
‘·\ô|’ yÓ÷düT≈£îì <ä÷s¡ÁbÕ+‘ê˝À¢ bÕs¡uÀùdyês¡T. Ç≥Te+{Ï |üìì #ù̊d
e´øÏÔì ªªe÷qT´e Ÿ̋ kÕÿyÓ+»sYμμ n+{≤s¡T. á |üìì m≈£îÿe>± <ä[‘· eTVæ≤fī\T,
ne÷àsTT Ò̋ #˚kÕÔs¡T. Ä+Á<ÛäÁ|ü<˚XŸ˝À ÁbÕs¡+uÛÑeTsTTq dübòÕsTT ø£s¡à#êØ
ñ<ä́ eT+, nH̊ dü+düú á e÷qe, »+‘·T e´sêú\ ‘=\–+|ü⁄ dæã“+~ dü+πøåeT+
ø√dü+ |üì #˚düTÔ+~. uÛ≤s¡‘·<˚X¯+˝À ˇø£ \ø£å eT+~ <ä[‘· C≤rj·TT\T á
|üì˝À ñHêïs¡T. Ms¡T eTTìdæbÕ*{°\T ìs¡«Væ≤+#˚ 26 \ø£å\ Áô|’y˚≥T,
ø£eTT´ì{° m+&çq eTs¡T>∑T<=&É¢̋ À |üì #˚düTÔHêïs¡T.
á e÷qT´e˝Ÿ kÕÿyÓ+»s¡T¢ ne÷qMj·T |ü]dæú‘·T˝À¢ |üì #˚j·T&É+ e\q
rÁe Äs√>∑́  Á|üe÷<ë\qT m<äTs=ÿ+{≤s¡T. yês¡T ø£fīfl≈£î, #·sêà\≈£î, XÊ«düø√X̄,
Js¡í, Áù|>∑T e´edüú\≈£î dü+ã+~+∫q yê´<ÛäT\≈£î ‘·s¡#·÷ >∑Ts¡e⁄‘·÷
ñ+{≤s¡T. yês¡T #˚ùd |üìøÏ #ê˝≤ ‘·≈£îÿe ≈£L© #Ó*¢kÕÔs¡T. |ü≥ºD
eTTìdæbÕ*{°̋ À¢ |üì#̊ùd yês¡T s√E≈£î ¬s+&ÉT e+<ä\ s¡÷bÕj·T\T dü+bÕ~ùdÔ
n<̊ Áô|’ẙ≥T dü+düú\˝À |üì #̊ùd yês¡T Ç+ø± ‘·≈£îÿe ẙ‘·Hê*ï bı+<äT‘·THêïs¡T.
MTs¡T á |ü⁄düÔø£+˝À Ç+‘·≈£î eTT+<äT #·~$q≥T¢, n+≥sêì‘·Hêìï uÛ≤s¡‘·
sêC≤´+>∑+ ìùw~Û+∫+~. ø±ì e÷qT´e˝Ÿ kÕÿyÓ+»s¡T¢ uÛ≤s¡‘·<˚X¯+˝Àì
$$<Ûä sêÁcÕº˝À¢ ` >∑T»sê‘Y˝À uÛÑ+^\ì, Ä+Á<ÛäÁ|ü<˚XŸ˝À bÕø°\ì,
‘·$TfīHê&ÉT˝Àì dæø£ÿ*j·÷s¡T¢ nì |æ\Teã&ÉT‘·÷ Ç|üŒ{Ïø° n+≥sêìyês¡T>±
|ü]>∑DÏ+#·ã&ÉT‘·THêïs¡T. Ms¡T Ç|üŒ{ÏøÏ }]øÏ ∫es√¢ ìedædüTÔHêïs¡T. >∑T&ç̋ ÀøÏ,
u≤e⁄\ <ä>∑Zs¡øÏ nqTeT‹ ˝Ò<äT.
1993˝À, Á|üuÛÑT‘·«+ e÷qT´e Ÿ̋ kÕÿyÓ+»s¡¢ ñbÕ~Û, bı&ç eTs¡T>∑T<=&É¢ ìsêàD
(ìùw<ä) #·{≤ºìï rdüT≈£îe∫Ã+~. á #·≥º+ e÷qT´e˝Ÿ kÕÿyÓ+»s¡¢
ìj·÷eTø±ìï n<̊ $<Ûä+>± bı&ç ̋ …Á{ÏHé\ ìsêàD≤ìï ìùw~+∫+~. 2003
dü+e‘·‡s¡+˝À dübòÕsTT ø£s¡à#ê] ñ<ä́ eT+ ` 7 kÕÿyÓ+»s¡¢ ‘√ düVü‰ 13
Ç‘·s¡ dü+düú\T, e´≈£îÔ\T düTÁ|”+ø√s¡Tº̋ À |æ̋ Ÿ (Á|üC≤ Á|üjÓ÷»q yê´»´+)
<ëK\T #˚XÊs¡T. e÷qT´e˝Ÿ kÕÿyÓ+õ+>¥ e´edüú Ç|üŒ{Ïø° neT\T˝À
ñ+<äì, Á|üuÛÑT‘·« dü+düú nsTTq ¬s’̋ Ò«\˝À ø=qkÕ>∑T‘·Tqï<äì |æ{°wüqsY\T
|òæsê´<äT #̊XÊs¡T. |æ{Ïwüqs¡T¢ ‘·eT≈£î ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT neT\T #̊j·÷\ì
ø√sês¡T. 1993 #·≥º+ @s¡Œ&çq|üŒ{Ï qT+&ç uÛ≤s¡‘·<̊X̄+˝À e÷qT´e Ÿ̋ kÕÿyÓ+»s¡¢
dü+K´ ô|]–+<äì ø√s¡Tº n_ÛÁbÕj·T|ü&ç+~. πø+Á<ä Á|üuÛÑT‘·«+, sêÁwüº Á|üuÛÑT‘ê«\≈£î
#Ó+~q Á|ü‹ XÊK/eT+Á‹‘·« XÊK yêdüÔyê\qT Äs¡T HÓ\˝À¢>± <ÛäMø£]+#ê\ì
Ä<˚•+∫+~. e÷qT´e˝Ÿ kÕÿyÓ+»sY\T ñqï≥T¢ ãTTEyÓ’‘˚, yê] $eTTøÏÔ,
|ü⁄qsêyêdü+ ø√dü+ Á|üuÛÑT‘·«XÊK\T ø±\|ü]$T‹‘√ ≈£L&çq ø±sê´#·s¡DqT
s¡÷bı+~+#ê\ì Ä<˚•+#ês¡T. e÷qT´e˝Ÿ kÕÿyÓ+»s¡¢ ñbÕ~Û ìùw<Ûä+,
|ü⁄qsêyêdü #·≥º+ 6 &çX¯+ãs¡T 2013 qT+&ç neT\T˝ÀøÏ e∫Ã+~.

e÷qT´e Ÿ̋ kÕÿyÓ+»sY <ë«sê MTs¡T @$T
ns¡ú+ #˚düT≈£îHêïs¡T?

ù|õ: 14 ˝À #Ó|æŒq ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\
C≤_‘êqT eT∞fl #·<äe+&ç eT]j·TT á
|ü<ä∆‹ì ñ\¢+|òæT+#˚ ¬s+&ÉT ÁbÕ<∏ä$Tø£
Vü≤≈£îÿ\qT ‘Ó\|ü+&ç?

2003e dü+e‘·‡s¡+˝À dübòÕsTT ø£s¡à#ê]
ñ<ä́ eT+ m+<äT≈£î |æ̋ Ÿ <ëK\T #̊dæ+~?
yês¡T ‘·eT |æ{Ïwüq¢̋ À <˚ìô|’ |òæsê´<äT
#̊XÊs¡T?

2005 e dü+e‘·‡s¡+˝À yê] πødüTqT
$#ê]+∫q düTÁ|”+ø√s¡Tº @+ #˚dæ+~?

m+&çq {≤sTT …̋≥¢qT |ü&É>={≤º\ì ñ<ä́ eT+
#˚düTÔqï dübòÕsTT ø£s¡à#ê] düuÛÑT´\T.

|üì #˚düTÔqï e÷qT´e˝Ÿ kÕÿ$+»sY
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218Confronting Marginalisation

Adivasi Demands and the 1989 Act
The 1989 Act is important for another reason – Adivasi
activists refer to it to defend their right to occupy land
that was traditionally theirs. As you read in the previous
chapter Adivasis are often unwilling to move from their
land and are forcibly displaced. Activists have asked that
those who have forcibly encroached upon tribal lands
should be punished under this law. They have also pointed
to the fact that this Act merely confirms what has already
been promised to tribal people in the Constitution – that
land belonging to tribal people cannot be sold to or bought
by non-tribal people. In cases where this has happened, the
Constitution guarantees the right of tribal people to
re-possess their land.

C.K. Janu, an Adivasi activist, has also pointed out that one
of the violators of Constitutional rights guaranteed to tribal
people are governments in the various states of India – for it
is they who allow non-tribal encroachers in the form of
timber merchants, paper mills etc, to exploit tribal land, and
to forcibly evict tribal people from their traditional forests
in the process of declaring forests as reserved or as sanctuaries.
She has also noted that in cases where tribals have already
been evicted and cannot go back to their lands, they must be
compensated. That is, the government must draw up plans
and policies for them to live and work elsewhere. After all,
governments spend large sums of money on building
industrial or other projects on lands taken from tribals – so
why should they be reluctant to spend even very modest
amounts on rehabilitating the displaced?

Conclusion
As we can see, the existence of a right or a law or even a policy
on paper does not mean that it exists in reality. People have
had to constantly work on or make efforts to translate these
into principles that guide the actions of their fellow citizens
or even their leaders. The desire for equality, dignity and
respect is not new. It has existed in different forms throughout
our history as you have seen in this chapter. Similarly, even in
a democratic society, similar processes of struggle, writing,
negotiation and organising need to continue.

The central government passed the Scheduled
Tribes and Other Traditional Forest Dwellers
(Recognition of Forest Rights) Act, 2006. The
introduction to the final Act states that this
Act is meant to undo the historical injustices
meted out to forest dwelling populations in
not recognising their rights to land and
resources. This Act recognises their right to
homestead, cultivable and grazing land and to
non-timber forest produce. The Act also points
out that the rights of forest dwellers includes
conservation of forests and bio-diversity.
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219 $eø£å‘·qT m<äTs√ÿe&É+

Ä~yêd” &çe÷+&ÉT¢ - 1989 #·≥º+
1989 #·{≤ºìøÏ eTs=ø£ ÁbÕeTTK´‘· ñ+~. dü+Á|ü<ëj·Tø£+>± ‘·eT≈£î
#Ó+~q uÛÑ÷$Tì kÕ«BÛq|üs¡T#·T≈£îH˚ Vü≤≈£îÿ>± Ä~yêd” ø±s¡´ø£s¡Ô\T
Bìì uÛ≤$düTÔHêïs¡T. Ä~yêd”\T kÕ<Ûës¡D+>± ‘·eT Á|ü<˚X¯+/uÛÑ÷$Tì
e~*yÓfi¯fl&ÜìøÏ n+^ø£]+#·s¡T/Çwüº|ü&És¡T. ø±˙ yês¡T ã\e+‘·+>±
ẙπs Á|ü<̊XÊ\≈£î |ü+|üã&ÉT‘·THêïs¡T. –]»qT\ uÛÑ÷eTT\qT ã\e+‘·+>±
ÄÁø£$T+∫q yê]ì á #·≥º Á|üø±s¡+ •øÏå+#ê\ì ø±s¡́ ø£s¡Ô\T ø√sês¡T.
–]»qT\≈£î #Ó+~q uÛÑ÷$Tì –]»H˚‘·s¡T\≈£î $Áø£sTT+#·&É+ Ò̋<ë
yês¡T ø=q&É+ #˚j·Tsê<äì sêC≤´+>∑+˝À Ç|üŒ{Ïπø  –]»qT\≈£î Vü‰MT
Ç∫Ãq $wüj·÷ìï á #·≥º+ <ë«sê m‹Ô #·÷bÕs¡T. ˇø£y˚fi¯ n˝≤
»]–q dü+<äsê“¤˝À¢, yê] uÛÑ÷$Tì ‹]– kÕ«BÛq+ #˚düT≈£îH˚˝≤
sêC≤´+>∑+ –]»qT\ Vü≤≈£îÿ≈£î Vü‰MT Ç∫Ã+~.
–]»qT\≈£î Vü‰MT Çe«ã&çq sêC≤´+>∑|ü⁄ Vü≤≈£îÿ\qT ñ\¢+|òæT+∫q
yê]˝À uÛ≤s¡‘·<˚X¯+˝Àì $$<Ûä sêÁwüº Á|üuÛÑT‘ê«\T ñHêïj·Tì Ä~yêd”
ñ<ä́ eTø±]DÏ nsTTq dæ.¬ø. C≤qT m‹Ô #·÷bÕs¡T. ø£\|ü yê´bÕs¡T\T,
ù||üsY $T\T¢\ s¡÷|ü+˝À –]»H˚‘·s¡ ÄÁø£eTD<ës¡T\qT yês¡T
nqTeT‹düTÔHêïs¡T. ‘·<ë«sê –]»qT\ uÛÑ÷$Tì <√|æ&û #˚düTÔHêïs¡T.
]»sY«¶ ̋ Ò<ë nuÛÑj·÷s¡D≤´\T>± Á|üø£{Ï+#˚ Á|üÁøÏj·T˝À –]»q Á|ü»\qT
yê] dü+Á|ü<ëj·T n&Ée⁄\ qT+&ç ã\e+‘·+>± HÓ{Ïº ẙdüTÔHêïs¡T. mø£ÿ&Ó’‘̊
Ä~yêd”\qT Ç|üŒ{Ïπø U≤∞ #̊sTT+#ês√, yês¡T ‹]– yê] uÛÑ÷eTT\qT
bı+<ä̋ Òs√ yê]øÏ ‘·|üŒìdü]>± |ü]Vü‰s¡+ #Ó*¢+#ê\ì nì ÄyÓT ø√sês¡T.
n+fÒ yês¡T yπ̊s #√≥ ìedæ+#·&ÜìøÏ, |üì #˚j·T&ÜìøÏ Á|üuÛÑT‘·«+
Á|üD≤[ø£\T, $<ÛëHê\qT s¡÷bı+~+#ê*. nìï+{Ïø£+fÒ, –]»qT\
qT+&ç rdüT≈£îqï uÛÑ÷eTT\˝À bÕ]ÁXÊ$Tø£ Ò̋<ë Ç‘·s¡ ÁbÕC…≈£îº\qT
ì]à+#·&ÜìøÏ Á|üuÛÑT‘ê«\T ô|<ä› yÓTT‘·Ô+˝À &ÉãT“ Ks¡TÃ #˚kÕÔsTT. ø±ì
ìsê«dæ‘·T\ |ü⁄qsêyêdü+ ø√dü+ #ê˝≤ ‘·≈£îÿe yÓTT‘êÔ\qT Ks¡TÃ
#˚j·T&ÜìøÏ m+<äT≈£î yÓqTø±&Ü*.
eTT–+|ü⁄
Ç|ü⁄Œ&ÉT eTq+ #·÷düTÔqï≥T¢>±, @<Ó’Hê ˇø£ Vü≤≈£îÿ, #·≥º+, $<Ûëq+
ø±–‘·+ ô|’ ñqï+‘· e÷Á‘êq n~ neT\T ne⁄‘·Tqï≥T¢ ø±<äT. Á|ü»\T
‘·eT ‘√{Ï bÂs¡T\T, Hêj·T≈£î\ #·s¡́ \≈£î e÷s¡Zìπs›X̄+ #̊ùd dü÷Á‘ê\T>±
Ç$ e÷πs˝≤ ìs¡+‘·s¡+ ø£wæ #̊j·÷*‡ ñ+≥T+~. düe÷q‘·«+, eTsê´<ä,
>ös¡e+ ø√s¡Tø√e&É+ ø=‘̊ÔMTø±<äT. MTs¡T á n<Ûë´j·T+˝À #·÷dæq≥T¢>±
Ç~ eTq #·]Á‘· n+‘·{≤ $$<Ûä s¡÷bÕ˝À¢ ø£ì|ædüTÔ+~. n<˚ $<Ûä+>±,
Á|üC≤kÕ«eT´ düe÷»+˝À ≈£L&Ü Ç˝≤+{Ï b˛sê{≤\T, s¡#·q\T, #·s¡Ã\T,
e´ed”úø£‘· Á|üÁøÏj·T\T ø=qkÕ>±*‡q nedüs¡+ ñ+~.

πø+Á<ä Á|üuÛÑT‘·«+ ôw&ÉT´ Ÿ̋¶ ‘Ó>∑\T, Ç‘·s¡ dü+Á|ü<ëj·Tø£
n≥M ìyêdæ‘·T\ (n≥M Vü≤≈£îÿ\ >∑T]Ô+|ü⁄) #·≥º+,
2006 qT ÄyÓ÷~+∫+~. á #·≥º+ uÛÑ÷$T,
eqs¡T\ô|’ yê] Vü≤≈£îÿ\qT bı+<ä˝Òø£ b˛sTTHê,
n≥M yêdüT\ »HêuÛ≤≈£î »]–q #ê]Á‘·ø£
nHê´j·÷\qT ‘=\–+#·&ÜìøÏ ñ<˚›•+|üã&ç+~
e÷Á‘·ẙT ø±<äì ‘·T~s¡÷|ü+ bı+~q #·≥º+
ñb˛<ëÈ‘·+˝À ù|s=ÿ+~. á #·≥º+ yê] ìyêdü+,
kÕ>∑T, |ü∫Ãø£ uÛÑ÷$T, ø£\ù|‘·s¡ n≥M ñ‘·Ô‘·TÔ\ ô|’
Vü≤≈£îÿqT ø£*Œ+∫+~. n&Ée⁄\ |ü]s¡ø£åD, Je
yÓ’$<Ûä́ + ≈£L&Ü Bì˝À uÛ≤>∑ẙTqì á #·≥º+ ‘Ó*Œ+~.
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220Confronting Marginalisation

Assertive:Assertive:Assertive:Assertive:Assertive: An assertive person or group is one that can express themselves and their
views strongly.

Confront:Confront:Confront:Confront:Confront: To come face to face or to challenge someone or something.  In the context of
this chapter, this refers to groups challenging their marginalisation.

Dispossessed:Dispossessed:Dispossessed:Dispossessed:Dispossessed: To possess is to own something and to be dispossessed is to have to give
up ownership or to give up authority.

Ostracise:Ostracise:Ostracise:Ostracise:Ostracise: This means to exclude or banish an individual or a group. In the context of
this chapter, it refers to a social boycott of an individual and his family.

Morally reprehensible: Morally reprehensible: Morally reprehensible: Morally reprehensible: Morally reprehensible: This refers to an act that violates all norms of decency and
dignity that a society believes in. It usually refers to a hideous and repugnant act that
goes against all the values that a society has accepted.

PPPPPolicy:olicy:olicy:olicy:olicy: A stated course of action that provides direction for the future, sets goals to be
achieved or lays out principles or guidelines to be followed and acted upon. In this
chapter, we have referred to government policies. But other institutions like schools,
companies, etc. also have policies.

Exercises
1. List two Fundamental Rights in the Constitution that Dalits can draw upon to insist that they be

treated with dignity and as equals. Re-read the Fundamental Rights listed on
page 14 to help you answer this question.

2. Re-read the story on Rathnam as well as the provisions of the 1989 Scheduled Castes and
Scheduled Tribes (Prevention of Atrocities) Act. Now list one reason why you think he used this
law to file a complaint.

3. Why do Adivasi activists, including C.K. Janu, believe that Adivasis can also use this 1989 Act to
fight against dispossession? Is there anything specific in the provisions of the Act that allows her to
believe this?

4. The poems and the song in this Unit allow you to see the range of ways in which individuals and
communities express their opinions, their anger and their sorrow. In class, do the following two
exercises:

(a) Bring to class a poem that discusses a social issue. Share this with your classmates. Work in
small groups with two or more poems to discuss their meaning as well as what the poet is
trying to communicate.

(b)Identify a marginalised community in your locality. Write a poem, or song, or draw a poster
etc to express your feelings as a member of this community.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY
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221 $eø£å‘·qT m<äTs√ÿe&É+

nuÛ≤´kÕ\T

|ü<äø√X̄+

1. <ä[‘·T\T ‘·eTqT >ös¡e+>±qT, düe÷q+>±qT #·÷&Ü\ì ã\+>± ø√s¡Tø=H˚ sêC≤´+>∑+˝À >∑\  ¬s+&ÉT
ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\ |ü{Ïºø£qT ‘·j·÷s¡T #˚j·T+&ç. á Á|üX¯ï≈£î düe÷<Ûëq+>± ñ|üjÓ÷–+#·Tø=qT≥≈£î 14e ù|J˝À
Çe«ã&çq ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\qT eT∞fl #·<äe+&ç.

2. s¡‘·ï+ ø£<∏ä, ôw&ÉT´˝Ÿ¶ ≈£î˝≤\T, ôw&ÉT´˝Ÿ¶ ‘Ó>∑\ e´≈£îÔ\ (nÁ{≤dæ{Ï ìs√<Ûäø£) #·≥º+, 1989 #·<äe+&ç. Ç|ü⁄Œ&ÉT n‘·qT
πødüT ô|≥º&É+˝À á #·{≤ºìï yê&É&ÜìøÏ ˇø£ ø±s¡D+ ‘Ó\|ü+&ç.

3. Ä~yêd”\T ‘·eTqT ã\e+‘·+>± ‘=\–+#̊ Á|üÁøÏj·T≈£î e´‹πsø£+>± b˛sê&É{≤ìøÏ 1989 #·≥º+ ñ|üjÓ÷>∑|ü&ÉT‘·T+<äì
dæ.¬ø. C≤qT, Ç‘·s¡ Ä~yêd” ø±s¡́ ø£s¡Ô\T qeTTà‘·THêïsê? ÄyÓT n˝≤ qeTà&ÜìøÏ #·≥º+˝À Á|ü‘˚́ ø£yÓTÆq ìã+<Ûäq\T
@yÓTÆHê ñHêïj·÷?

4.  e´≈£îÔ\T, dü+|òü÷\T ‘·eT n_ÛÁbÕj·÷\T, ø√|ü+, u≤<Ûä\qT m˝≤ e´ø£Ô+ #˚kÕÔs√ á n<Ûë´j·T+˝À Ç∫Ãq ¬s+&ÉT
 |ü<ë´\T, ˇø£ bÕ≥ <ë«sê #·÷kÕeTT. ‘·s¡>∑‹ >∑~˝À á ¬s+&ÉT ø£‘ê´\T #˚j·T+&ç.

(m) ̌ ø£ kÕe÷õø£ düeTdǘ qT #·]Ã+#̊ ̌ ø£ ø£$‘·qT ‘·s¡>∑‹øÏ rdüT≈£îs¡+&ç. Bìï MT ‘√{Ïyê]‘√ |ü+#·Tø√+&ç. ¬s+&ÉT
     ̋ Ò<ë n+‘·ø£+fÒ m≈£îÿe ø£$‘·\‘√ ∫qï ã+<ë\T>± @s¡Œ&ç yê{Ï nsêúìï, n˝≤π> yê{Ï <ë«sê ø£$ @ dü+<˚X¯+
    Çe«<ä\#·T≈£î+≥THêï&√ #·]Ã+#·+&ç.

(_) MT ÁbÕ+‘·+˝Àì ̌ ø£ nD>±]q düe÷C≤ìï >∑T]Ô+#·+&ç. á dü+|òüT+˝À düuÛÑT´ì>± MT uÛ≤yê\qT e´ø°Ôø£]+#·&ÜìøÏ
    ˇø£ ø£$‘· Ò̋<ë bÕ≥ sêj·T+&ç Ò̋<ë b˛düºsY ^j·T+&ç.

<Ûä&ÛÉyÓTÆq: <Ûä&ÛÉyÓTÆq e´øÏÔ Ò̋<ë düeT÷Vü≤+ n+fÒ ‘·eTqT >∑T]+∫ ‘·eT n_ÛÁbÕj·÷\qT ã\+>± #Óù|Œyês¡T.

m<äTs=ÿqT: eTTU≤eTTœ ‘·\|ü&É&É+ Ò̋<ë me]HÓ’Hê, <˚ìHÓ’Hê düyê\T #˚j·T&É+. á n<Ûë´j·T+˝À á düeT÷Vü‰\T
$eø£åqT düyê\T #˚j·T&Üìï dü÷∫düTÔ+~.

yÓfi¯fl>=≥ºã&ÉT: kÕ«BÛq+ #˚düTø√e&É+ n+fÒ @<Ó’Hê kı+‘·+ #˚düTø√e&É+, yÓfi¯fl>=≥º ã&É≥+ n+fÒ n~Ûø±sêìï
e<äT\Tø√e&É+.

ãVæ≤wüÿ]+#·T: á n<Ûë´j·T+˝À ˇø£ e´øÏÔ Ò̋<ë düeT÷Vü‰ìï ãVæ≤wüÿ]+#·&É+. n+fÒ ˇø£ e´øÏÔ eT]j·TT n‘·ì
≈£î≥T+u≤ìï  kÕe÷õø£+>± yÓ*y˚j·T&É+.

HÓ’‹ø£+>± K+&ç+#·<ä–q~: Ç~ düe÷»+ $X¯«dæ+∫ Ç#˚Ã eTsê´<ä, >ös¡e+, ìã+<Ûäq\qT ñ\¢+|òæT+#·&É+. Ç~
kÕ<Ûës¡D+>± düe÷»+ ÄyÓ÷~+#̊ nìï $\Te\≈£î e´‹πsø£+>± »]π> $ø£è‘·yÓTÆq, ndüVü≤´ø£s¡yÓTÆq #·s¡́ qT dü÷∫düTÔ+~.

$<ÛëqeTT: uÛÑ$wǘ ‘·TÔ≈£î ~XÊìπs›X¯+ #˚ùd, kÕ~Û+#ê*‡q \øå±´\qT dæ<ä∆+ #˚düT≈£îì yê{Ï¬ø’ nqTdü]+#ê*‡q, neT\T
#˚j·÷*‡q dü÷Á‘ê\T Ò̋<ë e÷s¡Z<äs¡Ùø±\qT s¡÷bı+~+#˚ ˇø£ ø±sê´#·s¡D. á n<Ûë´j·T+˝À, y˚TeTT Á|üuÛÑT‘·«
$<ÛëHê\qT Á|ükÕÔ$+#êeTT. ø±˙ bÕsƒ¡XÊ\\T, ø£+ô|˙\T yÓTT<ä̋ …’q Ç‘·s¡ dü+düú\≈£î ≈£L&Ü $<ÛëHê\T ñ+{≤sTT.
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Teacher’s Note

This unit discusses the role of the government in providing public facilities as well as in implementing
laws that apply to market, factory and  the working conditions of people. The aim is to allow
students to understand the ways in which this role of the government is linked to concerns addressed
in our Fundamental Rights. It is this link to rights that provides a connection to similar issues
raised in earlier chapters. Also the discussion in the Class VI and VII textbooks on livelihoods and
markets respectively can also be used to provide a context for discussions in Chapter 10.

Chapter 9 uses water as the primary example to discuss public facilities. It is important that the
student understand quite clearly what is meant by the idea of public facilities and why the
government needs to play a crucial role in their provision and, therefore, take overall responsibility.
The idea of equity, or the equal availability, affordability and quality of water for all, is one of the
key issues related to public facilities that the chapter highlights. In the classroom discussion, it is
crucial to separate the discussion on the importance of the government’s role in providing public
facilities from their current unequal provision. This means that the fact that persons currently get
different amounts of water should not be viewed as a reason for the government not being able to
provide public facilities.

Chapter 10 discusses the central role of the government in regulating economic activities. This is
largely done through laws and the chapter focuses on the importance of implementing existing
laws as well as making new laws to protect the rights of workers, consumers and producers in the
market. The Bhopal gas tragedy is discussed as an example of the lax enforcement of the laws. It
is quite likely that students might have not heard of this tragedy and it would be helpful to have
them research this and perhaps create a wallpaper or skit on this for the entire school. The websites
indicated at the end of the book could be used for additional reference material. The Bhopal gas
tragedy also marked the moment in which ‘environmental’ issues became intrinsically linked to
laws on the economy and the chapter briefly discusses this as well. The idea of accountability of
the manufacturer as well as the government to the workers and the citizens at large is one of the
key ideas underlying this chapter.
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á j·T÷ì{Ÿ Á|üC≤ kÂø£sê´\qT n+~+#·&É+˝ÀqT, n˝≤π> e÷¬sÿ{Ÿ\≈£î, bòÕ´ø£ºØ\≈£î, Á|ü»\ |üì |ü]dæú‘·T\≈£î
e]Ô+#˚ #·{≤º\qT neT\T #˚j·T&É+˝À Á|üuÛÑT‘·« bÕÁ‘·qT #·]ÃdüTÔ+~. eTq ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\‘√ eTT&ç|ü&ç ñqï $$<Ûä
n+XÊ\≈£î Á|üuÛÑT‘·« u≤<Ûä́ ‘·qT nqTdü+<Ûëq+ #˚ùd e÷sêZ\qT $<ë´s¡T∆\T ns¡∆+ #˚düT≈£îH˚̋ ≤ #˚j·T&Éy˚T Bì ñ<∆̊X¯́ +.
Vü≤≈£îÿ\‘√ ñqï á nqTã+<Ûäy˚T >∑‘· n<Ûë´j·÷\˝À ̋ ÒeHÓ‹Ôq Ç˝≤+{Ï n+XÊ\‘√ nqTdü+<Ûëq+ #˚düTÔ+~. n˝≤π> 6,7
‘·s¡>∑‘·T\ bÕsƒ¡́  |ü⁄düÔø±\˝Àì ªJeH√bÕ<ÛäT\Tμ ªe÷¬sÿ{Ÿ\Tμ >∑T]+∫q #·s¡ÃqT, |ü<äe n<Ûë´j·T+˝Àì #·s¡Ã\≈£î Ä<Ûës¡+>±
≈£L&Ü ñ|üjÓ÷–+#·e#·TÃqT.

‘=$Tà<√ n<Ûë´j·T+ Á|üC≤kÂø£sê´\qT #·]Ã+#·&ÜìøÏ ˙{Ïì ÁbÕ<∏ä$Tø£ ñ<ëVü≤s¡D>± ñ|üjÓ÷–+∫+~. Á|üC≤
kÂø£sê´\T nH˚ uÛ≤eq≈£î ns¡ú+ @$T{À, yê{Ï @sêŒ≥T˝À Á|üuÛÑT‘·«+ m+<äT≈£î ø°\ø£bÕÁ‘· b˛wæ+#ê˝À, M≥ìï+{Ïø°
Á|üuÛÑT‘·«+ m+<äT≈£î u≤<Ûä́ ‘· eVæ≤+#ê˝À $<ë´]ú düŒwüº+>± ns¡∆+ #˚düTø√e&É+ #ê˝≤ eTTK´+. düe÷q‘·«eTT ̋ Ò<ë düe÷q
\uÛÑ́ ‘·, Á|ü»\T uÛÑ]+#·>∑\ k ų́eT‘·, n+<ä]ø° X¯óÁuÛÑyÓTÆq ̇ {Ïì n+~+#·T≥ e+{Ï uÛ≤yê\qT á n<Ûë´j·TeTT Á|ü<Ûëq+>±
‘Ó*j·TCÒdüTÔ+~. Á|üdüTÔ‘· Á|üC≤ kÂø£sê´\ ndüe÷q ø£\ŒHêdæú‹ qT+&ç Á|ü»\+<ä]ø° düe÷q+>± ø£*Œ+#·&É+˝À Á|üuÛÑT‘·«
bÕÁ‘· ÁbÕ<Ûëq´‘·qT ‘·s¡>∑‹ #·s¡Ã˝À Á|ü‘˚́ ø£+>± #·]Ã+#·e\dæq nedüs¡+ ñ+~. ìC≤ìøÏ Á|ü»\+‘ê π̌ø |ü]e÷D+˝À
˙{Ïì bı+<ä̋ Òø£b˛e&É+, Á|üuÛÑT‘·«+ Á|üC≤ kÂø£sê´\T ø£*Œ+#·ø£b˛e&ÜìøÏ ˇø£ ø±s¡D+>± #·÷&É≈£L&É<äT.

Ä]úø£ ø±s¡́ ø£̋ ≤bÕ\qT ìj·T+Á‹+#·&É+˝À Á|üuÛÑT‘·« bÕÁ‘· ø°\ø£+ nH̊ $wüj·÷ìï 10e n<Ûë´j·T+ #·]ÃdüTÔ+~.
Ç~ Á|ü<Ûëq+>± #·{≤º\ <ë«sê »s¡T>∑T‘·T+~. e÷¬sÿ{Ÿ̋ À ø±]à≈£î\, $ìjÓ÷>∑<ës¡T\, ñ‘·Œ‹Ô<ës¡T\ Vü≤≈£îÿ\qT s¡øÏå+#·&ÜìøÏ
Á|üdüTÔ‘·eTTqï #·{≤º\qT neT\T #̊j·T&É+‘√ bÕ≥T ø=‘·Ô #·{≤º\T #̊j·Te\dæq bÕÁ‘·ô|’ á n<Ûë´j·T+ <äèwæºì πø+ÁBø£]düTÔ+~.
#·{≤º\T neT\T #˚j·T&É+˝À Á|üuÛÑT‘·« nÁX¯<ä∆≈£î ñ<ëVü≤s¡D>± uÛÀbÕ˝Ÿ >±´dt <äTs¡È≥qqT #·]Ã+#·&É+ »]–+~. $<ë´s¡T∆\T
á <äTs¡È≥q >∑T]+∫ $ì ñ+&Éø£b˛e#·TÃ. Bìô|’ |ü]XÀ<Ûäq #˚j·T&ÜìøÏ, >√&É |üÁ‹ø£qT ‘·j·÷s¡T #˚j·T&ÜìøÏ Ò̋<ë
bÕsƒ¡XÊ\ yÓTT‘·Ô+ Bìô|’ \|òüTT Hê{Ïø£ ẙj·T&ÜìøÏ á dü+|òüT≥q ñ|üjÓ÷>∑|ü&ÉT‘·T+~. |ü⁄düÔø£+ ∫es¡ dü÷∫+∫q yÓuŸôd’{Ÿ\T
n<äq|ü⁄ düe÷#êsêìï bı+<ä&ÜìøÏ ñ|üjÓ÷>∑|ü&É‘êsTT. uÛÀbÕ˝Ÿ >±´dt <äTs¡È≥q ª|üsê´es¡D n+XÊ\qTμ n+‘·s¡Z‘·+>±
Ä]∆ø£ e´edüú≈£î dü+ã+~Û+∫q #·{≤º\‘√ nqTdü+<Ûëq+ #˚dæ+~. á n<Ûë´j·T+ Bìì dü+øÏå|üÔ+>± #·]ÃdüTÔ+~.
ñ‘·Œ‹Ô<ës¡Tì u≤<Ûä́ ‘·, ø±]à≈£î\, bÂs¡T\ jÓT&É\ Á|üuÛÑT‘·« u≤<Ûä́ ‘·\T nH̊$ n+‘·Ø¢q+>± á n<Ûë´j·T+˝Àì Á|ü<ÛëHê+XÊ\T.

ñbÕ<Ûë´j·TT\≈£î dü÷#·q
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Chapter 9

ANNA NAGAR

Amu and Kumar are
travelling through Chennai in
a bus. As they go round the
city, they observe the water
facilities available in different
parts of Chennai... SAIDAPET

Ramagopal

Padma

Public FacilitiesPublic FacilitiesPublic FacilitiesPublic FacilitiesPublic Facilities
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 Á|üC≤ kÂø£sê´\T
n<Ûë´j·T+ 9

neTT, ≈£îe÷sY\T #ÓHÓ’ï˝À ãdüT‡˝À
Á|üj·÷DÏdüTÔHêïs¡T. yês¡T q>∑s¡eT+‘ê
‹s ¡ T> ∑ T‘ ·÷ $$< Û ä  ÁbÕ+‘ê\˝À
n+<äTu≤≥T˝À ñqï ˙{Ï kÂø£sê´\qT
>∑eTìdüTÔHêïs¡T.

 nHêï q>∑sY

sêeT>√bÕ˝Ÿ

ôd’<ëù|≥
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MYLAPORE

MADIPAKKAM
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Water and the People of Chennai

Senior government officials like Mr Ramagopal live
in Anna Nagar, Chennai. This area looks lush and
green with lawns maintained by a generous spraying
of water. Bungalows here have tap water for major
part of the day. On days when the water supply is
inadequate, Mr Ramagopal speaks to a senior official
whom he knows in the municipal water board and a
water tanker is easily arranged for his house.

Like most areas of  the city, Subramanian’s apartments in
Mylapore suffers from water shortage. This area gets
municipal water once in two days. A private borewell meets
some of the residents’ water needs. Borewell water is,
however, brackish so the residents use it in their toilets
and for washing. For other uses, water is purchased from
tankers. Subramanian spends upto Rs 500-600 per month
on buying water from the tankers. For drinking water,
residents have installed water purification systems in their
homes.

Siva lives on rent on the first floor of a house in Madipakkam
and gets water once in four days. Shortage of water is one
major reason why Siva can’t bring his family to Chennai.
For drinking, Siva buys bottled water.

Padma works as a domestic help in Saidapet and lives in
the nearby slum. She pays a rent of Rs 650 for the hutment,
which has neither a bathroom nor a tap connection. For 30
such hutments there is a common tap at one corner, in which
water comes from a borewell for 20 minutes twice daily. A
family gets to fill a maximum of three buckets within this
time. The same water is used for washing and drinking. In
summer, the flow becomes a trickle, so that one family gets
water only at the cost of another. People have to wait long
hours for water tankers.

1. You have seen the four
situations illustrated above.
Based on these, what impression
do you get of the water situation
in Chennai?

2. Pick out the various sources
of water for household use from
the description alongside.

3. What, in your view, is similar,
and what is different in
Subramanian’s and Padma’s
experiences.

4.  Write a paragraph describing
the water supply situation in your
area.

5. Why does water flow in a
trickle in summer in most places
in India? Find out.

Discuss: Is there a general
shortage of water for everyone
in Chennai? Can you think of two
reasons why different people get
varying amounts of water?

Public Facilities
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#ÓHÓ’ï Á|ü»\≈£î ˙{Ï kÂø£s¡́ +

sê+>√bÕ˝Ÿ e+{Ï d”ìj·TsY Á|üuÛÑT‘·« n~Ûø±s¡T\T #ÓHÓ’ï˝Àì nHêïq>∑sY̋ À
ìedædüTÔHêïs¡T. m≈£îÿe>± ̇ {Ïì #·\T¢‘·÷ ñ+&É≥+ e\q á ÁbÕ+‘·+ |ü∫Ãø£
ãj·Tfi¯fl‘√ |ü#·Ã>± ø£ì|ædüTÔ+~. Çø£ÿ&É ã+>±¢\≈£î s√E˝À m≈£îÿe düeTj·T+
≈£îfi≤sTT ˙s¡T edüTÔ+~. ‘·–q+‘· ˙{Ï düs¡|òüsê Ò̋ì s√E\˝À  eTTì‡|ü̋ Ÿ
yê≥sY uÀs¡T¶̋ À ‘·q≈£î ‘Ó*dæq d”ìj·TsY n~Ûø±]‘√ sêeT>√bÕ˝Ÿ e÷{≤¢&ç‘˚
n‘·ì Ç+{ÏøÏ yê≥sY {≤+ø£sY düT\uÛÑ+>± @sêŒ≥T #˚kÕÔs¡T.

q>∑s¡+˝À #ê˝≤ ÁbÕ+‘ê\ e÷~]>±H˚, yÓTÆ˝≤|üPsY ˝Àì düTÁãeTD´Hé
nbÕsYºyÓT+{Ÿ ≈£L&Ü ˙{Ï ø=s¡‘·qT m<äTs=ÿ+≥Tqï~. á ÁbÕ+‘êìøÏ ¬s+&ÉT
s√E\øÏ ̌ ø£kÕ] eTTì‡|ü̋ Ÿ ̇ s¡T edüTÔ+~. uÀsYyÓ̋ Ÿ <ë«sê e#˚Ã ̇ s¡T ñ|ü⁄Œ
˙s¡T ø±ã{Ïº, Çø£ÿ&É ìedæ+#̊yês¡T <ëìì eTs¡T>∑T<=&É¢̋ ÀqT, ã≥º\T ñ‘·ø£&ÜìøÏ
ñ|üjÓ÷–kÕÔs¡T. ̌ ø£ Á|üẙ{Ÿ uÀsYyÓ̋ Ÿ ø=+‘· eT+~ ìyê•‘·T\ ̇ {Ï nedüsê\qT
rs¡TdüTÔ+~. Ç‘·s¡ nedüsê\≈£î {≤´+ø£s¡¢ qT+&ç ̇ {Ïì ø=qT>√\T #̊düTÔHêïs¡T.
Ç˝≤ {≤´+ø£s¡¢ qT+∫ ˙{Ïì ø=qT>√\T #˚j·T&ÜìøÏ HÓ\≈£î s¡÷. 500`600
es¡≈£î Ks¡TÃ #̊düTÔHêï&ÉT. Á‘ê>∑T˙{Ï ø√dü+ Çø£ÿ&É ìedædüTÔqïyês¡T ‘·eT Çfīfl˝À
˙{Ï X¯óB∆ø£s¡D j·T+Á‘ê\qT @sêŒ≥T #˚düT≈£îHêïs¡T.

•e eT&ç|üø£ÿ+˝Àì ˇø£ Ç+{Ï yÓTT<ä{Ï n+‘·düTÔ̋ À n<Ó›≈£î ñ+≥THêï&ÉT.
yê]øÏ Hê\T>∑T s√E\øÏ ˇø£kÕ] ≈£îfi≤sTT edüTÔ+~. •e ‘·q ≈£î≥T+u≤ìï
#ÓHÓ’ïøÏ rdüT≈£îsêø£b˛e&ÜìøÏ ˙{Ï ø=s¡‘· ˇø£ Á|ü<Ûëq ø±s¡D+. Á‘ê>∑&ÜìøÏ
•e u≤{Ï̋ Ÿ ̇ fi¯ófl ø=+{≤&ÉT.

|ü<äà ôd’<ë ù|≥˝À Ç+{Ï̋ À |üìeTìwæ>± |üì#̊dü÷Ô düMT|ü+˝À >∑\ eTT]øÏyê&É̋ À
ìedædüTÔ+~. kÕïHê\ >∑~ ø±ì, ≈£îfi≤sTT ø£HÓø£åHé >±ì Ò̋ì >∑T&çôd≈£î ÄyÓT
s¡÷. 650 n<Ó› #Ó*¢düTÔ+~. n≥Te+{Ï eTTô|’Œ >∑T&çôd\≈£î ˇø£ eT÷\q ˇø£
|ü_¢ø˘ ≈£îfi≤sTT ñ+~. Bì˝À s√E≈£î ¬s+&ÉT kÕs¡T¢ Çs¡yÓ’ ì$TcÕ\ bÕ≥T
uÀsYyÓ̋ Ÿ qT+&ç ˙s¡T edüTÔ+~. á düeTj·T+˝À ˇø£ ≈£î≥T+ã+ >∑]wüº+>±
eT÷&ÉT ã¬ø≥T¢ |ü≥Tºø√e#·TÃ. á ˙{ÏH˚ ã≥º\T ñ‘·ø£&ÜìøÏ, Á‘ê>∑&ÜìøÏ
ñ|üjÓ÷–kÕÔs¡T. ẙdü$˝À, ≈£îfi≤sTT <Ûës¡ düqï>± ñ+≥T+~. ̌ ø£ ≈£î≥T+u≤ìøÏ
˙s¡T <=]øÏ‘˚ Ç+ø=ø£ ≈£î≥T+u≤ìøÏ <=s¡ø£<äT. ˙{ÏøÏ m≈£îÿe Ks¡TÃ #˚j·÷*.
˙{Ï {≤´+ø£s¡¢ ø√dü+ Á|ü»\T >∑+≥\ ‘·s¡ã&ç m<äTs¡T#·÷&Ée\dæ edüTÔ+~.

1. ô|’ ∫Á‘·+˝À Hê\T>∑T ÁbÕ+‘ê\˝À
|ü]dæú‘·T\qT MTs¡T #·÷kÕs¡T. M{Ï Ä<Ûës¡+>±
#ÓHÓ’ï˝Àì ˙{Ï |ü]dæú‹ô|’ MT n_ÁbÕj·T+
@$T{Ï?

2. á ∫Á‘ê\ qT+&ç >∑èVü≤ nedüsê\ ø√dü+
@j˚T ˙{Ï eqs¡T\ô|’ Ä<Ûës¡|ü&ÉT‘·THêïs√
‘Ó\Œ+&ç.

3. MT <äèwæº˝À düTÁãeTDÏj·THé, |ü<äà\
nqTuÛÑyê\˝À kÕs¡T|ǘ yÓTÆq~, _ÛqïyÓTÆq~
@~?

4. MT ÁbÕ+‘·+˝Àì ̇ {Ï düs¡|òüsê |ü]dæú‹ì
$e]dü÷Ô ˇø£ ù|sê sêj·T+&ç.

5. uÛ≤s¡‘·<˚X¯+˝Àì nH˚ø£ ÁbÕ+‘ê\˝À
ẙdü$˝À ̇ {Ï m<ä›&ç m+<äT≈£î @s¡Œ&ÉT‘·T+<√
‘Ó\TdüTø√+&ç?

#·]Ã+#·+&ç: #ÓHÓ’ï˝À n+<ä]øÏ kÕ<Ûës¡D
˙{Ï ø=s¡‘· ñ+<ë? y˚s¡T y˚s¡T e´≈£îÔ\T
$$<Ûä |ü]e÷D≤˝À¢ ̇ {Ïì bı+<ä{≤ìøÏ >∑\
¬s+&ÉT ø±s¡D≤\qT MTs¡T Ä˝À∫+#·>∑\sê?

 Á|üC≤ kÂø£sê´\T
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“... right to water entitles
everyone to sufficient,
safe, acceptable,
physically accessible and
affordable water for
personal and domestic
use”
United Nations (2002)United Nations (2002)United Nations (2002)United Nations (2002)United Nations (2002)

Water as Part of the Fundamental Right
to Life

Water is essential for life and for good health. Not only is it
necessary for us to be able to meet our daily needs but safe
drinking water can prevent many water-related diseases. India
has one of the largest number of cases of diseases such as
diarrhoea, dysentery, cholera. Over 1,600 Indians, most of
them children below the age of  five, reportedly die everyday
because of  water-related diseases. These deaths can be
prevented if   people have access to safe drinking water.

The Constitution of India recognises the right to water as being
a part of the Right to Life under Article 21. This means that it
is the right of every person, whether rich or poor, to have
sufficient amounts of water to fulfil his/her  daily needs at a
price that he/she can afford. In other words, there should be
universal access to water.

There have been several court cases in which both the High
Courts and the Supreme Court have held that the right to safe
drinking water is a Fundamental Right. In 2007, the Andhra
Pradesh High Court restated this while hearing a case based
on a letter written by a villager of Mahbubnagar district on
the contamination of  drinking water. The villager’s complaint
was that a textile company was discharging poisonous chemicals
into a stream near his village, contaminating ground water,
which was the source for irrigation and drinking water. The
judges directed the Mahbubnagar district collector to supply
25 litres of water to each person in the village.

Public Facilities

Like water, there are other essential facilities that need
to be provided for everyone. Last year you read about
two other such facilities: healthcare and sanitation.
Similarly, there are things like electricity, public
transport, schools and colleges that are also necessary.
These are known as public facilities.

Sustainable Development Goal (SDG)
www.in.undp.org

Public Facilities
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J$+#·&ÜìøÏ ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ>± ˙s¡T:

eTq+ J$+#·&ÜìøÏ, Äs√>∑́ +>± ñ+&É&ÜìøÏ ̇ s¡T nedüs¡+. eTq s√EyêØ
nedüsê\qT rs¡Ã&Éy˚T ø±≈£î+&ÛÜ, düTs¡øÏå‘·yÓTÆq Á‘ê>∑T˙s¡T ̇ {Ï <ë«sê e#˚Ã
nH̊ø£ yê´<ÛäT\ u≤] qT+&ç eTq\qT ø±bÕ&ÉT‘·T+~. n‹kÕs¡+, $s√#·Hê\T,
ø£\sê e+{Ï yê´<ÛäT\T uÛ≤s¡‘·<˚X¯+˝À n~Ûø£ dü+K´˝À qyÓ÷<äj·÷´sTT.
uÛ≤s¡rj·TT\˝À Á|ü‹ s√E 1600 eT+~ n+<äT˝ÀqT 5dü+ˆˆ˝À|ü⁄ |æ\¢\T
Á|ür dü+e‘·‡s¡+ ̇ {Ï dü+ã+~Û‘· yê´<ÛäT\ ø±s¡D+>± eTs¡DÏdüTÔHêïs¡ì ìẙ~ø£\T
‘Ó*j·TCÒdüTÔHêïsTT. Á|ü»\≈£î düTs¡øÏå‘·yÓTÆq eT+∫ ̇ s¡T n+~‘̊ á eTs¡D≤\qT
n]ø£≥ºe#·TÃqT.

uÛ≤s¡‘· sêC≤´+>∑+ Ä]ºø£̋ Ÿ 21 Á|üø±s¡+ ˙{Ïì bı+<˚ Vü≤≈£îÿqT J$+#̊
Vü≤≈£îÿ˝À ̌ ø£ uÛ≤>∑+>± >∑T]Ô+∫+~. Bì ns¡∆+ <Ûäqe+‘·T&ÉT ̋ Ò<ë ù|<äyê&ÉT
nH̊ ‘̊&Ü ̋ Ò≈£î+&Ü Á|ü‹ e´øÏÔøÏ ‘·q s√EyêØ nedüsê\qT rs¡TÃø√e&ÜìøÏ
‘·–q+‘· ̇ s¡T n‘·qT/ÄyÓT≈£î n+<äTu≤≥T <Ûäs¡̋ À \_Û+#ê*. (eTs√ e÷≥˝À
#ÓbÕŒ\+fÒ) ˙s¡T n+<ä]ø° \_Û+#ê*.

düTs¡øÏå‘· eT+∫˙s¡T bı+<̊ Vü≤≈£îÿ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ nì ù|s=ÿ+≥÷ düTÁ|”+ø√s¡Tº,
ôV’≤ø√s¡Tº\T nH˚ø£ πødüT\˝À rs¡TŒ\T Ç#êÃsTT. 2007 ̋ À eTVü≤ã÷uŸ q>∑sY
õ˝≤¢≈£î #Ó+~q ̌ ø£ Á>±eTdüTÔ&ÉT Á‘ê>∑T˙s¡T ø£\Twæ‘·+ ø±e&É+ô|’ sêdæq ̋ ÒK
Ä<Ûës¡+>± >∑\ πødüTqT $#ê]düTÔqï|ü⁄Œ&ÉT Ä+Á<ÛäÁ|ü<̊XŸ ôV’≤ø√s¡Tº á $wüj·÷ìï
|ü⁄qs¡T<ëÈ{Ï+∫+~. Ç+<äT˝À ‘·eT kÕ>∑T, Á‘ê>∑T˙{ÏøÏ Ä<Ûës¡yÓTÆq Á>±eT
düMTbÕq>∑\ yê>∑T˝À ̌ ø£ ã≥º\ $T\T¢ qT+&ç $&ÉT<ä\j̊T´ $wüs¡kÕj·THê\
e\q uÛÑ÷>∑s¡“¤C≤˝≤\T ø£\Twæ‘·+ ne⁄‘·THêïj·Tì, Á>±eTdüT∆\T |òæsê´<äT
#̊kÕs¡T. Á>±eT+˝Àì Á|ü‹ e´øÏÔø°Ï 25 ©≥s¡¢ #=|üq ̇ {Ïì düs¡|òüsê #̊j·÷\˙
eTVü≤ã÷uŸ q>∑sY õ˝≤¢ ø£̋ …ø£ºsYqT Hê´j·TeT÷s¡TÔ\T Ä<˚•+#ês¡T.

Á|üC≤ kÂø£sê´\T:

˙s¡T˝≤π> Á|ü‹ ˇø£ÿ]øÏ nedüs¡yÓTÆq ø£̇ dü kÂø£sê´\qT Á|üuÛÑT‘·«+
ø£*Œ+#·e\dæq nedüs¡+ ñ+~. >∑‘· dü+e‘·‡s¡+ Äs√>∑́  dü+s¡ø£åD,
bÕ]X¯ó<Ûä∆´+ nH˚ ¬s+&ÉT Á|üC≤ kÂø£sê´\ >∑T]+∫ #·~yês¡T.
ñ<ëVü≤s¡D≈£î Äs√>∑́  dü+s¡ø£åD, bÕ]X̄ó<Ûä́ +, $<äT´‘Y, Á|üC≤s¡yêD≤,
bÕsƒ¡XÊ\\T, ø£fi≤XÊ\\ e+{Ï  yê{Ïì Á|üC≤ kÂø£sê´\T n+{≤s¡T.

ªª˙{Ïì bı+<˚ Vü≤≈£îÿμμ Á|üø±s¡+
e´øÏÔ>∑‘·, >∑Vü≤ nedüsê\ ø√dü+
Á|ü‹ ˇø£ÿ]ø° ‘·–q+‘·
düTs¡øÏå‘·yÓTÆq, ÄyÓ÷<äjÓ÷>∑´yÓTÆq
˙{Ïì uÛÖ‹ø£+>± n+<äTu≤≥T˝À
ñ+#ê*.
◊ø£́ sê»´ dü$T‹ - 2002

düTdæ∆sê_Ûeè~∆ \ø£å´+ (SDG)
www.in.undp.org
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The government needs to play an active role in providing
adequate access to proper health facilities for the entire
population. This includes the eradication of preventable
diseases like polio as shown in the above photograph.

The Indian Constitution guarantees the Right
to Education for all children between the ages
of 6-14 years. Equity in the schooling facilities
available to all children is an important aspect
of this Right. However, activists and scholars
working on education have documented the
fact that schooling in India continues to be
highly unequal.

The important characteristic of a public facility is that once it
is provided, its benefits can be shared by many people. For
instance, a school in the village will enable many children to get
educated. Similarly, the supply of  electricity to an area can be
useful for many people: farmers can run pumpsets to irrigate
their fields, people can open small workshops that run on
electricity, students will find it easier to study and most people
in the village will benefit in some way or the other.

The Government’s Role

Given that public facilities are so important, someone must
carry the responsibility of providing these to
the people. This ‘someone’ is the government. One of the
most important functions of the government
is to ensure that these public facilities are made
available to everyone. Let us try and understand why the
government (and only the government) must bear this
responsibility.

We have seen that private companies operate for profit in
the market. You read about this in the chapter on
the ‘Story of a Shirt’ in your Class VII book. In most of
the public facilities, there is no profit to be had. For
example, what profit can accrue to a company for keeping
the drains clean or running an anti-malaria campaign? A
private company will probably not be interested in
undertaking such work.

But, for other public facilities such as schools and hospitals,
private companies may well be interested. We have many
of these, particularly in large cities. Similarly, if you are
living in a city, you will have seen private companies
supplying water through tankers or supplying drinking
water in sealed bottles. In such cases, private companies
provide public facilities but at a price that only some people
can afford. Hence, this facility is not available to all at an
affordable rate. If we go by the rule that people will get as
much as they can pay for then many people who cannot
afford to pay for such facilities will be deprived of the
opportunity to live a decent life.

Public Facilities
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ˇø£kÕ] @sêŒ≥T #̊j·Tã&çq ‘·s¡Tyê‘· nH̊ø£ eT+~ Bì <ë«sê Á|üjÓ÷»q+
bı+<ä&Éy˚T Á|üC≤kÂø£sê´\ Á|ü<Ûëq \ø£åD+. ñ<ëVü≤s¡D≈£î Á>±eTeTT˝À
>∑\ bÕsƒ¡XÊ\ nH˚ø£ eT+~ |æ\¢\T #·<äTe⁄ø√&ÜìøÏ M\T ø£*ŒdüTÔ+~.
n<˚$<Ûä+>±, ˇø£ ÁbÕ+‘êìøÏ $<äT´‘Y düs¡|òüsê ø£*ŒùdÔ n~ #ê˝≤eT+~øÏ
ñ|üjÓ÷>∑ø£s¡+>± ñ+≥T+~. ¬s’‘·T\T ‘·eT bı˝≤\≈£î ̇ s¡T ô|≥º&ÜìøÏ |ü+|ü⁄
ôd≥¢qT ñ|üjÓ÷–+#·e#·TÃ. Á|ü»\T $<äT´‘Y‘√ q&ç#˚ ∫qï esYÿ cÕ|t\qT
‘Ós¡ee#·TÃ. $<ë´s¡T∆\T kÂø£s¡´e+‘·+>± #·<äTe⁄ø√e#·TÃ. Bìe\q
Á>±eTeTT˝Àì nH˚ø£ eT+~ @<√ ˇø£ $<Ûä+>± ˝≤uÛÑ|ü&É‘ês¡T.

Á|üuÛÑT‘·« bÕÁ‘·

ô|’q ù|s=ÿqï Á|üC≤ kÂø£sê´\T #ê˝≤ eTTK´yÓTÆq$ ø±ã{Ïº M{Ïì
Á|ü»\≈£î n+~+#˚ u≤<Ûä́ ‘·qT mes√ ˇø£s¡T eVæ≤+#ê*. Ä mes√ ˇø£s¡T
nH˚<˚ Á|üuÛÑT‘·«+. á Á|üC≤ kÂø£sê´\T n+<ä]øÏ n+<äTu≤≥T˝À ñ+&˚̋ ≤
#·÷&É≥+ Á|üuÛÑT‘·«+ jÓTTø£ÿ Á|ü<Ûëq $<ÛäT˝À¢ ˇø£{Ï. Á|üuÛÑT‘·«+ (Á|üuÛÑT‘·«+
e÷Á‘·y˚T) á u≤<Ûä´‘·qT m+<äT≈£î eVæ≤+#ê˝À ns¡∆+ #˚düTø√&ÜìøÏ
Á|üj·T‹ï<ë›+.

Á|üjTẙ≥T ø£+ô|˙\T e÷¬sÿ{Ÿ̋ À ̋ ≤uÛ≤ù|ø£å‘√ |üì #̊kÕÔj·Tì eTq≈£î
‘Ó\TdüT. 7e ‘·s¡>∑‹˝À ª#=ø±ÿø£<∏ äμ nH˚ bÕsƒ ¡+˝À Bìì >∑÷]Ã
#·<äTe⁄≈£îHêïeTT. Á|üC≤ kÂø£sê´\˝À #ê˝≤es¡≈£î ˝≤uÛÑ+ nH˚~ ñ+&É<äT.
ñ<ëVü≤s¡D≈£î Á&Ó’H˚J\qT X¯óÁuÛÑ+>± ñ+#·&É+ Ò̋<ë eT Ò̋]j·÷ e´‹πsø£
Á|ü#êsêìï ìs¡«Væ≤+#·&É+ e\q ø£+ô|˙øÏ m≥Te+{Ï ̋ ≤uÛÑ+ #̊≈£Ls¡T‘·T+~?
ø±ã{Ïº ˇø£ Áô|’y˚{Ÿ ø£+ô|ì ãVüQXÊ Ç≥Te+{Ï |üìì #˚|ü≥º&ÜìøÏ ÄdüøÏÔ
#·÷|ü<äT.

ø±˙ bÕsƒ¡XÊ\\T, ÄdüŒÁ‘·T\ e+{Ï Ç‘·s¡ Á|üC≤ kÂø£sê´\ ø£\Œq˝À
Áô|’y˚{Ÿ ø£+ô|˙\≈£î u≤>± ÄdüøÏÔ ñ+&Ée#·TÃ. Ç≥Te+{Ï$ ô|<ä› q>∑sê\˝À
#ê˝≤ ñHêïsTT. MTs¡T q>∑s¡+˝À ìedædüTÔqïf…Æ¢‘̊, Áô|’ẙ{Ÿ ø£+ô|˙\T {≤´+ø£s¡¢
<ë«sê ˙{Ïì düs¡|òüsê #˚j·T&É+ Ò̋<ë d”̋ Ÿ #˚dæq d”kÕ\˝À Á‘ê>∑T˙{Ïì
düs¡|òüsê #̊j·T&É+ #·÷dæ ñ+{≤s¡T. n≥Te+{Ï dü+<äsê“¤\˝À, Áô|’ẙ{Ÿ dü+düú\T
Á|üC≤ kÂø£sê´ìï n+~kÕÔsTT. nsTT‘˚ uÛÑ]+#·>∑*π> ø=~› eT+~øÏ e÷Á‘·y˚T
n$ n+<äTu≤≥T˝À ñ+{≤sTT. ø±ì á kÂø£sê´\T n+<äs¡T uÛÑ]+#·>∑\
<Ûäs¡̋ À ñ+&Ée⁄. m+‘· #Ó*¢ùdÔ nìï kÂø£sê´\T bı+<ää>∑\s¡T nH̊ ìã+<Ûäq‘√
eTq+ eTT+<äT≈£î kÕ–‘̊ &ÉãT“ #Ó*¢+#·̋ Òì nH̊ø£ eT+~ Á|ü»\T kÂø£s¡́ +>±
J$+#˚ neø±XÊìï ø√˝ÀŒ‘ês¡T.

6`14 dü+e‘·‡sê\ eT<Û ä´ ej·TdüT‡ ñqï |æ\¢\+<ä]ø°
$<ë´Vü≤≈£îÿ≈£î uÛ≤s¡‘· sêC≤´+>∑+ Vü‰MT ÇdüTÔ+~. |æ\¢\+<ä]ø°
bÕsƒ¡XÊ\˝À kÂø£sê´\ n+<äTu≤≥T‘√ düe÷q‘·«+ kÕ~Û+#·&É+
nH˚~ á Vü≤≈£îÿ˝À eTTK´yÓTÆq n+X¯+. uÛ≤s¡‘·<˚X¯+˝À bÕsƒ¡XÊ\
$<ä´ #ê˝≤ ndüe÷q+>± ø=qkÕ>∑T‘·T+<äqï yêdü Ôyêìï
$<ë´ø±s¡´ø£s¡Ô\T, y˚T<Ûëe⁄\T qyÓ÷<äT #˚kÕs¡T.

»HêuÛ≤ø£+‘·{Ïø° dü¬s’q yÓ’<ä´ dü<äTbÕj·÷\qT n+~+#·&É+˝À
Á|üuÛÑT‘·«+ ÁøÏj·÷o\ bÕÁ‘· b˛wæ+#ê*‡q nedüs¡+ ñ+~. ô|’
bò˛{À˝À #·÷|æq $<Ûä+>± b˛*jÓ÷ e+{Ï ìyê]+#· <ä–q
yê´<ÛäT\ ìs¡÷à\q e+{Ï$ Ç+<äT˝À Ç$T&ç ñHêïsTT.
Á|üuÛÑT‘·« yÓ’<ä´XÊ\\T m+<äT≈£î düeTs¡∆e+‘·+>± ˝Òe⁄.
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Amu: Did you notice that the roads
in Saidapet were so bumpy and
without streetlights? I wonder
what the place is like at night.

Kumar: What better can you expect
in a slum!

Amu: Why should slums be like
that? Shouldn’t they have public
facilities?

Kumar: I think public facilities are
for all those who live in proper
houses in colonies. They are the
people who pay taxes.

Amu: Why do you say that! Slum
dwellers are also citizens and they
have rights too.

Kumar: Arrey! The government will
go bankrupt this way!

Amu: Well, it has to find a way.
Can you imagine what it would be
like to live in a slum without
proper roads, water, electricity?

Kumar: Err….

Amu: Our Constitution recognises
many of the public facilities as
being a part of the Right to Life.
The government must see that these
rights are protected so that
everyone can lead a decent life.

As Amu and Kumar ride
around Chennai...

Whose point of view do you
agree with?

Clearly, this is not a desirable option. Public facilities relate to
people’s basic needs. Any modern society requires that these
facilities are provided so that people’s basic needs are met. The
Right to Life that the Constitution guarantees is for all persons
living in this country. The responsibility to provide public facilities,
therefore, must be that of the government.

Where does the government get money for public facilities?Where does the government get money for public facilities?Where does the government get money for public facilities?Where does the government get money for public facilities?Where does the government get money for public facilities?

Every year you must have heard the government budget being
presented in the Parliament. This is an account of the expenses
the government has made on its programmes in the past year
and how much it plans to spend in the coming year.

In the budget, the government also announces the various
ways in which it plans to meet these expenses. The main
source of revenue for the government is the taxes collected
from the people, and the government is empowered to collect
these taxes and use them for such programmes. For instance,
to supply water, the government has to incur costs in pumping
water, carrying it over long distances, laying down pipes for
distribution, treating the water for impurities, and finally,
collecting and treating waste water. It meets these expenses
partly from the various taxes that it collects and partly by
charging a price for water. This price is set so that most people
can afford a certain minimum amount of water for daily use.

Source: Union Budget 2018-19

Central Government Spends Money on
Rupee Goes To

States’ share of taxes & duties
24 p.

Interest Payments
18 p.

Central Sector Scheme
10 p.

Centrally Sponsored
Scheme

9 p.

Defence
9 p.

Pensions
5 p.

Finance Commission
& Other Transfers

8 p.

Subsidies
9 p.

Other Expenditure
8 p.
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ìC≤ìøÏ Ç~ Ä•+#·<ä–q |ü]dæú‹ ø±<äT. Á|ü»\ ÁbÕ<∏ä$Tø£ nedüsê\T rsê\+fÒ
@ Ä<ÛäTìø£ düe÷»yÓTÆHê á kÂø£sê´\qT n+~+#·&É+ nedüs¡+. sêC≤´+>∑+
ø£*Œ+#˚ J$+#˚Vü≤≈£îÿ <˚X¯+˝À Á|ü»\+<ä]ø° e]ÔdüTÔ+~. ø±ã{Ïº Á|üC≤
kÂø£sê´\qT ø£*Œ+#ê*‡q u≤<Ûä́ ‘· Á|üuÛÑT‘ê«ì<˚.

Á|üC≤ kÂø£sê´\ ø√dü+ Á|üuÛÑT‘ê«ìøÏ &ÉãT“ mø£ÿ&ç qT+&ç edüTÔ+~?

Á|ü‹ dü+e‘·‡s¡+ bÕs¡¢yÓT+{Ÿ̋ À Á|üuÛÑT‘·«+ ã&Ó®{ŸqT Á|üẙX̄ ô|&ÉT‘·T+&É≥+ MTs¡T
‘·|üŒø£ $H˚ ñ+{≤s¡T. Ç~ >∑‘· dü+e‘·‡s¡+˝À Á|üuÛÑT‘·«+ ‘·q ø±s¡́ Áø£e÷\ô|’
#˚dæq Ks¡TÃ\T, sêuÀj˚T dü+e‘·‡s¡+˝À m+‘· Ks¡TÃ #˚j·÷\H˚ Á|üD≤[ø£.

Á|üuÛÑT‘·«+ á Ks¡TÃ\qT uÛÑ]+#·&ÜìøÏ >∑\ $$<Ûä Ä<ëj·T e÷sêZ\
Á|üD≤[ø£qT ≈£L&Ü Á|üø£{ÏdüTÔ+~. Á|ü»\ qT+∫ edü÷\T #̊ùd |üqTï Ò̋ Á|üuÛÑT‘ê«ìøÏ
Á|ü<Ûëq Ä<ëj·T eqs¡T. á |üqTï\qT edü÷\T #˚dæ, ‘·q ø±s¡́ Áø£e÷\≈£î
$ìjÓ÷–+#·T≈£îH̊ n~Ûø±s¡+ Á|üuÛÑT‘ê«ìøÏ ñ+~. ñ<ëVü≤s¡D≈£î, ̇ {Ïì düs¡|òüsê˝À
uÛ≤>∑+>± ̇ {Ïì |ü+|æ+>¥ #̊j·T&É+, düT<ä÷s¡ÁbÕ+‘ê\≈£î rdüT≈£îb˛e&É+, |ü+|æD°
ø√dü+ ô|’|ü⁄\T y˚j·T&É+, ˙{Ï̋ À eT*Hê\qT X¯ó~∆ #˚j·T&É+, ∫es¡≈£î e´s¡∆
»˝≤\qT ùdø£]+∫ X¯ó~∆ #˚j·T&É+ e+{Ï Ks¡TÃ\qT Á|üuÛÑT‘·«+ uÛÑ]+#ê*.
Á|üuÛÑT‘·«eTT á Ks¡TÃ\˝À ø=+‘· uÛ≤>±ìï $$<Ûä s¡ø±\ |üqTï\ <ë«sê
ø=+‘·uÛ≤>±ìï Ä ̇ {ÏøÏ <Ûäs¡qT ìs¡ísTT+∫ neTà&É+ <ë«sê ùdø£]düTÔ+~. n~Ûø£
XÊ‘·+ Á|ü»\T ‘·eT s√Eyê] $ìjÓ÷>±ìøÏ nedüs¡yÓTÆq ̇ {Ïô|’ ø£̇ dü yÓTT‘êÔ̇ ï
yÓ∫Ã+#· >∑*π>˝≤ á <Ûäs¡ ìs¡ísTT+#·ã&ç+~.

neTT, ≈£îe÷sY #ÓHÓ ’ï ˝À |üs¡´{Ïdü÷Ô
ñ+&É>±......

neTT: ôd’<ëù|≥˝À s√&ÉT¢ >∑T+‘·\T |ü&ç,
M~˝… ’≥T ¢ ˝Ò≈ £î+&Ü ñHêïsTT. ˙e⁄
>∑eTì+#êyê? sêÁ‹|üP≥ ÄÁ|ü<̊X̄+ m˝≤
ñ+≥T+<√ nì Hq̊T ÄXÃ̄s¡́  b˛‘·THêïqT.
≈£îe÷sY: eTT]øÏyê&É˝À Ç+‘·ø£+fÒ
eT+∫>± @eTT+≥T+~?
neTT: eTT]øÏyê&É\T n˝≤ m+<äT≈£î
ñ+&Ü*? yê]øÏ Á|üC≤ kÂø£sê´\T
ñ+&É≈£L&É<ë?
≈£îe÷sY: ø±\˙\˝À Á|üuÛÑT‘·« nqTeT‹‘√
ì]à+∫q Çfi¯fl˝À ìedæ+#˚ yê]πø Á|üC≤
kÂø£sê´\T ñHêïj·Tì H̊qT nqT≈£î+≥THêïqT.
yês¡T |üqTï\T #Ó*¢kÕÔs¡T.
neTT: m+< ä T≈ £ î n˝≤ n+{≤e⁄ !
eTT]øÏyê&É˝À ìedæ+#˚yês¡T ≈£L&Ü
bÂs¡T˝Ò ø£<ë, yê]øÏ ≈£L&Ü Vü≤≈£îÿ\T
ñHêïsTT.
≈£îe÷sY: nπs! Á|üuÛÑT‘·«+ Ç˝≤ #̊ùdÔ ~yêfi≤
rdüTÔ+~.
neTT: düπs, BìøÏ |ü]cÕÿs¡+ yÓ‘·ø±*.
dü¬s’q s√&ÉT¢, ˙s¡T, $<äT´‘Y ˝Òì eTT]øÏ
yê&É̋ À J$+#·&É+ m˝≤ ñ+≥T+<√  ̇ e⁄
}Væ≤+#·>∑\yê?
≈£îe÷sY: sY sY .....
neTT: eTq sêC≤´+>∑+ J$+#˚ Vü≤≈£îÿ˝À
uÛ≤>∑+>± nH˚ø£ Á|üC≤ kÂø£sê´\qT
>∑T]Ô+∫+~. Á|ü‹ ̌ ø£ÿs¡T düÁø£eT+>± ø£̇ dü
kÂø £sê´\‘√ J$+#˚˝≤ Á| üu Û Ñ T‘ ·«+
á Vü≤≈£îÿ\qT |ü]s¡øÏå+#˚̋ ≤ #·÷&Ü*.

MTs¡T me] n_ÛÁbÕj·T+‘√
@ø°uÛÑ$kÕÔs¡T?

πø+Á<ä Á|üuÛÑT‘·«+ #˚ùd Ks¡TÃ
s¡÷bÕsTT b˛ø£

eT÷\+: πø+Á<ä ã&Ó®{Ÿ 2018-19

ô|q¸qT¢ 5 ô|’
|üqTï\T eT]j·TT düT+ø±\˝À
24 ô|’ sêÁcÕº\ yê{≤

e&û¶ #Ó*¢+|ü⁄\T 18 ô|’.

πø+Á<äôdø±ºsY |ü<Ûäø±\T
10 ô|’.

πø+Á<äÁbÕjÓ÷õ‘·
|ü<Ûäø£+
9 ô|’.

s¡ø£åD 9 ô|’.

dü_‡&û\T 9 ô|’.

Ç‘·s¡ Ks¡TÃ\T
8 ô|’.

ô|ò’HêHé‡ ø£MTwüHé

Ç‘·s¡ ̋ ≤yê<̊M\T
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QQQQQ
1. What are public facilities? Why should the government be responsible for providing
public facilities?

2. The government can get private companies to deliver some of the public facilities. For
instance, contracts for building roads are given to private contractors. Distribution of
electricity in Delhi is done by two private companies. However, the government must keep
a close watch on these and ensure that they fulfil their commitment to reach these
facilities to all people and at affordable prices.

Why do you think the government must assume the overall responsibility for publicWhy do you think the government must assume the overall responsibility for publicWhy do you think the government must assume the overall responsibility for publicWhy do you think the government must assume the overall responsibility for publicWhy do you think the government must assume the overall responsibility for public
facilities even when it gets private companies to do part of the job?facilities even when it gets private companies to do part of the job?facilities even when it gets private companies to do part of the job?facilities even when it gets private companies to do part of the job?facilities even when it gets private companies to do part of the job?

3. Look at your water bill and find out what the minimum rate is for municipal water in
your area. Does the rate increase as the use of water increases? Why do you think the
government charges a higher rate for greater use of water?

4. Find out the various kinds of taxes people pay to the government by talking to a salaried
person, a person running his or her own factory/business and a shopkeeper. Share your
findings in the classroom with your teacher.

Buses are the most important forms of public
transport over short distances. It is the main link
to the workplace for majority of the working
people. With rapid urbanisation, the public bus
system even in the major cities has not been able
to keep up with the demand.
As an alternative, the government has planned
ambitious metro rail projects for Delhi and other
metropolitan cities. Rs 11,000 crore was spent
from the government budget for the construction
of the first segment of the metro-rail in Delhi
using the latest technology. People have pointed
out that this massive expenditure could have
been avoided if only a fraction of this amount
was spent on upgrading the public bus system.
Would you agree? What do you think could be
the solution for other regions of India?

Tax Revenue of Central Government
Rupee Comes From

Source: Union Budget 2018-19

Income Tax
16 p.

Corporation Tax
19 p.

Borrowings &
Other Liabilities

19 p.

Goods and
Service Tax (GST)

& Other Taxes
23 p.Non-Tax

Revenue
8 p.

Union Excise
Duties

8 p.

Customs
4 p.

Non-debt Capital Receipts
3 p.
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QQQQQ
1. Á|üC≤ kÂø£sê´\T n+fÒ @$T{Ï? Á|üC≤ kÂø£sê´\qT n+~+#˚ u≤<Ûä́ ‘· Á|üuÛÑT‘·«y˚T m+<äT≈£î eVæ≤+#ê*?
2. ø=ìï Á|üC≤ kÂø£sê´\qT n+~+#·&ÜìøÏ Á|üuÛÑT‘·«+ Áô|’ẙ{Ÿ ø£+ô|˙\qT ñ|üjÓ÷–+#·Tø√e#·TÃ. ñ<ëVü≤s¡D≈£î
s√&É¢ ìsêàD |üqT\qT Áô|’y˚{Ÿ ø±+Á{≤ø£ºs¡¢≈£î ø±+Á{≤øº̆≈£î ÇkÕÔs¡T. &Ûç©¢̋ À $<äT´‘Y |ü+|æD°ì  ¬s+&ÉT Áô|’y˚{Ÿ
ø£+ô|˙\T #˚düTÔHêïsTT. nsTTq|üŒ{ÏøÏ Á|üuÛÑT‘·«+ M{Ïì >∑eTìdü÷Ô ñ+&Ü*. á ø£+ô|˙\≈£î n|üŒ–+∫q |üqT\
<ë«sê á kÂø£sê´\T n+<ä]øÏ n+<äT‘·THêïj·÷, uÛÑ]+#·>∑\ <Ûäs¡\˝À ñHêïj·÷ nì ≈£L&Ü >∑eTì+#ê*.

‘·q $<ÛäT\˝À ø=+‘· uÛ≤>±ìï Á|üsTTy˚≥T ø£+ô|˙\≈£î n|üŒ–+∫q|üŒ{Ïø° Á|üC≤ kÂø£sê´\ ø£\ŒHê u≤<Ûä́ ‘·qT
Á|üuÛÑT‘·«+  eVæ≤+#ê* nì ̇ e⁄ m+<äT uÛ≤$düTÔHêïe⁄?
3. MT ˙{Ï _\T¢qT #·÷dæ MT ÁbÕ+‘·+˝À eTTìdæbÕ*{Ï ˙{Ï ø£̇ dü <Ûäs¡ m+‘· ñ+<√ ‘Ó\TdüTø√+&ç. ˙{Ï
$ìjÓ÷>∑+ ô|]π> ø=B› <Ûäs¡ ô|s¡T>∑T‘·T+<ë? Á|üuÛÑT‘·«+ n~Ûø£ ̇ {Ï $ìjÓ÷>±ìøÏ n~Ûø£ <Ûäs¡qT m+<äT≈£î edü÷\T
#˚düTÔ+<äì ̇ e⁄ uÛ≤$düTÔHêïe⁄?
4. ñ<√´–/ kı+‘· bòÕ´ø£ºØ j·T»e÷ì/ yê´bÕ]/ <äTø±D<ës¡Tì‘√ e÷{≤¢&É+ <ë«sê Á|üuÛÑT‘ê«ìøÏ Á|ü»\T
#Ó*¢+#˚ $$<Ûä s¡ø±\ |üqTï\ $esê\qT ‘ÓdüTø√+&ç. á $wüj·÷\qT ‘·s¡>∑‹>∑~˝À MT ñbÕ<Ûë´j·TTì‘√
#·]Ã+#·+&ç.

Á|üC≤ s¡yêD≤˝À ‘·≈£îÿe <ä÷sê\ Á|üj·÷D≤ìøÏ ãdüT‡\T
n‘·´+‘· eTTK´yÓTÆq$. Ç~ m≈£îÿe eT+~ |üì#˚ùd
Á|ü»\qT yê] ø±sê´\j·÷ìøÏ rdüT≈£îyÓfi‚fl Á|ü<Ûëq
s¡yêD≤ kÕ<Ûäq+. |ü≥ºD°ø£s¡D y˚>∑e+‘·+ ø±e&É+‘√
Á| ü< Û ëq q> ∑sê\˝À & çe÷+& é≈ £ î  ‘ ·–q+‘ ·>±
Á|üC≤s¡yêD≤ n_Ûeè~›#Ó+<ä˝Ò<äT.
Á|ü‘ê´e÷ïj·T+>±, &Û ç©¢, Ç‘·s¡ yÓTÁ{À bÕ*≥Hé
q>∑sê\≈£î Á|üuÛÑT‘·«+ Á|ü‹cÕº‘·àø£yÓTÆq yÓTÁ{À ¬s’\T
ÁbÕC…≈£îº\qT @sêŒ≥T #˚dæ+~. n‘ê´<ÛäTìø£ kÕ+πø‹ø£
|ü]C≤„Hêìï ñ|üjÓ÷–+∫ &Ûç©¢˝À yÓTÁ{À ¬s’\T yÓTT<ä{Ï
<äX¯ ìsêàD≤ìøÏ Á|üuÛÑT‘·«+ ã&Ó®{Ÿ qT+&ç s¡÷. 11,000
ø√≥T¢ Ks¡TÃ #˚dæ+~. á yÓTT‘·Ô+˝À ø=~› uÛ≤>±ìï ãdüT‡
Á|üC≤ s¡yêD≤ Ä<ÛäTìø°ø£s¡Dô|’ yÓ∫ÃùdÔ Ç+‘·{Ï uÛ≤Ø
e´j·÷ìï ìyê]+#·e#·ÃH˚ n+XÊìï Á|ü»\T m‹Ô
#·÷bÕs¡T. á n_ÛÁbÕj·T+‘√ ˙e⁄ n+^ø£]kÕÔyê?
uÛ≤s¡‘·<˚X¯+˝À Ç‘·s¡ ÁbÕ+‘ê\≈£î |ü]cÕÿs¡+ @$T≥ì
˙e⁄ uÛ≤$düTÔHêïe⁄?

πø+Á<ä Á|üuÛÑT‘ê«ìøÏ
s¡÷bÕsTT sêø£

πø+Á<ä m¬ø’‡CŸ
düT+ø±\T
8 ô|’

ø£düºyéT‡ 4 ô|’ ãTTDÒ‘·s¡ eT÷\<Ûäq sêã&ÉT\T
3 ô|’

edüTÔe⁄\T eT]j·TT
ùde\ |üqTï(GST) eT]j·TT Ç‘·s¡

|üqTï\T 23 ô|’

s¡TD≤\T eT]j·TT
Ç‘·s¡ u≤<Ûä́ ‘·\T

19 ô|’

ø±s√ŒπswüHé |üqTï
19 ô|’

Ä<ëj·T |üqTï
16 ô|’

|üH̊ï‘·s¡ sêã&ç
8 ô|’

eT÷\+: πø+Á<ä ã&Ó®{Ÿ 2018-19
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Water Supply to Chennai: Is it Available
to All?

While there is no doubt that public facilities should be made
available to all, in reality we see that there is a great shortage
of such facilities. In the rest of this chapter, we will read
about the provision of water, which as we have seen, is a
public facility of great importance.

Water supply in Chennai, as we saw at the beginning of the
chapter, is marked by shortages. Municipal supply meets only
about half the needs of the people of the city, on an average.
There are areas which get water more regularly than others.
Those areas that are close to the storage points get more water
whereas colonies further away receive less water.

The burden of shortfalls in water supply falls mostly on
the poor. The middle class, when faced with water
shortages, are able to cope through a variety of private
means such as digging borewells, buying water from tankers
and using bottled water for drinking.

Apart from the availability of water, access to ‘safe’
drinking water is also available to some and this depends
on what one can afford. Once again, the wealthy have more
choices, thanks to the booming market in bottled water
and water purifiers. People who can afford it have safe
drinking water, whereas the poor are again left out. In
reality, therefore, it seems that it is only people with money
who have the right to water – a far cry from the goal of
universal access to ‘sufficient and safe’ water.

In rural areas, water is needed both for human
use and for use by the cattle. The sources of
water are wells, handpumps, ponds and
sometimes overhead tanks. Much of these are
privately owned. Compared to the urban areas,
there is an even greater shortage of public
water supply in rural areas.

Taking water from farmersTaking water from farmersTaking water from farmersTaking water from farmersTaking water from farmers

The shortage of water has opened up opportunities for private companies in a big way. Many
private companies are providing water to cities by buying it from places around the city. In
Chennai, water is taken from nearby towns like Mamandur, Palur, Karungizhi and from
villages to the north of the city using a fleet of over 13,000 water tankers. Every month the
water dealers pay farmers an advance for the rights to exploit water sources on their land.
This is water taken away not just from agriculture but also from the drinking water supplies
of the villagers. Ground water levels have dropped drastically in all these towns and villages
as a result.

Public Facilities
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#ÓHÓ’ïøÏ ̇ {Ï düs¡|òüsê: n+<ä]ø° n+<äTu≤≥T˝À ñ+<ë?

Á|üC≤ kÂø£sê´\T n+<ä]ø° n+<äTu≤≥T˝À ñ+#ê* nq&É+˝À m˝≤+{Ï dü+<̊Vü≤+
Ò̋<äT ø±˙ yêdüÔyêìøÏ n˝≤+{Ï kÂø£sê´\ ø=s¡‘· m≈£îÿe>± ñ+&É&É+ eTq+

#·÷düTÔHêï+. á n<Ûë´j·T+ $T–*q uÛ≤>∑+˝À ˙{Ï kÂø£s¡́ + n+<äTu≤≥T
n‘·́ +‘· ÁbÕeTTK´‘· ø£*–q Á|üC≤ kÂø£s¡́ + nH̊ n+XÊìï eTq+ #·<äTe⁄≈£î+{≤+.

á n<Ûë´j·T+ ÁbÕs¡+uÛÑ+˝À eTq+ >∑eTì+∫q≥T¢ #ÓHÓ’ï˝À ˙{Ï düs¡|òüsê
ø=s¡‘·>± ñqï~. q>∑s¡ Á|ü»\ nedüsê\˝À dü>∑≥Tq dü>∑+ &çe÷+&éqT e÷Á‘·ẙT
eTTìdæ|ü̋ Ÿ ˙{Ï düs¡|òüsê rs¡Ã>∑\TZ‘·T+~. Çø£ÿ&É ø=ìï ÁbÕ+‘ê\T $T–*q
ÁbÕ+‘ê\ø£+fÒ ìs¡+‘·sêj·T+>± ̇ {Ï düs¡|òüsêqT bı+<äT‘·THêïsTT.
˙{Ï ì\« πø+Á<ë\≈£î <ä>∑Zs¡>± ñqï ÁbÕ+‘ê\T m≈£îÿe ̇ {Ïì bı+<äT‘·T+&É>±,
<ä÷s¡+>± ñqï ø±\˙\T ‘·≈£îÿe ˙{Ïì bı+<äT‘·THêïsTT.

˙{Ï düs¡|òüsê˝À ˝À≥TbÕ≥¢ uÛ≤s¡+ m≈£îÿe>± ù|<ä\ô|’ |ü&ÉT‘·T+~. eT<Ûä́
‘·s¡>∑‹ Á|ü»\T ̇ {Ï ø=s¡‘·qT m<äTs=ÿqï|ü⁄Œ&ÉT uÀsYyÓ̋ Ÿ\T Á‘·e«&É+, {≤´+ø£s¡¢
qT+&ç ̇ {Ïì ø=qT>√\T #̊j·T&É+, Á‘ê>∑&ÜìøÏ u≤{Ï̋ Ÿ¶yê≥sYqT ø=q&É+ e+{Ï
Ks¡TÃ‘√ ≈£L&çq Ç‘·s¡ e÷sêZ\qT uÛÑ]+#·>∑\s¡T.

k ∆̨eT‘· >∑\yê]øÏ |ü⁄wüÿ\+>± ̇ s¡T \_Û+#·&É+‘√ bÕ≥T düTs¡øÏå‘·yÓTÆq Á‘ê>∑T˙s¡T
≈£L&É n+<äTu≤≥T˝À ñ+≥T+~. dü+|üqTï\ mìïø£≈£î eT]ìï neø±XÊ\T
ø£*ŒdüTÔqï n‘·́ +‘· y˚>∑+>± n_Ûeè~∆ #Ó+<äT‘·Tqï u≤{Ï̋ Ÿ¶ yê≥sY, ˙{Ï X¯ó~∆
j·T+Á‘ê\ e÷¬sÿ{Ÿ≈£î ø£è‘·»„‘·\T. Ä]∆ø£ k ∆̨eT‘· >∑\yê]øÏ düTs¡øÏå‘·yÓTÆq Á‘ê>∑T
˙s¡T n+<äTu≤≥T˝À ñ+~. ø±ì ù|<ä Á|ü»\T BìøÏ ãVüQ<ä÷s¡+˝À ñHêïs¡T.
yêdüÔe+>± Ä˝À∫ùdÔ kÕs¡«Á‹ø£ |ü<Ûäø£eTì >∑>√Z\T ô|fÒº ªª‘·–q+‘· düTs¡øÏå‘·»˝+μμ
πøe\+ dü+|üqTï\πø n+<äTu≤≥T˝À ñ+<äì ‘Ó\Tk Ǫ̂+~.

¬s’‘·T\ qT+∫ ̇ {Ïì rdüTø√e&É+ :

˙{Ï ø=s¡‘· Áô|’y˚{Ÿ ø£+ô|˙\≈£î ô|<ä› m‘·TÔq neø±XÊ\qT n+~+∫+~. nH˚ø£ Áô|’y˚{Ÿ dü+düú\T q>∑s¡+ #·T≥Tº
Á|üø£ÿ\ ÁbÕ+‘ê\ qT+∫ ˙{Ïì ø=qT>√\T #˚dæ q>∑sê\≈£î n+~düTÔHêïsTT. düMT|ü |ü≥ºD≤ …̋’q e÷eT+&É÷s¡T,
Vü≤\÷s¡T, ø£s¡T+–õ qT+&ç, ñ‘·Ôsêq Á>±e÷\ qT+&ç 13,000 \≈£î ô|’>± {≤´+ø£s¡¢ düVü‰j·T+‘√ #ÓHÓïÌ q>∑sêìøÏ
˙{Ïì ‘·s¡*düTÔHêïs¡T. ¬s’‘·T\ uÛÑ÷eTT\˝À >∑\ ̇ {Ï eqs¡T\ô|’ Vü≤≈£îÿ\ ø√dü+ &û\s¡T¢ Á|ür HÓ\ n&Ü«qT‡ #Ó*¢kÕÔs¡T.
Ç˝≤ rdüT≈£îb˛‘·Tqï ˙s¡T Ä Á>±eTdüTÔ\ e´ekÕj·÷ìøÏ dü+ã+~Û+∫+<˚ >±ø£ yê] Á‘ê>∑T˙{Ï nedüsê\qT
rπsÃ~ ≈£L&Ü. ‘·‘·Œ¤*‘·+>± dü+ã+~Û‘· |ü≥ºD≤\T, Á>±e÷\˝À uÛÑ÷>∑s¡“¤ »˝≤\T u≤>± n&ÉT>∑+{Ïb˛j·÷sTT.

Á>±MTD ÁbÕ+‘ê\˝À eTqTwüß\≈£î |üX̄óe⁄\≈£î ≈£L&Ü
˙s¡T nedüs¡+. u≤e⁄\T, #˚‹ |ü+|ü⁄\T, #Ós¡Te⁄\T,
ø√H˚s¡T\T zesY ôV≤&é {≤´+ø˘ \T yÓTT<ä\>∑T yê{Ïì
˙{Ï eqs¡T\T nì #Ó|üŒe#·TÃqT. M{Ï̋ À #ê˝≤es¡≈£î
Áô|’y˚{Ÿ ÄBÛq+˝À ñHêïsTT. |ü≥ºD ÁbÕ+‘ê\‘√
b˛*ùdÔ, Á>±MTD ÁbÕ+‘ê\˝À Á|üC≤ ̇ {Ï düs¡|òüsê≈£î
eT]+‘· ø=s¡‘· ñ+~.
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In Search of Alternatives

The situation in Chennai is not unique. A similar
scenario of shortages and acute crisis during the
summer months is common to other cities of
India. The shortage in municipal water is
increasingly being filled by an expansion of
private companies who are selling water for
profit. Also common are the great inequalities
in water use. The supply of water per person in
an urban area in India should be about 135 litres

per day (about seven buckets) – a standard set by the Urban
Water Commission. Whereas people in slums have to make do
with less than 20 litres a day per person (one bucket), people
living in luxury hotels may consume as much as 1,600 litres (80
buckets) of  water per day.

A shortage of municipal water is often taken as a sign of failure
of the government. Some people argue that since the
government is unable to supply the amount of water that is
needed and many of the municipal water departments are
running at a loss, we should allow private companies to take
over the task of  water supply. According to them, private
companies can perform better.

Consider the following facts:

1. Throughout the world, water supply is a function of the
government. There are very few instances of private water
supply.

Discuss: Do you think this would
be a right step? What do you
think would happen if the
government withdraws from the
task of supplying water?

Public WPublic WPublic WPublic WPublic Water Supply in Pater Supply in Pater Supply in Pater Supply in Pater Supply in Porto Alegreorto Alegreorto Alegreorto Alegreorto Alegre

Porto Alegre is a city in Brazil. Though there are many poor people in this city, what is remarkable
is that it has a far lower number of infant deaths as compared to most other cities of the world.
The city’s water department has achieved universal access to safe water and this is the main
reason behind the lower number of infant deaths. The average price of water is kept low, and the
poor are charged half the basic rate. Whatever profit the department makes is used to improve the
water supply. The working of the water department is transparent and people can have a direct say
in deciding which projects the department should take up. Through a process of public meetings,
people hear what the managers have to say and also vote on their priorities.

Sustainable Development Goal (SDG)
www.in.undp.org
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Á|ü‘ê´e÷ïj·T e÷sêZ\ nH˚«wüD

#ÓHÓ’ï |ü]dæú‹ Á|ü‘˚́ ø£yÓTÆq~ @MT ø±<äT. y˚dü$
HÓ\˝À ̇ {Ï ø=s¡‘·, rÁeyÓTÆq dü+øå√uÛÑ+ e+{Ï
<äèXÊ´\T uÛ≤s¡‘·<˚X¯+˝Àì Ç‘·s¡ q>∑sê\˝À
≈£L&Ü kÕ<Ûës¡D+>± ø£ì|æ+#˚y˚. ˝≤uÛ≤s¡®H˚
<Û˚́ j·T+>± ̇ {Ïì neTTà≈£î+≥Tqï Áô|’ẙ{Ÿ dü+düú\
$düÔs¡D‘√ eTTì‡bÕ*{°̋ À ̇ {Ï ø=s¡‘· eT]+‘·

ô|s¡T>∑T‘·Tqï~. ̇ {Ï $ìjÓ÷>∑+ $wüj·T+˝À ndüe÷q‘·\T düs¡«kÕ<Ûës¡D+.

ns¡“Hé yê≥sY ø£MTwüHé ìs¡ísTT+∫q |ü]e÷D+ Á|üø±s¡+ uÛ≤s¡‘·<˚X¯+˝À
|ü≥ºDÁbÕ+‘·+˝À Á|ür e´øÏÔøÏ s√E≈£î 135 ©≥s¡T¢(düTe÷s¡T 7 ã¬ø≥T¢) ˙{Ï
düs¡|òüsê #̊j·÷*. ø±˙ eTT]øÏyê&É\˝À ìe•+#̊ Á|ü»\˝À ̌ ø£ e´øÏÔ dü>∑≥Tq
s√E≈£î 20 ©≥s¡¢ ø£+fÒ ‘·≈£îÿe(ˇø£ ã¬ø{Ÿ) ˙{Ï‘√ dü]ô|≥Tº≈£î+≥T+&É>±,
$˝≤düe+‘·yÓTÆq Vü≤√≥˝Ÿ‡\˝À ìe•+#˚ e´øÏÔ s√E≈£î 1600 ©≥s¡¢ (80
ã¬ø≥T¢) ø£+fÒ m≈£îÿe ˙{Ïì $ìjÓ÷–kÕÔs¡T.

eTTì‡bÕ*{°˝À ˙{Ï ø=s¡‘· ‘·s¡#·T>± Á|üuÛÑT‘·« yÓ’|òü˝≤´ìøÏ ∫Vü≤ï+>±
|ü]>∑DÏ+#·ã&ÉT‘·T+~. Á|ü»\≈£î nedüs¡yÓTÆq ˙{Ïì Á|üuÛÑT‘·«+ düs¡|òüsê
#˚j·T˝Òø£b˛e&É+ e\¢, eTTìdæ|ü˝Ÿ yê≥sY &çbÕ¬sºà+{Ÿ\T qcÕº\˝À
q&ÉTdüTÔqï+<äTe\q ˙{Ï düs¡|òüsê $~Ûì Áô|’y˚{Ÿ ø£+ô|˙\≈£î n|üŒ–+#ê\ì
ø=+<äs¡T yê~düTÔHêïs¡T. yê] n_ÛÁbÕj·T+ Á|üø±s¡+ Áô|’ẙ≥T ø£+ô|˙\T yÓTs¡T¬>’q
|üì rs¡TqT ø£qãs¡TkÕÔsTT.

øÏ+~ yêdüÔyê\qT |ü]>∑D˝ÀøÏ rdüTø√+&ç.

1. Á|ü|ü+#· yê´|üÔ+>± ̇ {Ï düs¡|òüsê Á|üuÛÑT‘·« $~Û. Áô|’y˚{Ÿ ̇ {Ï düs¡|òüsê #ê˝≤
   ‘·≈£îÿe dü+<äsê“¤\˝À ñqï~.

#·]Ã+#·+&ç: Ç~ dü¬s’q #·s¡́  nì MTs¡T
uÛ≤$düTÔHêïsê? ˙{Ï düs¡|òüsê u≤<Ûä́ ‘·
qT+&ç Á|üuÛÑT‘·«+ ‘·|ü⁄Œ≈£î+fÒ @$T
»s¡T>∑T‘·T+<äì nqT≈£î+≥THêïs¡T?

Áb˛{À n …̋Áπ> ̋ À Á|üC≤˙{Ï düs¡|òüsê:

b˛s√º n …̋Áπ> Áu…õ˝Ÿ <˚X¯+˝À ˇø£ q>∑s¡+. á q>∑s¡+˝À nH˚ø£eT+~ ù|<ä\T ñqï|üŒ{Ïø°,  Á|ü|ü+#·eTT˝Àì Ç‘·s¡
q>∑sê\‘√ b˛*ùdÔ •X̄ó eTs¡D≤\ dü+K´ #ê˝≤ ‘·≈£îÿe>± ñ+&É≥+ #Ó|ü⁄Œø√<ä>∑Z $wüj·T+. q>∑s¡ ̇ {Ï düs¡|òüsê $uÛ≤>∑+
X¯ó<ä∆yÓTÆq Á‘ê>∑T˙{Ï kÕs¡«Á‹ø£ n+<äTu≤≥TqT kÕ~Û+∫+~. •X¯ó eTs¡D≤\ dü+K´ ‘·≈£îÿe>± ñ+&É{≤ìøÏ Ç~ Á|ü<Ûëq
ø±s¡D+. ̇ {Ï dü>∑≥T <Ûäs¡ ‘·≈£îÿe>± ñ+≥T+~, á ÁbÕ<∏ä$Tø£ <Ûäs¡̋ À ù|<ä\ qT+&ç dü>∑+ e÷Á‘·y˚T edü÷\T #˚kÕÔs¡T.
&çbÕs¡TºyÓT+≥T≈£î \_Û+∫q ˝≤uÛÑ+, ˙{Ï düs¡|òüsêqT yÓTs¡T>∑T|üs¡#·&ÜìøÏ ñ|üjÓ÷–+#·ã&ÉT‘·T+~. »\eqs¡T\ XÊK
|üìrs¡T bÕs¡<äs¡Ùø£+>± ñ+≥T+~. Ä XÊK @ ÁbÕC…≈£îº\qT #˚|ü{≤º\H˚ $wüj·÷ìï Á|ü»\T H˚s¡T>± #Ó|üŒ>∑\s¡T.
ãVæ≤s¡+>∑ düe÷y˚XÊ\ <ë«sê Á|ü»\T j·T»e÷qT\T #Óù|Œ~ $+{≤s¡T. á j·T»e÷qT\T #Ó|æŒq n+XÊ\˝À ‘·eT≈£î
eTTK´eTì uÛ≤$+#˚ n+XÊ\≈£î e÷Á‘·y˚T Á|ü»\T ‘·eT düeTà‹ì ‘Ó*j·TCÒkÕÔs¡T.

düTdæúsê_Ûeè~∆ ˝ø£ǻ +(SDG)
     www.in.undp.org
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2. There are areas in the world where public water
supply has achieved universal access. (see Box
below)

3. In a few cases, where the responsibility for
water supply was handed over to private
companies, there was a steep rise in the price
of  water, making it unaffordable for many.
Cities saw huge protests, with riots breaking
out in places like Bolivia, forcing the
government to take back the service from
private hands.

4. Within India, there are cases of success in government water
departments, though these are few in number and limited to
certain areas of their work. The water supply department in
Mumbai raises enough money through water charges to cover
its expenses on supplying water. In Hyderabad, a report
shows that the department has increased coverage and
improved performance in revenue collection. In Chennai,
the department has taken several initiatives for harvesting
rain water to increase the level of  groundwater. It has also
used the services of  private companies for transporting and
distributing water but the government water supply
department decides the rate for water tankers and gives them
permission to operate. Hence they are called ‘on contract’.

Discuss the main ideas in the
above section. What do you
think can be done to improve
water supply?

Do you think it is also important
to conserve resources like water
and electricity, and to use more
public transport?

Mumbai’s suburban railway is well-functioning public transport system. It is the densest route in the world, attending to 65 lakh
passengers daily. Extending over a distance of 300 kilometers, these local trains allow people living far away from Mumbai to find
work in the city. Note that the high cost of housing in cities makes it impossible for an average worker to live in the city.

Sustainable Development Goal (SDG)
www.in.undp.org
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Sustainable Development Goal (SDG)
www.in.undp.org

2. Á|ü|ü+#·+˝À Á|üC≤ ˙{Ï düs¡|òüsê n+<ä]ø° n+<äTu≤≥T
kÕ~Û+∫q ÁbÕ+‘ê\T ñHêïsTT (ÁøÏ+<ä u≤ø˘‡ #·÷&É+&ç )

3. ø=ìï dü+<äsê“¤\˝À ˙{Ï düs¡|òüsê u≤<Ûä́ ‘·qT Áô|’y˚{Ÿ
ø£+ô|˙\≈£î n|üŒ–+∫q|ü⁄Œ&ÉT ̇ {Ï <Ûäs¡ $|üØ‘·+>± ô|]–,
#ê˝≤ eT+~øÏ uÛ≤s¡+>± e÷]+~. nH˚ø£ eT+~ uÛ≤Ø
ìs¡düq\qT e´ø£Ô+#̊XÊs¡T.  Áô|’ẙ{Ÿ e´≈£îÔ\ qT+&ç ̇ {Ï düs¡|òüsê
ùdeqT yÓqøÏÿ rdüTø√yê\ì Á|üuÛÑT‘·«+ô|’ ˇ‹Ô&ç ‘Ódü÷Ô
u§©$j·÷ e+{Ï Á|ü<˚XÊ\˝À n\¢s¡T¢ #Ó\πs>±sTT.

4. uÛ≤s¡‘·<˚X¯+˝À Á|üuÛÑT‘·« ˙{ÏXÊK\˝À $»j·Te+‘·yÓTÆq dü+<äsê“¤\T
ñHêïsTT, nsTT‘̊ Ç$ #ê˝≤ ‘·≈£îÿe dü+K´˝À ñHêïsTT. yê{Ï |üì ø=ìï ì]∆wüº
s¡+>±\≈£î |ü]$T‘·+ #˚j·Tã&ç+~. eTT+u≤sTT ˝Àì ˙{Ï düs¡|òüsê $uÛ≤>∑+
‘·q Ks¡TÃ\≈£î dü]|ü&Ü &ÉãT“qT ̇ {Ï #êØ®\ <ë«sê ùdø£]düTÔ+~. ôV’≤<äsêu≤<é̋ À
≈£L&Ü ‘·q ˙{Ï Ks¡TÃ\≈£î dü]|ü&Ü ¬syÓqT´ edü÷\T #˚j·T&É+ e\q <ëì
ùde\qT yÓTs¡T>∑T|ü]∫+<äì ̌ ø£ ìẙ~ø£ ‘Ó\T|ü⁄‘·Tqï~. #ÓHÓ’ï ≈£L&Ü uÛÑ÷>∑s¡“¤
˙{Ï ì\Te\T ô|+#·&ÜìøÏ nedüs¡yÓTÆq ø£wæ #̊düTÔqï~. ̇ {Ï s¡yêD≤, |ü+|æD°øÏ
Áô|’ẙ≥T ø£+ô|˙\qT ø=+‘·es¡≈£î nqTeT‹düTÔ+~. Á|üuÛÑT‘·« ̇ {Ï düs¡|òüsê $uÛ≤>∑+
Áô|’ẙ≥T  ̇ {Ï {≤´+ø£s¡¢≈£î <Ûäs¡ ìs¡ísTT+∫ Áô|’ẙ≥T e´≈£îÔ\≈£î nqTeT‹sTT∫Ãq~.
BìH˚ ø±+Á{≤øº̆ |ü<ä∆‹ nì |æ\TkÕÔs¡T.

#·]Ã+#·+&ç: ô|’ $uÛ≤>∑+ ˝Àì Á|ü<Ûëq
Ä˝À#·q\qT >∑T]+∫ #·]Ã+#·+&ç. ̇ {Ï
düs¡|òüsêqT yÓTs¡T>∑T |üs¡#·&ÜìøÏ @$T
#˚j·Te#·TÃ nì MTs¡T uÛ≤$düTÔHêïs¡T?

 ̇ s¡T eT]j·TT $<äT´‘Y e+{Ï eqs¡T\qT
Ä<ë #̊j·T&É+, eT]+‘· Á|üC≤ s¡yêD≤qT
ñ|üjÓ÷–+#·&É+ ≈£L&Ü eTTK´eTì MTs¡T
uÛ≤$düTÔHêïsê?

eTT+u≤sTT düãs¡“Hé ¬s’˝Ò« u≤>± |üì #˚ùd Á|üC≤ s¡yêD≤ e´edüú. Ç~ Á|ü|ü+#·+˝ÀH˚ n‘·´+‘· s¡B› e÷s¡Z+. Á|ür s√E
65,00,000 eT+~ Á|üj·÷D°≈£î\qT rdüT≈£îb˛‘·T+~. 300 øÏ.MT.\≈£î ô|’>± <ä÷s¡+ $düÔ]+∫ ñqï á ˝Àø£̋ Ÿ ¬s’\T e÷s¡Z+
eTT+u≤sTTøÏ <ä÷s¡+>± ìedæ+#˚yê]øÏ q>∑s¡+˝À |üì #˚düT≈£îH˚ yÓdüT\Tu≤≥TqT ø£*ŒdüTÔ+~. q>∑sê\˝À ìyêdü >∑Vü‰\ <Ûäs¡
n~Ûø£+>± ñ+&Ée\dæq ˇø£ kÕ<Ûës¡D ñ<√´– nø£ÿ&É ìedæ+#·&É+ nkÕ<Ûä́ eTì >∑eTì+#·e#·TÃqT.

düTdæúsê_Ûeè~∆ ˝ø£ǻ +(SDG)www.in.undp.org
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Extending Sanitation FacilitiesExtending Sanitation FacilitiesExtending Sanitation FacilitiesExtending Sanitation FacilitiesExtending Sanitation Facilities

Besides safe drinking water, sanitation is a must in prevention of water-borne diseases.
However, the sanitation coverage in India is even lower than that of water. Official figures
for 2011 show that 87 percent of the households in India have access to drinking water and
about 53 percent have access to sanitation (toilet facilities within the premises of residence).
Once again, it is the poor both in the rural and urban areas who lack access to sanitation.

Sulabh, a non-government organisation, has been working for nearly five decades to address
the problems of sanitation facing low-caste, low-income people in India. It has constructed
more than 8,500 community toilet blocks and 1.5 million household toilets, giving access to
sanitation to 20 million people. The majority of the users of Sulabh facilities are from the
poor working class.

Sulabh enters into contracts with municipalities or other local authorities to construct toilet
blocks with government funds. Local authorities provide land and funds for setting up the
services, whereas maintenance costs are sometimes financed through user charges (for
example, `2 is charged for use of the latrines in the cities).

Next time you see a Sulabh toilet, you might want to find out yourself how it functions!

“‘Latrines for us!’ they exclaimed in astonishment.

‘We go and perform our functions out in the open.’

Latrines are for you big people.”

Mahatma Gandhi recounting untouchables’ grievances,
Rajkot Sanitation Committee, 1896

Do you think that lack of
access to proper sanitation
facilities affects peoples’
lives? How?

Why do you think that this
would impact women and
girls more acutely?
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bÕ]X̄ó<Ûä́  kÂø£sê´\ $düÔs¡D

ªªe÷ ø√dü+ eTs¡T>∑T<=&Ü¢! yês¡T ÄX¯Ãs¡́ +‘√ n]#ês¡T. ªy˚TeTT
e÷ ø±\ø£è‘ê´\qT ãVæ≤s¡+>∑+>± ìs¡«Væ≤kÕÔeTTμ. eTs¡T>∑T<=&ÉT¢
MTe+{Ï ô|<ä›\ ø√dü+μμ

n+≥sêìyê] eTH√y˚<äq\qT $e]düTÔqï eTVü‰‘êà>±+BÛ, sêCŸ ø√{Ÿ
bÕ]X¯ó<Ûä́  ø£$T{°, 1896.

˙{Ï <ë«sê dü+Áø£$T+#̊ yê´<ÛäT\ ìyês¡D≈£î düTs¡øÏå‘·yÓTÆq Á‘ê>∑T˙{Ï‘√ bÕ≥T bÕ]X̄ó<Ûä́ + ‘·|üŒìdü].
nsTT‘˚ uÛ≤s¡‘·<˚X¯+˝À bÕ]X¯ó<Ûä́  kÂø£sê´\ $düÔs¡D ˙{Ï kÂø£sê´\ $düÔs¡D ø£+fÒ u≤>± yÓqTø£ã&ç ñ+~.
2011 n~Ûø±]ø£ >∑D≤+ø±\ Á|üø±s¡+ uÛ≤s¡‘·<˚X¯+˝Àì 87 XÊ‘·+ ≈£î≥T+u≤\≈£î Á‘ê>∑T ̇ s¡T, <ë<ë|ü⁄ 53
XÊ‘·+ eT+~øÏ bÕ]X¯ó<Ûä́  kÂø£s¡́ + (ìyêdü ÁbÕ+>∑D+˝À eTs¡T>∑T<=&ÉT¢) n+<äTu≤≥T˝À ñHêïsTT. Á>±MTD
eT]j·TT |ü≥ºD ÁbÕ+‘ê\˝Àì ù|<ä\≈£î bÕ]X¯ó<Ûä́ + n+<äTu≤≥T˝À Ò̋<äT.

düT\uÛŸ nH˚ dü«#·Ã¤+<ä dü+düú  uÛ≤s¡‘·<˚X¯+˝Àì n\Œ≈£î˝≤\T, n˝≤Œ<ëj·T Á|ü»\T m<äTs=ÿ+≥Tqï
bÕ]X¯ó<Ûä́  düeTdǘ \ |ü]cÕÿsêìøÏ <ë<ë|ü⁄ ◊<äT <äXÊu≤›\T>± ø£wæ #˚düTÔqï~. Ç~ 8,500 ø£+fÒ m≈£îÿe
kÕe÷õø£ eTs¡T>∑T<=&ç¶ uÛÑeHê\qT, 1.5 $T*j·THé ìyêdü ÁbÕ+>∑D+˝À eTs¡T>∑T<=&É¢qT ì]à+∫+~.
‘·<ë«sê 20 $T*j·Tq¢ eT+~øÏ bÕ]X¯ó<Û ä´+ n+<äTu≤≥T˝ÀøÏ e∫Ã+~. düT\uÛŸ kÂø£sê´\qT
$ìjÓ÷–+#·T≈£î+≥Tqï yê]˝À m≈£îÿe eT+~ ù|<ä, ÁXÊ$Tø£ esêZìøÏ #Ó+~qyêπs.

Á|üuÛÑT‘·« ì<ÛäT\‘√ eTs¡T>∑T<=&ç¶ uÛÑeHê\qT ì]à+#̊+<äT≈£î düT\uÛŸ dü+düú eTTì‡bÕ*{°\T ̋ Ò<ë Ç‘·s¡
kÕúìø£ n~Ûø±s¡T\‘√ ̌ |üŒ+<ë\T ≈£î<äTs¡TÃ≈£î+≥Tqï~. á ùde\qT @sêŒ≥T #̊j·T&ÜìøÏ kÕúìø£ n~Ûø±s¡T\T
uÛÑ÷$T, ì<ÛäT\qT Ä dü+düú≈£î n+<äCÒkÕÔs¡T. ø±˙ ìs¡«Vü≤D Ks¡TÃ\T ø=ìïkÕs¡T¢ $ìjÓ÷>∑<ës¡T\ qT+&ç
edü÷\T #̊ùd #êØ®\ <ë«sê ì<ÛäT\T düeT≈£Ls¡T‘êsTT. (ñ<ëVü≤s¡D≈£î q>∑sê\˝À eTs¡T>∑T<=&É¢ $ìjÓ÷>±ìøÏ
s¡÷.2 edü÷\T #˚düTÔHêïs¡T)
M{Ï ìs¡«Vü≤D m˝≤ ñqï<√ ‘Ó\TdüTø√e&ÜìøÏ zkÕ] düT\uÛŸ <=&É¢qT |ü]o*+#·+&ç.

#·]Ã+#·+&ç: nedüs ¡y ÓT Æq bÕ]X¯ó< Û ä ´
kÂø£sê´\T n+<äTu≤≥T˝À ˝Òø£b˛e&É+
Á|ü»\ J$‘ê\qT Á|üuÛ≤$‘·+ #˚düTÔ+<äì
MTs¡T uÛ≤$düTÔHêïsê? m˝≤?
Ç~ eTVæ≤fi¯\qT, u≤*ø£\qT eT]+‘·
rÁe+>± Á|üuÛ≤$‘·+ #˚düT Ô+<äì MTs¡T
m+<äT≈£î uÛ≤$düTÔHêïs¡T?
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Conclusion

Public facilities relate to our basic needs and the Indian
Constitution recognises the right to water, heath, education
etc as being a part of the Right to Life. Thus one of the
major roles of the government is to ensure adequate public
facilities for everyone.

But, progress on this front has been far from satisfactory.
There is a shortage in supply and there are inequalities in
distribution. Compared to the metros and large cities,
towns and villages are under-provided. Compared to
wealthy localities, the poorer localities are under-serviced.
Handing over these facilities to private companies may not
be the answer. Any solution needs to take account of the
important fact that every citizen of the country has a right
to these facilities which should be provided to her/him in
an equitable manner.

The Census of India, 2001 puts rural household electrification at 44 per cent,
leaving around 78 million households still in the dark.
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eTT–+|ü⁄:

Á|üC≤ kÂø£sê´\T eTq ÁbÕ<∏ä$Tø£ nedüsê\≈£î dü+ã+~+∫q$ eT]j·TT
uÛ≤s¡‘· sêC≤´+>∑+ ˙s¡T, Äs√>∑́ +, $<ä́  yÓTT<ä̋ …’q yê{Ïì J$+#˚ Vü≤≈£îÿ˝À
uÛ≤>∑+>± >∑T]Ô+∫+~. n+<äTe\q Á|ür ˇø£ÿ]ø° ‘·–q Á|üC≤ kÂø£sê´\T
ø£*Œ+#·&É+ Á|üuÛÑT‘·« Á|ü<Ûëq bÕÁ‘·\˝À ̌ ø£{Ï.

ø±˙, á $wüj·T+˝À |ü⁄s√>∑‹ dü+‘·|æÔø£s¡eTT>± Ò̋<äT. yê{Ï düs¡|òüsê˝À
ø=s¡‘·, |ü+|æD°̋ À ndüe÷q‘·\T ñHêïsTT. yÓTÁ{À\T, ô|<ä› q>∑sê\‘√ b˛*ùdÔ,
|ü≥ºD≤\T, Á>±e÷\≈£î ‘·≈£îÿe>± n+~+#·ã&ÉT‘·THêïsTT. dü+|üqï ÁbÕ+‘ê\‘√
b˛*ùdÔ ù|<ä yês¡T ìedæ+#˚ ÁbÕ+‘ê\≈£î ùde\T ‘·≈£îÿe>± n+<äT‘·THêïsTT.
á kÂø£sê´\ ø£\ŒqqT Áô|’ẙ{Ÿ dü+düú\≈£î n|üŒ–+#·&É+ BìøÏ ‘·–q |ü]cÕÿs¡+
ø±ø£b˛e#·TÃqT. düe÷q‘·« ÁbÕ‹|ü~ø£q á kÂø£sê´\qT bı+<̊ Vü≤≈£îÿ <̊X̄+˝À
>∑\ Á|ür bÂs¡TìøÏ ñ+~. ø±ã{Ïº á $wüj·T+˝À rdüT≈£îH˚ |ü]cÕÿs¡y˚T<Ó’Hê
á n+XÊìï |ü]>∑D˝ÀøÏ rdüTø√yê*.

2001 uÛ≤s¡‘· »HêuÛ≤ ˝…ø£ÿ\ Á|üø±s¡+ Á>±MTD >∑Vü‰\ $<äT´Bø£s¡D 44 XÊ‘·+>±
e÷Á‘·y˚T ñqï~. <ë<ë|ü⁄ 78 $T*j·Tq¢ ≈£î≥T+u≤\T Ç|üŒ{Ïø° n+<Ûäø±s¡+˝À
ñHêïsTT.
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Is it available?Is it available?Is it available?Is it available?Is it available? How can it be improved?How can it be improved?How can it be improved?How can it be improved?How can it be improved?

Water

Electricity

Roads

Public Transport

1. Why do you think there are so few cases of private water supply in the world?

2. Do you think water in Chennai is available to and affordable by all? Discuss.

3. How is the sale of water by farmers to water dealers in Chennai affecting the local people? Do
you think local people can object to such exploitation of ground water? Can the government do
anything in this regard?

4. Why are most of the private hospitals and private schools located in major cities and not in
towns or rural areas?

5. Do you think the distribution of public facilities in our country is adequate and fair? Give an
example of your own to explain.

6. Take some of the public facilities in your area, such as water, electricity, etc. Is there scope to
improve these? What in your opinion should be done? Complete the table.

7. Are the above public facilities shared equally by all the people in your area? Elaborate.

8. Data on some of the public facilities are collected as part of the Census. Discuss with your
teacher when and how the Census is conducted.

9. Private educational institutions – schools, colleges, universities, technical and vocational training
institutes are coming up in our country in a big way. On the other hand, educational institutes run
by the government are becoming relatively less important. What do you think would be the
impact of this? Discuss.

Exercises
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1. Á|ü|ü+#·+˝À #ê˝≤ ø=~› #√≥¢ e÷Á‘·y˚T Áô|’y˚≥T e´≈£îÔ\T ̋ Ò<ë dü+düú\T ̇ {Ï düs¡|òüsê #˚düTÔHêïs¡ì MT¬s+<äT≈£î
   uÛ≤$düTÔHêïs¡T?

2. #ÓHÓ’ï˝À ˙s¡T n+<ä]ø° n+<äTu≤≥T˝À ñ+<äì, n~ n+<äTu≤≥T <Ûäs¡̋ À ñ+<äì MTs¡T nqT≈£î+≥THêïsê?
   #·]Ã+#·+&ç.

3. #ÓHÓ’ï˝À ˙{Ïì ¬s’‘·T\T ˙{Ï yê´bÕsê\≈£î $Áø£sTT+#·&É+ kÕúìø£ Á|ü»\qT m˝≤ Á|üuÛ≤$‘·+ #˚düTÔ+~? Ç˝≤
uÛÑ÷>∑s¡“¤ »˝≤\ <√|æ&ûøÏ kÕúìø£ Á|ü»\T nuÛÑ́ +‘·s¡+ #ÓãT‘ês¡ì MTs¡T uÛ≤$düTÔHêïsê? á $wüj·T+˝À
Á|üuÛÑT‘·«+ @yÓTÆHê #˚j·T>∑\<ë?

4. nH˚ø£ Áô|’y˚≥T ÄdüT|üÁ‘·T\T, bÕsƒ¡XÊ\\T Á|ü<Ûëq q>∑sê\˝ÀH˚ m+<äT≈£î ñHêïsTT? |ü≥ºD≤\T ̋ Ò<ë Á>±MTD
   ÁbÕ+‘ê\˝À m+<äT≈£î Ò̋e⁄?

5. eTq<̊X̄+˝À Á|üC≤kÂø£sê´\T dü]|ü&çq+‘·>±, Hê´j·T ã<ä∆+>± n+~+#·ã&ÉT‘·THêïj·Tì MTs¡T uÛ≤$düTÔHêïsê?
6. MT ÁbÕ+‘ê\˝À >∑\ ̇ s¡T, $<äT´‘Y yÓTT<ä̋ …’q ø=ìï Á|üC≤ kÂø£sê´\qT rdüTø√+&ç. yê{Ïì yÓTs¡T>∑T|üs¡#·&ÜìøÏ

neø±X¯+ ñ+<ë? MT n_ÛÁbÕj·T+ Á|üø±s¡+ @$T #˚j·÷*? øÏ+~ |ü{Ïºø£ |üP]Ô #˚j·T+&ç.

7. ô|’ Á|üC≤ kÂø£sê´\T MT ÁbÕ+‘ê\˝À >∑\ Á|ü»\+<ä]øÏ düe÷q+>± e]Ô+#·ã&ÉT‘·THêïj·÷? $X̄Bø£]+#·+&ç.
8. »HêuÛ≤ …̋ø£ÿ\˝À uÛ≤>∑+>± ø=ìï Á|üC≤ kÂø£sê´\ô|’ $esê\T ùdø£]+#·ã&É‘êsTT. »HêuÛ≤ >∑Dq m|ü⁄Œ&ÉT,

m˝≤ ìs¡«Væ≤+#·ã&ÉT‘·T+<√ MT ñbÕ<Ûë´j·TTì‘√ #·]Ã+#·+&ç.
9. Áô|’y˚≥T $<ë´ dü+düú\T-bÕsƒ¡XÊ\\T, ø£fi≤XÊ\\T, $X¯« $<ë´\j·÷\T, kÕ+πø‹ø£, e‹Ô $<ë´•ø£åD≤

dü+düú\T ô|<ä› m‘·TÔq eTq <˚X¯+˝À kÕú|æ+#·ã&ÉT‘·THêïsTT. n<˚ düeTj·T+˝À Á|üuÛÑT‘·«+ ìs¡«Væ≤düTÔqï $<ë´
dü+düú\T yê{Ï‘√ b˛*ùdÔ ‘·eT ÁbÕeTTK´‘·qT ø√˝ÀŒ‘·THêïsTT. Bì Á|üuÛ≤e+ @$<Ûä+>± ñ+&ÉuÀ‘·T+<äì MTs¡T
uÛ≤$düTÔHêïs¡T? #·]Ã+#·+&ç.

nuÛ≤´kÕ\T

˙s¡T

$<äT´‘Y

s√&ÉT¢

Á|üuÛÑT‘·« s¡yêD≤

Ç~ n+<äTu≤≥T˝À ñ+<ë?       Bìì m˝≤ yÓTs¡T>∑T|üs¡T#·e#·TÃ?

 Á|üC≤ kÂø£sê´\T
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Sanitation:Sanitation:Sanitation:Sanitation:Sanitation: Provision of facilities for the safe disposal of human urine and faeces.
This is done by construction of toilets and pipes to carry the sewerage and
treatment of waste water. This is necessary so as to avoid contamination.

Company:Company:Company:Company:Company: A company is a form of business set up by people or by the government.
Those that are promoted and owned by individuals or groups are called private
companies. For example, Tata Steel is a private company whereas Indian Oil is a
company run by the government.

Universal access:Universal access:Universal access:Universal access:Universal access: Universal access is achieved when everyone has physical access
to a good and can also afford it. For instance, a tap connection at home will allow
physical access to water, and if the price of water is low or is provided free,
everyone will be able to afford it.

Basic needs:Basic needs:Basic needs:Basic needs:Basic needs: Primary requirements of food, water, shelter, sanitation, healthcare
and education necessary for survival.

GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

Public Facilities
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bÕ]X¯ó<Ûä́ +: e÷qe eT\eT÷Á‘ê\qT düTs¡øÏå‘·+>± X¯ó~∆#˚ùd kÂø£s¡́ +. eTs¡T>∑T<=&É¢qT ì]à+#·T≥,
eTTs¡T>∑T ˙{Ïì |ü+|ü⁄≥≈£î >={≤º\qT @s¡Œs¡∫ e´sêú́ \qT X¯ó~∆ #˚j·TT≥. ˙{Ï ø±\TcÕ´ìï
ìyê]+#·T≥≈£î á #·s¡́  #ê˝≤ nedüs¡+.

ø£+ô|ì: e´≈£îÔ\T ̋ Ò<ë Á|üuÛÑT‘·«+ @sêŒ≥T #˚dæq yê´bÕs¡ dü+düúH˚ ø£+ô|˙ n+{≤s¡T. e´≈£îÔ\T ̋ Ò<ë
düeT÷Vü‰\ <ë«sê kÕú|æ+#·ã&ç yêπs dü«+‘·+>± q&ç|æ‘˚ yê{Ïì Áô|’y{̊Ÿ ø£+ô|˙\T n+{≤s¡T.
ñ<ëVü≤s¡D≈£î, {≤{≤ d”º̋ Ÿ ˇø£ Áô|’y˚{Ÿ ø£+ô|˙ ø±>±, Ç+&çj·THé ÄsTT˝Ÿ Á|üuÛÑT‘·«+ ìs¡«Væ≤+#˚
Á|üuÛÑT‘·« ø£+ô|ì.

kÕs¡«Á‹ø£ n+<äTu≤≥T : Á|ü‹ ˇø£ÿ]ø° ˇø£ edüTÔe⁄ uÛÖ‹ø£+>± n+<äTu≤≥T˝À ñqï|ü&ÉT Ò̋<ë Ä
edüTÔe⁄qT n+<äs¡÷ ø=qT>√\T #˚j·T>∑*–q|ü&ÉT kÕs¡«Á‹ø£ n+<äTu≤≥T kÕ<Ûä´eTe⁄‘·T+~.
ñ<ëVü≤s¡D≈£î Ç+{À¢ ≈£îfi≤sTT ø£HÓø£åHé ñ+fÒ n~ ̇ {Ïì uÛÖ‹ø£+>± n+<äTu≤≥T˝ÀøÏ ‘ÓdüTÔ+~. ̇ {Ï
<Ûäs¡ ‘·≈£îÿe>± ñ+fÒ Ò̋<ë ñ∫‘·+>± n+~+#·ã&ç‘˚ Á|ü‹ ˇø£ÿs¡÷ <ëìì bı+<ä>∑\s¡T.

ÁbÕ<∏ä$Tø£ nedüsê\T: eTqT>∑&É≈£î nedüs¡yÓTÆq ‹+&ç, ã≥º, >∑èVü≤edü‹, bÕ]X̄ó<Ûä́ +,  Äs√>∑́ dü+s¡ø£åD,
$<ä́  e+{Ï ÁbÕ<∏ä$Tø£ nedüsê\T.

|ü<äø√X¯+

 Á|üC≤ kÂø£sê´\T
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Chapter 10
Do you recall the ‘Story of a shirt’ from your Class VII
book? We saw there that a chain of markets links the
producer of cotton to the buyer of the shirt in the
supermarket. Buying and selling was taking place at
every step in the chain.

Many of the people directly or indirectly involved in
the production of the shirt - the small farmer producing
cotton, the weavers of Erode or the workers in the
garment - exporting factory - faced exploitation or an
unfair situation in the market.  Markets everywhere
tend to be exploitative of people – whether as workers,
consumers or producers.

To protect people from such exploitation, the
government makes certain laws. These laws try to
ensure that the unfair practices are kept at a minimum
in the markets.

Law and SocialLaw and SocialLaw and SocialLaw and SocialLaw and Social
JusticeJusticeJusticeJusticeJustice
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255 Chapter 10: Law and Social Justice

n<Ûë´j·T+ 10
7e ‘·s¡>∑‹˝À MTs¡T #·<äTe⁄≈£îqï bÕsƒ¡́  |ü⁄düÔø£+˝Àì ª#=ø±ÿ ø£<∏äμ MT≈£î >∑Ts¡TÔ+<ë?
yêDÏ»´ >=\TdüT, |ü‹Ô ñ‘·Œ‹Ô<ës¡Tì dü÷|üsY e÷¬sÿ{Ÿ˝À #=ø±ÿ ø=qT>√\T
<ës¡TìøÏ m˝≤ nqTdü+<Ûëq+ #˚dæ+<√ eTq+ #·÷XÊ+. á yêDÏ»´ >=\TdüT
Á|ü‹ <äX¯̋ ÀqT neTàø±\T, ø=qT>√fi¯ófl »s¡T>∑T‘·÷ ñ+{≤sTT.

á #=ø±ÿ ñ‘·Œ‹Ô̋ À #ê˝≤ eT+~ Á|ü‘·́ ø£å+>±H√, |üs√ø£å+>±H√ uÛ≤>∑kÕ«eTT\T
nj·÷´s¡T. M]˝À |ü‹Ô ñ‘·Œ‹Ô #̊ùd düqïø±s¡T ¬s’‘·T\T, ás√&é̋ Àì H̊‘·|üìyês¡T,
eÅdüÔ m>∑TeT‹ ø£sêà>±s¡+˝Àì ø±]à≈£î\T ñHêïs¡T. Ms¡+<äs¡÷ <√|æ&ûøÏ>±ì,
e÷¬sÿ{Ÿ˝Àì nHê´j·TyÓTÆq |ü]dæú‹øÏ >±ì >∑T] nj·÷´s¡T. e÷¬sÿ{Ÿ\T Á|ür
#√≥ Á|ü»\qT <√|æ&û #˚dü÷ÔH˚ ñHêïsTT. á <√|æ&ûøÏ >∑Ts¡j˚T´yês¡T ø±]à≈£î\T
>±ì, $ìjÓ÷>∑<ës¡T\T >±ì, ñ‘·Œ‹Ô<ës¡T\T >±ì ø±e#·TÃ.

n≥Te+{Ï <√|æ&û qT+&ç Á|ü»\qT s¡øÏå+#·&ÜìøÏ Á|üuÛÑT‘·«+ ø=ìï #·{≤º\qT
#˚düTÔ+~. á #·{≤º\T nHê´j·TyÓTÆq |ü<ä∆‘·T\qT kÕ<Ûä́ yÓTÆq+‘· ‘·–Z+#·&ÜìøÏ
Á|üj·T‹ïdüTÔHêïsTT.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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Let us take a common market situation where the law is very
important. This is the issue of  workers’ wages. Private
companies, contractors, businesspersons normally want to
make as much profit as they can. In the drive for profits, they
might deny workers their rights and not pay them wages, for
example. In the eyes of the law it is illegal or wrong to deny
workers their wages. Similarly to ensure that workers are not
underpaid, or are paid fairly, there is a law on minimum wages.
A worker has to be paid not less than the minimum wage by
the employer. The minimum wages are revised upwards every
few years.

As with the law on minimum wages, which is meant to protect
workers, there are also laws that protect the interests of
producers and consumers in the market. These help ensure
that the relations between these three parties – the worker,
consumer and producer - are governed in a manner that is
not exploitative.

Why do we need a law on
minimum wages?

Find out:
a) What is the minimum
wage for a construction
worker in your state?
b) Do you think the minimum
wage for a construction
worker is adequate, low or
high?
c) Who sets the minimum
wages?
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Workers in a textile mill in Ahmedabad. Faced
with greater competition from power looms, a
majority of the textile mills closed down
during the 1980s and 1990s. Power looms
are small units with 4-6 looms. The owners
operate them with hired and family labour. It
is well known that conditions of work in the
power looms are far from satisfactory.

Law and Social Justice
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#·≥º+ m+‘· eTTK´yÓ÷ ‘Ó\TdüTø√e&ÜìøÏ ˇø£ kÕ<Ûës¡D e÷¬sÿ{Ÿ
düìïy˚XÊìï |ü]o*<ë›+. Ç~ ø±]à≈£î\ y˚‘·Hê\≈£î dü+ã+~Û+∫q
düeTdǘ . Áô|’y˚{Ÿ ø£+ô|˙\T, ø±+Á{≤ø£ºs¡T¢, yê´bÕs¡y˚‘·Ô\T M …̋’q+‘·
˝≤uÛÑ+ dü+bÕ~+#ê\ì nqT≈£î+{≤s¡T. á Á|üj·T‘·ï+˝À uÛ≤>∑+>±
yês¡T ø±]à≈£î\ Vü≤≈£îÿ\qT Vü≤]+#·e#·TÃ. yê]øÏ y˚‘·Hê\T
#Ó*¢+#·ø£b˛e#·TÃ. ø±]à≈£î\≈£î y˚‘·Hê\T #Ó*¢+#·ø£b˛e&É+  #·≥º
Ø‘ê´ H̊s¡+. n<̊$<Ûä+>± ø±]à≈£î\≈£î ‘·≈£îÿe ẙ‘·Hê\T #Ó*¢+#·≈£î+&Ü
#·÷&É&ÜìøÏ, Hê´j·Tã<ä∆+>± #Ó*¢+#˚̋ ≤ #·÷&É&ÜìøÏ ø£̇ dü y˚‘·Hê\
>∑T]+∫ ˇø£ #·≥º+ ñ+~. j·T»e÷ì ˇø£ ø±]à≈£îìøÏ  ø£̇ dü
y˚‘·q+ ø£+fÒ ‘·≈£îÿe #Ó*¢+#·≈£L&É<äT. á ø£̇ dü y˚‘·qeTT ø=ìï
dü+e‘·‡sê\øÏ ˇø£kÕ] ô|]π>˝≤ düe]+#·ã&É‘êsTT.

ø±]à≈£î\ Á|üjÓ÷»Hê\qT dü+s¡øÏå+#·&ÜìøÏ ñ<›̊•+∫ ø£̇ dü y˚‘·q
#·≥º+ ñqïfÒ¢ ñ‘·Œ‹Ô<ës¡T\, $ìjÓ÷>∑<ës¡T\ Á|üjÓ÷»Hê\qT
|ü]s¡øÏå+#̊ #·{≤º\T ≈£L&Ü n+<äTu≤≥T˝À ñHêïsTT. Ç$ ø±]à≈£î&ÉT,
$ìjÓ÷>∑<ës¡T&ÉT, ñ‘·Œ‹Ô <ës¡T&ÉT nH˚ eT÷&ÉT bÕØº\˝À mes¡÷
<√|æ&ûøÏ >∑T]ø±ì Ø‹˝À ñ+{≤sTT. M] eT<Ûä´ dü+ã+<Ûë\T
düC≤e⁄>± ñ+&˚̋ ≤ #·÷kÕÔsTT.

nVü≤ à<ëu≤< ä T˝Àì eÁd ü Ô  | ü] ÁX ¯eT˝À ø±]à≈ £ î\T
|üesY\÷yéT\ b˛{°ì m<äTs=ÿq ˝Òø£ 1980-90 ÁbÕ+‘·+
eT<Ûä´˝À CÖ[ $T\T¢\T eT÷dæy˚XÊs¡T. |üesY\÷yéT\T 4-
6 eT>±Z\T >∑\ ∫qï j·T÷ì{Ÿ\T. á j·T»e÷qT\T
≈£L©\‘√qT, ‘·eT ≈£î≥T+ã düuÛ Ñ T´\‘√qT M{Ïì
ìs¡«Væ≤kÕÔs¡T. á |üesY\÷yéT\˝À |üì |ü]dæú‘·T\T n+‘·
dü+‘·è|æÔø£s¡+>± ñ+&Éeì n+<ä]ø° ‘Ó*dæ+<˚.

#·≥
º+,

 k
Õe

÷õ
ø£ 

Hê
´j

·T+

   ø£̇ dü y˚‘·q #·≥º+ m+<äT≈£î
nedüs¡yÓ÷ ‘Ó\TdüTø√+&ç?

a) MT sêÁwüº+˝À ìsêàDs¡+>∑ ø±]à≈£î\
ø£̇ dü y˚‘·q+ m+‘·?

b) ìsêàDs¡+>∑ ø±]à≈£îìøÏ Ç#˚Ã ø£̇ dü
y˚‘·q+ m≈£îÿe/ dü]b˛‘·T+~/ ‘·≈£îÿe.
ô|’ yêì˝À @~ dü¬s’q<äì ˙e⁄
uÛ≤$düTÔHêïe⁄?

c) ø£̇ dü y˚‘·Hêìï mes¡T ìs¡ísTTkÕÔs¡T?

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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LawLawLawLawLaw Why is it necessary?Why is it necessary?Why is it necessary?Why is it necessary?Why is it necessary? Whose interests does the law protect?Whose interests does the law protect?Whose interests does the law protect?Whose interests does the law protect?Whose interests does the law protect?

Minimum Wages Act Many workers are denied fair This law is meant to protect the
specifies that wages wages by their employers. interests of all workers; particularly,
should not be below a Because they badly need work, farm labourers, construction workers,
specified minimum. workers have no bargaining factory workers, domestic workers, etc.

power and are paid low wages.

Law specifying that
there be adequate
safety measures in
workplaces. For example,
alarm system, emergency
exits, properly -
functioning machinery.

Law requiring that the Consumers might be put to
quality of goods meet risk by the poor quality of
certain prescribed products such as electrical
standards. For example, appliances, food, medicines.
electrical appliances
have to meet safety
standards.

Law requiring that the The interests of the poor who will
prices of essential otherwise be unable to afford these
goods are not high - goods.
For example, sugar,
kerosene, foodgrains.

Law requiring that
factories do not pollute
air or water.

Laws against child
labour in workplaces.

Law to form workersworkersworkersworkersworkers By organising themselves into
unionsunionsunionsunionsunions/associations unions, workers can use their

combined power to demand fair
wages and better working
conditions.

Table 1 provides some important laws relating to the protection of these various interests.
Columns (2) and (3) in Table 1 state why and for whom these laws are necessary. Based on
discussions in the classroom, you have to complete the remaining entries in the table.

Table 1

Law and Social Justice
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ÁXÊ$T≈£î\ $$<Ûä Á|üjÓ÷»Hê\ s¡ø£åD≈£î dü+ã+~Û+∫q ø=ìï eTTK´yÓTÆq #·{≤º\qT fÒãT Ÿ̋ ̀ 1 ̋ À bı+<äT|ü]#ês¡T. fÒãT Ÿ̋
(2),(3) ˝Àì ì\Te es¡dü\T  á #·{≤º\T m+<äT≈£î, me]øÏ  nedüs¡yÓ÷ ‘Ó*j·TCÒkÕÔsTT. ‘·s¡>∑‹ >∑~˝À #·s¡Ã\
Ä<Ûës¡+>± MTs¡T fÒãT˝Ÿ ˝Àì $T–*q >∑&ÉT\qT |üP]+#ê* .

|ü{Ïºø£ ` 1

     #·≥º+            Ç~ m+<äT≈£î nedüs¡+? #·≥º+ me] Á|üjÓ÷»Hê\qT ø±bÕ&ÉT‘·T+~?

y˚‘·Hê\T ø£̇ düy˚‘·q kÕúsTT
ø£+fÒ ‘·≈£îÿe>± ñ+&É≈£L&É<äT
nì ø£̇ dü y˚‘·Hê\ #·≥º+
ìπs›•düTÔ+~.

#ê\eT+~ ø±]à≈£î\≈£î yê] j·T»e÷qT\T
Hê´j·TyÓTÆq, dü]|ü&̊  ẙ‘·Hê\T Çe«&ÜìøÏ
ìsêø£]kÕÔs¡T. yê]øÏ Ä |üì #ê˝≤
nedüs¡+. ø±]à≈£î\≈£î uÒs¡e÷&̊ X̄øÏÔ Ò̋<äT.
n+<äTe\q yê]øÏ ‘·≈£îÿe y˚‘·Hê\T
#Ó*¢kÕÔs¡T.

á #·≥º+ Á|ü‘˚́ øÏ+∫ e´ekÕj·T ø±]à≈£î\T, ìsêàD
ø±]à≈£î\T, bòÕ´ø£ ºØ ø±]à≈£î\T, Ç+{Ï|üì yês¡T
yÓTT<ä\>∑T yê] Á|üjÓ÷»Hê\qT ø±bÕ&˚+<äT≈£î
ñ<˚›•+#·ã&ç+~.

|üì Á|ü<˚XÊ\˝À ‘·–q uÛÑÁ<ä‘ê
#·s¡´\T ñ+&Ü\ì Ä<˚•+#˚
#·≥º+. ñ<ëVü≤s¡D≈£î n˝≤s¡+
e´edüú, n‘·´edüs¡ ìÁwüÿeTD
e÷sê Z\T, d ü]>± | üì# ˚ ùd
j·T+Á‘ê\T yÓTT<ä\>∑Tq$.

edüT Ôe⁄\ HêD´‘· ì πs ›•‘·
Á|üe÷D≤\≈£î nqT>∑TD+>±
ñ+&Ü\H̊ #·≥º+. ñ<ëVü≤s¡D≈£î
m\ÁøÏºø£̋ Ÿ ñ|üø£s¡D≤\T uÛÑÁ<ä‘ê
Á|üe÷D≤\≈£î nqT>∑TD+>±
ñ+&Ü*.

m\ÁøÏºø£̋ Ÿ ñ|üø£s¡D≤\T, ‘·≈£îÿe HêD´‘·
ø£*–q eT+<äT\T e+{Ï ñ‘·Œ‘·TÔ\ e\q
$ìjÓ÷>∑<ës¡T\≈£î Á|üe÷<äø£s¡yÓT Æq
|ü]dæú‘·T\T @s¡Œ&Ée#·TÃ.

ì‘ê´edüs¡ edüTÔe⁄\ <Ûäs¡\T
m≈£îÿe>± ñ+&É≈£L&É<äT nH˚
#·≥º+. ñ<ëVü≤s¡D≈£î #·¬øÿs¡,
øÏs√dæHé, ÄVü‰s¡ <ÛëHê´\T.

á edüTÔe⁄\qT ø=qT>√\T #˚ùd k ų́eT‘· Ò̋ì ù|<ä
Á|ü»\ Á|üjÓ÷»Hê\qT ø±bÕ&ÉT‘·T+~.

bòÕ´ø£ ºØ\T >±* ˝Ò<ë ˙{Ïì
ø£\Twæ‘·eTT #˚j·T≈£L&É<äT nH˚
#·≥º+.

|üì Á|ü<˚XÊ\˝À u≤\ ø±]à≈£î\
ìj·÷eTø±ìøÏ e´‹πsø£+>±
#·{≤º\T.

ø±]àø£ dü+|òü÷\T @sêŒ≥T
#˚j·T&ÜìøÏ #·≥º+.

‘·eTqT ‘êeTT j·T÷ìj·TqT¢>± @sêŒ≥T
#̊düTø√e&É+ e\q ø±]à≈£î\T düs¡düyÓTÆq
y˚‘·Hê\T, yÓTs¡T¬>’q |üì |ü]dæú‘·T\qT
&çe÷+&é #˚j·Te#·TÃ.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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But merely making laws is not enough. The government has to
ensure that these laws are implemented. This means that the
law must be enforced. Enforcement becomes even more
important when the law seeks to protect the weak from the
strong. For instance, to ensure that every worker gets fair wages,
the government has to regularly inspect work sites and punish
those who violate the law. When workers are poor or powerless,
the fear of losing future earnings or facing reprisals often forces
them to accept low wages. Employers know this well and use
their power to pay workers less than the fair wage. In such
cases, it is crucial that laws are enforced.

Through making, enforcing and upholding these laws, the
government can control the activities of individuals or
private companies so as to ensure social justice. Many of
these laws have their basis in the Fundamental Rights
guaranteed by the Indian Constitution. For instance, the
Right against Exploitation says that no one can be forced
to work for low wages or under bondage. Similarly, the
Constitution lays down “no child below the age of 14 years
shall be employed to work in any factory or mines or engaged
in any other hazardous employment.”

How are these laws played out in practice? To what extent
do they address the concerns of social justice? These are
some of the questions that this chapter will now go on to
explore.

According to the 2011 census, over 4 million children in India
aged between 5 and 14 work in various occupations including
hazardous ones. In 2016, Parliament amended the Child Labour
(Prohibition and Regulation) Act, 1986, banning the employment
of children below the age of 14 years in all occupations and of
adolescents (14-18 years) in hazardous occupations and processes.
It made employing these children or adolescents a cognizable
offence. Anyone found violating the ban must be penalized with
a punishment ranging from a jail term of six months to two years
and/or fine of `20,000 to `50,000. The central government had
asked state governments to develop plans to rescue and rehabilitate
children who are working.
An online portal, https://pencil.gov.in, Platform for Effective
Enforcement for No Child Labour (PENCIL) has become functional in
2017. It is meant for filing of complaint, child tracking, implementation
and monitoring of National Child Labour Project (NCLP).

Law and Social Justice
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nsTT‘˚ πøe\+ #·{≤º\T #˚ùdÔ dü]b˛<äT. Á|üuÛÑT‘·«+ á #·{≤º\T neT\j˚T´˝≤ #·÷&Ü*. n+fÒ #·{≤ºìï neT\T #˚dæ rsê*.
ã\e+‘·T\ qT+&ç ã\V”≤qT\qT s¡øÏå+#·&ÜìøÏ á #·{≤º\ neT\T eT]+‘· eTTK´+. ñ<ëVü≤s¡D≈£î Á|ü‹ ø±]à≈£î&çøÏ
Hê´j·TyÓTÆq y˚‘·Hê\T n+<˚̋ ≤ #·÷&É{≤ìøÏ, Á|üuÛÑT‘·«+ |üì Á|ü<˚XÊ\qT Áø£eT+ ‘·|üŒ≈£î+&Ü ‘·ìF #˚j·÷*. #·{≤ºìï
ñ\¢+|òæT+∫q yê]ì •øÏå+#ê*. ÁXÊ$T≈£î\T X¯øÏÔV”≤qT\T>± ñqï|ü⁄Œ&ÉT uÛÑ$wǘ ‘·TÔ̋ À Ä<ëj·÷ìï ø√˝ÀŒ‘êeTì, Ò̋<ë
Á|ürø±s¡ #·s¡́ \T m<äTs√ÿq e\dæ edüTÔ+<äqï uÛÑj·T+‘√ ã\e+‘·+>± ‘·≈£îÿe ẙ‘·Hê\πø n+^ø£]kÕÔs¡T. j·T»e÷qT\≈£î Ç~
‘Ó\TdüT. ø±ã{Ïº yês¡T ‘·eT n~Ûø±sêìï ñ|üjÓ÷–+∫ ø±]à≈£î\≈£î Hê´j·T+>± #Ó*¢+#·e\dæq y˚‘·q+ ø£+fÒ ‘·≈£îÿe
#Ó*¢kÕÔs¡T. n≥Te+{Ï dü+<äsê“¤\˝À #·{≤º\qT neT\T #˚j·T&É+ ‘·|üŒìdü].

á #·{≤º\qT s¡÷bı+~+#·&É+, neT\T #˚j·T&É+, düeT]›+#·&É+ <ë«sê Á|üuÛÑT‘·«+ e´≈£îÔ\, dü+düú\ ø±s¡́ ø£̋ ≤bÕ\qT
ìj·T+Á‹+#·e#·TÃ. ‘·<ë«sê kÕe÷õø£ Hê´j·T+ n+~+#·&É+ »s¡T>∑T‘·T+~. á  #·{≤º\≈£î uÛ≤s¡‘· sêC≤´+>∑+ <ë«sê Vü‰MT
Çe«ã&çq ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ Ò̋ Ä<Ûës¡+. ñ<ëVü≤s¡D≈£î <√|æ&û e´‹πsø£ Vü≤≈£îÿ nq>± me]˙ ‘·≈£îÿe ẙ‘·Hê\≈£î  |üì#̊j·TeTì,
yÓ{Ïº#êøÏ] #˚j·TeTì ã\e+‘·+ #˚j·Tsê<äT. n<˚ $<Ûä+>± 14 dü+e‘·‡sê\ ø£+fÒ ‘·≈£îÿe ej·TdüT‡ >∑\ |æ\¢\qT @<Ó’Hê
ø£sêà>±s¡+˝À, >∑qT\˝À Á|üe÷<äø£s¡ ñbÕ~Û̋ À ìj·T$T+#·≈£L&É<äT nì sêC≤´+>∑+ ìπs›•düTÔ+~.

2011 »HêuÛ≤ …̋ø£ÿ\ Á|üø±s¡+ uÛ≤s¡‘·<˚X¯+˝À 5`14 dü+e‘·‡sê\
eT<Û ä ´ ej·TdüT‡ >∑\ Hê\T>∑T $T*j·Tq¢ eT+~ |æ\¢\T
Á|üe÷<äø£s¡yÓTÆq $$<Ûä e‘·TÔ\˝À |üì #˚düTÔHêïs¡T. 2016˝À
u≤\ø±]àø£ (ìùw<Ûä+ eT]j·TT ìj·T+Á‘·D) #·≥º+, 1986qT
bÕs¡¢yÓT+{Ÿ düe]+∫+~. á #·≥º+ 14 dü+e‘·‡sê\ ø£+fÒ  ‘·≈£îÿe
ej·TdüT‡ ñqï |æ\¢\qT nìï e‘·TÔ̋ À¢qT, øöe÷s¡ ej·TdüT‡˝À
ñqïyê]ì (14`18) Á|üe÷<äø£s¡ |üqT\˝À ìj·T$T+#·&Üìï
ìùw~Û+∫+~. Bì Á|üø±s¡+ |æ\¢\qT, øöe÷s¡  ej·TdüT‡ yê]ì
| üì˝À ô|≥T ºø√e& É+ $#ê]+# ·< ä–q H ˚s ¡+>±
|ü]>∑DÏ+#·ã&ÉT‘·T+~. me¬s’Hê á ìùw<Ûëìï ñ\¢+|òæT+∫q≥¢sTT‘˚

á #·{≤º\T Ä#·s¡D˝À m˝≤ ñHêïsTT? kÕe÷õø£ Hê´j·÷ìøÏ
dü+ã+~Û+∫q n+XÊ\qT n$ m+‘·es¡≈£î |ü]wüÿ]kÕÔsTT? Ç˝≤+{Ï
ø=ìï Á|üX¯ï\≈£î düe÷<Ûëq+ á n<Ûë´j·T+ ‘Ó*j·TCÒdüTÔ+~.

yê]øÏ 6 HÓ\\ qT+&ç 2 dü+e‘·‡sê\ es¡≈£î C…’\T •ø£å s¡Tˆˆ20,000 qT+&ç 50,000 »]e÷Hê $~Û+#·ã&ÉT‘·T+~. Ç˝≤ |üì˝Àñqï
|æ\¢\qT s¡øÏå+∫, |ü⁄qsêyêdü+ ø£*Œ+#˚+<äT≈£î Á|üD≤[ø£ s¡÷bı+~+#ê\ì sêÁwüº Á|üuÛÑT‘ê«\qT πø+Á<ä Á|üuÛÑT‘·«+ ø√]+~. ÄHé …̋’Hé
b˛s¡º˝Ÿ https/pencil.gov.in child labour ø√dü+ bòÕ¢{ŸbòÕs¡yéT |òüsY mô|òøÏºyé mHé bǫ̀ ¬s‡à+{Ÿ |òüsY H√ #Ó’̋ Ÿ¶ Ò̋ãsY (PENCIL)
2017 ˝À neT\T˝ÀøÏ e∫Ã+~. Ç~ |òæsê´<äT\qT qyÓ÷<äT #˚j·T&É+, |æ\¢\ C≤&É ø£ìô|≥º&É+, NCLP ø±s¡́ Áø£e÷\qT neT\T
»]π>˝≤ #·÷&É≥+, |üs¡́ y˚øÏå+#·&É+ e+{Ï $<ÛäT\T ìs¡«]ÔdüTÔ+~.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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Within three days, more than
8,000 people were dead.
Hundreds of thousands were
maimed.

Most of those exposed to the poison gas came from poor, working-class
families, of which nearly 50,000 people are today too sick to work. Among
those who survived, many developed severe respiratory disorders, eye
problems and other disorders. Children developed peculiar abnormalities,
like the girl in the photo.

The world’s worst industrial tragedy took place in Bhopal 24 years ago. Union
Carbide (UC) an American company had a factory in the city in which it produced
pesticides. At midnight on 2 December 1984 methyl-isocyanite (MIC) -
a highly poisonous gas - started leaking from this UC plant....

Remembers Aziza Sultan, a survivor: “At
about 12.30 am I woke to the sound of my
baby coughing badly. In the half-light I saw
that the room was filled with a white cloud. I
heard people shouting ‘run, run’. Then I
started coughing, with each breath seeming
as if I was breathing in fire. My eyes were
burning.”

Mass cremations

A child severely affected by the gas

The next morning

Bhopal Gas TBhopal Gas TBhopal Gas TBhopal Gas TBhopal Gas Tragedyragedyragedyragedyragedy
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uÛÀbÕ˝Ÿ >±´dt $cÕ<ä+
28 @fīfl ÁøÏ‘·+ uÛÀbÕ Ÿ̋̋ À Á|ü|ü+#·+˝ÀH̊ n‘·́ +‘· <ës¡TDyÓTÆq bÕ]ÁXÊ$Tø£ $cÕ<ä+ »]–+~. j·TTìj·THé
ø±¬s’“&é(UC) nH˚ |ü⁄s¡T>∑TeT+<äT\qT ñ‘·Œ‹Ô #˚ùd nyÓT]ø£Hé ø£+ô|˙øÏ á q>∑s¡+˝À ˇø£ bòÕ´ø£ºØ
ñ+~. &çôd+ãsY 2 1984 ns¡∆sêÁ‹ $T<∏Ó’̋ Ÿ - ◊k˛ôd’H˚{Ÿ (MIC) nH˚ n‘·́ +‘· $wü|üP]‘·yÓTÆq
yêj·TTe⁄ á UC bÕ¢+{Ÿ qT+&ç ©ø˘ ne&É+ ÁbÕs¡+_Û+∫+~.

ÁbÕD≤\‘√ ãj·T≥|ü&çq nJC≤ düT˝≤ÔHé Ä C≤„|üø±\qT
Ç˝≤ >∑Ts¡TÔ#˚düT≈£î+~. sêÁ‹12:30 >∑+≥\≈£î e÷ bÕ|ü
$|üØ‘·+>± <ä>∑TZ‘·Tqï X̄u≤›ìøÏ H̊qT ẙT\T≈£îHêïqT. eTdüø£
yÓ\T>∑T˝À >∑~ ‘Ó\¢{Ï y˚T|òüT+‘√ ì+&çb˛e&É+ H˚qT
#·÷XÊqT. Á|ü»\T |ü]¬>‘·TÔ |ü]¬>‘·TÔ nì ns¡e&É+ Hê≈£î
$ì|æ+∫+~. H˚qT <ä>∑Z&É+ ÁbÕs¡+_Û+#êqT. Á|ür XÊ«dü
H˚qT n–ï‘√ }|æ] |”\TÃ≈£îqï≥T¢ nì|æ+∫+~. Hê
ø£fi¯ófl eT+&ÉT‘·THêïsTT.

eT÷&ÉT s√E˝À¢ 8,000 eT+~øÏ
ô|’>± #·ìb˛j·÷s¡T. \ø£å̋ ≤~
eT+~ $ø£̋ ≤+>∑T\j·÷´s¡T.

$wüyêj·TTe⁄≈£î >∑T¬s’q yê]˝À m≈£îÿe eT+~ ù|<ä, ÁXÊ$Tø£ ≈£î≥T+u≤\ qT+&ç e#êÃs¡T.
M]˝À 50,000 eT+~ Á|ü»\T H̊&ÉT @ |üì#̊j·T Ò̋q+‘· nHês√>∑́ +‘√ ñHêïs¡T. ÁbÕD≤\‘√
ãj·T≥|ü&çq yê]˝À #ê˝≤eT+~ rÁeyÓTÆq XÊ«düø√X̄ s¡T>∑à‘·\T, ø£+{Ï düeTdǘ \T eT]j·TT
Ç‘·s¡ s¡T>∑à‘·\qT m<äTs=ÿ+≥THêïs¡T. á ∫Á‘·+ ˝Àì bÕ|ü ˝≤>∑ nH˚ø£ eT+~ |æ\¢\T
nkÕ<Ûës¡DyÓTÆq $∫Á‘·yÓTÆq düeTdǘ \qT m<äTs=ÿ+≥THêïs¡T.

eTs¡Tdü{Ï ñ<äj·T+

kÕeT÷Væ≤ø£ <äVü≤q+

|æ\¢yê&ÉT >±´dt <ë«sê rÁe+>± Á|üuÛ≤$‘·eTj·÷´&ÉT
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The disaster was not an accident. UC had
deliberately ignored the essential safety
measures in order to cut costs. Much
before the Bhopal disaster, there had
been incidents of gas leak killing a worker
and injuring several.

Despite the overwhelming evidence pointing to
UC as responsible for the disaster, it refused to
accept responsibility.

In the ensuing legal battle, the government
represented the victims in a civil case against UC.
It filed a $3 billion compensation case in 1985,
but accepted a lowly $470 million in 1989.
Survivors appealed against the settlement but
the Supreme Court ruled that the settlement
amount would stand.

24 years later, people are still fighting for justice: for safe
drinking water, for health-care facilities and jobs for the
people poisoned by UC. They also demand that Anderson,
the UC chairman who faces criminal charges, be prosecuted.

Members of UC Employees Union protesting

Gas victims with the Gas Relief Minister

The struggle for justice goes on…

UC stopped its operations, but left behind tons of
toxic chemicals. These have seeped into the
ground, contaminating water. Dow Chemical, the
company who now owns the plant, refuses to take
responsibility for clean up.

Bags of chemicals lie strewn around the UC plant
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Hê´j·T+ ø√dü+ b˛sê≥+ kÕ>∑T‘·T+~

UC bÕ¢+{Ÿ #·T≥÷º s¡kÕj·THê\ dü+#·T\T  |ü&ç ñHêïsTT.

á $|ü‘ ·T Ô Á| üe÷<ä+ ø±<äT. Ks¡TÃ\qT
‘·–Z+#·Tø√&ÜìøÏ nedüs¡yÓTÆq uÛÑÁ<ä‘ê #·s¡́ \qT
UC(j·TTìj·THé ø±¬s’“&é) ñ<˚›X¯|üPs¡«ø£+>±
$düà]+∫+~. uÛÀbÕ˝Ÿ $|ü‘·TÔ≈£î #ê˝≤ eTT+<äT
>±´dt©ø˘̋ À ̌ ø£ ø±]à≈£î&ÉT eTs¡DÏ+#·&É+  nH˚ø£
eT+~ >±j·T|ü&çq dü+|òüT≥q\T »]>±sTT.

á $|ü‘·TÔ≈£î UC (j·TTìj·THé ø±¬s’“&é) u≤<Ûä́ ‘· eVæ≤+#ê\ì
ìsê∆]+#̊ nH̊ø£ kÕøå±´\T ñqï|üŒ{Ïø° <ëìì n+^ø£]+#·&ÜìøÏ
n~ ìsêø£]+∫+~. ‘·<äT|ü‹ Hê´j·T b˛sê≥+˝À UCøÏ
e´‹πsø£+>± dæ$˝Ÿ πødüT˝À Á|üuÛÑT‘·«+ u≤~Û‘·T\≈£î ÁbÕ‹ì<Ûä́ +
eVæ≤+∫+~. Ç~ 1985 ̋ À $ 3 _*j·Tq¢ &Ü\s¡¢ qwüº |ü]Vü‰s¡+
Çe«e\dæq~>± πødüTqT <ëK\T  #˚dæ+~. ø±ì 1989 ˝À
$470 $T*j·Tq¢≈£î n+^ø£]+∫+~. ÁbÕD≤\‘√ ãj·T≥|ü&çqyês¡T
ôd{Ï̋ …à+{Ÿ ≈£î e´‹πsø£eTT>± n|”Œ\T #̊XÊs¡T. ø±ì düTÁ|”+ ø√s¡Tº
Á|üuÛÑT‘·«+ ø£+ô|˙‘√ #̊düTø=qï ̌ |üŒ+<ëìï düeT]∆+∫+~

UC ‘·q ø±s¡́ ø£̋ ≤bÕ\qT ì*|æy˚dæ+~. ø±ì ≥qTï\ ø=~›
$wü|üP]‘· s¡kÕj·THê\qT nø£ÿ&˚ e~* y˚dæ+~. Ç$ uÛÑ÷$T
˝ÀøÏ Ç+ø£&É+ e\q  ̇ s¡T ø£\Twæ‘·+ ne⁄‘·Tqï~. á bÕ¢+{Ÿ
u≤<Ûä́ ‘· rdüT≈£îqï &Éyé ¬ø$Tø£̋ Ÿ dü+düú $wü|ü<ësêú\T ‘=\–+#̊̊
u≤<Ûä́ ‘·qT rdüTø√&ÜìøÏ ìsêø£]+∫+~.

24 dü+e‘·‡sê\ ‘·s¡Tyê‘· ≈£L&Ü Á|ü»\T Hê´j·T+ ø√dü+ b˛sê&ÉT‘·THêïs¡T.
düTs¡øÏå‘·yÓTÆq Á‘ê>∑T˙{Ï ø=s¡≈£î, Äs√>∑́  dü+s¡ø£åD≤ kÂø£sê´\ ø=s¡≈£î, j·TTìj·THé
ø±¬s’“&é <ë«sê $wüÁ|üjÓ÷>∑+ »]–q  Á|ü»\≈£î ñ<√´>±\T Ç|æŒ+#·&É·+ ø=s¡≈£î,
n<˚$<Ûä+>± H˚sês√|üD m<äTs=ÿ+≥Tqï UC #Ó’s¡àHé n+&És¡‡HéqT ÁbÕdæ≈£L´{Ÿ
($#ês¡D) #˚j·÷\ì ≈£L&Ü yês¡T &çe÷+&é #˚düTÔHêïs¡T.

ìs¡düq ‘Ó*|æq UC ñ<√´>∑ dü+|òüT düuÛÑT´\T

>±´dt düVü‰j·T eT+Á‹‘√ >±´dt u≤~Û‘·T\T
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What is a Worker’s Worth?

If we are to understand the events leading to Bhopal disaster,
we have to ask: why did Union Carbide set up its plant in India?

One reason why foreign companies come to India is for cheap
labour. Wages that the companies pay to workers, say in the
U.S.A., are far higher than what they have to pay to workers in
poorer countries like India. For lower pay, companies can get
longer hours of work. Additional expenses such as for housing
facilities for workers are also fewer. Thus, companies can save
costs and earn higher profits.

Cost cutting can also be done by other more dangerous means.
Lower working conditions including lower safety measures are
used as ways of  cutting costs. In the UC plant, every safety
device was malfunctioning or was in short supply. Between 1980
and 1984, the work crew for the MIC plant was cut in half
from 12 to 6 workers. The period of  safety training for workers
was brought down from 6 months to 15 days! The post of
night-shift worker for the MIC plant was abolished.

Read the following comparison between UC’s safety system in
Bhopal and its other plant in the US:

At West Virginia (U.S.A.) computerised warning and monitoring systems
were in place, whereas the UC plant in Bhopal relied on manual gauges
and the human senses to detect gas leaks. At the West Virginia plant,
emergency evacuation plans were in place, but nonexistent in Bhopal.

Why are there such sharp differences in safety standards across
countries? And even after the disaster happened, why was the
compensation to the victims so low?

One part of the answer lies in what is perceived as the worth
of an Indian worker. One worker can easily replace another.
Since there is so much unemployment, there are many
workers who are willing to work in unsafe conditions in

Accidents are common to construction sites.
Yet, very often, safety equipment and other
precautions are ignored.

Law and Social Justice
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ø±]à≈£îì $\Te m+‘·?
uÛÀbÕ˝Ÿ $|ü‘·TÔ≈£î <ë] rdæq dü+|òüT≥q\qT eTq+ ns¡∆+ #˚düTø√yê\+fÒ
j·TTìj·THé ø±¬s’“&é uÛ≤s¡‘·<̊X̄+˝À ‘·q bÕ¢+{ŸqT m+<äT≈£î kÕú|æ+∫+<√ eTqeTT
n&É>±*?

$<˚o ø£+ô|˙\T uÛ≤s¡‘·<˚XÊìøÏ sêe&ÜìøÏ ˇø£ ø±s¡D+ ‘·≈£îÿe y˚‘·Hê\≈£î
ø±]à≈£î\T \_Û+#·&É+. uÛ≤s¡‘·<̊X̄+ ̋ ≤+{Ï ù|<ä <̊XÊ\˝Àì ø±]à≈£î\≈£î #Ó*¢+#̊
y˚‘·Hê\ ø£+fÒ j·TT.j·Tdt.m ˝≤+{Ï <˚XÊ\˝À ø±]à≈£î\≈£î #Ó*¢+#˚ y‘̊·q+
#ê˝≤ m≈£îÿe. ‘·≈£îÿe y˚‘·q+ Ç∫Ã ø£+ô|˙\T Çø£ÿ&É m≈£îÿe |üì >∑+≥\T
|üìì bı+<äe#·TÃ. ø±]à≈£î\≈£î #Ó*¢+#̊ >∑Vü≤kÂø£sê´\T e+{Ï n<äq|ü⁄ Ks¡TÃ\T
≈£L&Ü ‘·≈£îÿe. n+<äTe\¢ ø£+ô|˙\T e´j·TuÛ≤s¡+ ‘·–Z+#·Tø=ì n~Ûø£ ̋ ≤uÛ≤\qT
bı+<ä>∑\e⁄.

yês¡T Ç‘·s¡ Á|üe÷<äø£s¡yÓTÆq e÷sêZ\ <ë«sê ≈£L&Ü ‘·eT Ks¡TÃ\qT
‘·–Z+#·T≈£î+{≤s¡T. nqT≈£L\+ø±ì |üì yê‘êes¡D+˝À |üì #˚sTT+#·&É+ ,
dü] nsTTq uÛÑÁ<ä‘ê #·s¡́ \T #˚|ü{ºø£ b˛e&É+ e+{Ï Á|üe÷<äø£s¡ e÷sêZ\
<ë«sê ≈£L&Ü Ks¡TÃ ‘·–Z+#·T≈£î+{≤s¡T. ‘·eT Ks¡TÃ\qT ‘·–Z+#·Tø√e&ÜìøÏ Ms¡T
dü¬s’q uÛÑÁ<ä‘ê #·s¡́ \T nqTdü]+#·s¡T. j·T÷ìj·THé ø£¬s’“&é bÕ¢+{Ÿ˝À Á|ür ùd|ò”º
&çyÓ’dt (uÛÑÁ<ä‘ê |ü]ø£s¡+) dü]>± |üì #˚j·T Ò̋<äT, Ò̋<ë dü]|ü&çqìï Ò̋e⁄.
1980- 1984 eT<Ûä́  MIC (Mithyl Isosinite) bÕ¢+{Ÿ ø√dü+ |üì #˚ùd
dæã“+~ì 12 qT+∫ 6øÏ ‘·–Z+∫+~. ø±]à≈£î\ uÛÑÁ<ä‘ê •ø£åD≤ e´e~Ûì
6 HÓ\\ qT+&ç 15 s√E\≈£î ‘·–Z+#ês¡T. MIC bÕ¢+{Ÿ˝À HÓ’{Ÿ wæ|òtº es¡ÿsY
b˛dtºqT s¡<äT› #˚XÊs¡T.

uÛÀbÕ˝Ÿ ˝Àì UC uÛÑÁ<ä‘ê e´edüú≈£î US (nyÓT]ø±) ˝Àì Ç‘·s¡ bÕ¢+{Ÿ\
uÛÑÁ<ä‘ê e´edüú≈£î eT<Ûä́  á ÁøÏ+~ b˛*ø£\qT #·<äe+&ç.

yÓdtº eØ®ìj·÷˝À (USA) ø£+|ü⁄´≥¬s’CŸ ôV≤#·Ã]ø£  |üs¡́ ẙø£åD e´edüú\T neT\T˝À
ñHêïsTT.nsTT‘˚ uÛÀbÕ˝Ÿ bÕ¢+{Ÿ˝À >±´dt ©ø˘\qT >∑T]Ô+#·&ÜìøÏ,  n+#·Hê
y˚j·T&É+, |üdæ>∑≥º&É+ e+{Ï s¡øÏå‘· n+#·Hêy˚j·TT @sêŒ≥T¢ Ò̋e⁄. e´≈£îÔ\T
yêdüq <ë«sê e÷Á‘·y˚T á ©ø˘qT |üdæ>∑{≤º*. yÓdtº eØ®ìj·÷ bÕ¢+{Ÿ e<ä›
n‘·́ düs¡ ‘·s¡*+|ü⁄≈£î  Á|üD≤[ø£\T, @sêŒ≥T¢ neT\T˝À ñHêïsTT. ø±ì uÛÀbÕ Ÿ̋̋ À
n≥Te+{Ï$ Ò̋e⁄.

$$<Ûä <˚XÊ\ eT<Ûä́  uÛÑÁ<ä‘ê Á|üe÷D≤\˝À Ç+‘· rÁeyÓTÆq ‘˚&Ü\T m+<äT≈£î
ñHêïsTT? eT] $|ü‘·TÔ »]–q ‘·s¡Tyê‘· ≈£L&Ü u≤~Û‘·T\≈£î Ç+‘· ‘·≈£îÿe
|ü]Vü‰s¡eTT m+<äT≈£î n+~+~?

Bìì ã{Ïº uÛ≤s¡rj·T ø±]à≈£îìøÏ m+‘· $\Te ÇdüTÔHêïs¡H˚~ ns¡∆eTe⁄‘·T+~.
m+<äTø£+fÒ ˇø£ ø±]à≈£îìøÏ ã<äT\T Ç+ø=ø£ ø±]à≈£îDÏí ìj·T$T+#·Tø√e#·TÃ.
ìs¡T<√´–‘· m≈£îÿe>± ñ+&É≥+e\¢ ẙ‘·q+ ø√dü+ Á|üe÷<äø£s¡yÓTÆq, düTs¡øÏå‘·+ø±ì
|ü]dæº‘·T˝À¢HÓ’Hê |üì#˚j·T&ÜìøÏ m≈£îÿe eT+~ ø±]à≈£î\T dæ<ä∆+>± ñHêïs¡T.

ìsêàD ÁbÕ+‘ê\ e<ä› Á|üe÷<ë\T
kÕ<Ûës¡D+>± dü+uÛÑ$düTÔ+{≤sTT.
nsTTq|üŒ{ÏøÏ s¡ø£åD  |ü]ø£sê\T,
C≤Á>∑‘·\T $düà]kÕÔs¡T.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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return for a wage. Making use of  the workers’ vulnerability,
employers ignore safety in workplaces. Thus, even so many
years after the Bhopal gas tragedy, there are regular reports
of accidents in construction sites, mines or factories due to
the callous attitude of the employers.

Enforcement of Safety Laws

As the lawmaker and enforcer, the government is supposed
to ensure that safety laws are implemented.  It is also the
duty of the government to ensure that the Right to Life
guaranteed under Article 21 of the Constitution is not
violated. What was the government doing when there were
such blatant violations of safety standards in the UC plant?

First, the safety laws were lax in India. Second, even these
weak safety laws were not enforced.

Government officials refused to recognise the plant as
hazardous and allowed it to come up in a populated locality.
When some municipal officials in Bhopal objected that the
installation of an MIC production unit in 1978 was a safety
violation, the position of the government was that the state
needs the continued investment of the Bhopal plant, which
provides jobs. It was unthinkable, according to them, to
ask UC to shift to cleaner technology or safer procedures.
Government inspectors continued to approve the
procedures in the plant, even when repeated incidents of
leaks from the plant made it obvious to everybody that
things were seriously wrong.

This, as you know, is contrary to what the role of a law-
making and enforcement agency should be. Instead of
protecting the interests of the people, their safety was being
disregarded both by the government and by private
companies.

This is obviously not at all desirable. With more industries
being set up both by local and foreign businesses in India,
there is a great need for stronger laws protecting workers’
rights and better enforcement of these laws.

Recently a large travel agency was asked
to pay Rs 8 lakh as compensation to a
group of tourists. Their foreign trip was
poorly managed and they missed
Disneyland and shopping in Paris. Why
did the victims of Bhopal gas tragedy
then get so little for a lifetime of misery
and pain?

Why do you think enforcement
of safety laws is important in
any factory?

Can you point to a few other
situations where laws (or rules)
exist but people do not follow
them because of poor
enforcement? (For example,
over-speeding by motorists,
not wearing helmet/seat belt
and use of mobile phone while
driving). What are the
problems in enforcement? Can
you suggest some ways in
which enforcement can be
improved?
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y˚‘·q+ ø√dü+ yÓ<äT≈£î˝≤&˚ ø±]à≈£î\ ã\V”≤q‘·\qT j·T»e÷qT\T
ñ|üjÓ÷–+#·T≈£îì |üì Á|ü<˚XÊ\˝À yê] uÛÑÁ<ä‘·qT $düà]kÕÔs¡T. uÛÀbÕ˝Ÿ >±´dt
<äTs¡È≥q »]–q #ê˝≤ dü+e‘·‡sê\ ‘·s¡Tyê‘· ≈£L&Ü j·T»e÷qT\ ìs¡¢ø£ǻ
yÓ’K]  ø±s¡D+>± ìsêàD düú˝≤\T, >∑qT\T ø£sêà>±sê˝À¢ Á|üe÷<ë\T
»s¡T>∑T‘·Tqï≥T¢ ì‘·́ + ìy˚~ø£\T edüTÔHêïsTT.

uÛÑÁ<ä‘ê #·{≤º\ neT\T:
#·{≤º\T s¡÷bı+~+∫  yê{Ïì neT\T #˚ùd Á|üuÛÑT‘·«+ uÛÑÁ<ä‘ê #·{≤º\T
neT\j˚T´˝≤ #·÷&Ü*. Ä]ºø£̋ Ÿ 21˝À Vü‰MT Ç∫Ãq Á|üø±s¡+ sêC≤´+>∑+˝À
J$+#̊ Vü≤≈£îÿqT ñ\¢+|òæT+#·≈£î+&Ü #·÷düTø√e&É+ Á|üuÛÑT‘·« $~Û. UC bÕ¢+{Ÿ̋ À
uÛÑÁ<ä‘ê Á|üe÷D≤\T |òüTÀs¡+>± ñ\¢|òæT+#· ã&ÉT‘·Tqï|ü&ÉT  Á|üuÛÑT‘·«+ @$T
#̊düTÔqï~?

Ç+&çj·÷˝À uÛÑÁ<ä‘ê #·{≤º\T #ê˝≤ ù|\e+>± ñ+&É≥+ yÓTT<ä{Ï ø±s¡D+.
ø±>± á ã\V”≤qyÓTÆq uÛÑÁ<ä‘ê #·{≤º\T ≈£L&Ü neT\T|üs¡#·ø£ b˛e&É+ ¬s+&Ée~.
Á|üuÛÑT‘·« n~Ûø±s¡T\T bÕ¢+{ŸqT Á|üe÷<äø£s¡eTì >∑T]Ô+#·&ÜìøÏ ìsêø£]+#ês¡T.
»HêyêkÕ\˝À <ëìì @sêŒ≥T #̊j·T&ÜìøÏ nqTeT‹+#ês¡T. 1978˝À MIC
ñ‘·Œ‹Ô j·T÷ì{ŸqT @sêŒ≥T #˚j·T≥+ uÛÑÁ<ä‘ê ñ\¢+|òüTqì uÛÀbÕ˝Ÿ ˝Àì
ø=+‘·eT+~ eTTìdæ|ü̋ Ÿ n~Ûø±s¡T\T nuÛÑ́ +‘·s¡+ e´ø£Ô+ #̊XÊs¡T. nsTTq|üŒ{Ïø°
ñ<√´>±\T ø£*Œdü÷Ô ìs¡‘·s¡+>± sêÁwüºô|≥Tºã&çøÏ <√Vü≤<ä|ü&ÉT‘·Tqï uÛÀbÕ˝Ÿ
bÕ¢+≥T sêÁcÕºìøÏ nedüs¡eTì Á|üuÛÑT‘·«+ uÛ≤$+∫+~. Ç˝≤+{Ï |ü]dæú‘·T\˝À
eT+∫ f…ø±ï\J ̋ Ò<ë düTs¡øÏå‘· $<ÛëHê\≈£î e÷s¡eTì UCì yês¡T n&ÉT>∑T‘ês¡ì
}Væ≤+#·̋ ÒeTT. bÕ¢+{Ÿ qT+&ç |ü<̊ |ü<̊ ©πøJ »s¡T>∑T‘·Tqï|ü⁄Œ&ÉT nø£ÿ&ç |ü]dæº‘·T\T
Á|üe÷<äø£s¡+>± ñHêïj·Tì  n+<äs¡øÏ düŒwüº+>± ‘Ó*dæq|üŒ{Ïø° Á|üuÛÑT‘·« ÇHéôdŒø£ºsY\T
bÕ¢+{Ÿ˝À $~Û $<ÛëHê\qT ÄyÓ÷~+#ês¡T.

#·≥º ìsêàDeTT, #·≥º neT\TqT #˚j·Te\dæq dü+düú bÕÁ‘·≈£î á #·s¡́  $s¡T<ä∆+
nì MT≈£î ‘Ó\TdüT! Á|ü»\ Á|üjÓ÷»Hê\qT |ü]s¡øÏå+#·&ÜìøÏ ã<äT\T>± yê]
uÛÑÁ<ä‘·qT Á|üuÛÑT‘·«+, Áô|’y˚≥T dü+düú\T $düà]+#êsTT.

Ç~ @ e÷Á‘·+ dü]nsTTq~ ø±<äT. uÛ≤s¡‘·<˚X¯+˝À kÕúìø£, $<˚o yê´bÕsê\
<ë«sê eT]ìï |ü]ÁX̄eT\T kÕú|æ+#·ã&ÉT#·Tqï+<äTq ø±]à≈£î\ Vü≤≈£îÿ\qT |ü]s¡øÏå+#̊
ã\yÓTÆq #·{≤º\T s¡÷bı+~+#ê*. á #·{≤º\qT düeTs¡∆e+‘·+>± neT\T
#˚j·T&É+ #ê˝≤ nedüs¡+. Ä #·{≤º\qT neT\T |üs¡#˚ $<ÛëHê\T n‘·́ +‘·
|ü{Ïwüº+>± ñ+&Ü*.

@<Ó’Hê ø£sêà>±s¡+˝À uÛÑÁ<ä‘ê #·{≤º\
neT\T eTTK´yÓTÆq<äì MTs¡T m+<äT≈£î
nqT≈£î+≥THêïs¡T?

#·{≤º\T ̋ Ò<ë ìj·Te÷\T  ñqï|üŒ{ÏøÏ yê{Ïì
Á|ü»\T dü]>± neT\T #˚j·Tø£b˛e&É+
˝≤+{Ï ø=ìï dü+<äsê“¤\qT dü÷∫+#·>∑\sê?
ñ<ëVü≤s¡D≈£î yêVü≤q <ës¡T\T n‹y˚>∑+>±
yêVü≤q+ q&É|ü&É+, ôV≤˝…à{Ÿ/d”{Ÿ u…˝Ÿº
<Ûä]+#·ø£b˛e&É+,  Á&Ó’$+>¥ #˚düTÔqï|ü⁄Œ&ÉT
yÓTTu…’˝Ÿ bò˛Hé ñ|üjÓ÷–+#·&É+. #·{≤º\T
neT\T #˚j·T&É+˝À ñqï düeTdü´\T
@$T{Ï?#·{≤º\TneT\TqT yÓTs¡T>∑T|üs¡#·&ÜìøÏ
ø=ìï e÷sêZ\qT dü÷∫+#·>∑\sê?

Ç{°e\ ø±\+˝À ̌ ø£ |üsê´≥ø£ düeT÷Vü‰ìøÏ 8 \ø£å\
qwüº|ü]Vü‰s¡+ #Ó*¢+#·eTì ̌ ø£ ô|<ä› Á{≤yÓ̋ Ÿ @õ˙‡qT
Ä<˚•+#ês¡T. yê] $<˚o |üs¡´≥q dü]>±Z
ìs¡«Væ≤+#·ø£b˛e&É+‘√ Á|üj·÷D°≈£î\T |üs¡́ ≥q˝À &çd”ï
˝≤´+&éqT #·÷&É̋ Òø£b˛j·÷s¡T.bÕ]dt̋ À cÕ|æ+>¥
#˚j·T Ò̋ø£b˛j·÷s¡T. eT] uÛÀbÕ˝Ÿ >±´dt <äTs¡È≥q
u≤~Û‘·T\T J$‘ê+‘·+ ø£cÕº\T u≤<Ûä\T
nqTuÛÑ$+∫q|üŒ{Ïø° m+<äT≈£î ‘·≈£îÿe |ü]Vü‰s¡+
bı+<ës¡T?

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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New Laws to Protect the Environment

In 1984, there were very few laws protecting the
environment in India, and the there was hardly any
enforcement of these laws. The environment was treated
as a ‘free’ entity and any industry could pollute the air and
water without any restrictions. Whether it was our rivers,
air, groundwater - the environment was being polluted and
the health of people disregarded.

Thus, not only was UC a beneficiary of lower safety
standards, it didn’t have to spend any money to clean up
the pollution. In the U.S.A., this is a necessary part of the
production process.

The Bhopal disaster brought the issue of environment to
the forefront. Several thousands of persons who were not
associated with the factory in any way were greatly affected
because of the poisonous gases leaked from the plant. This
made people realise that the existing laws, though weak,
only covered the individual worker and not persons who
might be injured due to industrial accidents.

In response to this pressure from environmental activists
and others, in the years following the Bhopal gas tragedy,
the Indian government introduced new laws on the
environment. Henceforth, the polluter was to be held
accountable for the damage done to environment. The
environment is something that people over generations will
share, and it could not be destroyed merely for industrial
development.

The courts also gave a number of judgments upholding the
right to a healthy environment as intrinsic to the Fundamental
Right to Life. In Subhash Kumar vs. State of Bihar (1991), the
Supreme Court held that the Right to Life is a Fundamental
Right under Article 21 of the Constitution and it includes
the right to the enjoyment of pollution-free water and air
for full enjoyment of life. The government is responsible for
setting up laws and procedures that can check pollution, clean
rivers and introduce heavy fines for those who pollute.

A ‘clean environment is a public
facility.’ Can you explain this
statement?

Why do we need new laws?

Why are companies and
contractors able to violate
environmental laws?

Pumps at contaminated wells are painted red by
the government around the UC factory in
Bhopal. Yet, local  people continue to use them
as they have no other accessible source of
clean water.

Sustainable Development Goal (SDG)
www.in.undp.org
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|üsê´es¡D |ü]s¡ø£åD≈£î ø=‘·Ô #·{≤º\T

1984˝À uÛ≤s¡‘·<̊X̄+˝À |üsê´es¡D≤ìï |ü]s¡øÏå+#̊ #·{≤º\T #ê\ ‘·≈£îÿe>±
ñHêïsTT. á #·{≤º\qT neT\T ≈£L&Ü #̊j·T Ò̋<äT. Á|üuÛÑT‘·«+ |üsê´es¡D≤ìï
ñ∫‘· eqs¡T>± |ü]>∑DÏ+#·&É+ »]–+~. @ |ü]ÁX̄eT nsTTHê m≥Te+{Ï
ìj·T+Á‘·D\T Ò̋≈£î+&Ü >±*, ˙{Ïì ø£\Twæ‘·+ #˚j·Te#·TÃ.  q<äT\T,
>±*, uÛÑ÷>∑s¡“¤ »˝≤\ e+{Ï eTq  |üsê´es¡D n+XÊ\T ø£\Twæ‘·+
ø±e&É+ e\¢ Á|ü»\ Äs√>∑́ + ìs¡¢ø£ǻ + #˚j·Tã&ÉT‘·T+~.

‘·≈£îÿe uÛÑÁ<ä‘ê Á|üe÷D≤\ e\¢ ˝≤uÛÑ|ü&çq UC dü+düú ø±\TcÕ´ìï
‘·–Z+#·&ÜìøÏ m≥Te+{Ï &ÉãT“qT Ks¡TÃ #˚j·T Ò̋<äT. USA˝À  nsTT‘˚
Ç~ ñ‘·Œ‹Ô Á|üÁøÏj·T˝À nedüs¡yÓTÆq uÛ≤>∑+.

uÛÀbÕ˝Ÿ $|ü‘·TÔ |üsê´es¡D düeTdǘ qT yÓ\T>∑T˝ÀìøÏ ‘Ó∫Ã+~. bÕ¢+{Ÿ
qT+&ç yÓ\Te&çq $wüyêj·TTe⁄\ ø±s¡D+>± bòÕ´ø£ºØ‘√ @ e÷Á‘·+ dü+ã+<Ûä+
Ò̋ì y˚̋ ≤~ eT+~ Á|ü»\T rÁe+>± Á|üuÛ≤$‘·eTj·÷´s¡T. ã\V”≤q+>±

ñqï|üŒ{Ïø°, Á|üdüTÔ‘·+ ñqï #·{≤º\T n$ e´øÏÔ>∑‘·+>± ø±]à≈£îìøÏ e÷Á‘·ẙT
uÛÑÁ<ä‘·qT ø£*ŒdüTÔHêïsTT. n+‘̊ø±ì bÕ]ÁXÊ$Tø£ Á|üe÷<ë\ e\¢ >±j·T|ü&çq
e´≈£îÔ\+<ä]ø° uÛÑÁ<ä‘·qT Çe«&É+ ̋ Ò<äT nì Á|ü»\T ns¡∆+ #˚düT≈£îHêïs¡T.

|üsê´es¡D ø±s¡́ ø£s¡Ô\T, Ç‘·s¡T\ qT+&ç e∫Ãq ̌ ‹Ô&Ï ø±s¡D+>± uÛÀbÕ Ÿ̋
>±´dt <äTs¡È≥q »]–q ‘·s¡Tyê‘· dü+e‘·‡sê\˝À uÛ≤s¡‘· Á|üuÛÑT‘·«+ |üsê´es¡D+
ô|’ ø=‘·Ô #·{≤º\qT Á|üẙX̄ô|{Ïº+~. Ä ‘·sê«‘· qT+&ç |üsê´es¡D≤ìøÏ »]π>
qcÕºìøÏ ø±\Twǘ ø±s¡≈£î Ò̋ u≤<Ûä́ ‘· eVæ≤+#ê*. |üsê´es¡DeTT nH˚~
‘·s¡‘·sê\ Á|ü»\ uÛÑ$wǘ ‘Y≈£î dü+ã+~+∫q $wüj·T+. Bìì πøe\+
bÕ]ÁXÊ$Tø£ n_Ûe~∆ ø√dü+ HêX¯q+ #˚j·T≈£L&É<äT.

Äs√>∑́ ø£s¡yÓTÆq |üsê´es¡D Vü≤≈£îÿ J$+#̊ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ˝À n+‘·sê“¤>∑eTT
nH̊ uÛ≤eqqT düeT]údü÷Ô ø√s¡Tº\T nH̊ø£ rs¡TŒ\T ≈£L&Ü Ç#êÃsTT. düTuÛ≤wt
≈£îe÷sY e¬s‡dt ùdº{Ÿ n|òt ;Vü‰sY (1991) πødüT˝À sêC≤´+>∑+˝Àì Ä]ºø£̋ Ÿ
21 Á|üø±s¡+ J$+#˚ Vü≤≈£îÿ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ nì ù|s=ÿ+~.
ÄkÕ«~+#·{≤ìøÏ nedüs¡yÓTÆq ø±\Twǘ  s¡Væ≤‘· ̇ s¡T, >±*ì nqTuÛÑ$+#˚
Vü≤≈£îÿ J$+#̊ Vü≤≈£îÿ˝À n+‘·sê“¤>∑eTì  düTÁ|”+ø√s¡Tº ù|s=ÿ+~. ø±\TcÕ´ìï
ìyê]+#˚ #·{≤º\qT, $<ÛëHê\qT s¡÷bı+~+#·&É+, q<äT\qT X¯óÁuÛÑ+>±
ñ+#·&É+, ø±\TcÕ´ìøÏ ø±s¡≈£î\j̊T´ yê]øÏ uÛ≤Ø »]e÷Hê\T $~Û+#·&É+
Á|üuÛÑT‘·« u≤<Ûä́ ‘·.

uÛÀbÕ Ÿ̋ ̋ Àì UC bòÕ´ø£ºØ #·T≥÷º  ø£\Twæ‘·yÓTÆq
u≤e⁄\ e<ä› ñqï |ü+|ü⁄\≈£î Á|üuÛÑT‘·«+ ms¡T|ü⁄
s¡+>∑T |üPdüTÔ+~. nsTTq|üŒ{Ïø° dü«#·Ã¤yÓTÆq ̇ {Ï
eqs¡T\T n+<äTu≤≥T˝À ˝Òq+<äTq kÕúìø£
Á|ü»\T á ̇ {ÏH̊ $ìjÓ÷–+#·Tø=+≥THêïs¡T.

ªdü«#·Ã¤yÓTÆq |üsê´es¡DeTH˚~ ˇø£ Á|üC≤
kÂø£s¡́ +μ MTs¡T á Á|üø£≥qqT $e]+#·>∑\sê?

eTq≈£î ø=‘·Ô #·{≤º\T m+<äT≈£î nedüs¡+?

ø£+ô|˙\T, ø±+Á{≤ø£ºs¡T¢ |üsê´es¡D #·{≤º\qT
m+<äT≈£î ñ\¢+|òæT+düTÔHêïs¡T.

#·≥º+ ` kÕe÷õø£ Hê´j·T+

düTdæúsê_Ûeè~∆ \ø£ǻ + (SDG)
www.in.undp.org
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Environment as a Public FacilityEnvironment as a Public FacilityEnvironment as a Public FacilityEnvironment as a Public FacilityEnvironment as a Public Facility

In recent years, while the courts have come out with strong
orders on environmental issues, these have sometimes
affected people’s livelihoods adversely.

For instance, the courts directed industries in residential
areas in Delhi to close down or shift out of the city. Several
of these industries were polluting the neighbourhood and
discharge from these industries was polluting the river
Yamuna, because they had been set up without following
the rules.

But, while the court’s action solved one problem, it created
another. Because of the closure, many workers lost their
jobs. Others were forced to go to far-away places where
these factories had relocated. And the same problem now
began to come up in these areas – for now these places
became polluted. And the issue of the safety conditions of
workers remained unaddressed.

Recent research on environmental issues in India has
highlighted the fact that the growing concern for the
environment among the middle classes is often at the
expense of the poor. So, for example, slums need to be
cleaned as part of a city’s beautification drive, or as in the
case above, a polluting factory is moved to the outskirts of
the city. And while this awareness of the need for a clean
environment is increasing, there is little concern for the
safety of the workers themselves.

The challenge is to look for solutions where everyone can
benefit from a clean environment. One way this can be
done is to gradually move to cleaner technologies and
processes in factories. The government has to encourage
and support factories to do this. It will need to fine those
who pollute. This will ensure that the workers livelihoods
are protected and both workers and communities living
around the factories enjoy a safe environment.

Do you think everyone got justice in the case cited above?

Can you think of other ways in which the environment can be
protected? Discuss in class.

Emissions from vehicles are a major cause of
environmental pollution. In a series of rulings
(1998 onwards), the Supreme Court had
ordered all public transport vehicles using
diesel were to switch to Compressed Natural
Gas (CNG). As a result of this move, air
pollution in cities like Delhi came down
considerably. But a recent report by the Center
for Science and Environment, New Delhi,
shows the presence of high levels of toxic
substance in the air. This is due to emissions
from cars run on diesel (rather than petrol)
and a sharp increase in the number of cars on
the road.

Workers outside closed factories.
Thrown out of work, many of the workers end
up as small traders or as daily-wage labourers.
Some might find work in even smaller
production units, where the conditions of work
are even more exploitative and the
enforcement of laws weaker.
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Á|üC≤ kÂø£s¡́ +>± |üsê´es¡D+
|üsê´es¡D düeTdǘ \ô|’ Ç{°e\ Hê´j·TkÕúHê\T rÁeyÓTÆq Ä<˚XÊ\qT C≤Ø
#˚XÊsTT. Ç$ Á|ü»\ JeH√bÕ~Ûì rÁe+>± Á|üuÛ≤$‘·+ #˚kÕsTT.

ñ<ëVü≤s¡D≈£î &Ûç©¢̋ À ø=ìï |ü]ÁX̄eT\T ìã+<Ûäq\≈£î e´‹πsø£+>± @s¡Œ&É≥+
e\q n$ #·T≥÷º ñqï |ü]düsê\qT ø£\Twæ‘·+ #˚düTÔHêïj·Tì, yê{Ï qT+&ç
yÓ\Te&˚  ø±\TcÕ´\T j·TeTTHê q~ì ø£\Twæ‘·+ #˚düTÔHêïj·TH˚ ø±s¡D+>±
ìyêdü ÁbÕ+‘ê\˝Àì |ü]ÁX̄eT\qT eT÷dæ ẙj·÷\ì ̋ Ò<ë q>∑s¡+ yÓ\T|ü\≈£î
‘·s¡*+#ê\ì ø√s¡Tº\T Ä<˚•+#êsTT.

ø±˙ ø√s¡Tº #·s¡́  ˇø£ düeTdǘ qT |ü]wüÿ]+∫ eTs=ø£ düeTdǘ qT düwæº+∫+~.
|ü]ÁX¯eT eT÷dæy˚‘· ø±s¡D+>± #ê˝≤eT+~ ø±]à≈£î\T ñbÕ~Û ø√˝≤Œj·÷s¡T.
eT]ø=+<äs¡T á ø£sêà>±sê\T ‘·s¡*+|üã&çq düT<ä÷s¡ ÁbÕ+‘ê\≈£î ‘·|üŒìdü]>±
yÓfi¯fle\dæ e∫Ã+~. Ç<˚ düeTdǘ  á Áø=‘·Ô ÁbÕ+‘ê\˝À ÁbÕs¡+uÛÑyÓTÆq~.
Ç|ü&ÉT á Áø=‘·Ô Á|ü<˚XÊ\T ≈£L&Ü ø£\Twæ‘·eTj·÷´sTT. ø±˙ ø±]à≈£î\
uÛÑÁ<ä‘ê |ü]dæú‘·T\ düeTdǘ  n˝≤π> ñ+~.

uÛ≤s¡‘·<˚X¯+˝À |üsê´es¡D düeTdǘ \ô|’ Ç{°e\ »]–q |ü]XÀ<Ûäq\T eT<Ûä́
‘·s¡>∑‹ Á|ü»\˝À |üsê´es¡D+ MT<ä ô|s¡T>∑T‘·Tqï #Ó’‘·q´+ ù|<ä Á|ü»\T
qwüºb˛j˚T |ü]dæú‘·T\qT ø£*ŒdüTÔHêïj·Tqï yêdüÔyêìï yÓ\T>∑T˝ÀøÏ ‘Ó#êÃsTT.
ñ<ëVü≤s¡D≈£î q>∑sê\ düT+<äØø£s¡D˝À uÛ≤>∑+>± eTT]øÏyê&É\T X̄óÁuÛÑ|üs¡#ê*
Ò̋<ë ô|’q ù|s=ÿqï $<Ûä+>± ø±\Twǘ  ø£sêà>±sê\qT q>∑s¡ •yês¡¢≈£î ‘·s¡*+#ê*.

|ü]X¯óÁuÛÑyÓTÆq yê‘êes¡D ÄeX¯´ø£‘· >∑T]+∫q ne>±Vü≤q ô|s¡T>∑T‘·÷
ñqï|üŒ{ÏøÏ ø±]à≈£î\ uÛÑÁ<ä‘·ô|’ e÷Á‘·+ ‘·–q+‘· ÁX¯<ä∆ Ò̋<äT.

|ü]X¯óÁuÛÑyÓTÆq |ü]düsê\ e\¢ Á|ü‹ ˇø£ÿs¡÷ ˝≤uÛÑ|ü&˚ |ü]cÕÿsê\T yÓ‘·ø£&É+
ˇø£ düyê\T. ø£sêà>±sê\˝À eT+∫ kÕ+πø‹ø£‘·\T, Á|üÁøÏj·T\ yÓ’|ü⁄ Áø£eT+>±
yÓfīfl&É+ ̌ ø£ e÷s¡Z+. M{Ïì bÕ{Ï+#ê\ì  Á|üuÛÑT‘·«+ bòÕ´ø£ºØ\qT Áb˛‘·‡Væ≤+#ê*.
yê{ÏøÏ düVü≤ø£]+#ê*. ø±\Twǘ |ü]#˚ yê]øÏ »]e÷Hê $~Û+#ê*. Bì
e\q ø±]à≈£î\ JeH√bÕ~ÛøÏ s¡ø£åD ñ+≥T+~. n|ü&˚ ø£sêà>±sê\ #·T≥÷º
ìedæ+#̊ ø±]à≈£î\T, Á|ü»\T düTs¡øÏå‘·yÓTÆq yê‘êes¡D≤ìï nqTuÛÑ$+#·>∑\s¡T.

yêVü≤Hê\ qT+&ç yÓ\Te&˚ yêj·TTe⁄\T
|üsê´es¡D ø±\TcÕ´ìøÏ Á|ü<Ûëq ø±s¡D≤\T.
1998 qT+&ç yÓ\Te&çq es¡Tdü rs¡TŒ\˝À
&ûõ˝Ÿ ñ|üjÓ÷–+#˚ nìï Á|üC≤ s¡yêD
yêVü≤Hê\T ø£+Áô|dt&é Hê#·Ts¡˝Ÿ >±´dt
(CNG)ø Ï  e÷sê\ì d ü T Á| ”+ ø√s ¡ T º
Ä<˚•+∫+~. á #·s¡́  |òü*‘·+>± &Ûç©¢ e+{Ï
q>∑sê˝À¢ yêj·TT ø±\Twü´+ >∑D˙j·T+>±
‘·–Z+~. &Ûç©¢̋ Àì ôd+≥sY n|òt ôd’qT‡ n+&é
mì«sêHÓà+{Ÿ >±*˝À $wü|üP]‘· |ü<ësê∆\T
m≈ £ î ÿe>± ñqï≥T ¢  Ç{ °e\ ìy ˚~ø £
yÓ\Te]+∫+~. &ûõ˝Ÿ‘√ (ô|Á{À˝Ÿ‘√
ø±≈£î+&Ü) q&ç#˚ ø±s¡ ¢ qT+&ç yÓ\Te&˚
yêj·TTe⁄\‘√ bÕ≥T s√&É¢ô|’ ø±s¡¢ dü+K´
> ∑D˙j·T+>± ô|s ¡> ∑& É+ e\q Ç~
»s¡T>∑T‘·Tqï~.

ô|’q ù|s=ÿqï πødüT˝À n+<ä]ø° Hê´j·T+ »]–+<äì uÛ≤$düTÔHêïsê?

|üsê´es¡D≤ìï s¡øÏå+#̊ Ç‘·s¡ e÷sêZ\ >∑T]+∫ MTs¡T Ä˝À∫+#·>∑\sê? ‘·s¡>∑‹˝À
#·]Ã+#·+&ç.

eT÷dæy˚j·Tã&çq bòÕ´ø£ºØ\ ãj·T≥ ñqï ø±]à≈£î\T.
|üì qT+&ç ‘=\–+#·ã&çq #ê˝≤ eT+~
ø±]à≈ £î\T ∫s¡T yê´bÕs ¡T\T>± ˝Ò<ë
s√Eyê] ≈£L©\T>± e÷s¡T‘·THêïs ¡T.
ø=+‘·eT+~ ∫qï ñ‘·Œ‹Ô j·T÷ì≥¢̋ À |üìì
yÓ‘·T≈£îÿHêïs¡T. Çø£ÿ&É |üì |ü]dæ ú‘·T\T
eT]+‘· <√|æ&û>± ñ+{≤sTT. #·{≤º\ neT\T
n‹ ‘·≈£îÿe⁄>± ñ+~.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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Conclusion
Laws are necessary in many situations, whether this be the
market, office or factory so as to protect people from unfair
practices. Private companies, contractors, business persons,
in order to make higher profits, resort to unfair practices
such as paying workers low wages, employing children for
work, ignoring the conditions of work, ignoring the damage
to the environment (and hence to the people in the
neighbourhood) etc.

A major role of the government, therefore, is to control
the activities of private companies by making, enforcing
and upholding laws so as to prevent unfair practices and
ensure social justice. This means that the government has
to make ‘appropriate laws’ and also has to enforce the laws.
Laws that are weak and poorly enforced can cause serious
harm, as the Bhopal gas tragedy showed.

While the government has a leading role in this respect,
people can exert pressure so that both private companies
and the government act in the interests of society.
Environment, as we saw, is one example where people have
pushed a public cause and the courts have upheld the right
to healthy environment as intrinsic to the Right to Life. In
this chapter, we have argued that people now must demand
that this facility of healthy environment be extended to all.
Likewise, workers’ rights (right to work, right to a fair
wage and decent work conditions) is an area where the
situation is still very unfair. People must demand stronger
laws protecting workers’ interests so that the Right to Life
is achieved for all.

Advanced countries are relocating the toxic
and hazardous industries to developing
countries to take advantage of the weaker laws
in these countries and keep their own
countries safe. South Asian countries –
particularly India, Bangladesh and Pakistan –
play hosts for industries producing pesticides,
asbestos or processing zinc and lead.

Ship-breaking is another hazardous industry
that is growing rapidly in South Asia. Old ships
no longer in use, are sent to ship-yards in
Bangladesh and India for scrapping. These ships
contain potentially dangerous and harmful
substances. This photo shows workers
breaking down a ship in Alang, Gujarat.

Sustainable Development Goal (SDG)
www.in.undp.org
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eTT–+|ü⁄:
Á|ü»\qT e÷¬sÿ{Ÿ\˝Àq÷, Ä|ò”düT\˝Àq÷, bòÕ´ø£ºØ\˝Àq÷ yÓ÷dü|üP]‘·
$<ÛëHê˝ qT+&ç s¡øÏå+#·&ÜìøÏ #·{≤º\T nedüs¡+. Áô|’y˚≥T ø£+ô|˙\T,
ø±+Á{≤ø£ºs¡T¢, yê´bÕs¡ ẙ‘·Ô\T n~Ûø£ ̋ ≤uÛ≤\ ø√dü+ ø±]à≈£î\≈£î ‘·≈£îÿe ẙ‘·Hê\T
Çe«&É+, |æ\¢\qT |üìøÏ ô|≥Tºø√e&É+, |üì |ü]dæú‘·T\≈£î, |üsê´es¡D≤ìøÏ
ø£*π> Vü‰ìì  $düà]+#·&É+ e+{Ï nHê´j·TyÓTÆq |ü<ä∆‘·T\qT ne\+_düTÔHêïs¡T.

Áô|’ẙ{Ÿ ø£+ô|˙\ ø±s¡́ ø£̋ ≤bÕ\qT n<äT|ü⁄ #̊j·T&É+ ø√dü+ #·{≤º\qT @s¡Œ]∫,
neT\T #˚dæ. dü+s¡øÏå+#·&É+ <ë«sê nHê´j·TyÓTÆq |ü<ä›‘·T\qT n]ø£≥º&É+,
kÕe÷õø£ Hê´j·÷ìï n+~+#·&É+ nH̊~ Á|üuÛÑT‘·«+ jÓTTø£ÿ Á|ü<ÛëqyÓTÆq $~Û.
n+fÒ Á|üuÛÑT‘·«+ ‘·–q #·{≤º\T #˚dæ yê{Ïì neT\T #˚j·÷*. uÛÀbÕ˝Ÿ >±´dt
<äTs¡È≥q˝À #·÷|æq≥T¢>± ã\V”≤qyÓTÆq, dü]>± neT\T≈£î H√#·Tø√ì #·{≤º\T
rÁeyÓTÆq Vü‰ìì ø£*–kÕÔsTT.

á $wüj·T+˝À Á|üuÛÑT‘ê«ìøÏ Á|üeTTK bÕÁ‘· ñqï|üŒ{Ïø° Á|üsTTẙ≥T ø£+ô|˙\T,
Á|üuÛÑT‘·«+ ¬s+&É÷ düe÷» Á|üjÓ÷»Hê\ ø√dü+ |üì #˚ùd˝≤ Á|ü»\T ˇ‹Ô&ç
#˚j·Te#·TÃ.  eTq+ #·÷dæq  |üsê´es¡D n+X¯y˚T ˇø£ ñ<ëVü≤s¡D. Á|ü»\T
ˇø£ Á|üC≤ düeTdǘ qT ̋ ÒeHÓ‘êÔs¡T. Hê´j·TkÕúHê\T J$+#˚ Vü≤≈£îÿ˝À uÛ≤>∑+>±
Äs√>∑´ø£s¡yÓTÆq |üsê´es¡D Vü≤≈£îÿqT düeT]∆+#êsTT. á n<Ûë´j·T+˝À
Äs√>∑́ ø£s¡yÓTÆq |üsê´es¡D kÂø£s¡́ + n+<ä]øÏ n+<äTu≤≥T˝À ñ+&Ü\ì Á|ü»\T
ø√s¡Tø√yê\ì eTqeTT yê~+#êeTT. n<˚$<Ûä+>± ø±]à≈£î\ Vü≤≈£îÿ\T (|üì
#˚ùd Vü≤≈£îÿ, |üìøÏ dü]|ü&ÉT y˚‘·q+, eT+∫ |üì |ü]dæú‘·T\ Vü≤≈£îÿ) neT\T
$wüj·T+˝À ìs¡¢ø£ǻ  <Û√s¡DÏ ø£q|ü&ÉT‘√+~. ø±]à≈£î\ Á|üjÓ÷»Hê\qT |ü]s¡øÏå+#̊
ã\yÓTÆq #·{≤º\ ø=s¡≈£î Á|ü»\T &çe÷+&é #̊j·÷*. ‘·<ë«sê n+<ä]øÏ J$+#̊
Vü≤≈£îÿ \_ÛdüTÔ+~.

n_Ûe~∆ #Ó+<äT‘·Tqï <˚XÊ\˝À #·{≤º\˝À >∑\
˝ÀbÕ\qT n<äTqT>± #˚düT≈£îì ‘·eT <˚XÊ\qT
düTs ¡ø Ï å‘ ·+>± ñ+#·&É+ ø√dü+  Á|ü> ∑‹
kÕ~ Û+∫q < ˚XÊ\T ‘ ·eT < ˚XÊ\˝Àì
$wü|üP]‘·, Á|üe÷<äø£s¡yÓTÆq |ü]ÁX¯eT\qT
nø£ÿ&ÉøÏ ‘·s¡*düTÔHêïsTT. <äøÏåD≤dæj·÷ <˚XÊ\T
Á|ü‘̊´øÏ+∫ uÛ≤s¡‘·<̊X̄+, ã+>±¢<̊XŸ, bÕøÏkÕÔHé\T
|ü⁄s¡T>∑TeT+<äT\T, Äôd“kÕºdt, ÁbÕôddæ+>¥,
õ+ø˘, d”düeTT ñ‘·Œ‹Ô #˚ùd |ü]ÁX¯eT\≈£î
Ä‹<Ûä´$TdüTÔHêïsTT.

wæ|t ÁuÒøÏ+>¥ nH˚~ <äøÏåD≤dæj·÷˝À y˚>∑+>±
n_Ûe~∆ #Ó+<äT‘·Tqï eTs√ Á|üe÷<äø£s¡
|ü]ÁX¯eT. Ç|ü⁄Œ&ÉT ñ|üjÓ÷>∑+˝À ˝Òì bÕ‘·
z&É\T, ÁkÕÿ|æ+>¥ ø√dü+ ã+>±¢<̊XŸ, uÛ≤s¡‘·<˚X¯+
˝Àì wæ|tj·÷sY ¶\≈£î |ü+|ü⁄‘·THêïs¡T. á
HÍø£\˝À #ê˝≤ Á|üe÷<äø£s¡yÓTÆq, Vü‰ìø£s¡yÓTÆq
|ü<ësê∆\T ñ+{≤sTT. á bǫ̀ {À >∑T»sê‘Y̋ Àì
n\+>∑T˝À ø±]à≈£î\T z&ÉqT ã<ä›\Tø=≥º&É+
#·÷|ædüTÔ+~.

#·≥º+ ` kÕe÷õø£ Hê´j·T+

düTdæúsê_Ûeè~∆ \ø£ǻ + (SDG)
www.in.undp.org
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1. Talk to two workers (For example, construction workers, farm workers, factory workers, workers
at any shop) to find out if they are receiving the minimum wages laid down by law.

2. What are the advantages to foreign companies in setting up production in India?

3. Do you think the victims of the Bhopal gas tragedy got justice? Discuss.

4. What do we mean when we speak of law enforcement? Who is responsible for enforcement?
Why is enforcement so important?

5. How can laws ensure that markets work in a manner that is fair? Give two examples to support
your answer.

6. Imagine yourself to be a worker working in a chemical factory, which has received orders from
the government to move to a different site 100 kms away from the present location. Write about
how your life would change? Read out your responses in the classroom.

7. Write a paragraph on the various roles of the government that you have read about in
this unit.

8. What are the sources of environmental pollution in your area? Discuss with respect to
(a) air; (b) water and (c) soil. What are the steps being taken to reduce the pollution?
Can you suggest some other measures?

9. How was environment treated earlier? What has been the change in perception? Discuss.

Exercises

It’s really cruel burdening kids like this. I had to hire that
boy to help my son!

10. What do you think the famous cartoonist R.K.
Laxman is trying to convey in this cartoon?
How does it relate to the 2016 law that you
read about on page 123?
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  nuÛ≤´kÕ\T
1. #·≥º+ <ë«sê (ñ<ëVü≤s¡D≈£î ìsêàD ø±]à≈£î\T e´ekÕj·T ø±]à≈£î\T bòÕ´ø£ºØ ø±]à≈£î\T, @<Ó’Hê <äTø±D+˝À |üì

#˚ùd ø±]à≈£î\T)  ìπs›•+∫q ø£̇ dü y˚‘·Hê\T yê]øÏ n+<äT‘·THêïjÓ÷ Ò̋<√ ‘Ó\TdüTø√e&ÜìøÏ Ç<ä›s¡T ø±]à≈£î\‘√
e÷{≤¢&É+&ç.

2. uÛ≤s¡‘·<˚X¯+˝À ñ‘·Œ‹Ô #˚j·T&É+ e\¢ $<˚o ø£+ô|˙\≈£î ø£*π> Á|üjÓ÷»q+ @$T{Ï?

3. uÛÀbÕ˝Ÿ >±´dt u≤~Û‘·T\≈£î Hê´j·T+ »]–+<äì MTs¡T uÛ≤$düTÔHêïsê? #·]Ã+#·+&ç.

4. #·{≤º\T neT\T ø±yê\ì eTq+ m+<äT≈£î ø√s¡T‘·THêïeTT? neT\T |üs¡#˚ uÛ≤<Ûä́ ‘· me]~? #·≥º+ neT\T m+<äT≈£î
eTTK´+?

5. e÷¬sÿ≥T¢ Hê´j·TyÓTÆq Ø‹˝À |üì #˚ùd˝≤ #·{≤º\T m˝≤ #˚kÕÔsTT? MT düe÷<ÛëHêìï düeT]∆dü÷Ô ¬s+&ÉT
ñ<ëVü≤s¡D\T Çe«+&ç.

6. ˙e⁄ ˇø£  s¡kÕj·Tq ø£sêà>±s¡+˝À |üì #˚düTÔqï ø±]à≈£îì>± }Væ≤+#·Tø√. MT ø£sêà>±sêìï Á|üdüTÔ‘·+ ñqï ÁbÕ+‘·+
qT+&ç 100 øÏ̋ À MT≥s¡¢ <ä÷sêìøÏ e÷sê\ì Á|üuÛÑT‘·« Ä<˚XÊ\T n+~q#√ ̇  J$‘·+˝À dü+uÛÑ$+#˚ e÷s¡TŒ\ >∑÷]Ã
Áyêj·T+&ç. MT Á|ü‹düŒ+<äqqT ‘·s¡>∑‹ >∑~˝À #·<äe+&ç.

7. Á|üuÛÑT‘·«+ ìs¡«Væ≤+#˚ $$<Ûä bÕÁ‘·\T nH˚ n+X¯+ ô|’ á j·T÷ì{Ÿ Ä<Ûës¡+>± ˇø£ ù|sê Áyêj·T+&ç.

8. MT ÁbÕ+‘·+˝À |üsê´es¡D ø±\Twǘ + jÓTTø£ÿ ø±s¡ø±\T (eT÷˝≤\T) @$T{Ï? (a) >±*  (b) ˙s¡T (c) H˚\ >∑T]+∫
#·]Ã+#·+&ç. ø±\TcÕ´ìï ‘·–Z+#·&ÜìøÏ rdüT≈£î+≥Tqï #·s¡́ \T @$T{Ï? MTs¡T eT]ø=ìï #·s¡́ \qT dü÷∫+#·+&ç.

9. Ç+‘·ø£eTT+<äT |üsê´es¡D+ n+fÒ m˝≤ n_ÛÁbÕj·T|ü&̊yês¡T? MT ne>±Vü≤q˝À e∫Ãq e÷s¡TŒ @$T{Ï? #·]Ã+#·+&ç.

10. Á|üeTTK ø±s¡÷ºìdtº ÄsY.¬ø. \ø£åàDY á ø±s¡÷ºHé̋ À @ $wüj·T+
#Ó|üŒ&ÜìøÏ Á|üj·T‹ïdüTÔHêïs¡ì MTs¡T nqT≈£î+≥THêïs¡T.  MTs¡T
#·~$q 2016 #·{≤ºìøÏ, BìøÏ >∑\ dü+ã+<Ûä+ @$T{Ï?

#·≥º+ ` kÕe÷õø£ Hê´j·T+

|æ\¢\ô|’ uÛ≤s¡+ yÓ÷|ü&É+ ì»+>± Á≈£Ls¡yÓTÆq~. e÷ nu≤“sTTøÏ düVü‰j·T+
#̊j·T&ÜìøÏ H̊qT á nu≤“sTTì rdüTø√e\dæe∫Ã+~.
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GLOSSARYGLOSSARYGLOSSARYGLOSSARYGLOSSARY

Consumer:Consumer:Consumer:Consumer:Consumer: An individual who buys goods for personal use and not for resale.

Producer:Producer:Producer:Producer:Producer: A person or organisation that produces goods for sale in the market. At
times, the producer keeps a part of the produce for his own use, like a farmer.

Investment:Investment:Investment:Investment:Investment: Money spent to purchase new machinery or buildings or training so
as to be able to increase/ modernise production in the future.

Workers’ unionsWorkers’ unionsWorkers’ unionsWorkers’ unionsWorkers’ unions: An association of workers. Workers’ unions are common in
factories and offices, but might be also found among other types of workers, say
domestic workers’ unions. The leaders of the union bargain and negotiate with the
employer on behalf of its members. The issues include wages, work rules, rules
governing hiring, firing and promotion of workers, benefits and workplace safety.

11. You have read about the Bhopal gas tragedy and the on-going struggle. Students from countries
across the world have come together to support this struggle for justice. From protest marches
to awareness campaigns, you can read about their activities on the website
www.studentsforbhopal.com. The website also has resources such as photos, posters,
documentaries, victims’ statements, etc.

Use this and other sources to make a wallpaper/exhibition on the Bhopal gas tragedy for your
classroom. Invite the whole school to see and talk about it.
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11. MTs¡T uÛÀbÕ˝Ÿ >±´dt $cÕ<ä+ >∑T]+∫ <ëìô|’  ø=qkÕ>∑T‘·Tqï b˛sê≥+ >∑T]+∫ #·~yês¡T. Hê´j·T+ ø√dü+
 »s¡T>∑T‘·Tqï á b˛sê{≤ìøÏ Á|ü|ü+#· yê´|üÔ+>± $<ë´s¡T∆\T eT<ä›‘·T |ü*ø±s¡T. ìs¡düq Á|ü<äs¡Ùq\ qT+&ç ne>±Vü≤q,
 Á|ü#êsê\ es¡≈£î MT www.studentsforbhopal.com yÓuŸ ôd’{Ÿ ̋ À yê] ø±s¡́ ø£̋ ≤bÕ\ >∑T]+∫ ‘Ó\TdüTø√e#·TÃ.
 yÓuŸ ôd’{Ÿ˝À bǫ̀ {À\T b˛düºs¡T¢ &Ü≈£î´yÓT+≥Ø\T u≤~‘·T\ eTH√uÛ≤yê\T yÓTT<ä̋ …’q$ ≈£L&Ü ñHêïsTT.

 M{Ïì, Ç‘·s¡ eT÷˝≤<Ûësê\qT ñ|üjÓ÷–+∫ MT ‘·s¡>∑‹ $<Ûë´s¡T∆\T uÛÀbÕ˝Ÿ >±´dt <äTs¡È≥q ô|’ ˇø£ yê˝Ÿ ù||üsYqT
 s¡÷bı+~+∫  bÕsƒ¡XÊ\ $<Ûë´s¡T∆\ n+<ä] eTT+<äT Á|ü<ä]Ù+#·+&ç/ #·]Ã+#·+&ç.

|ü<äø√X¯+

$ìjÓ÷>∑<ës¡T&ÉT: ‹]– neTà&É+ ø√dü+ ø±≈£î+&Ü e´øÏÔ>∑‘· ñ|üjÓ÷>∑+ ø√dü+ edüTÔe⁄\qT ø=qT>√\T
#˚ùd e´øÏÔ.

ñ‘·Œ‹Ô<ës¡T&ÉT: e÷¬sÿ{Ÿ˝À neTà&É+ ø√dü+ edüTÔe⁄\qT ñ‘·Œ‹Ô #˚ùd e´øÏÔ ̋ Ò<ë dü+düú. ø=ìï kÕs¡T¢
ñ‘·Œ‹Ô<ës¡T&ÉT ñ‘·Œ‹Ô̋ À ø=+‘· uÛ≤>±ìï ‘·q kı+‘· ñ|üjÓ÷>∑+ ø√dü+ ñ|üjÓ÷–+#·T≈£î+{≤&ÉT.

ô|≥Tºã&ç: uÛÑ$wǘ ‘·TÔ̋ À ñ‘·Œ‹Ôì ô|+#·&ÜìøÏ / Ä<ÛäTìø°ø£]+#·&ÜìøÏ M\T>± ø=‘·Ô j·T+Á‘ê\T,
uÛÑeHê\T, •ø£åDø√dü+ Ks¡TÃ #˚j·Tã&çq &ÉãT“.

ø±]àø£ j·T÷ìj·TqT¢: ø±]à≈£î\T ˇø£ dü+|òüT+>± @s¡Œ&É≥+. ø±sê´\j·÷˝À¢qT, ø£sêà>±sê\˝ÀqT
ø±]à≈£î\ dü+|òü÷\T düs¡« kÕ<Ûës¡D+. ø±ì Ç‘·s¡ ø±]à≈£î\˝À ≈£L&Ü dü+|òü÷R\T @s¡Œ&Ü¶sTT.
ñ<ë: Ç+{Ï|üìyê] j·T÷ìj·THé\T, j·T÷ìj·THé Hêj·T≈£î\T ‘·eT  düuÛÑT´\ ‘·s¡T|ü⁄q j·T»e÷ì‘√
uÒs¡kÕsê\T, #·s¡Ã\T »s¡T|ü⁄‘ês¡T. ẙ‘·Hê\T, |üì ìj·Te÷\T, ñ<√´>∑T\ ìj·÷eTø£+, ‘=\–+|ü⁄,
|ü<√qï‘·T\T, Á|üjÓ÷»Hê\T, ø±sê´\j·T uÛÑÁ<ä‘·, |üì Á|ü<˚XÊ\˝À uÛÑÁ<ä‘· yÓTT<ä̋ …’q düeTdǘ \T
Ç+<äT˝À uÛ≤>∑+.

#·≥º+ ` kÕe÷õø£ Hê´j·T+
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The Constitution as a Living IdealThe Constitution as a Living IdealThe Constitution as a Living IdealThe Constitution as a Living IdealThe Constitution as a Living Ideal

The Right to Life is a Fundamental Right that the Constitution guarantees to all the
citizens of this country. As you have read in this book, over the years this right, or Article
21, has been used by ordinary citizens to include issues to make this Right more
meaningful and substantial. So for example, you have read of how the case of the
injured farmer Hakim Sheikh established the right to health as part of the Right to Life.
Similarly, you read of how the case of the slum-dwellers being evicted from Mumbai
established the right to livelihood as part of the Right to Life. In this chapter, you have
read about how the court ruled in favour of a person’s Right to the “enjoyment of
pollution free water and air for full enjoyment of life” as part of the Right to Life. In
addition to these cases, the courts have also ruled to include the right to education and
the right to shelter within this expanded understanding of Article 21.

The above expanded understanding of the Right to Life was achieved through the efforts
of ordinary citizens to get justice from the courts when they believed that their
Fundamental Rights were being violated. As you read in several instances in this book,
these Fundamental Rights have also served time and again as the basis for the making
of new laws and establishing certain policies to protect all citizens. All of this is possible
because our Constitution contains certain constitutive rules that work towards protecting
the dignity and self-respect of all citizens of India and guard against all forms of possible
violations. What these should include is spelt out in the various provisions on
Fundamental Rights and the rule of law.

But as the above cases highlight, there is also an intrinsic flexibility to our Constitution
that allows for a continually expanding list of issues to be included within the idea of
dignity and justice that the Constitution guarantees. This flexibility allows for new
interpretations and, therefore, the Constitution can be considered to be a living document.
Thus, the right to health, the right to shelter etc, are issues that were not present in
written form in the Constitution that members of the Constituent Assembly had
presented in 1949. But they were present in spirit, i.e. the democratic ideals that the
Constitution established allowed for persons to use the political process to continually
ensure that these ideals became a reality in the lives of ordinary citizens.

As the chapters in this book discuss, much has been done in this process of making
Constitutional ideals into a reality. But as these chapters also point out, a lot still
remains to be done. Several struggles by people in different parts of the country serve
as a continual reminder that serious issues of equality, dignity and self-respect remain
to be realised in the lives of the majority. These struggles, as you read in your Class VII
book, are often not covered by the media. But this does not in any way diminish the
attention that they deserve.

The various chapters in this book have tried to make clear to you the democratic ideals
that the Constitution contains and the ways in which it affects people’s daily lives. We
have done this with the intent that this might provide you the tools with which you can
critically begin to understand and examine the world around you, and participate in it
as the Constitution prescribes.
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Ä<äs¡Ùe+‘·yÓTÆq düJe sêC≤´+>∑+
J$+#˚ Vü≤≈£îÿ nH˚~ ÁbÕ<Ûä$Tø£ Vü≤≈£îÿ>± á <˚X¯+˝Àì bÂs¡T\+<äs¡ø° sêC≤´+>∑+ Vü‰MT ÇdüTÔ+~. MTs¡T á
|ü⁄düÔø£+˝À #·~$q≥T¢>±, nH˚ø£ dü+e‘·‡sê\T>± á n+XÊ\T Ä]ºø£̋ Ÿ 21˝À uÛ≤>∑+ nj˚T´˝≤ #˚dæ kÕ<Ûës¡D bÂs¡T&ÉT
J$+#̊ Vü≤≈£îÿqT eT]+‘· ns¡∆e+‘·+, $düÔ‘·+ #̊kÕs¡T. ñ<ëVü≤s¡D≈£î, >±j·T|ü&çq ¬s’‘·T Vü‰ø°yéT ùwø̆ Äs√>∑́  Vü≤≈£îÿqT
m˝≤ J$+#˚ Vü≤≈£îÿ˝À uÛ≤>∑+>± #˚kÕs√ MTs¡T #·~yês¡T. n<˚$<Ûä+>±, JeH√bÕ~Û Vü≤≈£îÿqT J$+#˚ Vü≤≈£îÿ˝À
uÛ≤>∑+>± #˚j·T&É+ <ë«sê eTT+u≤sTT eTT]øÏyê&É ìyêdüT\qT U≤∞ #˚sTT+#·≈£î+&Ü #·÷&É>∑\>∑&É+ eTq+ #·~yê+.
á n<Ûë´j·T+˝À, J$+#̊ Vü≤≈£îÿ˝À uÛ≤>∑+>± ̌ ø£ e´øÏÔ dü«#·ÃyÓTÆq ̇ s¡T  >±*ì, |üP]Ô>± ÄkÕ«~+#·&É+μμ nH̊ Vü≤≈£îÿ≈£î
nqT≈£L\+>± ø√s¡Tº m˝≤ rs¡TŒì∫Ã+<√ MTs¡T #·~yês¡T. á πødüT\‘√ bÕ≥T, Ä]ºø£̋ Ÿ 21ì $düÔ‘·|üs¡Tdü÷Ô $<ë´
Vü≤≈£îÿqT, ÄÁX¯j·T+ bı+<˚ Vü≤≈£îÿqT ≈£L&Ü #˚sêÃ\ì ø√s¡Tº\T rs¡TŒ Ç#êÃsTT.

‘·eT ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T ñ\¢+|òæT+#·ã&ÉT‘·THêïj·Tì uÛ≤$+∫q|ü⁄Œ&ÉT Hê´j·TkÕúHê\ qT+&ç Hê´j·T+ bı+<ä&ÜìøÏ
kÕ<Ûës¡D bÂs¡T\T #˚dæq Á|üj·T‘êï\ <ë«sê J$+#˚ Vü≤≈£îÿô|’q ne>±Vü≤q eT]+‘· $düÔ‘· |üs¡#·ã&ç+~. MTs¡T á
|ü⁄düÔø£+˝À nH˚ø£ dü+<äsê“¤̋ À¢ #·~$q≥T¢>±, ø=‘·Ô #·{≤º\qT s¡÷bı+~+∫ bÂs¡T\+<ä]øÏ uÛÑÁ<ä‘· ø£*Œ+#·&ÜìøÏ á
ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T nH̊ø£kÕs¡T¢ ÁbÕ‹|ü~ø£>± |üì#̊XÊsTT. eTq sêC≤´+>∑+ uÛ≤s¡‘·<̊X̄+˝Àì bÂs¡T\+<ä] VüQ+<ë‘·Hêìï,
Ä‘·à>ös¡yêìï |ü]s¡øÏå+#·&ÜìøÏ , n$ ñ\¢+|òæT+#·ã&çq|ü⁄Œ&ÉT s¡øÏå+#·&ÜìøÏ nedüs¡eTsTTq ø=ìï sêC≤´+>∑ ìj·Te÷\qT
ø£*– ñqï+<äTq Çe˙ï kÕ<Ûä́ eTj·÷´sTT. @j˚T n+XÊ\T á |ü]~Û̋ ÀøÏ ekÕÔjÓ÷ ÁbÕ<∏ä$Tø£ Vü≤≈£îÿ\T, #·≥ºã<ä∆
bÕ\q˝Àì $$<Ûä ìã+<Ûäq\T düŒwüº+ #˚düTÔHêïsTT.

ø±˙ ô|’q ù|s=ÿqï dü+<äsê“¤\˝À Á|ükÕÔ$+∫q≥T¢>± sêC≤´+>∑+ e÷s¡TŒ #˚düTø√&ÜìøÏ n+‘·s¡Z‘·yÓTÆq düs¡fi¯‘· ñ+~.
sêC≤´+>∑+ Vü‰MT Ç∫Ãq >ös¡e+ (dignity), Hê´j·T+ uÛ≤eq\qT ìs¡+‘·s¡+ $düÔ‘· |üs¡#·&ÜìøÏ ø=‘·Ô n+XÊ\qT
ÇeT&ÉÃ&ÜìøÏ neø±X̄+ ÇdüTÔ+~. á düs¡fī‘· ø=‘·Ô $es¡D\qT nqTeT‹düTÔ+~. n+<äTe\¢, sêC≤´+>±ìï düJe|üÁ‘·+>±
|ü]>∑DÏ+#·e#·TÃ. n+<äTe\¢, Äs√>∑́  Vü≤≈£îÿ, ìyêdü+bı+<˚ Vü≤≈£îÿ yÓTT<ä̋ …’q$ 1949˝À sê»´+>∑ |ü]wü‘Y düuÛÑT´\T
düeT]Œ+∫q sêC≤´+>∑+˝À *œ+#·ã&ç Ò̋e⁄. ø±ì Ä dü÷Œ]Ô yê{Ï̋ À ñ+~. n+fÒ sêC≤´+>∑+ @s¡Œ]∫q á
Á|üC≤kÕ«$Tø£ Ä<äsêÙ\T kÕ<Ûës¡D Á|ü»\ J$‘ê\˝À yêdüÔyê\T nj˚T´˝≤ #˚düTø√e&ÜìøÏ sê»ø°j·T Á|üÁøÏj·TqT
ñ|üjÓ÷–+#·Tø√e#·Ãì Vü‰MT Ç∫Ã+~.

á |ü⁄düÔø£+˝Àì Ä<Ûë´j·÷\˝À #·]Ã+∫q≥T¢>±, sêC≤´+>∑ Ä<äsêÙ\qT yêdüÔyê\T #˚ùd+<äT≈£î #ê˝≤ Á|üj·T‘êï\T
»]>±sTT. ø±˙ á n<Ûë´j·÷\T m‹Ô #·÷|æq≥T¢>±, Ç+ø± #ê˝≤ #˚j·÷*‡ ñ+~. düe÷q‘·«+, Ä‘·à>ös¡e+ ø√dü+
<˚X¯+˝Àì $$<Ûä ÁbÕ+‘ê\˝À Á|ü»\T #˚düTÔqï nH˚ø£ b˛sê{≤\T yÓTC≤]{° Á|ü»\ J$‘ê˝À¢ Ç$ yêdüÔyê\T ø± Ò̋<äì
ìs¡+‘·s¡+ >∑Ts¡TÔ #˚düTÔHêïj·Tì Á>∑Væ≤+#ê*. MTs¡T 7e ‘·s¡>∑‹˝À #·~$q≥T¢>± á b˛sê{≤\ >∑T]+∫ Á|ü#ês¡
kÕ<ÛäHê\˝À sê Ò̋<äT. Á|ü#ês¡ kÕ<ÛäHê\˝À sêq+‘·e÷Á‘êq M{Ï ÁbÕeTTK´‘· @MT ‘·>∑Z<äT.

sêC≤´+>∑+˝Àì Á|üC≤kÕ«eT´ Ä<äsêÙ\qT n~ Á|ü»\ <Ó’q+~q J$‘ê\qT Á|üuÛ≤$‘·+ #̊ùd e÷sêZ\qT á |ü⁄düÔø£+˝Àì
$$<Ûä n<Ûë´j·÷\T MT≈£î düŒwüº+ #˚j·T&ÜìøÏ Á|üj·T‹ï+#êsTT. MTs¡T MT #·T≥÷º ñqï Á|ü|ü+#êìï $#·ø£åD≤‘·àø£+>±
ns¡ú+ #˚düTø√e&É+, |ü]o*+#·&É+,  sêC≤´+>∑+ dü÷∫+∫q $<Ûä+>± $$<Ûä $wüj·÷\˝À bÕ˝§Zq&ÜìøÏ ø±e\dæq
kÕ<ÛäHê\qT n+~+#˚ ñ<∆̊X¯́ +‘√H˚  á |üì #˚XÊ+.

www.sc
ho

ols
36

0.i
n



282

BOOKS

AUSTIN, GRANVILLE. 1966. The Indian Constitution: Cornerstone of a Nation. Oxford: Clarendon Press.

AUSTIN, GRANVILLE. 1999. Working a Democratic Constitution: The Indian Experience. New Delhi: Oxford.

LAWYER’S COLLECTIVE, 2007. Staying Alive: First Monitoring and Evaluation Report 2007 on the Protection
of  Women from Domestic Violence Act 2005. New Delhi: Lawyer’s Collective.

RAMASWAMY, GITA. 2005. India Stinking: Manual Scavengers in Andhra Pradesh and Their Work.
New Delhi: Navanaya Publishing.

ARTICLES

P. SAINATH, “Whose Sacrifice is it Anyway?” The Hindu.  6 September 1998.

HARI PHUYAL, “Nepal's New Constitution: 65 Years in the Making”, The Diplomat, 18 September 2015.
https://thediplomat.com (Accessed on 19 September 2017)

LEGAL CASES

Olga Tellis vs. Bombay Municipal Corporation (1985) 3 SCC 545.

Paschim Banga Khet Mazdoor  Samiti vs. State of  West Bengal (1996)

State (Delhi Administration) vs. Laxman Kumar and other (1985) 4 SCC 476.

Subhash Kumar vs. State of Bihar (1991) 1 SCC 598.

WEBSITES

Bhopal Gas Tragedy, http://www.studentsforbhopal.org/WhatHappened.htm (Accessed on
12 January 2008)

C.K. Janu,( www.countercurrents.org (Accessed on 12 November 2007)

Democracy in Nepal, http://www.himalmag.com (Accessed on 15 December 2007)

Election Commission of India, https://eci.gov.in

Lok Sabha, http://loksabha.nic.in

Manual scavenging, http://in.one.un.org/page/breaking-free-rehabilitating-manual-scavengers/
(Accessed on 24 October 2017)

On Manual Scavenging, www.hrdc.net/sahrdc/hrfeatures/HRF 129.html (Accessed on
2 January 2008)

Rajya Sabha, https://rajyasabha.nic.in

Supreme Court of India, https://www.sci.gov.in

Sustainable Development Goals (SDGs), www.in.undp.org

RRRRREFERENCESEFERENCESEFERENCESEFERENCESEFERENCES

www.sc
ho

ols
36

0.i
n



283

|ü⁄düÔø±\T:
ÄdæºHé Á>±Hé $ Ò̋¢ 1966 uÛ≤s¡‘· sêC≤´+>∑+ ̌ ø£ C≤‹øÏ eT÷\düÔ+uÛÑ+, Äø£‡Œ¤sY¶ ø±¢¬s+&ÉHé Áô|dt  ÄdæºHé Á>±$ Ò̋¢  1999 e]ÿ+>¥
m &ÓyÓ÷Áø£{Ïø˘ ø±ì‡º≥÷´wüHé: ~ Ç+&çj·THé mø£‡Œ]j·THé‡ q÷´ &Ûç©¢ Äø£‡Œ¤sY¶. ̋ ≤j·TsY‡ ø£̋ …øÏºyé, 2007 düJe+>± ñ+&É&É+:
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FUNDAMENTAL DUTIES

Fundamental duties: It shall be the duty of every citizen of India-
(a) to abide by the Constitution and respect its ideals and institutions, the National Flag and the National

Anthem;
(b) to cherish and follow the noble ideals which inspired our national struggle for freedom;
(c) to uphold and protect the sovereignty, unity and integrity of India;
(d) to defend the country and render national service when called upon to do so;
(e) to promote harmony and the spirit of common brotherhood amongst all the people of India

transcending religious, linguistic and regional or sectional diversities; to renounce practices derogatory
to the dignity of women;

(f) to value and preserve the rich heritage of our composite culture;
(g) to protect and improve the natural environment including forests, lakes, rivers and wild life, and to

have compassion for living creatures;
(h) to develop the scientific temper, humanism and the spirit of inquiry and reform;
(i) to safeguard public property and to abjure violence.
(j) to strive towards excellence in all spheres of individual and collective activity so that the nation

constantly rises to higher levels of endeavour and achievement;
(k) who is a parent or guardian, to provide opportunities for education to his child or, as the case may

be ward between the age of six and fourteen years;

Right of Children to Free and Compulsory Education (RTE) Act, 2009
The RTE Act provides for the right of children to free and Compulsory Education to every child in the

age group of 6 – 14 years which came into force from 1st April 2010 in Andhra Pradesh.
Important provisions of RTE Act
• Ensure availability of schools within the reach of the children. • Improve School infrastructure facilities.
• Enroll children in the class appropriate to his / her age.
• Children have a right to receive special training in order to be at par with other children.
• Providing appropriate facilities for the education of children with special needs on par with other children.
• No child shall be liable to pay any kind of fee or charges or expenses which may prevent him or her from

pursuing and completing the elementary education. No test for admitting the children in schools.
• No removal of name and repetition of the child in the same class.
• No child admitted in a school shall be held back in any class or expel from school till the completion of

elementary education.   • No child shall be subjected to physical punishment or mental harassment.
• Admission shall not be denied or delayed on the ground that the transfer and other certificates have not been

provided on time.   • Eligible candidates alone shall be appointed as teachers.
• The teaching learning process and evaluation procedures shall promote achievement of appropriate

competencies.
• No board examinations shall be conducted to the children till the completion of elementary education.
• Children can continue in the schools even after 14 years until completion of elementary education.
• No discrimination and related practices towards children belonging to backward and marginalized communities.
• The curriculum and evaluation procedures must be in conformity with the values enshrined in the constitution

and make the child free of fear and anxiety and help the child to express views freely.
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